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Coordinator:
Welcome and thank you all for standing by. All participants will be in listen-only mode throughout the duration of today’s conference call. Today’s conference is being recorded. If you have any objections, you may disconnect at this point. Now I’ll turn the call over to our speakers from U.S. Department of Education. Speakers, you may now begin.
Lul Tesfai:
Good afternoon and good morning and welcome to the seventh Webinar in our series on the educational and linguistic integration of immigrants and refugees. This Webinar series is part of the U.S. Department of Education’s work with the White House Task Force on New Americans.

My name Lul Tesfai and I’m with the Office of Career Technical and Adult Education at the U.S. Department of Education. We are pleased to present today’s Webinar on Pathways to Post-Secondary Education and Career Training Success, Virtual Explorer Policy, Relevant Research and Successful Practices to Support Pathway to Post-Secondary Education and Career Training for Immigrants and Refugees.


New Americans can face challenges as they strive to access and attain a post-secondary education and career training. Today we will hear from expert panelists as they share their knowledge and insight on how to support young adults and adult immigrant and refugees.

In particular our panelist today will share current research and promising practices for ensuring post-secondary education and training services and success in immigrant communities. Today’s Webinar will begin with an overview of the Department’s goals presented by Acting Assistant Secretary for the Office of Career Technical and Adult Education Dr. Yohan Uvin.

We invite you to submit questions through the chat box as you listen to today’s conversations. We will be synthesizing those questions and asking them of our panelists at the end of this Webinar. Our panelists today include Yohan Uvin who joined the Office of Career Technical and Adult Education or OCTAE in December 2009 as a Senior Policy Advisor.

In May 2014 U.S. Secretary of Education Arne Duncan named Yohan Acting Assistant Secretary for OCTAE. This office is responsible for the Department’s adult education portfolio including corrections and reentry education, secondary, post-secondary and adult career and technical education as well as community colleges.

Prior to his appointment at the Department, Yohan led the Rhode Island state office that oversees adult education, career and technical education and GED testing. He has also held several leadership positions in education and workforce development in both the public and private spheres.

Our second presenter today is Dr. Marguerite Lukes, Director of National Initiatives at International Network for Public Schools. Marguerite has been an educator and advocate for emergent bilingual students and their families for more than 25 years in roles including an ESL teacher, family educator, career developer, teacher, educator and researcher.

Marguerite received her doctorate from New York University where she conducted research about educational experiences of Latino migrant youth and designed professional development for schools across New York State serving immigrant students.

She has a new book entitled Latino Immigrant Youth and Interrupted Schooling: Dropouts, Dreamers and Alternative Pathways to College. Our third speaker here today is Amanda Bergson-Shilcock, who’s a Senior Policy Analyst at the National Skills Coalition focusing in immigration, adult basic education and ESLO.


She analyzes policies, makes the recommendations and coordinates with National Skills Coalition member organizations to address issues facing adult learners including immigrant workers. Amanda has authored numerous publications and policy recommendations on immigrant integration, workforce development and adult education.

She has extensive experience engaging state and federal policymakers. Amanda holds a bachelor’s degree from the University of Pennsylvania where she studied American civilization with an emphasis on minority population s. She is based in both Philadelphia and Washington, D.C.

Our fourth speaker today is Beth Urfer who works as the Vice President of Programs at the Jewish Vocational Services. Beth has over 20 years of experience working in mission-driven non-profit and for-profit organizations including a social enterprise, residential treatment, day programs and in-home support services in such roles as interim CEO, Chief Operating Officer and Program Director.


Additionally Beth has served as a consultant to a variety of organizations throughout California. Beth is a skilled Administrator proficient in ensuring regulatory compliance and program development. Beth holds a master’s degree in counseling psychology with an emphasis in drama therapy from the California Institute of Integral Studies in San Francisco.

Again, we invite you to submit questions through the chat box as you listen to today’s conversation. We will be synthesizing those questions and asking them of our panelists at the end of the Webinar. Now we’re going to turn it over to Johan Uvin to talk about supporting pathways to post-secondary education and training. Johan?
Johan Uvin:
Thank you Lul and welcome, everyone both on the East and the West Coast and in other parts of our country. I’m delighted to have a few minutes here to talk about the different ways that our office has been thinking about supporting pathway to post-secondary education and career training for youth and adults in our country and particularly for immigrants, youth and adults.

