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Coordinator:
Welcome, and thank you for standing by. At this time, all participants are in a listen-only mode. This call is being recorded. If you have any objections, you may disconnect at this point. For any assistance during the call, please press star 0.

Now, I will turn the meeting over to Department of Education, ma’am you may begin.

(Janelli Saunder):
Good morning - good afternoon, and welcome to the fifth webinar on our series on the Educational and Linguistic Integration of Immigrants and Refugees. This webinar series is a part of the US Department of Education’s work with the White House Task Force on new Americans.

My name is (Janelli Saunder) and I am the Diversity and Inclusion intern here at the Department of Education. We are pleased to present today’s Webinar on Early Learning Opportunities for every child which will (exploit) a high quality early childhood education that has been linked to a long term impact on (employment) and societal outcome.

Our panelists today will share current research and benefits of early childhood education and its long term dividends for immigrants and refugees many of whom are English learners.


Our panelists today include Libby Doggett who is the Deputy Assistant Secretary for Policy and Early Learning in the Office of Elementary and Secondary Education. Libby brings to the Office of Early Learning a lifetime of early learning experience from her work in school, head start and child care.


Most recently, she was the Director of the Pew Home Visiting Campaign where she oversaw a robust research agenda and worked with advocates in target states to build political and public understanding and support of data-driven investments to align with the federal guidance.

She began her career as a bilingual first grade teacher at Ortega Elementary School in Austin and returns to the Department where in the 90s she served as Executive Director of the Federal Inter-Agency Coordinating Council for Infants, Toddlers, and Pre-Schoolers with Disabilities and their families.

Our next panelist is Luisiana Melendez, is the Associate Clinical Professor and the Director of Bilingual and ESL Certificate Programs at the Erikson Institute. Professor Melendez is a former kindergarten teacher and bilingual early childhood teacher who has taught for more than 20 years both in the United State and in her native Dominican Republic.


Her professional interests include teacher knowledge and the role of culture in teaching and learning processes. Some of her areas of expertise include early childhood education, educating young English language learners, impact of culture on teaching learning process and teacher education and professional development. Luisiana is also a member of the Cultural and Linguistics Diversity Work Group and Workforce Diversity Workgroup on the Early Learning Council in Illinois.


Our third panelist is Lowell Ens, the Executive Director of Stone Soup in Fresno. Lowell began his career in public service just after university working with a Home Ownership Development Program with the Fresno Housing Authority.

The following 16 plus years included expanded roles in affordable housing development, working with Habitat for Humanity and Self-Help Enterprises in the Central Valley of California. In 2010, he left the role of Senior Development Manager with the Housing Authority and journeyed to Peru for the following four years working in the capacity of Building for Leaders in the north of the country.


Since returning to Fresno in May 2014, Lowell has been committed to the (re-positioning) of Stone Soup Fresno a small non-profit originally established to serve refugees arriving from Southeast Asia, continuing the organization’s focus on education for the monks and the other Southeast Asian families in the community.

Our final panelist is Kelly Fitzpatrick, the Policy Advisor in the Office of Planning, Evaluation and Policy Development here at the US Department of Education. Kelly advises the department’s senior staff on K2-12 policies related to special populations of students including English learners, immigrant children and youth and migrant students.


Prior to joining ED, Kelly taught secondary school in Los Angeles as a Speech (for mentor) member. Kelly was a leader for Educational Equity School board fellow with the Los Angeles Unified School District Board of Education. In this role, she advised board members on education policy issues including teacher effectiveness, instruction, school discipline and human relations.

We invite to submit your questions through the chat box as you listen to today’s conversation. We will be synthesizing those questions and asking our panelists to answers these questions at the end of our webinar.

Now, here’s Libby Doggett taking off our Webinar with an overview of the Department’s goal and related data on early childhood education.

Libby Doggett:
Thank you so much, (Janelli). And we look at the first slide. I’m delighted to be here and to be part of an administration where early learning has been pushed from the very top. We’ve never ever had a president who cared so deeply about our youngest children and has made many proposals to advance early learning for all kinds of families.


