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Coordinator:
Welcome and thank you all for standing by. At this time, all participants will be in listen-only mode all throughout the call. Now I will turn the meeting over...
Woman:
Why can’t we get on the webinar link? Is there a video?
Coordinator:
Now I’ll turn the meeting over to your host, Ms. Melissa Escalante. Ma’am, you may begin.
Melissa Escalante:
Thank you. Good afternoon and welcome to the fourth webinar in our series on the educational and linguistic integration of immigrants and refugees. This webinar series is a part of the US Department of Education’s work with the White House Task Force on New Americans.

My name is Melissa Escalante and I am a Management and Program Specialist for the Office of the English Language Acquisition at the US Department of Education.


We are pleased to present today’s webinar on the benefits of dual language learning which we’ll explore the growing body of evidence suggesting that dual language learners, those who are exposed to more than one language during the course of their development, have cognitive, metacognitive and social-emotional advantages over children who are exposed to only one language.


We also want to recognize that September 15 through October 15 is Hispanic Heritage Month. During this time, Americans will reflect on the many contributions made to enrich the tapestry of our country.

Indeed, one of our panelists today, El Sol Academy, was recognized as a bright spot of Hispanic education by the White House Initiative on Educational Excellence for Hispanics. This year, the initiative is celebrating their 25th anniversary and their service to our nation’s Latino communities.


Our panelists today will share current research and promising practices for promoting biliteracy and increasing English proficiency in immigrant communities. Today’s webinar will begin with an overview of the department’s goals to be presented by the Assistant Deputy Secretary Libby Gil.

We invite you to submit questions through the chat box as you listen to today’s conversation. We will be synthesizing those questions and asking them of our panelists at the end of our webinar.


Our panelists today include Libby Gil, Assistant Deputy Secretary and Director of the Office of English Language Acquisition, OELA. She is the Principal Adviser to Secretary Arne Duncan on all matters related to the education of English learners now estimated to be about 10% of the total K-through-12 enrollment nationwide.


OELA also supports professional development programs for teachers of English learners. Prior to joining the department, Dr. Gil served in many roles including teacher, bilingual resource specialist, elementary school principal, assistant superintendent for curriculum and superintendent.


Guadalupe Valdes is a Professor of Education in Stanford University. She works in the area of applied linguistics and much of her work has focused on the English-Spanish bilingualism of Latinos in the United States, and on discovering and describing how two languages are developed, used and maintained by individuals who become bilingual in the communities.


Valdes is a founding member partner of Understanding Language, an initiative that focuses attention on the role of language and subject area learning with a special focus on helping English learners meet the new college- and career-ready standards.


Valdes is a member of the American Academy of Education, a fellow of the American Educational Research Association and a member of the Board of Trustees of Educational Testing Service and the Center for Applied Linguistics.


Gregg Roberts is the World Language and Dual Language Immersion Specialist for the Utah State Office of Education. He is also currently the co-project director of the Flagship Language Acquisition Network, a national consortium of 20 states led by Utah and recently funded by the National Language Flagship Program from the US Department of Defense.


His work with the Utah legislators and the governor’s office has led to changes in the way world languages are viewed and funded within the state’s K-through-12 schools. The K-through-12 program he designed with his team is being used as a model of world language education, nationally and internationally.


Gregg has taught at both the secondary and university levels. He was named the 2000 National Council of State Supervisor for Foreign Language State Supervisor of the Year and as a recipient of the Palmes Académiques from the French government.


Monique Daviss is the Executive Director of El Sol Science and Arts Academy. During her tenure, the school has grown in both size and achievement. El Sol has been named the California Charter School of the Year, a California Distinguished School, a Title I Academic Achievement awardee twice, a California Association for Bilingual Educators Seal of Excellence Award, a Campaign for Business and Education Excellence star awardee twice, as well as many other awards and recognitions.

The school is a frequent destination for groups interested in dual immersion programs and community school initiatives. Prior to El Sol, Ms. Daviss was the executive director of a national organization that provided education, training and employment support for residents of low-income housing communities in seven cities across the nation. Now I’ll turn it over to Libby Gil.

Libia Gil:
Hi everybody. Good afternoon or good morning to those of you on the West Coast. I think it’s still morning. Let me start by stating how humble I am to be a part of this powerful panel on a very significant topic today and special thanks to everyone for participating.

I’m going to begin my slides with a quick reminder on English learner growth, population growth, and I’ll move to highlight our department priorities with some examples of specific English learner investment programs and projects in the department. I will conclude with our proposed framework for English learners emphasizing the value and commitment to biliteracy or multiliteracy outcomes for all of our students.


So this first map just indicates the growth rates in - the percentage changes for the number of English learners by states. I draw your attention particularly to the blue areas which represent the greatest increases, anywhere from 100% to 200%. And the states that are not the historical regions, we tend to associate English language population with the largest numbers such as California, New York, Texas or Florida.