So what I’d like to do first is talk a little bit about the data that made the case for supporting these types of pathways and I’m going to turn to the data from the program for the international assessment of adult competency.


This is a program operated by OECD and over 20 member countries participated in this assessment that allows countries to get a sense of the skill proficiencies of their adult populations. In total 166,000 people participated in this assessment just a couple of years ago representing 724 million adults ages 16 to 65 across these participating nations.

The U.S. was a participating nation in this survey and the data allow us to generalize findings back to the adult population in the U.S. in that age category, 16 to 65 so people took this assessment and it focuses on three main domains: literacy, numeracy and something called problem solving abilities in technology-rich environment.

I’m not going to get into all of the detailed findings of the survey but just a couple of highlights here that, you know, overall this was not good news of the United States. We scored in all domains below the international average and it turns out that our country has a very, very large share of the adult population ages 16 to 65 that have very low literacy skills, 36 million to be exact.

If we wanted to do the same computation using numeracy skills, we would add an additional 12 million adults to that 36 million figure. Now interestingly 1/3 of these 36 million adults between the ages of 16 to 65 with low literacy skills were immigrants at the time of the survey.


Now another important sort of takeaway for our conversation today is that 24 of these 36 million adults with low literacy skills are actually working. They may be working multiple jobs but at least they are attached to the workforce in a meaningful way.

It’s important to look at these proficiencies in these three domains by nativity and look at the share of U.S.-born and foreign-born adults in this age category at each level of proficiency and when you look at this slide, there’s two things to be noticed here.

As you can see the slide displays the five possible levels of proficiency with the levels to the left being the lowest levels of proficiency and those to the right being the highest levels of proficiency and what we notice is that the foreign-born are over-represented at the lowest levels of proficiency and under-represented at the higher levels of literacy proficiency.

Now this is what the image looks like when we look at numeracy. Again we see a similar pattern emerges. Now you may wonder why is it so important to - I think I was told it’s going to do this five times and then stabilize - so why does this skill level actually matter so much and many studies starting with an earlier paper by author (Levian Mernane) in the 2000s.

And some follow-on work by many others in the decade following that initial work, it basically shows that the routine manual work is becoming less important and that non-routine analytics and non-routine interpersonal types (of have) and skills are becoming increasingly important.


So if this is sort of our program definition, depending on whether you look at literacy or numeracy between 36 and 48 million adults. That is just to put it in perspective 36 million adults that is six times the population of Massachusetts. This just sort of gives you a concrete sense of the scope of the problem so if that’s the problem, what can we do about this as a country?

So and what the Department did is we organized a national engagement process that had multiple regional and local components to it to really figure-out a solution and that resulted in making skills everyone’s business. He calls it transformital learning in the United States.

And the goal expressed here in a lot of big words that I’ll sort of paraphrase it is really to rethink the infrastructure for adult learning in our country so that 36 million adults can participate by design rather than having to realize (unintelligible) on a system that is classroom-based and currently only has capacity to reach about 1.5 to 1.6 million adults.

When we did all of this engagement work, we needed to find some principals to sort of organize all this input in a meaningful way and these are the principals that we thought of that solving this issue was a shared responsibility that whatever we did needed to increase equity (learner access) and success, that we needed to be intentional about finding ways to increase the quality of instruction and that where we could we should data-driven and evidence-based and leave room for innovation.

So using these principals we then identified seven strategies in this report and I’m only going to talk in detail about two of these strategies this afternoon since they are most relevant for the communities and the populations that we’re talking about so I’m going to talk a little bit about career pathways and then creating a no-wrong-door approach.


So when we look at the issue of career pathways, the aspiration is that every adult learner including actually every older youth as well should have access to a career pathway program in his or her community that will allow them to eventually reach the level of performance that is truly being for them rewarding.

We can get into a lot more detail perhaps at some other time but I wanted to mention five particular opportunities that might be of interest to you. One is the Workforce Innovation and Opportunity Act which is the law that authorizes most federal spending on the workforce issues in our country and this was reauthorized in 2014.

