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Coordinator:
Welcome and thank you for standing by. At this time, all participants will be on a listen-only mode until the question-and-answer session time. At that time, to ask a question, please press star 1 on your phone and record your name at the prompt.


This call is being recorded. If you have any objections, you may disconnect at this time. I would now like to turn the call over to your host, Mr. Sam Lopez. Sir, you may begin.

Samuel Lopez:
Thank you. Good afternoon, everyone, and good morning to those on the West Coast. Welcome to our Webinar on Engaging Immigrant Parents, Families and Concerned Adults, the third Webinar in our series on educational and linguistic integration of immigrants and refugees.


This Webinar series is part of the US Department of Education’s work with the White House task force on new Americans.


As I stated, our topic is engaging immigrant parents, families and concerned adults and we invite you to submit questions through the chat box as you listen as we will be synthesizing those and asking them of our panelists at the end of the Webinar.


Hi. My name is Samuel Lopez and I serve as the team leader for the National Professional Development Grants Division with the Office of English Language Acquisition here at the US Department of Education.


Our panelists today include Carrie Jasper, Laura Gardner and David Valladolid. Please allow me to share a brief bio on each of them.


Carrie Jasper is the director of outreach to parents and families in the Office of Communications and Outreach at the US Department of Education. She is also the writer and editor of the monthly newsletter for military families “Touching Base” and the editor of “Family School and Community Engagement,” a monthly newsletter for parents and families.


Carrie is the former teacher of the DC public schools and the archdiocese of Washington. She holds a master’s in Math Education from Howard University and a bachelor’s from the District of Columbia, Teachers College.


Our second panelist, Laura Gardner, has worked in the refugee resettlement field for over ten years which included working with bridging refugee youth and children services as their education specialist. Currently, she coordinates immigrant parent involvement as the ELL family and community outreach manager for the Anne Arundel County Public Schools, Office of School and Family Partnerships in Annapolis, Maryland. She holds a bachelor’s degree in Education and a master’s in Social Work from Columbia University.


And finally, our third panelist, David Valladolid, is the national president and CEO of the Parent Institute for Quality Education. In addition, some of his appointments include the governor’s appointee for the Reading and Literature Project Advisory Board. Also, appointed to the San Diego Community College Trustee Advisory Committee and with the American STEM Alliance.

Mr. Valladolid is a graduate of San Francisco University. I’m sorry, San Diego State University. He is a Vietnam combat veteran who was wounded twice and thus recipient of the Purple Heart. So thank you, everyone, for joining us. And now we’re ready to begin. So we turn to our first panelist, Carrie Jasper.

Carrie Jasper:
Good afternoon and thank you, Mr. Samuel Lopez, and thank you for this opportunity, (Olivia Gill) and Marianna Vinson. In June of this year at the National PTA Conference, Secretary Duncan spoke of Dr. (Anthony Blake) who conducted a 15-year study across hundreds of elementary schools in Chicago. 

The study was conducted to try to distinguish why some schools were able to improve and others were not. What Dr. (Blake) found was that five organizational features of a school, regardless of where it is or what type of children it serves, will determine whether or not learning can thrive.

The five organizational features are a clear vision for instruction, a staff with the capacity to see that vision through, a student-centered learning environment, skilled leadership, and active and engaged parents.

The study also revealed that it is imperative that all five be done together. In fact, schools that did all five well were ten times more likely to improve than schools that didn’t. This research clearly shows that no matter what a family’s income or social economic background, family engagement and education is essential for student success.

From the research, we know the importance of engaging families and communities but how do we get there?


In an effort to develop a framework from which to work, the US Department of Education called upon experts, researchers, practitioners, those in the field and staff. From this brief overview, you see the timeline of the development and release of the US Department of Education’s family and community engagement framework.


The framework was developed to be a guide for the state, district and local school districts from which to work. It is a timely - it is timely because our neighborhoods and schools have changed. Our country now reflects the faces, languages and customs of several countries.

With one and four young children in the United States living in an immigrant family, efforts to build trust and establish meaningful two-way communication with the families is an urgent priority. It’s system expansion efforts to realize their purpose.

The framework stresses working with educators, families and communities. There are four components of the framework, the challenge, opportunity conditions, policy and program goals, family and staff capacity outcome.