Here is a longitudinal view of a tenure period from 2011-12 to 2012-13. The percentage of identified ELs increased almost by 5% which is a dramatic spike that we anticipate will continue in the near future.


Of course, this particular map shows the additional increase of English learners with our unaccompanied children. And this particular map shows that this was as of May 2015; a total of over 68,000 children are represented on this map.


The top seven states, where the largest number of unaccompanied minors who are released, are in Texas, California, New York, Florida, Maryland, Virginia and New Jersey. Now these seven states actually represent about 65% of all the unaccompanied children released in the United States between 2014 and May of 2015. So the top five most common languages spoken by English learners nationally, although it can vary by regions, are shown on this particular slide.


So what is the Department doing to support the growth of English learners? I just wanted to highlight very briefly, the President proposed 2016 budget priorities for education which really reflects the values and our highest-priority focused areas for our Department. Obviously, increasing equity and opportunity absolutely addresses and speaks to English learners who are supported by Title III funding specifically and also legal rights which I will mention later.


Please note that English learners are embedded focus area for each of these topics. We work closely, for example, with the Office of English Learners, I mean Early Learning, to emphasize and support dual language learners, particularly understanding the importance of establishing an early foundation for education success.


We recognize that one of the areas of greatest need and challenge is the preparation for educators, especially bilingual educators to support dual language learners. And obviously, our mission is to ensure that all of our students are college- and career-ready, and access to a post-secondary quality education is a must. And finally, the cross-cutting priority across all of these areas is to support and increase evidence-based practices.


So here are some examples, very quickly, of programs and activities specifically focused on English learners in the Department. First, I don’t know how many people realize it but that our i3 grants established an EL priority in the first cycle which is coming to a conclusion this year. We are looking forward to learning from a lot of exciting - we’re covering a range of topics to support English learners.

As all of you know, invests in many studies to support English learners, but this particular example is one of the most recent studies by Sean Reardon, looking at the education outcomes for English learners in different types of instructional models and programs. Our Office for Civil Rights collects this aggregated data on English learners and this is an example of their work in collecting data that drills down to the school level to report and reveal equity gap.

OELA does also support many research projects. And one that I’m going to mention of special interest probably to this group is a major study that is across agency effort with HHS and conducted by the National Academy of Science that will look at fostering school success for English learners, particularly looking at questions of practice, from birth all the way through the 12th grade, with lots of implications for policy and research, and we’re hoping to have that concluded sometime next year.

And finally, OELA will be announcing soon an opportunity for institutes of higher education to apply for grants to support both pre-service and in-service for educators to support EL. I’m going to have to move a lot faster because my time is up but this just identifies the latest release of a toolkit that covers all ten of these areas in collaboration with the Office of Civil Rights in the Department of Justice.


To keep moving on here, this is just an example of what the toolkit looks like. And let me move onto these examples of different languages for a language survey. And let me shift to a clear message and a commitment from my Secretary of Education Arne Duncan. And he’s also speaking for the President. The Department of Education plays an important role in supporting second language instruction starting early.

Let me conclude very quickly with our proposed framework for English learners and call your attention to about 4 o’clock on this wheel which indicates that we want to identify effective approaches that integrate native language and culture to promote bi - multiliteracy for all of our students. And we can spend more time on that framework at another slide.


And moving right along, we do support the national biliteracy, Seal of Biliteracy, and we’re very encouraged with this particular map that indicates a real growth in the number of states who are adopting the Seal of Biliteracy. We currently have nine plus the District of Columbia.


And, concluding on this note, I’m just going to share a statement that was published recently in a congratulatory comment to the DC public schools. And concluding with one of the statements here I’m going to quote is we challenge our schools and communities to invest in our future leaders with opportunities for developing biliteracy and multiliteracy skills.


And, with that, I’m going to conclude. And I’m very happy to turn this over now to our very esteemed colleague and nationally recognized researcher, Guadalupe Valdes.

Coordinator:
Excuse me, speakers. I am hearing a background noise. Please take note that this conference is recorded. Thank you. Speakers, you may resume.
Guadalupe Valdes:
Yes. I’m delighted to be with everyone today. Good afternoon or good morning, as the case may be. And I want to talk about building on strength for dual language learners and dual language users, following up on what Libby told us about the new commitment to bilingualism and biliteracy in particular.

So let’s begin by talking a little bit about what are dual language learners? So, in the US, particularly new Americans, the majority of our dual language learners are going to live in homes and in communities where two languages are spoken around them every day. So, when this happens, they have the opportunity to hear a language other than English at home, in the community, on television, on the Internet, but they may also hear English at home.