And that law really uses the concept of career pathways as an anchoring principle if you will. Local and state workforce boards have the opportunity and are expected to create career pathway programs in the regions and states that they’re responsible for so there’s an enormous opportunity to leverage this work and that is exactly what we’re doing.

There is a career pathways toolkit that the federal agencies have put together based on with practitioners looking at the best practices in career pathways and where we recommend that if you’re interested in this set of issues that you take a look at some of the examples there.


The restoration of the ability to benefit provision which is a provision that allows people who do not yet have the high school credential to access federal student aid if they are simultaneously enrolled in a for-credit course is now tied to the whole notion of career pathways which creates a tremendous leverage opportunity for those of us who are working with adult learners of literacy and numeracy and the English language.

And perhaps you are aware of this as part of the experimental site authority for financial aid that the Secretary has the Department release to do an enrollment experiment which is not only allowing kids in high school to access Pell grants but would allow adults who are doing work at the secondary level to do the same.

And then lastly we’re very excited that Congress just gave us again the authority to select performance partnership pilots and in a nutshell those are focused on disconnected youth and they allow state, local and tribal governments to pool various federal funding streams.

And in exchange and as part of this process they get the flexibility to be exempt from many of the reporting requirements that come with the funding streams that they pool and just report on the outcomes that they have agreed to achieve for the (subpart valuation) that they’re focusing on so that’s the career pathway strategy.


When we look at the last strategy which is create a no-wrong-door approach, this is one that is highly, highly relevant for our conversation here today and many communities are realizing this strategy already.


Many service providers and advocates have actually been calling for this more-seamless alignment between all the various systems serving immigrants and refugees for so many years and we believe again here that the work with innovation and opportunity is an enormous opportunity here.

One example that we found inspiring that illustrates this strategy is Silicon Valley’s aligned for language learner’s integration, education and success. If you turn that into an acronym, you end-up with the word ALLIES so ALLIES consists of three workforce boards, 10 community colleges, three adult education schools, human service agencies, employers, community-based organizations, unions and the San Mateo Hispanic Chamber of Commerce.

So all these organizations have come together, are collaborating, are innovating together, are advancing advocacy issues together to create better conditions for immigrants in their region.

They use a collective impact approach and then mostly focused on system change with the goal of providing coordinated English instruction, work readiness, CTE or career in technical education and others form the supports for immigrants and refugees in high-demand career pathways.


So they also focus on building relationships, creating a common vision, developing cultural competencies, coming-up with shared metrics and jointly piloting service innovations.

So one of the innovations that we thought was very (signing) was this whole new way of thinking about contextualize the (sell) instruction and they’re doing some great work at work sites in partnership with Kaiser Permanente and the Service Employees International Union.


So those are the two strategies that I wanted to highlight and I’m going to end before I turn it over to Marguerite by pointing at some of the resources that are available via our and the Department of Labor’s Websites.

I believe that some of the materials will be made available to folks so just at a high level, the entire making skills everyone’s business action plan is available on our Website.

There are numerous resources and guidance already available on the Workforce Innovation and Opportunity Act at both our agencies’ Website and the Department and Labor’s.

And there’s some specific references here that have been identified for the career pathways toolkit ability to benefit provisions and to do an enrollment experiment so with that I hope this was helpful. I want to thank you for the great work you do at the state and local levels and I’m going to transition over to Marguerite who’s going to talk about research and practice.

Marguerite Lukes:
Thank you very much, Yohan. Let me get my - I’m delighted to be here - and to be part of this Webinar and thank you to my colleagues at the U.S. Department of Education. I’m happy to introduce internationals and network for public schools and also speak a bit about my own research. I’m trying to advance the slide here which is not oh, here we go.

So internationals network is a nonprofit organization that partners with schools and districts to create public schools and programs for English language learners who are at the lowest proficiency level and who have been in the country for less than four years.


We also do policy and advocacy work to improve education for immigrant students and their families so internationals is a piece in this lifelong learning and in the torts post-secondary because we want students to be able to get into the game to be successful in post-secondary and career.

Our students tend to be the ones that Yohan mentioned were over-represented at the lowest skill levels and that often struggled to find a correct door into high schools, post-secondary and workforce development.