As I’m talking, I’ll talk mainly about English language learners because that is a population we have a little bit more experience with, but within that we certainly include immigrants, refugees and new Americans. And because I think good policies for English language learners will be relevant for them as well.

Let’s see. I think one of the most exciting things happening in our country is actually the diversity that has happened. We have an increase in ethnic and linguistic diversity in communities that have not historically had large numbers of recent immigrants.


I’m from Texas and grew up in El Paso and so I love the diversity. But now we have it all across the country. In fact, some of the counties with the highest growing numbers of immigrants are ones that really did have as many immigrants years ago.


I’m going to talk about three things, one is I’m going to give you a little bit of background on why (unintelligible). I won’t go into the research because we have a real expert in Luisiana to do that but I want you to understand why early learning is so important for immigrant and refugees (unintelligible) children.

Then I’m going to talk about where we are in terms of the United States and how we provide these programs and where are they. And then finally, I want to look at some of the exciting things the states are doing to be more welcoming to English language learners, diverse families, immigrant refugee families.

So this slide is not one of my favorites and a number of my friends who are Hispanic don’t like it because they say it looks at the gap and looks at the deficit side. But I do think it’s important for us to put out there the research, and the research clearly says that children in lower income families are coming in with a deficit in language.


I think this could be remedied quite a bit if we just told families to talk a lot more in their native language to their children. I’d love to see a campaign to get moms and dads talking in their native language and not feeling compelled to teach children English.

They’re going to learn English here. We want them to have a strong home language. And I think if we counted the words in home language and did a campaign to get parents to talk more, we would see a major change in this. But we do know that having a good, strong vocabulary is a part of becoming a good reader.

Next slide. We also see some deficits in Math, and Math is not as dependent upon English or, you know, on literacy, on vocabulary. And so this concerns me and shows a real need for us to get more kids into early learning settings. And we need to do a better job in those settings and providing children a strong Math foundation.


The next slide is really just one of many I could have chosen that shows the strong research in early learning. We have a number of studies that have tracked children not just for a couple of years but for decades. And when children participate in a high early learning program, we have research to show that they’re less likely to end up in special education.

They are less likely to have to repeat a grade. They’re more likely to finish high school and graduate, and even to go on and get a four-year degree. This is well known and that is why you see this growth in early learning and why it’s so important to get more children into these programs.


The next slide shows us a real problem in our country. One is we know intervention is cost-effective. And so when you put money in on the front end, in those early learning years from birth to three, or even birth to five, you really get a good return. You can make a huge impact on that child, on that family’s life.


You can make less impact later on. And if we have another (act) to show the amount of money spent, it would be just the opposite. It would show a little bit of spending in those early years and much more spending in the later years. We need to do something about this over time.

The next slide really shows the importance of early learning in just another way. Ninety percent of brain growth occurs by the age of five, and learning gap appear as early as nine months. Some children enter kindergarten as much as 18 months behind, knowing half as many words as I just showed you.


One study showed that children if they start school and ready to learn, they’re twice as likely to read at grade level by age eight. And we know that critically important is they have to learn to read so they can use that reading for other learning.

Another study showed that children read at grade level by age eight are four times more likely to graduate from high school, and then it goes on and on, shows that as adults they earn more money. But you can see it’s cumulative. So that’s why we want to get kids off to a nice strong start.


The next slide shows and I know Luisiana will talk about this a lot more but the importance of these programs for dual language learners cannot be over-emphasized. All of the research shows that children do better but it’s the children who come in, speaking another language who do the best.

So there’s a new summary of 12 years of research in North Carolina, about their Pre-K program and it showed that the dual language learners made the greatest gains. They were early learning - there’s a new early learning study that showed children are less likely to be - to more likely to be re-classified. It’s former ELL that they have a strong early learning background.


The next slide shows this is a diversity of programs that serve these children so there are a lot. They begin at birth and then we need to follow up in K-12 with strong programs as well.

The next slide just shows two things, one how few children we’re actually reaching right now and this is on a state-funded pre-school. After 10 years of really working hard to expand state pre-school, we’re only reaching 28% of 4-year-olds and 4% of 3-year-olds. And then the yellow bar show that actually over time, the amount of money spent per child is decreasing instead of increasing.