What we know about immigrant families is that, within those families, even those that come to this country with a home language that is not English, very quickly, English begins to be acquired, especially by the older children. So often, although the parents may not speak English at home, the siblings do. So the younger children at home then have two languages at home that are constantly spoken by them.


What we also know is that what is very similar across the world is that dual language users acquire language in exactly the same way. And then notice that I’m juxtaposing dual language learners and dual language users. We want to emphasize with this dual language user term; that you don’t just learn it; you use it across a lifetime.


And what we’re hearing, of course, is that mainstream parents and sometimes privileged families are now realizing how important dual language acquisition is for their children. And so when they decide to give their children a gift of language, they might decide to use one of the following kinds of arrangement. They might do the one-parent one-language, for example.

Suppose one of the parents came from another country, was educated here, married an American who is English-speaking, but they want to be certain that their child continue the use of that wonderful, valuable resource. So that one parent might speak in German, for example, and the other parent speaks in English for the child, and the dual language learner then continues to develop.

Also investing in a different way, for example, the hiring of nannies that might speak a different language other than English is becoming quite common. I know of several couples here in the Bay Area where they have hired Mandarin-speaking nannies because it’s become very important to say I want another language present in my child’s life at the very beginning.


And, of course, we know that what is very typical is to have one language and one -- something happened to my slides, I’m not sure what, but I’m not being able to see my slides. What should I do? I’m sorry. I’m not even sure if I’m connected.

Coordinator:
Yes. Hi, Guadalupe but you are. I’ll just go ahead and switch it for you. That…
Guadalupe Valdes:
Thank you...
Coordinator:
Sure.

Guadalupe Valdes:
Thank you very much. Okay. So I’m ready to move on. Well, let me see the last point on this slide, that the one language at home and one language in school is one of the most common arrangements that we know for growing a dual language learner. So if we could move to next slide?

So dual language users are often referred to as bilinguals. Now, you know and I think that many of you are aware of this, that bilinguals have a - the term bilingual has acquired a charge, many connotations that are sometimes not very positive. So we’re avoiding the term bilingual, some of us. But, in fact, bilinguals speak two languages and understand two languages.


Perhaps, the more important aspect about bilingualism is that it’s more than one competency. So that individuals are bilingual who can do - who use more than one language to do different things. We used to believe, or a lot of the literature, the early literature believes that bi meant exactly the same, that a bilingual was two monolinguals in one.


But we have realized that there’s very few individuals that we could call bilinguals or very few individuals who acquire languages in any context in the world that are exactly equivalent in the two languages they have acquired. They would have had to live two complete lives to develop those same competencies.

So opportunities are what results in individuals being able to use more than one language. If they are schooled in two languages, of course, they will develop the abilities to read and write in those two languages. 

But if they don’t have those opportunities, they’ll never (unintelligible) bilingual. They’re able to communicate in more than one language but they are not - but they do not have access to the reading and writing because that depends on an opportunity to learn.

The most important thing for us as we think about the strength about bilinguals is to remember that monolinguals are different from bilinguals in very important ways. Can we move to the next slide?


So the early look on bilingualism was carried out in the earlier part of the century. And it was - now, when we look at that research, we realize that it didn’t account for very important things such as age and social-economic background. And a lot of that early research looks at bilingualism as negatively affecting intelligence.


The later work that was post Peal and Lambert of 1962 took greater care in finding out what kinds of bilinguals were being studied. And they focused on what they termed balanced bilingualism. 

And that would mean doing research not on people who are just acquiring a second language but on those individuals, particularly children, that regularly use their two languages across their lifetime almost equally. 

And these individuals were found to have great advantages in cognitive flexibility and metalinguistic abilities and in creative abilities. So let’s move to the next slide.

So the current research on dual language competency or bilingualism has established very important things. It has established that these children have greater inhibitory control. They have better metalinguistic understanding and perform better in perspective taking tasks. And I’ll say a little bit more about this. Let’s move to the next slide.


It is postulated that the executive control system, associated with such behaviors as planning or initiation of activity or mental flexibility and self-monitoring. It’s is a very cognitive mechanism that influences linguistic processing in bilingual children.

And (Biolo Stock) who is probably the researcher that is most responsible for showing us, in fact, what that bilingual advantage had found, reminds us that it is very evident that experience has a significant effect on the behavioral, neuropsychological and structural aspects of cognitive performance.


So, for example, video game players have been shown to have enhanced visual selective attention. Structural changes have also been found, for example, in London taxi drivers who have extensively engaged in route-finding behaviors. And they have seen - and they have been found to have enlarged regions of the hippocampus responsible for spatial navigation.

And we find also that individuals who speak a second language have been known to have increased density of gray matter in the left inferior parietal cortex, a change that is more pronounced in those individuals that are early bilinguals and have greater proficiency in these languages. So, essentially, what that means is there are really actually changes in individuals because of their experiences. Can we move to the next slide?