I’m also going to talk today about my own research with immigrant students and teachers and including research on pathways and experiences of overage immigrant English language learners who struggle to find an appropriate educational pathway once they arrive in the U.S. as a teenagers.


So Yohan highlighted the context of adult education and career training and obviously its important role in upward mobility. We know from research that many immigrants students especially those in the second generation are much more successful than their parents. This is the good news. First for the good news.

Unfortunately and you can refer to the graphic here, this is also bad news unfortunately. Many more are not successful just as many fail. English language learners tend to graduate and complete high school equivalence diplomas at less than half the rate of their U.S.-born and English-proficient peers.

And internationals network the schools and programs in our network address three of the very significant reasons that this happens. Language development tends not to be addressed in workforce training, in high school curriculum, in content areal learning so it tends to be addressed separately but not embedded in learning opportunities.

Students especially at the high school level in traditional programs tend to languish for a long time in non-credit-bearing course that are strictly focused on language development and this can happen also at the post-secondary level.


Students in remedial courses that don’t help them along the pathway towards gaining credit whether it’s towards a high school diploma or towards a post-secondary degree and we know that credit accumulation is a key predictor of success.


And then a third reason that we at internationals have addressed in our model is that teachers often tend to be isolated in departments and not given the time or the kind of structures to work together across disciplines to strengthen the work that they’re doing with students.


So excuse me, I was just told not to use the speakerphone but I don’t have another phone other than the speakerphone so I’m going to go on and I hope that folks can hear me well enough.


What happens when youth who tend to be clustered at this lower end who are overage and under-credited try to enroll in a traditional high school pathway so we’re talking about students who are as young as 16 so who are really still eligible for high school and this addresses the no-wrong-door strategy that Yohan mentioned in his presentation.

So high school should be one of the correct doors that students are able to enter. Pressures on schools to raise students’ achievements and increase graduation rates have often caused schools to be in this predicament of not having an incentive to serve overage students especially at very emergent English levels so some do not find their way into those programs. These three terms, push-outs, we know what high school push-outs are.

Some students are shut-out of school and others wait as students who are working, we know from a report that was released today by the Migration Policy Institute about immigrants and WIOA services that students on the young adult end who are English language learners who are foreign-born tend to be over-represented in the workforce and also over-represented among those who are not enrolled in any kind of school opportunity.


At internationals in our programs we design an educational experience that addresses what we call the triple whammy that English learners who are immigrants face. One is of course academic English so learning English with an academic purpose to get towards the finish line.

The second is subject matter content so learning whether its workforce or career skills, math, science and so forth and then the third piece, social emotional adaptation.

Students have come with a lot of life experience and often as young adults and adolescents with very adult experiences, some with trauma and that through our work that has embedded social services and partnerships with community organization that’s addressed through the curriculum.


So we often talk about the operative paradigm for English language learning as what we think is a somewhat incorrect paradigm. It’s somewhat of a deficit model. We’re going to fix students with English and then send them on their way.

We call this the auto shop model and this is still unfortunately the pervasive model in a lot of high schools and some adult education programs that students are seen as broken. They’re lacking English and that teachers who are teaching subjects or workforce schools are not often part of this team to work together to serve students.


The other question is how do we view students’ home languages especially the rich array of skills and knowledge that they have in their home language. This is a toolbox. Let me go back a moment here. This is a toolbox that they have. We want them to be able to use all of the tools in their toolbox and as you see on the right knot, the incorrect tool for the task at hand.


So the focus on just English language development solely has undermined the opportunities for students to use the knowledge in their home language for high school courses, for job training and also often time’s unfortunately undermined opportunities to give students access to rich and engaging content.

So workforce training programs unfortunately are often linear in this kind of skills approach and I know Yohan alluded to some excellent work being done and at other our programs that embed language learning in career training.

Unless that is done, valuable time is lost and cut and loses sight of the fact too that many youth and young adults who are English language learners are already working so they have career experiences in a vast array of arenas so they are over-represented in the workforce but also tend to be under-represented in workforce training programs and in post-secondary education.

Some areas that we must address are student skills, gaps, their knowledge of potential pathways, there are effective and adaptation issues, time issue scheduling, knowledge and social capital even if there are an array of doors, we need to provide opportunities for students to know about the doors that are available and also to interact with youth of similar backgrounds who’ve been successful.