The next slide shows really the variability in programs. I’ll let you all read that on your own because I want to move onto a couple of maps which I think really make the same point. So this map with the blue shows state spending per child.

And if you look at the darker colored states like Oregon or New Jersey those are states where they’re spending adequate amounts to really have a high quality program. The lighter colored states, the grey states aren’t spending anything at all. And then the lighter the color, like my home state of Texas, the lighter blue, they’re not spending enough to really offer a high quality program either.

The next (state) shows the variability in enrolment. And once again the darker the color, the darker it is the more children served. So once again if you look at my home state of Texas, you’ll see we’re serving lots of kids. We’re just not doing it with enough dollars.


And then there are other states like Florida that are serving a lot of children too but if you put it on overlap with the state spending once again, it is low as well.


And then another map shows the pre-school quality standards because it won’t access that we want a high quality program. And once again the darker states are the ones where they have high quality. So the darker green like in New Mexico, Oklahoma, Arkansas, Tennessee, Georgia, these are states that have high quality programs. You’ll see that my home state of Texas doesn’t have a high quality program.


And then I want to show a slide about there’s a lot happening in states. If you’re out - everybody’s out there and say, “So pay attention in what’s happening in your state.”

And in the next slide a lot is happening in cities as well. Pay attention to what’s happening in your city because mayors have realized putting early learning programs in place is good for their city. They want to attract young families. They want to make sure that our children are ready for the jobs in the future and they’re putting early learning programs in place.

And in the next few slides I’ll run through really quickly which is things that states are putting in place to assure that English language learners are better served. This one shows 13 state programs require a systemic written plan on how to work with dual language learners in order to ensure quality.

The next one shows that 11 states are providing professional development, are coaching the teachers to enhance teaching of children who would do a language learner. The next one shows that the 20 states are required to screen and assess all children to identify dual language learners.

And the next one shows that 17 states are providing information in the family’s home language to parents. We know that’s critically important. And then the next one shows that in many states there is no specified policy around providing services for dual language learners at all. So we need to work in those states to get better policy.


And then finally, I just wanted to remind you that we’re trying to build up more resources. We have this great office that’s helping put on this webinar, The Office of English Language Acquisition. They’ve worked with on tip sheet and there’s one there for you.

So there’s a lot of opportunities and challenges ahead. I’m sure we can talk about those more at the chat session. I won’t be here for the live part but I would be happy to take any of the questions that are submitted for my later answering.


So thank you all so much for what you’re doing, and I look forward to hearing what’s happened after this webinar. Thank you. Gracias.

Now, I want to turn it over to Luisiana Melendez. As you all know, she’s an amazing researcher at the Erikson Institute. Luisiana, welcome.

Luisiana Melendez:
Thank you, thank you. I want to express my gratitude for this opportunity to join this very important conversation. And I’m going to sort of capitalize on all the wonderful information that Libby provided to underscore a couple of messages.


Like Libby said, we know that attendance to quality early care and education is associated with better school performance for all children across all ethnicities and groups. And in particular, that is true because these programs support their early literacy and Math skills and knowledge that we know are foundational for latter school success.


These programs are also known to support social-emotional skills like being able to function in a large group, awaiting your turn, those are things that are not (instructed) to the young children in any culture or country. So having the opportunity to be in a program that enhances opportunities for group learning and self-regulation really go a long way in setting the stage for future school success for all children.

One of the things that is important to understand about why we know across all age groups and all ethnic groups, language groups the researchers are pretty robust on this regard, why early childhood programs are so effective in promoting a school’s success? Because they support developmental competencies and learning that are aligned with goal expectations.

And this is very important particularly when we think about the children that are the main target of our conversation today, the new Americans, immigrant children, refugee children, children who are growing up bilingually. And the - what we know nevertheless about the importance of early learning for all children is that there is - it’s been proven that immigrant groups tend to participate in lower numbers.

In particular, children of certain ethnic groups like Latinos or Hispanics tend to have a lower participation in programs from birth through five across all kinds of programs from center-based day care, state (2K), head start, although the numbers in head start are very robust and promising. Still, when compared with other groups like white or African American, Latinos tend to participate in lower numbers.