There’s a growing body of literature that shows that bilingual children outperform their monolingual piece on a variety of executive function tasks; and that executive function, especially that dealing with attention. If any of you in the audience use two languages in your everyday life, you’ll find that being a dual language user forces you to be constantly aware of gauging another language up.


You’re trying to be very careful because you’re going to use only those features and elements of the language that are part of the language that you’re speaking. You’re gauging the others up. And that constant effort actually results in executive, into the development of the executive function that is greatly enhanced.


Similarly, we are finding that in the social-emotional building, there are really important benefits. So what is social-emotional? Well social-emotional means that you can manage emotions; that you can control behaviors; and that relationship with peers, the social cognition, is enhanced.

And often teachers, for example, when Latino children arrive at school say but they’re still well behaved. And they think this is strictly a cultural result. But what we now understand that that dual language acquisition itself results in social-emotional advantages, then we begin to see that the ways that they behave, those problem behaviors that we often see in other kindergarten children coming in the room, we don’t see in children who have the dual language experience. Can we move to the next slide?

So, fortunately, dual language adults are also seemed recently to be advantaged. And I’m so delightful; I’m delighted about this because as I get older, it really is important, right, to know that there may be a cognitive reserve that protects against the onset of dementia.


And there are certainly mixed results on this research as there are also mixed results on the advantages of bilingual cognition for children, and that is simply typical of the field. But the preponderance of the evidence is very clear. There are advantages to dual language use, to dual language use across a lifetime. Can we move to the next slide?


So, educational arrangements matter a great deal. In this country we know that we can have an English-only education or we can have a dual language education. English-only education, of course, is something that we have done because of the fear that we have to do that more is more, that if the students were educated only in English as the English was actually developed in ways that we wanted it to develop to be able to deal with the curriculum.


But we are also finding wonderful results of dual language education that we knew were there, but the research has been not done in those ways. Can we move to the next slide?


So what we now are hearing from the new research is that the use of children’s home language in school promotes academic development. And we’re finding an important benefit of home languages as they’re used in school for academic development.


We’re also finding and Reardon, and Valentino and Reardon, and Libby did mention Sean Reardon who’s one of my colleagues. And we’re finding that students in bilingual, in two-way dual language program, over take students in English-only programs by 5th grade. That’s a very important finding.

And the children in early immersion programs outperform monolingual children, obviously in the various measures of attention and executive function that we’ve talked about earlier. If we could move to the next slide?


So we found also, in Latino children, and for me, this is a very important finding. There’s a wonderful book that came out this year that’s called The Bilingual Advantage that is edited by Rebecca Callahan and Patricia Gándara that actually tells us a great deal about bilingual advantage.


And one of the articles that is in this book talks about these particular benefits, that among Latino bilingual students, those who develop and maintain their two languages, they’re more likely than monolingual English-speaking Latinos to go directly to four-year colleges. So this is a very important finding and one that we need to build on. Can we go to the next slide?


So then, for immigrant background, you’re building on strength. It means that we have to create those conditions and experiences that develop those dual language linguistic repertoires to these students. 

We understand that in the past there had been a real fear that we may not be doing or benefiting our students well if we actually maintain and develop their linguistic resources across two languages.

And fortunately, the research now persuades us that there’s an enormous strength in being able to have those linguistic resources. So I end here and pass it onto, I believe, Gregg who is going to speak to us about what is happening in Utah.

Gregg Roberts:
Well thank you very much and that’s the most impressive. And Francisco, I’ll let you move my slides for me if you like?  Or would you like me to do it? Okay. Well bonjour, hola, ni-hao, (unintelligible). It’s an absolute pleasure to be here with you today. 

And it’s a very humbling experience to be a part of this very distinguished panel. I’m just going to really talk to you from like about 40,000 feet. So I’d like you all to put on your seatbelt and strap in because we are going to this class because I have a lot to cover.


I think one of the things that we could all agree upon today that the sooner students start to learn a second, a third or a fourth language, the better the results are going to be. That was well known by one of our former governors who I still believe is the rock star, Jon Huntsman.


And also to Senator Howard Stephenson who created the Utah Dual Language Immersion Program through Senate Bill 41 in 2008. This actually made a legislative line item to support the Dual Language Immersion Program across the State of Utah.

And there you see a picture of Governor Huntsman, of Senator Stephenson, and current governor, Gary Herbert, who’s been extremely supportive of dual language growth in Utah.

Now Utah is a small state. And for our economic survival, and for the national security of our country, we must educate students for a multilingual and have intercultural competency. We truly believe that monolingualism is the illiteracy of the 21st century.