This is just a brief overview of the four components. The challenge addresses the problems that schools and families face when striving to partner. 

Educators have a strong desire to work with families from diverse background and cultures and to develop stronger home-school partnerships of shared responsibility with children’s outcomes but they do not know how to accomplish this.


Immigrant and refugee families wish to be more active but still inadequate. There are significant barriers that immigrant and refugee parents face as they try to engage with their children’s educational experiences. They face barriers of limited English proficiency and knowing how to navigate the system, as well as negative experiences with schools that lead to distrust of feeling unwelcomed.


The next component is opportunity conditions. Opportunities must be tailored based on the need. There are two types of opportunity conditions: The process conditions and organizational conditions. This is - the process condition is the condition that requires series of actions to take place. There are five.


The five are link to learning, which aligns that with the school and district goals; relational, building respect and trust; development, starting with the families and schools where they are versus service orientation; collaboration, learning as a group; and interactive, testing and applying what’s been discovered. And in these opportunity conditions, always start with the relational to build trust.


The organizational conditions are that which refers to the infrastructure, being able to weave the concept of family and community engagement into every aspect of the system, making it systemic, integrated and sustained.


The third component is policy and program goals. The goals of policy and programming are directed in improving family engagement efforts, focused on building the capacity of staff, immigrant and refugee families and communities to engage in partnership. This is broken down into four Cs: Capabilities, which refers to the skills and knowledge that everyone brings to the table; connection, what networks do they have; confidence, what’s their self-worth; and cognition, examining our own beliefs and values.

And the fourth component, family and staff capacity outcome. Once staff and families have built that requisite to take capabilities, connections, confidence and cognition, they will be able to engage in partnerships that will support student achievement and student learning.


There is a good example, Santa Clara County, of how all four components are applied in Partners in Education, a resource on Ed’s Web site.


Here’s a list of additional resources that are available on Ed’s Web site around the framework. Of course, the diagram and a brief narrative of what the framework is about, Partners in Education, a publication of the Southeast Comprehensive Center of the Southwest Educational Development Laboratory.


Partners in Education provides a more comprehensive explanation of the framework with examples. It’s in the document that you’ll find Santa Clara County. And also a list of frequently asked questions around the framework. At the Web site, you will also find a map that will identify the technical assistance vendors around the country and also state family engagement Web sites that will provide additional resources.


In addition to the framework, the department has created a family and community engagement team that is representative from several offices across the department, all working together to engage families, schools and community.


The Office of Communication and Outreach have ten regional offices that have family engagement specialist in each office. The specialist has held forums, workshops, listen-and-learn sessions, spoken at conferences and meeting. The department has also collaborated and partnered with agency, state, districts and organization.


We also want to share some additional resources from the department if you were to engage immigrant parent, families and concerned adults. In January 2015, the US Department of Education’s Office of Civil Rights and the Department of Justice released joint guidance reminding states and districts of their obligation to EL students and LEP parents.


Included in the guidance is information related to supporting parents with limited English proficiency.

In conjunction with the guidance, OCR and DOJ also created two fact sheets. One of those fact sheets specifically outlines what schools and districts must do to communicate with parents or guardians who do not speak, read or write English proficiently. We encourage you to explore these resources and share them with your communities.

There’s also a notice of language assistance that’s available on our Web site and it offers assistance in six languages, Tagalog, Vietnamese, Spanish, Russian, Chinese and Arabic.

You can also have language assistance in more than 170 languages when you call the information resource center at the 1-800 number listed on this slide.


The Office of Civil Rights offers documents in 19 different languages. And also Ed highlights states, districts and schools that demonstrate effective practices such as what David and Laura are doing right now.


On that note, I’m privileged to introduce our next presenter, Laura Gardner.

Laura Gardner:
Thank you so much for this opportunity to speak on this Webinar today. So I’m Laura Gardner and I coordinate immigrant parent involvement for Anne Arundel County Public Schools.


You can go to the next slide, please.


So in Anne Arundel County Public Schools, we’re located in Annapolis, Maryland. We also include the suburbs of DC, some of the suburbs of Baltimore and essentially have urban, rural and suburban areas within our county. There are about 80,000 students and 125 schools in our district. And according to the census, about 11% of children in the county speak a language other than English at home, so essentially immigrants or children of immigrants.