And there’s been a lot of discussion about this and as it shows in the slide -in the current slide that lower participation is true across birth through age 5 but there are different trends for infants and toddlers, and children between three and six. And the participation rate across all groups in birth to three programs is lower than for children between the ages of three and six. And that is also true of immigrants and refugee families, and in particular Latino families.

So there is less likelihood for reasons that we will go into more definite couple of slides that these children, particularly very young children are in group care or in quality early care and education program. And that has an impact.

Their numbers are better when we talk about children between three and six, but as many of the slides that Libby presented, we are still lagging considerably behind in terms of access to all children despite the incredible efforts that have been happening in the last 8 to 10 years across the United States to increase participation in early care and education both at the local and state level.

So there is one issue that immigrant - children of immigrant families, children of refugee families tend to participate less in this program. Well one of the things is access. The quality programs are not unfortunately a dime a dozen actually so from the data that we’ll be presenting. And sometimes because these families tend to be poor, they tend to sometimes live under more isolated conditions. They don’t have access to these good quality programs.

Another thing is cost. These good programs are expensive. In my own home state of Illinois, there is quite a big crisis because the requirements to receive subsidies for early care and education have been changed, making a lot of families not eligible anymore. So we’re going to see a lot of families that are going to be not able to pay to send their children to quality programs particularly in terms of day care because we do have a robust free state pre-K program.

But cost is a huge barrier. Availability of program to accommodate non-traditional hours. Children of families -- immigrant families and refugee families are more likely than other families to work non-traditional hours or have more than one job. So they may need access to early childhood care education and that is not necessarily aligned with traditional working hours. So that’s another barrier.

Immigrant status also has been identified as a barrier for participation. And when I say immigrant status I mean this in the broader sense. Not only being undocumented may be a factor but also the reason behind the immigration. Immigrant for example, in the particular case of refugee families, less with these families have a strong connection to social service agencies that may facilitate the enrolment of their young children in quality program. It becomes more different for them to have access because of the often traumatic experience that tend to surround the refugee experience for families.

Knowledge about available option is also a deterrent for children -- immigrant and refugee children participation in quality early care program and access to healthcare is an indirect deterrent. Most good early children programs require that children are of today, in vaccination. And often times, immigrant and refugee families may have some - may experience some barriers in keeping up with immunizations and health records. And this may also be a deterrent or a barrier for participation.

Now, there’s other - it’s these variables that I chose to address which are, you know, are called structural or access barrier that they may impede that the families actually make it to the program or know about the program so they can enroll the children, are very important. I cannot underscore the importance of those deterrents.


But one thing that research show and my own work I’m very interested in is socio-cultural barriers to participation. Ethnicity, certain groups -- certain immigrant groups in particular, Latino immigrant groups tend to have overall lower rates of enrolment in quality early care and education program.

And this has multiple reasons. One of them is that some immigrant families -- Latino immigrant families are more likely to have two parents in the family and only one working. So the other parent takes care of the children rather than sending them out to a program while they’re so young.


Another socio - important social and cultural barrier is the level of parental education. Participation in pre-school, in quality early care and education tends to write with the degree of parental education. More educated parents are aware of those advantages that may be addressed and I talked briefly at the beginning regarding literacy and Math. So it can be a barrier as well.


Family composition again of having extended families that can take care of the children. And linguistical or cultural mismatch. As we said, you know, a family is being still reluctant or hesitant to send a very young child to a program that however, high quality may not match what their own culture and/or family expectations are regarding learning and development.

So - and this is important because although we know that early development is -- there are certain things in early development that are universal. They happen no matter where you are as the child is typically developing, she or he will learn to walk and talk and function within a group or a family, et cetera.

But there are many developmental competencies that are mediated both by culture and context and parenting practices. So families that are new to this country may bring with them values, practices, beliefs that my not necessarily align with what these values, both are in our system within early care and education and also ladder school.

So it’s because these expectations regarding cognitive and social and emotional competencies may differ in this families from the one set we hold here like for example we may refer to the study that shows that the children from low socio-economic background immigrant groups don’t often have a vocabulary when they enter the school and that maybe because in certain cultures it is not the practice to engage very young children in conversation. They’re not considered conversational partners per so.