In the legislation, the Utah model is actually well defined as a 50/50 instructional model. That means 50% of the day must be spent in English and 50% of the day in assessment or as we call it target language. This is also a two-teacher model. And districts have the option of starting either kindergarten or 1st grade. So it’s two languages, two teachers, two classrooms, every single day. That is the Utah model.

Now, unfortunately, Utah is 51st in per pupil spending. We are challenged demographically because we are a very young state. We are also not (unintelligible). So we do not have a lot of money floating around in Utah for education which means that if Utah can do a dual language program, any state listening today can create a dual language immersion program through the legislative process. It is all about creating the political will. And that’s a great quote from my friend (Nima Nat).

Currently, this program has cost us about $100 per student per year. We have a legislative line item for $2.8 million per year to support dual immersion, and currently we have 28,000 students in the program.


Now the Utah model was created so that it could be in a large urban district of 80,000 which is our largest, to small rural districts where one of our ELs live, in the ranches, farms, ski resorts throughout the state.


So we have dual language immersion programs in districts as small as only 1400 students to as large as 80,000. We work from the very top in Utah to the south, to the east, to the west. Currently, we’re in 26 (LEA)s; 22 school districts; there are only 41 in Utah; and 4 chartered schools.


Currently, there’s 138 dual language immersion schools that are supported by the state for the current school year. Out of those you can see 73 are in Spanish. The important thing to note is the 30 two-way programs. And then we also have Chinese, French, Portuguese and German. We will be adding Russian next year and Arabic the year after.

Now, as I’ve said, we have 28,000 students, to some of you might not be impressed with these numbers. But I’d like you to do a little comparison if you realize Utah is a small state. We only have 3 million people in Utah; California, 36 million. 

So if you take those numbers I gave you and times in by 12, you can see those numbers are quite remarkable for such a small state, which would mean we’d have over like 360 two-way programs in a state the size of California.


Now we have made a big stress that dual language immersion in Utah is a general education program. It is open to all students, regardless of disabilities, economic status, home language; we actually stressed this program and we really asked schools to recruit ELs into all programs. There is no qualifying process and there are no prerequisites.

Again, this is general education. And what our goal is that you make dual language immersion the norm. So we call it mainstreaming, dual language immersion for all those students and all those parents who truly want a 21st-century education.

Within the dual language immersion program in Utah, we treat the people with well-defined one-way and two-way models. So we have our one-way programs and then we have our two-way programs. We’re most proud of our two-way programs. And they do have one other - we do have a special policy of allowing all ELs into two-way programs. So we do have that one policy there for two-way programs.


One of the important things in Utah that’s helped us is the work of Thomas and Collier. I’m sure many of you have seen this famous graph or chart that comes out of the 2012 research showing that the best way to close the achievement gap, which is really a top priority for all of us at the state level, are one-way and two-way dual language immersion programs.


So we use this with districts because district selection to do with the language immersion program. The state has the program but it’s up to the district to do the actual applying for the grant to receive the program. So we work with our districts to show them why they need one-way and two-way programs; most importantly, the two-way programs where they have such a population of.

Now, we have the ABCs of dual language immersion which you can see there, with academic achievement, bilingualism or biliteracy and cultural competency. I wish we could actually rearrange the alphabet and actually change B for M because it should be academic achievement, multilingualism, multiliteracy, cultural competency, because I am not sure by being bilingual is going to be sufficient in the 21st century. I think our students are going to need to be multilingual and have multiliteracy.

We do have fidelity assurance within Utah for our programs. So when the district takes on the program or a chartered school, they are required to implement these nine assurances of our program fidelity. So you can see them there within the 50/50 instructional model.


We have pie charts. We have all kinds of administrative instructions; a two-teacher model. We have a clear separation of language. We really do not like (code) switching whatsoever in the early program. We have student target languages. We have assessment built on proficiency. We have a weekly collaboration between the English teacher and the target language teacher; open enrollment.

We also provide professional development for both teacher and administrator. And that AUDII down there is not a program where we give out new cars yet. AUDII stands for Annual Utah Dual Immersion Institute. And currently we are on our 7th AUDII.

You know, we also have an intervention program. We strongly believe that dual language immersion should be a tier-1, core-1 instruction. But when interventions are needed, we actually have a program in Utah we use which is the Multiple-Tier System of Support. We do not use (RTI) anymore in Utah; we use MTSS.


So we’ve actually aligned the Utah dual immersion instructional model with the MTSS to provide for interventions on tier-2 and 3 when they are needed. But we really stressed tier-1 core infrastructure. We believe having a quality core-1 instruction is where it really is at.


Some of the statewide infrastructures we’ve been able to provide since it is a state program with one model, their language-specific literacy curriculum in each of the languages align to the Utah core which is actually the common core. We just can’t use that word in Utah. Remember, we are a red state.