At internationals we have a few assumptions about how programs need to be designed. We create structures for students to learn in heterogeneous groups across English proficiency levels, across different backgrounds they learn from each other.


Teachers also learn in teams across disciplines and work together are structured so that they can work together and meet together so that they can support each other’s work and language learning is embedded in all learning.

The challenge for students who age-out of high school - so in some states it’s 18, in New York it’s 21 - students who age-out sadly have the opportunity to go to adult educational workforce training programs but often just receive a referral.


So we’re looking to build opportunities to create a seamlessness because we’ve learned that we really need a clear transition plan, not just to send students off because unfortunately a lot of students fall through the cracks in this divide. The high school context at internationals provides embedded social supports.

As I mentioned before teacher teams work together in cohorts. There are links to job training through internships and strong partnerships with community-based organizations. Students are not turned away because they’re overage or under-credited or have emergent skills they’re welcomed-in and this is a challenge that we take on.


Another important issue is immigration status. Obviously students have challenges to in workforce training context but it’s important that students have a community where they can get legal support. Many of our students are undocumented but they still are able to receive services through the existing funding pathways.

So I’m going to come to the end here. This is contact information for internationals. The book that was referred to at the beginning of the presentation and I’m happy to turn it over now to Amanda from the National Skills Coalition.
Amanda Bergson-Shilcock:
Great, thank you so much Marguerite and thank you to the Department of Education for inviting me to be part of today’s Webinar. I’m going to do a quick zoom through the first few of my slides here and just wanted to affirm in case it wasn’t already clear (unintelligible) I am reporting for today’s presentation (unintelligible) will be available on the Web as are all of the other Webinars in this series.


And so if there’s anything which goes by a little too quickly for you and you want to circle back to it, you will be able to do that. I am Amanda Bergson-Shilcock and I am with the National Skills Coalition. You can see a little bit about our organization on these slides here.

We are a Washington-based nonprofit (policy and advocate for) innovation that works to do organizing advocacy and communications to help American and that includes immigrant workers to get the skills they need to earn family-sustaining wages.


And that’s something that the U.S. needs, middle-skilled workers which are defined as people who’ve made (unintelligible) high school diploma but less than a four-year degree are a growing sector of the economy and you can see on this chart that the number of middle-skilled jobs is greater than the number of middle-skilled workers that we have.

And there are a number of individuals and these include immigrants who could benefit from training that would enable them to move into these middle-skilled jobs so on the left-hand side of the screen at the red bar you see workers who are currently in the labor force who may have no high school diploma or have only a high school diploma.


You have 5-1/2 million - this is the gray bar in the middle - youths who are neither in school nor working and then you have 16 million or so current high school students and of course foreign-born individuals are represented in each of these categories.


Connecting immigrants to effective training will help (skills fill) that and so what I’m going to do right now is talk a little bit about what some of those look like in terms of models we’re doing that.

From a very practitioner focus - and for some reason, oh, there we go, now the slides are advancing - so effective training is stackable and many of you are probably very familiar with this phrase stackable credentials.

You heard earlier in this presentation Yohan talk about integrated education and training programs. You are all very aware familiar with adult basic education and high school equivalency and you can see some other types of training emphasized on this slide here.


So what can you as a practitioner do to make sure that immigrant students whether they are young adults just coming-out of high school or adults in the workforce and needing some kind of post-secondary pathway. What can you do? You can see that I have four items outlined on this slide here and I’m going to get through each of them in a little more depth here.


So (warm) referrals. This is often referred to as sort of a warm handoff and I think of it as the polar opposite of just giving somebody a business card and saying hey, I think this place down the street might offer a training program that’d be helpful. Good luck to you.

But this is really about knowing the resources in your community very thoroughly so that you can make accurate referrals and so I’ve flagged here on this slide some examples of referral opportunities.

These are programs that exist in almost all communities and for which many of your clients or students may be eligible. If you’re not already familiar with the agencies that provide these services in your community, they are a good opportunity to start establishing those warm referral or handoff relationships.