So why does that matter for early childhood education? Well it matters because we have to make a very intentional effort to make sure that programs and the practitioners serving these children and families of immigrants and refugees are aware of this potential cultural and developmental mismatch between what we know is important for these children to know and learn so they’re ready for school and what these families bring with them.

And bridging that mismatch becomes very important as on the screening there is a quote from (Garcia and Garcia) from a few years ago, speaking to that how important it is that this program the context where the children are coming to receive and be supported in acquiring the skills that we know are important for making - being successful in your school are also responsive to the family’s history and culture.

So one thing that I often find in my work when I’m working with teachers that are going to serve in quality learning programs is that they find themselves sort of torn between being responsive to the culture of the families that they - and getting children all ready and making sure that the immigrants and refugee families understand what are the expectations that their children will encounter once they are in school.

So that is one what I call the practitioner -- the early practitioners’ dilemma. And this is a challenge that is also true for the family. And I’m going to go really quickly here. So what can - how can we educate and prepare practitioners to be really responsive?


One other thing that is important for practitioners to know in their preparation to understand that they are to become what a researcher calls “an informed not knower”. They will not know the culture and the practices and understand the practices of the families they serve particularly if they’re immigrant and refugee families 100%.

But they can certainly understand and respect those practices so they can use them to work in partnership with families to find middle ground to work together. The same is true of programs and one of the things that I usually speak for my students is that when working with these families and helping them transition to some of their parenting practice and some of the learning practice is that we value and that we’ll support the development of their children. It’s that they ought to understand there are going to be consequences here for the families and children and to be aware and respectful of that.


So I will leave it there and hopefully we’ll be able to understand to answer some of the questions in the latter session. Thank you.

Lowell Ens:
Okay.

(Janelli Saunder):
So we’ll go ahead and transition to Lowell.

Lowell Ens:
Okay. This is Lowell Ens with Stone Soup here in Fresno, California, and I want to share a little bit about our organization and what we’re working on now, and some of our history. A picture of our kids in front of our building from our early childhood program. And these are some of the young ladies that have been part of our programs in the past among our Culture and Literacy Academy.

Today, I’ll be speaking quite a bit about the monk community here in Fresno. We’ve participated for many years in the resettlement of refugees and immigrants from Southeast Asia. So that word there sounds like (Na jong), hello and greetings to everybody.

A little history of the community that we serve here in Fresno, California. We serve actually quite a few different Southeast Asian groups here in Fresno but the largest definitely that we have worked with is the monk community. And so the monk community is this ethnic group migrating nationally from China into Southeast Asian countries like Laos and Thailand in the mid-1800s, migrating to western countries like the US after the Vietnam War, the secret war that happened in Laos. Refugees landing mostly in Wisconsin, Minnesota and California.

Illustration of some of the transitions that we’ve seen as recipients of these refugee families. Then moving up in the top left corner there, you see some of the transitions within Laos and Thailand moving to refugee camps in Thailand after the secret war. The families being relocated over the next 20 or so years into the US.


And that what we saw, and I think it’s important in the conversation today is the secondary migration as families landed in places like Arkansas and Idaho finding out that they had family members in places like Fresno and relocating shortly after arriving in those other states, maybe a year or two later into Fresno and some seeing much more families landing in Fresno than were originally anticipated.


Stone Soup started in 1996. We are located in a small area here in Fresno that has about a four square blocks area of lower income apartment buildings and many of these families landed in this immediate neighborhood. So our founding director was a refugee. Resettlement officer, (Kathy) decided that we needed to (unintelligible) some of the immediate needs.

So we worked in all areas including education but also health, immigration, worked for citizenship, advocacy work on behalf of this community, ESL classes. And a huge part of the early work that we did was in the area of mental health. A lot of trauma and mental stress from the experiences back in Southeast Asia.


We’ve seen education to be a real key to assist these families and moving forward as they’ve arrived here in the US. And we’ve been doing early childhood education here in Fresno, in partnership with the First 5 of Fresno County and some other partners over the last couple of years, for at least 15 years or so.


