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Washington Opportunity Scholars

Investing in Washington’s Future
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Making the diploma meaningful in [ the state of  ] Washington

· New graduation requirements

· Kindergarten to college graduation math initiative

· Washington Opportunity Scholars
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New graduation requirements


Starting with the class of 2008, all Washington public high school graduates must fulfill the following four common, statewide requirements:

·  Complete a Culminating Project - District

·  Craft a High School and Beyond Plan - District

·  Pass 19 credits in high school classes - District

·  Earn a Certificate of Academic Achievement – State

· These are in addition to any local requirements. 
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Kindergarten to College Graduation math initiative

Goal: Ensure successful transition of students from high school to post-secondary education

· Align standards and expectations

· Communicate these expectations and standards

· Improve instructional course and program design, teaching methods, and classroom assessments
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National State Scholars Initiative

Legend: 

Original states: Arkansas, Tennessee, and Texas

First Round States: Indiana, Maryland, Oklahoma, and Rhode Island 

Second Round States: Connecticut, Kentucky, Mississippi, New Jersey, New Mexico, and the state of Washington 
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Washington Opportunity Scholars

· An initiative launched in Washington in 2003 that engages business, education and civic leaders in an effort to raise high school students' academic achievement. 

· A simple but high-impact approach that motivates high school students to prepare for post-secondary education and careers. 

· A recommended core course of study.
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Opportunity Scholars Key Components: District implementation

[ Three columns of two blocks of different colors with the subheading “Grades” in between the rows, listing Opportunity Scholars key components by grade, in left to right order. ]

[ First column: red  ]

Grade Block: 8

Corresponding district implementation: A student presentation: “Getting ready for high school. Getting ready for life.”

[ Second column: orange ]

Grade Block: 9, 10, and 11

Corresponding district implementation: “Incentives and support to stay on track.”

[ Third column: blue ]

Grade Block: 12

Corresponding district implementation:  “Senior Recognition Event ( or Events )”
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Opportunity Scholars Key Components: Aligning state policies and incentives

Use State Scholars initiative to: 

· Align high school exit and post-secondary entrance and placement requirements, resources and outcomes

· Align statewide and private scholarship programs with the recommended course of study

· Get businesses involved in “tangible” aspect of education reform through strategic volunteerism

· Encourage hiring managers, admissions directors and guidance counselors to value quality curriculum and student persistence
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Washington Opportunity Scholars Recommended Course of Study

· English: 4 years (must include at least three years of literature and composition)

· Mathematics: 4 years in high school – must include Algebra 2

· Science: 3 years – must include at least two lab sciences (biology, chemistry, preferably physics)

· Social Studies: 3 years

· World language: 2 years of a language other than English

· All other state and district requirements
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[ Are high school graduation requirements, minimum college admissions standards, and Washington Opportunity Scholar standards ] Out of sync? 

Figure 1: A six row, four column table contrasting requirements by academic subject (rows: from top to bottom, English, math, science, social studies, and world language) for (columns, from left to right) high school graduation requirements, minimum college admissions, and Washington Opportunity Scholars.

High school graduation requirements [ are ]:

· Three years of English

· Two years of math

· Two years of science

· Two and a half years of social studies

· No foreign language study is required

[ and ] minimum college admissions [ standards are stronger ]:

· Four years of English

· Three years of math

· Two years of science until the year 2010, when two laboratory science courses will be required

· Three years of social studies

· Two years of world language

[ but ] Washington Opportunity Scholars [ standards are even stronger than the minimum college admissions standards! ]:

· Four years of English

· Four years of math

· Three years of science 

· Three years of social studies

· Two years of world language

End of Figure 1.
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Why Scholars?

Regardless of whether graduates aspire to careers requiring university degrees or technical certificates, the prerequisites are virtually the same:

· Algebra and geometry, 

· lab sciences, and 

· strong communication skills.

Source: The Education Trust, Youth at the Crossroads, 2001
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Are our college bound, college ready?

Almost 75 percent of students go on to post-secondary schooling – yet fewer than half have completed a full college preparatory curriculum.


Source: National Educational Longitudinal Study 1988, Second (1992) and Third (1994) follow-up: in the U.S. Department of Education, National Center for Education Statistics.

Only 20 percent of all black students and only 16 percent of all Hispanic students leave high school “college ready.” 

Source: Education Working Paper Number 3, September 2003.
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57 percent of high school graduates entering community or technical college directly after high school require one or more remedial courses.

Taking remedial courses significantly decreases the likelihood of finishing degree programs; 

nearly half of students in remedial courses fail to return for their second year.

Source: Washington State Board for Community and Technical Colleges, November 2003.
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Mixed messages

Only 10 percent of states [ or five states ] have high school graduation requirements aligned with college admission requirements (only 2 percent in math [ only one state in math ]).