So we have the language-specific literacy curriculum. We have, in addition to math, a translator, which is a common core addition. We have that in five languages. We’re getting ready to do an update on that with this brand new 2.0 Pearson to have top-notched math materials for our teachers.


We have developed supporting materials in science and social studies. And we’re working on the new generation of science studies to actually create a STEM dual language immersion school which has just been released for a (RSP) which we’re very excited about.

We’re really focusing on academic vocabulary based on the works of (Kate Percella). We really believe academic vocabulary is just as important in our program, so it’s being stressed. We are supporting to the Utah state core. So we are teaching to core.

Again, we have the professional development, both the AUDII which is in the summer week long program, and then, which is like - and then we have both pull out and (unintelligible) professional development throughout the school year with our team.


We also, again, as I said, provide professional development for administrators. It’s extremely important that administrators understand dual language immersion programs because what we’re finding now in some of our best schools are having a principal that retired or moved to another school and you have a brand new principal. And guess who’s in the frontline of speaking to parents about dual language? It’s that administrative leader at the school. So that’s why it’s so important if you are to do this at the state level, to really have administrative support.

Then we’ve created a special two-teacher, parent-student-teacher conference model which you can see on YouTube if you’re interested. We are (unintelligible) a collaboration protocol for the two-teacher model. A couple of years ago, we hired an English dual language immersion director, and she’s been instrumental in really working on that collaboration piece between the English team teacher and the target language teacher. And we have a long, listed more, but I won’t bore you with all the details.


Once again, support in Utah is all about proficiency. So proficiency is what students can do with the language in terms of listening, speaking, reading and writing. So we actually use the (unintelligible) scale which is the international (unintelligible) scale to really make it all about sufficiency. We hit that target at each grade level starting in Grade 1 up through Grade 12. And you can see the target is there.


And we have been doing research to the University of Utah to monitor that our students are on par or doing better than their monolingual peers in traditional instruction. This is very important. So the University of Utah is our flagship institution in the state. So they’ve been working closely with the state office for data. It should measure the growth on our statewide assessment in both the English language arts, math and science. You can see the scores there.


One of the nice things that we’re noticing is chronic absence is much less in dual language immersion students than in traditional. We also created a K-12 program with Governor Huntsman. We (unintelligible) the charge to create a dual language immersion program in Utah whereas to make sure that it was K-12. And actually it’s K-16 now because seven of our four-year institutions have signed on.


So you’ll notice our students in dual language immersion will be taking the (AP) in the 9th grade. And for the first time anywhere in the country on a large scale, our students will have access to 3000 level college courses through blended learning with our universities, meaning that when our students graduate from high school, there will only be two classes short, of a minor, in that target language.


Now that’s truly accelerated learning. We wanted students to go on and get a double major. In the 21st century, we truly believe double majors (unintelligible). But some, they could go into engineering in Spanish. They could go into medicine in French. They could go into business in Portuguese. Whatever the combination might be, they’re endless, and that’s one of the things we’d like to provide for our students.

Now challenges; there have been challenges. And I’m the first to tell you that institutional change is difficult for some. I sometimes joke that the books you really need to read, if you’re going to create institutional change out of state or district level is like The Prince by Machiavelli, Tzu’s Art of War or Guerilla Warfare by (unintelligible) because it is really tough for some people to change.

Also meeting the demand of - we have lots of parents. We have a long lottery list of (unintelligible) schools’ growing programs. We really need to add 20 new programs every year, out of, we’d like five to be two-way programs. We have to maintain the fidelity to ensure proficiency, to making sure all the schools are on the same page; also the secondary articulations. We just started our first wave of secondary schools last year.


Some of the school challenges are finding the qualified teachers. So we actually had to create a special international guest teacher license that comes with HQ that is offered in Utah to teachers of foreign countries of which we have an MOU which is a memorandum of understanding.


So currently we have memorandum of understanding with Mexico, Spain, France, Brazil, Taiwan and China. So we go there to create - we go there to recruit experienced elementary teachers in those countries. And then we offer them both this (J1V set) at the state level, and then a license, international guest teacher license. It’s like (unintelligible) typical international license.

So we have brought in probably about 150 international guest teachers currently teaching in Utah which is, again, a lot for a small state. Also we have issues of (unintelligible) turnovers and then balancing the traditional school classes with the immersion programs. It’s always a challenge because the majority of our programs are a STEM which means they’re a school within a school.


Okay. Now, it really does take an army. So it’s just not me doing this work (unintelligible) which would be impossible. We have an absolutely amazing team in Utah. So here, to look at our team structure, you can see all of our directors of the languages; our coordinators. We also have national consultants on board. We have university partners. So we really do see this is as a team effort in Utah to provide the best opportunity for our students in Utah.