This growth in immigrants has primarily happened over the past ten years. So these populations are still very new to the community and new to our schools.


Our top languages for those who are interested are Spanish, by far is number one and many thousands, but then after that, we have a few hundred Urdu, Chinese, Vietnamese and Korean speakers as well as smaller amounts of many other languages.

So I work in the Office of School and Family Partnerships and, as I mentioned, I coordinate our outreach to immigrant families and communities and our office provides three different types of support.


The first one being staff and programs for immigrant parents to help them support their children in school. For staff, I oversee 18 bilingual facilitators, which, in our district, that basically means their interpreters plus parent liaisons kind of rolled into one and we support about nine languages, I believe. And programs that we have for immigrant parents we offer many programs. And in the following slides, I’m going to talk about one of them.

In addition, we also have school and community partnerships to support immigrant families. And then third, we offer a lot of professional development, training and support to staff to work with their growing diverse population because, as I mentioned, our immigrant population is very new in our county, just really over the past ten years, and people often need a lot of support to work with the community.


You can go ahead to the next.


So when we’re thinking about our programs for immigrant parents, we really turn to this model of immigrant parent involvement that was created by Young-Chan Han, who is a family involvement specialist in the Maryland Department of Education.

In this model, as you’ll see, you’ve got the pyramid and you’ve got the survivors at the beginning. Now as an immigrant parent is in sort of survival mode, this might be somebody who’s new to the country who’s really focused on their basic survival needs. They will try to enroll their children, you know, in school but they may need a lot of assistance in doing so. They need the help of interpreters or, in our school district, the bilingual facilitators and they just generally don’t yet know how to navigate the school system.

But then moving up a level, we have a lot of learners, immigrant parent learners. And these are parents where they’re starting to better understand how the school districts run. They still probably need assistance from interpreters or, in our case, facilitators. They might rely heavily on translated documents. But they start to participate a little bit more or they might start to go to parent workshops and things of that nature.

And then moving up to the connectors level, these are immigrant parents who really start to regularly attend the school functions and meetings. They start to become more familiar with the system. And more importantly, they start advocating on behalf of the learners and the survivors and they start to become, you know, they’re that parent in the school who kind of knows what the community is dealing with and vice versa. They’re communication vehicle.

And then up at the top, the leaders, these are parents who might be, you know, PTA presidents, they’re really advocating for parents at all levels below them at their school level, as well as the district level, so on and so forth. And so the reason I go into this slide kind of in detail is because I think it’s really important to be intentional about where parents are at when you’re designing your programming. 

And as you can see on the bottom there, really these stages closely align with stages of immigrant integration. So you might even have a parent who’s been here for 20 years but they may never have really left the survivor or the learner mode and you need to target your assistance to them accordingly.

All right, next slide, please.


So today I’m actually going to focus on one of our programs that is geared towards the parents at the top of the pyramid. The reason why I want to focus on that is because a lot of times school districts are concluded focus a lot of our programming at parents in the first two levels. 

I would say my bilingual facilitators and my teams spend probably 95% of their time focused on parents that are in the survival mode and - but we really want to be intentional about providing opportunities for parents that are at the leadership level as well.

So about five years ago, we formed what we call the International Parent and Community Leadership Academy and we modeled this after another school district in Maryland that Howard County Public Schools where Young-Chan Han developed that model with us at the time.


So in our model, this is a group that essentially meets for six or seven weeks. We usually do it in the spring. They meet about three hours each time we meet and they go through an application process to get into the program.


So we have the application translated into a number of languages and we disseminated out through our ESL teachers, through principals, we do a press release, we do all sorts of things to disseminate it out to the community, as well as - in a moment, I’ll talk about some of the other committed ways of outreach that I’ve done. But so the application process occurs. We narrow it down because we usually get more people who apply than we can even fulfill, more seats than we have.


And the main point of the academy is they come together, usually about 20 parents, and they learn about how the school districts operate really from a high level. So they’re meeting with the head of curriculum. They are meeting with the head of student services, the superintendent, board members.


And what we find is that even though, you know, you might have a department head that comes in and they’ve got their PowerPoint prepared and they’re ready to present to my group, it very quickly becomes a two-way learning process where I think that the speaker usually learns more probably than the parent because they’re sitting there with a very diverse group in front of them from probably 10 to 15 or more countries and suddenly they - the speaker might realize “Oh, wow, okay, we have to think about this or that” or other things that they’ve never thought about before.