I’ll give you a quick example. Friendly House is a nonprofit organization operating under Arizona’s very restrictive immigration legislation. In order to serve young immigrant (dreamers) they created a self-paid GED class and then once youth were enrolled in that class, they were able to apply for deferred action for childhood arrivals and get a work permit.

And with their work permits they were then able to use Workforce Innovation and Opportunity Act vouchers to access occupational training but the reason that worked was that they had a nonprofit organization that was able to advocate and help them navigate through that process of applying for the voucher, getting the voucher and then using the voucher for occupational training in fields like medical assistant, IT specialists, pharmacy technician at their local community college or at a local private training school.

So that’s an example of how one organization sort of operationalized that warm handoff. Pathway navigation is another good practice. Some talk about this in the form of the patient navigators that we’ve heard about under the Affordable Care Act. Others compare it to the (promatora) model which comes out of the public health arena.


But regardless of how you think of it, it’s really an education and career counselor who can help a young person or an adult in mid-career make wise choices about what their training options are and what jobs actually exist in their community.

Iowa did a really interesting example of this a few years ago in 2011 and I’ve put a little information on their legislation on this slide here. integrated education and training as we’ve already touched on is certainly an effective model so when thinking about implementing program models, if that’s something that you have responsibility for at your organization.

IET programs really do have a track record of success in successfully serving English language learners and there’s a wealth of literature and materials out there. I’ve put two particularly useful resources on this slide, one with information about California, IET practitioners and then another set of examples from across the country.

Industry sector partnerships are another example of effective models. National Skills Coalition has a great deal of information about these on our Website. You can see our URL at the bottom of this slide here and I’ve also put the information about the national fund for workforce solutions which is a philanthropic partnership that supports these kinds of sector partnerships nationwide.

And then finally the fourth area in which you as a practitioner can help English language learners to access these pathways to post-secondary success is to engage in policy advocacy, to support good policies at the state and national level that can help your students and your clients and I’ve put two examples up here on screen.


These are pieces of legislation that are currently in Congress and my organization is working closely on both of them so I’ve you’re interested in being part of the advocacy process, please do reach out to us.

You’ll have my contact information at the end of these slides here and we’ll be happy to talk with you further about both the jobs act and the community college to career fund act which are both efforts at the federal level to ensure that people have access to financial aid to support short-term occupational training and at community colleges and employers can work together to develop training programs that are relevant to jobs that actually exist in local communities.

So that’s my summation of the sort of four ways in which you can do this work. I’ve included a few slides here at the end as part of what I referred to as the resource library.

I’m not going to walk through those in-depth here because I do want to make sure we have enough time in this Webinar for questions but you can see that these are at the end of my portion of the presentation and you’ll be able to refer to them when you access the slides again after this Webinar.


So I’m going to go ahead now and turn it over to Beth. Beth is with Jewish Vocational Services in the Bay Area in the San Francisco Bay Area. They are as many of you may know a powerhouse organization in the workforce development arena and that certainly includes in effective services to immigrant job seekers so Beth let me go ahead and turn it over to you.

Beth Urfer:
Amanda, thank so much for that fantastic introduction and I want to also say thank you, it’s an honor to talk about JVS and the (nursing) refresher program. At JVS we believe that a good job is the best solution to poverty and we have a 40-year track record of transforming lives by helping people build skills and find jobs to achieve self-sufficiency.

We address a growing inequality in that area as our insights from our experience and best practice research shows that employer-driven, sector-based programs have the greatest impact on employment outcomes and as a result we’re investing and expanding in our career pathway programs.


Through our healthcare sector we have provided training and placement services in the Bay Area for 40 years and in the late 1980s we began serving nurses and doctors from the former Soviet Union who immigrated to San Francisco.

We’ve continued to meet the Bay Area healthcare employer needs by offering customized training and work experience by expanding on the nursing refresher program which I’ll talk more about to offer it in the East Bay.

And we are now providing medical administrative assistant programs, a personal caregiver program, a training program for non-clinical physicians in the healthcare setting such as patient transportation, housekeeping, security and we’re developing a medical assistant refresher program and a community health worker program.


These career pathway programs result in placement rates from 70 to almost 90%. Our nursing refresher program was developed to address the challenges faced by foreign-trained nurses. We provide updated skills, recent relevant experience and connection to employers which are required to get back to the workforce.