So I’d like to end there. My 15 minutes are up. And there is my e-mail if you’d like more with the details or have any questions, please feel free to e-mail me and realize that it might take me several months to get back to you. I’m just kidding. I’ll try to get back to you within a week or so. So again, I appreciate your time. And I’d like to turn it over to Monique now in the beautiful State of California. So thank you very much. Monique.
Monique Daviss:
Okay. Hi everyone. This is Monique. I join you from California as you’ve been told. I am in -- oh, wait, hold on. Okay. I’m coming to you from Santa Ana, California. Santa Ana is located about halfway between the Mexican border at San Diego and Los Angeles. It’s a gateway for many immigrants coming from Mexico and Central America. And as most of you probably know, California has a high percentage of immigrants in total.

I’m having trouble with my slides. Okay. So El Sol began in 2001 as a K-1 school. And we are celebrating our 15th year. Every year we added a grade after 2001. So we were K-1, and then we went to 2, 3, 4, 5, until we were a (unintelligible) school.

We have a high percentage, as I had already said, of immigrants here in the school. We have a high percentage of English language learners. And a high percentage, nearly 80% of our students are eligible for free and reduced lunch.


Sorry, I’m having trouble with my slides here. Okay. So the school starts in preschool. We have a 3-year-old program and a 4-year-old program. Our preschool program was - it originally came to us as a plan from a foundation that was interested in supporting immigrants and helping them to achieve their American dream.

So we used active retirees in addition to licensed preschools to do - preschool teachers to run our preschool programs. We also have transitional kinder which is new to California, which is students whose birthdays fall between September and December.

Both of those programs, both the preschool program and the transitional kinder program are developmental, thematic and language (unintelligible). They also subscribe to our model which is a 90/10. So for pre-K, TK and kinder, 90% of the day is in Spanish; 10% of the day is in English. In 1st grade, they go to 80/20.


So what we’re looking for in those early years is the really intense language immersion, strong vocabulary development, Spanish language development, the foundations in Spanish reading and the English language development. Of course, in kinder, that’s only 10% of their day.


Our teachers do (CMT). So one of our teachers will do language arts and social settings and the other teacher will do math and science. So our students are doing lots of transitions during the day but we are also holding firm to the language.


So it’s 90/10 for kinder; in the 1st grade to 80/20. By the time they get to 2nd grade, they’re doing 70/30 and they are really reinforcing and strengthening the base of their Spanish language development and beginning the preparation for formal English language instruction.


So our students up through 2nd grade have not yet had formal English language arts instruction in the classroom. All of their language instruction and language arts instruction has been in - is in Spanish up through this point in 2nd grade.

By the time our students get to 3rd grade, that’s where formal English language arts begin. So, at that point, our students are doing both, English language arts and Spanish language arts, and English language development, as well as science, math and all of the other academic subjects.

When our students get to 4th and 5th grade, at this point, they are - half of their day is in English and half of their day is in Spanish. It is our goal that they are literate -- reading, writing, speaking -- and using academic language in both languages once they are in the 4th and 5th grade.


We do a real strong emphasis in writing when they get to the 4th and 5fth grade because now you’re asking them to really develop both language skills at a high level as demonstrated in both their reading and their writing. By the time that our students get to middle school -- 6th, 7th and 8th -- we maintain the 50/50 instruction. So they’re receiving their core English as well as a core Spanish.

You know, it’s - most of what we’ve talked about here today has been about the language acquisition and the benefits of dual immersion with regards to language but I want to make sure that everybody understands that our experience is that our mathematics scores are really high.

So we have a core group of high-achieving students who begin Geometry in the 8th grade. They - 100% of that class will complete Geometry for (unintelligible) and/or advanced, mostly advanced in Geometry and be prepared for Algebra 2 in the 9th grade. These students are learning this Geometry primarily in English but it’s in English and Spanish.

One of the things that I want to point out when we talk a little bit later about teachers is that when you get to these more advanced subject areas, you’re asking the teachers to introduce lessons and provide access to academic language in very high-level courses.


So for, in our case for the Geometry, we have a Cuban immigrant who has been teaching for years and years. In fact, she’s 80 years old. And she - it is her goal to make them learn Geometry in the 8th grade in English and in Spanish.

Our students do receive the Seal of Biliteracy if they meet all of the (unintelligible) for that and they are ready to take (unintelligible) Spanish as 9th graders. Although some of our students, because we don’t yet have a high school, our students are not going off to dual programs in the high schools. So they could choose to continue Spanish at the high school level. Some choose to switch and become multilingual, as Gregg suggests, is a great benefit.

We do provide (unintelligible) courses. We are preparing our students for high levels of achievement. We have really high academic expectations. We start with what we want them to know in 8th grade in terms of both their English language arts and their Spanish language arts. And we backwards design our program to make sure that we’re preparing to, all along the way, to be able to demonstrate that they are grade level in both languages by the time they’re leaving El Sol.