And then of course, we just provide during these meetings a lot of opportunities for leadership development. We do little activities and things just to help build people’s confidence and their knowledge about how to advocate within the system.


And then you’ll see there in the photo that’s actually one of our parents graduating. So they graduate in front of our school board. And so he’s shaking the hands of our superintendent and one of our board member.

Go to next slide.


So some of the lessons learned. This is where I want to talk about the outreach. So if I just send the application out to our ESL teachers to other people, 99% of the people who respond would be Hispanic because that’s our largest group.


So for me, to make sure that our group is very diverse, I have to be very strategic in what I do and I spend hours doing this. So for example, last year, we sent the application out in February. So it was around the time of the Chinese New Year. So I went to all the Chinese New Year Festivals that I could find to try to outreach the Chinese community because I’ve only been in my position for two years and I don’t really know that community well yet. So there I was.

Then for - we have a pretty large Nigerian community and we also have a lot of Nigerian churches. So I’ve gone to the Nigerian churches to try to recruit parents from there. And pretty much everywhere I go I just keep a little stash of applications with me or my business card or just, you know, kind of talk about it throughout the year. So we’re just spreading.


And then also that buy-in from the highest level administrators is really important. When my predecessor started this group, we are very fortunate just that the right people at the right time were, you know, interested and we have buy-in from our superintendent on down.


And then, of course, that communication to principals and teachers so that they kind of run the loop and they know what’s going on.


The patience and flexibility sounds silly but as some of my friends know, this area of the country tends to close down whenever there’s a snowflake. So there’s a lot of - especially since we do it in like end of winter, early spring based on testing timelines and everything else that seems to be about the right time except for the fact that there’s probably going to snow at least one more, one more time. So that always messes up schedules.

And then also I want to mention that interpreters, so we provide access to this program to anyone regardless of their language. We’ve actually had parents complete the entire academy through interpreters. So we hire our best simultaneous interpreters for these because we need people who are very familiar with all the vocabulary and people who can really keep up the pace with - if it’s the superintendent or somebody talking and they’re not going to need to pause a lot and then we have, you know, the simultaneous equipment and we go from there. So that’s important to have that in place and ready.


And then I noticed in the question box somebody had asked about Title III for our parents of ESL students. We do use some Title III money like for food. We’ve used some Title III money for transportation for taxis to bring some people there if they were ESL parents. So we have incorporated that.

Go on to the next slide, please.


Here’s the picture of our graduates. This was last year. We had a pretty large group. And yes, you can see the board members and the superintendent. So I just wanted to share that.


So some of our results. We ask that all parents they have to agree to do some kind of project at the end. So they don’t have to actually have completed the project by the end of the academy but they have to have their plan made.

And so here are a few of their projects. So last year’s Chinese graduate, we had one Chinese parent we are very excited. She created a WeChat online community for Anne Arundel Chinese parents. I guess, according to her, that’s a major way that that community stays connected. And in our county, the Chinese community is very spread out. They are not well connected with each other. There’s no Chinese school. There aren’t many Chinese churches. There’s not really like a place that they all connect and they tend to not know each other. So she has started this online group which is growing by at least inbound, so we’re starting an event this fall based on that and we’re very excited.

Another - I think two years ago we had one of our Honduran parents become a PTA president at her school which was huge. We’ve had other people interested in doing more outreach related to early childhood intervention. Many people have become employees based on this. So we’re really helping to increase the workforce diversity. They’re basically like trained and ready to go as soon as they graduate from the academy.

Many of our parents in this group have testified in front of our school board and our county council when advocating for funds for serving their immigrant communities. And then lastly, some have come together to join an advisory board that still meets.


So if you’re interested in recreating something like this in your community, I would say first and foremost you want to get inputs from your immigrant community leaders and maybe you don’t even know who those people are yet if you’re fairly new or you’ve not really done a lot of outreach before. But whether it’s talking to other coworkers, ESL teachers, contacting churches, Google, I mean, there are ways to start with one parent and try to find out how their community is connected.