And recently, we’ve decided to expand that program. Data about the monk community here in California but also across the US. Again, one of the largest populations outside of Laos and Thailand would be in California, and then again in Fresno, a population of about 900,000 in total. Thirty thousand of those individuals (unintelligible) happening over (unintelligible).

It’s informative to look at some of these statistics coming from Census data. One of the things that I think that we tend to do as organizations is make assumptions and it’s important to look at what the data is telling us. What we found is that for the most part, most of our families have arrived in the US prior to 2000.


So today, and even having it established in 1996, many of the families that we’re serving now are second and third generation - five of the families that we’re serving. The average household for among the households here in Fresno county all over six persons, double of what it would be on the average in California. And then also seeing there too the number of children under five years old.


And really some of the data is driving what we see as our focus at Stone Soup for this next (unintelligible). It is important also too when you’re considering a refugee community. We’ve received here in Fresno many different groups arriving from Southeast Asia. And presently Unified School District is the fourth largest in California. It has over 70,000 students and within those 70,000 students we see 50 - more than 50 different languages spoken at home.

The monk community is one of those communities that has been of our -- I would say that would be one of our challenges as an organization. It has to be able to ensure that our program meets the needs of a broader community but realizing that it’s somewhat difficult because of the language barriers.


And I mentioned that a couple of the initial barriers to service, to access and how we provided that little services. (Monk) language was written in 1950s. And so we’ve written (monk) language, and interpretation, translation was challenging for us. Many of the older community members did not read or write the language and so that was a challenge sometimes to help them understand what we were attempting to work on.

Culture and ways systems have been mentioned already. This is a great book. If you get a chance to read it, the spirit catches when you fall down. It’s about a young girl with some help challenges in a city not too far from here, Merced. And really good if you kind of picture of the challenges working with mainstream medical systems and some of the personal beliefs of the community that we serve.

Decision-making process, the monk community is made up of approximately 18 different clans. So working within that system we’re trying to work to understand that system and how decisions are made and made typically kind of as a family unit. So (unintelligible) service organization.

And the view of authority, the role that teachers and others play was important. Lack of parental education I think was mentioned earlier by Luisiana. And some of the expectations that individuals have, she also mentioned that as well. Working through the understanding of both sides of what was going to be provided as far as education.


We also found in those early days, because we’re working with families who’d be coming from refugee camps in Thailand, there were rumors that we’re getting back. And sometimes we found ourselves overcoming rumors that obviously were not true but things we had to deal with what lies here. We encourage them to be part of our programming.

What we’re seeing today still from many of our families, they actually began to arrive in the 1980s and so we’re working with second, third and even fourth generation families. What we’re seeing is still the desire for cultural preservation. It’s very important for families now to have their children learning (monk) and so in a pre-school or early childhood education setting, really wanting to encourage that dual language learning.


You’ll see a very slow uptake within the mainstream of early childhood programs. Here in Fresno, we have actually quite a few really good programs in the - and yet we don’t feel a lot of Southeast Asian or monk families taking advantage of those head start as well.


References for services through known trust entities is really important to consider as well. For the most part many of our families because we serve them in the area of immigration assistance or ESL classes, there is a trust factor. And so families still continue even second and third generation families still continue to look to us as a leader or the expert in different conversations including childhood education.


And we also are seeing any challenge even just as a service organization to make sure that the community we serve is seen and I’ll just jump to this next slide. For example, in Fresno Unified that I mentioned earlier, that 25% of the students are considered English language learners. Of that population only 15% are (monk), almost 80% of those English language learners are Spanish speakers.

Although we find is we’re consistently trying to encourage our families to speak up and advocate for their community and also finding a place for ourselves to work in that. Some of the areas that we’re looking at right now going forward, we do look forward to having a dual language curriculum program for our center here. We realize the importance of that.

We’re realizing as well is there’s a great opportunity to teach and encourage parents to be engaged not only here at Stone Soup but as actually going to the mainstream, K-12 community, and encouraging leadership in that area. And then bilingual support, encouraging parents to encourage their children and themselves as families.


We’re working right now actually on expanding our center. We’ve realized that as our families have moved out of the neighborhood, they still continue to come back and seek services here at our center. So we’re looking at that and so for this next year we’re hoping to have a new licensed early childhood education center with us around children.