To become a qualified candidate for employment, a nurse must have one year of recent experience including working in an acute care setting. This means that a highly-skilled foreign-trained nurse may be come licensed to work in the United States. However, they will remain unemployed or underemployed without this experience and/or training.

It’s important to note that this current program model based on our employer requirements includes eligibility to work in the United States and the criteria for participation.

Traditionally the populations served by this program have been low-income, female with a median age of 40. Many have significant gaps in their employment history which has made it difficult to reenter into the workforce and some have experienced linguistic or cultural barriers which have thwarted their progress to their goal of being employed as a nurse.

In our most recent graduating class, we had a representation of 10 different countries from Brazil, Canada, China, France, South Korea, Moldavia, the Philippines, Sweden, Taiwan and the United States. The key to program success is partnership.

Since 1992 JVS and the San Francisco City College have partnered to provide this program and more than 900 nurses have graduated and obtained jobs that generated millions of dollars in wages.

Employers are another key partner and we have learned that critical employment reentry points are setting (all even) hospitals such as skilled nursing facilities or in-home care settings.

This is an overview of the program model and it shows JVS is responsible for the program coordination starting with recruitment and selection of participants and providing individualized career planning, job search support, wraparound services and connection to healthcare employers.


This wraparound service also includes financial assistance with the support of the (Bardoff) family fund for partnerships, books, scrubs, equipment, transportation and childcare expenses for example.

San Francisco City College provides over 450 hours of didactic classroom training, skills-based labs and clinical practice delivered to patients at San Francisco General Hospital and Laguna Honda Rehabilitation Center.


This successfully positions participants to be attractive candidates for employment and as a result of this training partnership, we’re able to provide employers with an expanded pool of trained nurses, nurses with the language skills and cultural competencies to help address the needs of the diverse populations of the Bay area.

Lessons learned and best practices. The partnership with San Francisco City College is critical. They institutionalized this program meaning it’s offered through their course catalog resulting in the ability to leverage the state’s FTE funding for this training program.

As mentioned in the previous slide, we’re able to provide additional financial support to participants during this highly-intensive training program. Additional the strong (unintelligible) San Francisco City College has with SF General and Laguna Honda, this guarantees a wide variety of clinical placements which are essential to facilitating the participant’s eventual employment.

With these close collaborations and partnerships in place, JVS staff can focus on strengthening the participant’s job readiness and job search skills and we can also focus on a relationship with employer partners to build the deep understanding of their current and anticipated hiring needs.

Opportunities for replication. It’s essential to identify and address a pressing workforce need. At the core of JVS’ dual customer approach, it’s our ability to bridge the gap between job seeker and employer need.

We’ve also learned from our employer partners that hard skills or technical skills are essential but there’s a host of professional skills or 21st Century skills such as communication, collaboration and teamwork that are also necessary. Training in this area cannot be neglected.

The fundamental best practice that we’ve utilized in the nursing refreshing program and in our other career pathway programs is a combination of hard skills, work experience, sometimes paid and professional skills. This is truly JVS’ secret sauce and it best positions job seekers for employment and retention.

Lastly a key strategy for success is strong partnerships with employers and training partners built on ongoing communication and feedback. This allows for the development of nimble, responsive programs that continue to meet all the stakeholders’ needs and thank you. I’m happy to answer questions so here’s my contact information and I would like to introduce (Mariana) for the Q&A portion of this Webinar.

(Mariana):
Thank you, Beth and thank you to all of our panelists for sharing their knowledge and success in supporting the young adult and adult immigrant and refugee population in accessing post-secondary options and career training.

We will now take a few minutes to answer questions from all of you listening-in. If you would take a look at the right hand of your screen, you should see a chat box there so you can take a minute to enter any questions.

And as we wait for those come in, Beth you talked about 21st Century skills and we’re interested in hearing from all of our panelists. Talk a little bit about 21st Century skills and what does that look like in your respective work and any suggestions for those listening-in as they think about how to support 21st Century skills particularly for the immigrant and refugee population.
Amanda Bergson-Shilcock:
This is Amanda. I just want to go back to what Johan mentioned. He mentioned the international data on adults skills known as the PIAAC data P-I-A-A-C and that data includes what they somewhat cumbersomely named problem solving in a technology-rich environment which you can basically think of as how do I use a computer for a job application?