And then you really want to think about again the level of integration or you saw Young-Chan Han’s pyramid, where are your families? Now, if you’re in area of the country that’s very new to immigrant communities and let’s say you barely had any immigrants before and now you have this wave of the Central Americans, maybe a group that again is fairly, you know, newly arrived and maybe did not graduate from high school in their home country, you’re not going to start with the leadership academy right away. You want to start more with that foundation of the pyramid first.

And then the third bullet there, when you’re thinking about whether or not - you want to think about should I base it in the school district or an immigrant nonprofit. So I know in different areas of the country -- and I think our next speaker will probably talk about this -- but in many areas of the country you have leadership academy similar to this that might be run by immigrant nonprofits that are outside of the school district and they might be trying to do advocacy from the outside. 

And I can speak to that. I used to work in the nonprofit field. What I really like about our academy is that it actually is from within. And there’s more buy-in and I feel like if you can get it inside your school district, I don’t know how to describe but except there’s more buy-in. I see change happening a little more easily when you come at it from the inside rather than the outside.


And then the last bullet there, just be sure to engage all your immigrant communities. Again, I know in probably most communities throughout the US the Hispanic community is number one. It tends to have really, you know, be the largest. But do whatever you have to do to really try to engage the other communities as much as possible.


So that’s all I have. And with that, I’m going to turn it over to Mr. David Valladolid.

David Valladolid:
Thank you, Ms. Laura.

And thank you, Mr. Lopez and all the Department of Education, for this incredible opportunity. So we’re ready to go. Can you change it to the next slide? Okay, the next one now.


And this is the Parent Institute for Quality Education, PIQE as we refer to it. Its mission is committed to connecting parents, schools and community as part to advance the education of every child through parent engagement.


Our vision is to create a community in which parents and educators collaborate to transform every child’s educational environment both at home and in schools, so that all children can achieve their greatest and highest academic potential.


Our objectives are for us to create a supportive learning environment at home, to learn how to navigate the school system, to collaborate with teachers, counselors and principals, to encourage college attend as early as kindergarten and to support children’s emotional and social development.

PIQE’s signature program is the parent engagement and education. We have nine supplemental programs that I’m not going to have time to discuss all of them but they’re certainly on our Web site that if people want to review them.

Our accomplishment now is that in California alone we graduated more than 600,000 parents and we’ve enhanced the education of more than 1.8 million low-income students. We graduated about 30,000 parents from PIQE’s parent engagement and education program each year. 

We serve about 500 K-12 schools in California each year and we’re working in 36 of California’s 58 counties. We deliver our parent engagement and education program in 16 languages that it’s no cost to parents. And we have a best practice model operations now and actually it’s in ten states that we’ve contracted out our best practice model and I’ll discuss that at the end of the presentation.


Next slide.


Next slide.

Can you hear me?

Woman:
Mm-hm.

((Crosstalk))
David Valladolid:
The next one.

Woman:
Well...
David Valladolid:
Yes, we’re on accomplishments and I wanted to go onto the next one.

Man:
So you want the attested in proven program?

David Valladolid:
Yes.

Man:
Okay.

Woman:
We are on that slide.

David Valladolid:
Okay. It’s not showing up on my screen. But we are attested in proven program. Virtually, every two to three years, we conduct evaluations and impact independent longitudinal studies pre and post or control group studies and we have found incredible results.

Our first longitudinal study was completed in 2004 and it’s found that we reduced the dropout rate for Latino students who are dropping out at that time from the targeted schools at about a 50% rate. We dropped it down to 7%. Ninety-three percent of the students whose parents went through PIQE, graduated from high school, and 79.2 enrolled in college following their high school graduation.


Other studies have shown that we promote educational improvement by less fluency and absenteeism, fewer disciplinary problems, increased parent involvement at schools, decreased time spent watching television and more an emphasis on (unintelligible).


Other studies have found that PIQE students have much higher A through G college prep classes and significantly higher grades. And so we are attested in proven program.


Next slide.


These are we’re working in 36 of the 58 California counties and, as I mentioned, we’ve now implemented our best practice model in about ten states.


Next slide.


We have now - we’re going into our ninth year of historic agreement with the California State University Systems. CSU chancellors have pledged to support five K-12 schools annually around their 23 campuses by contributing around 565,000 each year for the past eight years.