Our slide here, actually an old office complex. We’re also realizing the importance and it has been mentioned already earlier about the importance of early childhood education for English language learners. We want to make an impact as a (unintelligible) provider. 

We’re realized that we have that trust and some authority in this area within the Southeast Asian community and within the monk community. We do want to take advantage of that and use our name, I guess I would say, to encourage families to be part of early childhood education because we’ve realized that that impacts all along.

One of the reasons - the other reason we are right next door to Fresno State University and many of our volunteers come through their work study and internship program. Two years ago a study was done realizing that so many of our monk college students are coming into college still not being English proficient. Only 3% have been coming (unintelligible) in Fall of 2013. I think that goes all the way back to (unintelligible) education.


I was asked to mention a couple of things that we found that made us I think effective. Learning and understanding the leadership structure and working within that structure, in our case with the monk community, the clans, and elder structure, driving support and respect for our program.


Things happen. We - it’s or how you handle those as well. We’re finding that adaptation, integration into the program -- programs that we have here in Fresno does not happen overnight and grows along beyond five years. We’re now looking at over 30 years. And engaging parents -- keeping parents engaged in the system. Looking for constant strategies (unintelligible).

Well. Kelly?
Kelly Fitzpatrick:
Hello, everyone. Good afternoon. I’m going to just quickly skim through this so that we can leave some time for questions.


But as you’ve heard so far today, we’re sort of in a difficult situation when it comes to immigrant families and early learning. On the one hand we know how important early learning is. There’s teacher success for all students and that immigrants in particular and those who are into language learners can benefit the most from these programs.


Yet we know that these children are less likely to be enrolled in early learning programs than native-born children. And in particular is that the Department has been realizing and is interested in the fact that undocumented children and children in mixed status families may have even less access than other students. And like other immigrant groups, you know, early learning would be very beneficial for them.

Last week, the Department published a resource guide on supporting a document used in secondary and post-secondary settings. And because of how important we know the early learning is as you’ve heard throughout this webinar, we’re going to be releasing a complementary guide that will address early learning and elementary settings in coming months.


On the next slide we see a couple of the possible contents that we’d want to include in this guide. A review of relevant research like what Luisiana discussed and federal civil rights laws as it looks into the undocumented children and children of undocumented parents, some suggestive tips and promising practices for educators and other service providers like the ones that Lowell talked about.

And resources and information to support parents in ensuring their children have access. Because we know parents are the arbiters of whether or not, you know, if children are able to access these programs and we want to help support them as well.


And lastly, this document is in development. We’re in the early stages and we would love to get any feedback from you all as to what goes in it. A couple of questions that you can respond to in the chat box or send emails in followup, what information or resources do you think would be most helpful for educators? And then also for parents and families? And are there any additional topics, challenges or issues which the guide should address that’s currently aren’t on the list.


And now I’m going to send it back to Marianna Vinson, the Deputy Director of OELA.
(Janelli Saunder):
Okay. Thank you, Kelly and thank you to all of our panelists for sharing helpful practices, theory and research.


We did receive one question in the chat box, just about the availability of the webinar. The webinar will be recorded, archived and print up on the Department of Education’s website. There’ll be a link on an upcoming slide and you can access the recording and information there.


We do not have any other questions in the chat box and I apologize because we are running short on time. We encourage you to please submit questions via chat and our responses to Kelly’s questions that were post to the group and we will get back to you via email.


So we thank you all for attending today’s webinar. We invite you back for our next webinar in November. Kelly, you wanted to say a couple of words about that one?

Kelly Fitzpatrick:
Yes. The guide - the guidance that we just released has gotten a lot of attention and we heard from some of our stakeholder groups that it would be really helpful to practitioners for us to walk through the guide and its contents and some ways that it might be able to be used in classrooms, schools or other settings.


So we’re going to be walking through the resource guide talking about its contents, hearing from practitioners as to how they can be fit in their classrooms.
(Janelli Saunder):
Great. So we thank you for those of you that have submitted questions. We will work on getting back to you on those. Thank you very much and we invite back for our future Webinar.

END