How do I use a computer to lookup information about a C&A training program and that sort of thing and so those of you who are direct service providers, I would definitely encourage you to take a look at the PIAAC data and see the kinds of questions that they ask in this category.

And encourage your students to do the sample online test that they have for those problem-solving and technology-rich environment skills. I think it’s a really nice distillation of what are some really key skills when it comes to the amount of data that we’re all faced with today and especially knowing that particularly in young adults and in adult education programs people may have smartphones as their primary connection to the Internet.

So they may not have desktop computers at home or have easy access to them but that does not mean that people are not online so that would be my primary recommendation on that topic of 21st Century skills.
(Mariana):
Thank you.

Marguerite Lukes:
This is Marguerite. I’ll jump in. Can you hear me?
(Mariana):
Yes, we can.

Marguerite Lukes:
In the internationals model two things that related to 21st Century skills that we address directly are - well, three things actually - navigating cultural diversity, collaboration and also multilingualism so really setting-up very practically speaking setting-up a classroom environment where students work together in targeted and very intentionally collaboratively structured ways that are project-based and hands-on.

And incorporating opportunities for students to interact and get to know each other gives them the change to navigate across differences in ways that are scaffolded and also as I had mentioned before being able to use and strengthen their native language, their own language that they bring to the classroom a skill that they’re going to need to draw on and that we know is important in our global workforce.

Beth Urfer:
Hi, this is Beth. I would echo what Marguerite has shared, it’s an opportunity to contextualize the learning in group format so individuals have an opportunity to engage with the information in pairs and groups to continue to practice the teambuilding and communication skills that would be necessary in the workplace.
(Mariana):
Thank you. Another question, as we have a number I think of elementary, middle, high school, K12 teachers and administrators listening on the line, what suggestions might you have for them in terms of a first step in connecting the parents of their students to career training resources and support and adult ESLs opportunities in their communities?

So for those teachers and educators listening on the line, what might they be able to do tomorrow to connect the parents of their students to these resources?

Marguerite Lukes:
This is Marguerite. I’ll jump in and I’ll say partnership, partnership, partnership. That’s the first thing that I would do is send-out the feelers to existing programs that are undoubtedly in the community anywhere from the library to the church group volunteer organization, you know, depending on your context and invite those groups into your school to speak to parents, create a, you know, if you have space offer them space.

But recognizing that the school is a first point of contact and is a hub for the parents of your students and being a conduit to the kinds of services that are out in the community and referring folks to them and/or inviting them in to offer services on-site at your school.

(Mariana):
Thank you.

Beth Urfer:
Hi, this Beth and what we’ve found a direct handoff has been really helpful. We receive referrals when as providers know us and we know them and so I think the partnership is absolutely the solution if a provider, an instructor, a teacher knows firsthand of the community-based organization, that’s going to make the referral a real handoff.
(Mariana):
Thank you.

Lul Tesfai:
And this is Lul Tesfai with the Department of Education. I just want to highlight the fact that the Department of Education actually maintains a list of all publicly-funded programs so we actually maintain links to state pages that include information about programs at the local level and I think this is useful for a number of reasons.

One, I think it can help facilitate that sort of partnership development at the local level but because all of these programs are publicly funded, they could be programs through which (daca) interested individuals can enroll and fulfill their enrolled in school requirement.

So if you’re interested in that information, you can find it on the Department of Education’s immigrant integration landing page so if you go to ed.gov and you search for immigrant integration, it’ll take you to our landing page where we also have information about accessing financial aid if you’re an immigrant or a refugee so I think there are a whole host of resources that I would encourage you to take a look at.
(Mariana):
Thank you Lul and speaking of resources, thank you to Amanda for sharing that link on the PIAAC which we have copied and pasted for those of you on the Webinar. It’s in the chat box there, the link to PIAAC that Amanda referenced and that is all the time we have for now.

I would like to thank all of your for joining us on the Webinar and to our panelists, thank you for your time and for your partnership in this work and we want to let everyone know that the Webinar slides, transcript and audio will be posted on the (owello) Website in the near future. We wish you all happy holidays. Thank you very much.

END