Source: National Association of System Heads, Alignment Survey 2000.                                            
Teachers report that only one-third of their students (32 percent) plan to attend a four-year college, while 71 percent of students said they plan to attend a four-year college. 

Source: Met Life survey of American teachers, 2002.

While 88 percent of high school students nationally said they expect to go on to some kind of

post-secondary education, only 12 percent of high school students nationally knew the entrance

requirements of the post-secondary programs they were interested in.


Source: Venezia, Kirst and Antonio, 2003.                                      

[ Slide 15 ]

Answers in the Toolbox

· The strongest predictor of college completion is a rigorous and challenging high school course of study.

· Most significantly, the higher the level of mathematics completed in secondary school, the stronger the continuing influence on bachelor’s degree completion.

· Completion of two experimental (laboratory) science courses is the second most significant factor in determining whether or not students will complete college.

Source: Answers in the Tool Box by Clifford Adelman, June 1999.
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Curriculum makes a difference — especially for students of color

Grouped vertical bar graph with the heading: “Better alignment has major benefits: A strong high school curriculum  improves college completion and narrows gaps.”  Compares college completion rates (Y axis, no scale between 0 and 100 percent, but percentage figures accompany the bars) by ethnicity (X axis, from left to right, African Americans in orange, Latinos in pale blue, and whites in red) grouped by (X axis, left to right) all college entrants or entrants who had a strong high school curriculum (footnote clarifies the definition by including algebra 2 with other unspecified courses).

All College entrants: 

· African American: 
45 percent, 

· Latino: 


61 percent. 

· Whites: 

73 percent. 

The white overall college completion rate was 28 percentage points higher than the African American overall college completion rate and 12 percentage points higher than Latino overall college completion rate, which was 16 percentage points higher than the African American overall college completion rate.

Among entrants who had a strong high school curriculum, although the rank order of ethnic group college completion rates was the same, the size of the ethnic group gaps were significantly minimized. Moreover, every ethnic group enjoyed increased college graduation rates, especially African Americans and Latinos.

· African-American: 
75 percent, up 30 percentage points or a 66 percent increase

· Latino: 


79 percent, up 18 percentage points or a 30 percent increase 

· Whites: 

86 percent, up 13 percentage points or an 18 percent increase

When only college students with strong high school curricula were compared, the white college completion rate was 11 percentage points higher than the African American overall college completion rate and 7 percentage points higher than Latino overall college completion rate, which was only 4 percentage points higher than the African American overall college completion rate.
Source: Adapted from Adelman, Clifford, U.S. Department of Education, Answers in the Toolbox, 1999.
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Curriculum makes a difference — especially for low-performing students 

Grouped vertical bar graph with the heading: “Low-Quartile Students Gain More From College-Prep Courses”   Compares National Educational Longitudinal Study score point gains between the eighth-grade and the twelfth-grade test (Y axis, no scale between 0 and 30, but score gain figures accompany the bars) by high-school track (X axis, from left to right, high school vocational track students in dark red and high school college-preparatory track students in medium red) grouped by (X axis, left to right) either the mathematics or the reading portion of the two National Educational Longitudinal Study tests (footnote indicates that the Study score gains in the Y axis are based on the gain between eighth-grade and twelfth-grade scores, based on eighth-grade achievement).

Mathematics:

· Vocational tracks students gained 19 points on their math scores.

· College-preparatory students gained 28 points on their math scores.

Reading:

· Vocational tracks students gained 16 points on their reading scores.

· College-preparatory students gained 20 points on their reading scores.

Source: U.S. Department of Education, Vocational Education in the United States: Toward the Year 2000, in Issue Brief: Students Who Prepare for College and Vocation.
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Key Issues for Policymakers

· Communication: Articulation of problem

· Quality (content) versus course titles

· Elimination of dead end classes and tracks

· Instruction: Teaching quality and quantity

· Accountability among the sectors

· Data systems
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Next Steps

· Higher Education: Agree on at least the core reading, writing and mathematics skills necessary to begin college level work.

· High Schools: Eliminate the “college bound” and “non college bound” tracks.

· Continue Kindergarten to College Graduation state policy work to build standards and continuum among education sectors.

· Mandate versus encourage: When should the state increase graduation requirements?
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Can Washington Opportunity Scholars make a difference?

 Yes… everyone benefits. 

· Students have more options after graduation.

· Colleges will have to provide less remediation.

· Employers are able to hire the skilled workers they need.

· The economy as a whole benefits — higher wages paid to more skilled workers leads to more consumer spending, increased tax revenue, et cetera.

· The community benefits from better educated citizens.
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For more information

Please visit our Web sites:

www.partnership4learning.org/statescholars.htm  

http://wiche.edu/statescholars/
· P.R. Award (Number V051U02001)
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