So we want to talk some about - we are serving a Spanish learner although that’s a smaller part of our population. We are primarily - serving English learners, as well as (RFAP) and (IFAP). We do have students who come here at all different grades, with Spanish-only, very recent immigrants. And we find that, for them, the dual immersion program provides a way for them.

So, for instance, if they’re coming in the 7th grade and they are Spanish-only, 50% of their day is in Spanish. So we’re able to provide them core instruction in the language they already understand. And we’re also able to understand their language level in their core language. And therefore we can target achievement both in that core language and then begin to prepare them to take on the second language which in this case would be English.


We do have special education students here. Probably about 8% of our students we do have mainstream students who are autistic and all kinds of different (unintelligible) disability challenges. While the program is for everybody and we have - our students have success regardless of what challenges they may be coming to the classroom with.


As for some students, depending on their disability, just for people to understand, it’s more difficult for them. So, at some point, the school and the family need to determine what’s best for that student if they’re having trouble accessing both languages. Maybe one is better to take than the other, although our preference is to keep everybody. So we make our best effort to keep everybody here at El Sol because we believe in the program that we’re providing.


I do want to point out that we’ve used a lot of GLAD strategies, mostly with Guided Language Acquisition Design. Part of the benefit of the GLAD strategies is that it uses visuals. It uses chants. It gives a lot of different opportunities for language learners to access the materials. And it’s highly interactive which helps students, again, access the knowledge that we want them to have.


As with Utah, we have a lot of support. We have a very strong support infrastructure in our program. It’s very layered. We have small-group in-class support. We have an extended day; 400 of our students are here until 6 o’clock.


And by the way, I forgot to say, we have 980 students. We still think we’re a small school; 980 is not a small school. We started with 120. But at this point, we have 400 of our students staying until 6 o’clock. And they’re doing enrichment. They’re doing other kinds of activities. But it also gives us an opportunity to provide additional support for students who may be struggling to acquire a language because we’re asking students to do so much.


We do a lot of thinking math here and (CGI) in terms of our language development. Also, I want to talk to you a little bit about teachers and teacher support. Gregg brought it up with regards to Utah. You know, when you’re looking for teachers and you’re hiring, you’re asking a lot. You’re asking for them to be great teachers. You’re asking them to be great teachers and, in our case, Spanish, and also in English. And so you’re looking for really special people.


In addition for (unintelligible), we’re also looking for people who are sensitive and (unintelligible) and have a heart for being a part of this community that has really high achievement expectations but pair those with a love for the community, a love for families, and most importantly, a love for children.


So finding that good fit takes a lot of work and it takes a lot of developing relationships with university and teaching partners, so that they can, as they find these special people going through their programs that they can identify them and refer them over. And we can build relationships to make sure that we get the very best candidates.


We do have a lot of - our teachers get a lot of professional development because they (unintelligible). They plan together and they can do a lot of different things. The last thing I want - there are two more things I want to talk about.

Maria Pastrana Lujan:
Monique, we actually - I’m sorry to cut you a little short just because we’re running up against our time here. We’ll have to wrap up.
Monique Daviss:
Okay, so I... I’m sorry. Go ahead.
Maria Pastrana Lujan:
Go ahead if you wanted to make a final statement.

Monique Daviss:
Well I just wanted to say I didn’t get to talk about - we really believe in culture and enrichment. We’re doing music and art and dance and poetry here. This is not just about an academic language program. This is a whole life experience for children and for families. And we think it really works.
Maria Pastrana Lujan:
Okay. Great. Well thank you very much, Monique. This is Maria Pastrana Lujan. And on behalf on the White House Initiative on the Educational Excellence for Hispanics, I want to thank everybody who joined us here today, especially Gregg, Monique, Guadalupe, I feel completely vindicated for stressing to my children the importance of maintaining their Spanish skills.


And hopefully, with all of the valuable information that you’ve given us here today, I won’t have to move my children back to Utah or California, and others will be inspired by your work.

So again, thank you very much, the importance of biliteracy and increasing English proficiency in our immigrant communities. It’s an issue that affects all our communities and, with that, increases the success of all communities, biliteracy or none. So with that, I’d like to send it back to Melissa who will provide our closing remarks.

Melissa Escalante:
Great. Thank you. That’s all the time we have now. If we did not get to your questions or comments, please know that we will be embedding them into our future webinars. We value your input and insight and hope you will be able to join us for the next webinar in our series, as you can see on the slide right here, the date and time. Thank you for participating today and have a good afternoon.
Coordinator:
Thank you. That concludes today’s conference. Thank you for participating. You may now disconnect.

END