It has been implemented in over 1000 schools in the 23 campus regions and we graduated more than 68,000 parents in this historic partnership. At every graduation that PIQE holds at a school that has our program, the parents will not only receive the PIQE graduation certificate. They will also receive a college invitation certificate signed by the chancellor, the local CSU president and myself.


Next slide.


And now just to give you a little of the program overview.


Next slide.


Obviously our signature program is the organization’s mission is to educate parents on how to foster a positive educational environment for their children both at home and at school. The core classes - the first session of our meeting with parents is a planning session and then we have six core classes. The eighth session is a principal-teacher dialog with the parents. And then the ninth week is a beautiful graduation where we get to hear testimonies from each of the classes at the school.

If we have 120 parents graduating at any school, that means there’s going to be three to four classes going on during the week and we - each class will designate a parent to get up and give incredible testimonies on what they learned and what they plan to do with it. So we work with parents to better communicate with their children, to enhance the children’s reading and writing in mass.


We have - one of our supplemental programs is a K-3 literacy program because we know so many of our low-income students are far behind grade level by the second and third grade. And if that continues, their challenges of going to college are incredible. So we emphasize to parents what they can do at home to complement the strategies being used in the school to teach reading.


We teach effectively how to communicate with teachers and counselors to determine their children’s progress relative to grade level standards. We prepare them for high school graduation and to be postsecondary education ready.


Again, we can go to the next one.

Our goals are to - obviously call the achievement cuts and the dropout rate and get more students be qualified for college when they graduate from high school. We let parents know at the planning session that right now the research shows and you can click one more time because it’ll come out that low-income students, 48%, by the fourth grade are already two years behind reading level. 

And so we let the parents know how critical it is that they are meeting consistently with the teachers and counselors of their children to make sure that when they get in to high school the councilors will have the opportunity to get those students into precollege classes.
Man:
Do you want the stars slide?

David Valladolid:
Yes.

Man:
Okay, it’s on.

David Valladolid:
Okay. It’s not showing on my screen. But basically we used Susan Choi’s research on the basic sidesteps that we tell parents. The most critical one obviously is that they, as parents, begin cultivating that their children are going to go to college all the way from kindergarten on. 

One of the things we do as homework assignment is we ask parents to take their children on an annual basis onto one of the college or university campuses and do a tour of the campus. 

They can call the university and find out if there’s any scheduled tours or they can simply walk their children on in the campus and take pictures of them as they visit the different, you know, departments and facilities that exist on all the campuses. So this way, their children get the feeling that this is what is going to happen after high school.


So they choose to go to college. We then teach the parents the A through G requirements, all the tests that they have to take in order for their children to be qualified for a public college and university, what grade point average. 

We teach parents how to calculate the grade point average and how to know what grade point average their children must maintain in order to qualify for college. And we give parents a lot of information on financial aid and application processes so that no low-income family think that the fact that I don’t have money my children can’t go to college. We let them know that there’s a lot of opportunities available.

Woman:
I think we can move ahead, David. We’re confident it’s showing on the screen - on our screen.

David Valladolid:
Okay. Yes, this is our nine-week, our signature program, as I mentioned before. The first session is a planning session then we have the six-week weekly core classes that are an hour and a half long and they’re hosted by the school that’s contracting to have our services provided to parents. And then on the eighth week, there’s a principal dialog. And on the ninth week, there’s the graduation.

Next slide basically shows the diversity of parents that we have served, as I mentioned earlier, in the nine different languages. And so we provide parents. We do outreach to parents and all the communities that we’re working in.


Next slide.


This is just a copy of the certificate - graduation certificates that parents receive from PIQE. They also now get a college invitation certificate because of our historic agreement with the California State University and the certificate has the mother or father’s name on it, a list of the children and there has the chancellor’s signature, the local CSU and then my signature on it.

David Valladolid:
Okay. Well, I’ll follow my - I have a copy. So the next slide would be a teacher workshop for effective engagement. Many years ago, we were told by Stanford Research Institute who was evaluating our program that we were changing the culture of the home. We needed to also change sometimes the culture of school. 

So we - they helped us develop a teacher workshop that’s a six-hour workshop that we do mostly on Saturdays and we recruit the teachers at the school that its hosting the program and we basically emphasize to the teachers all the research that we have on the importance of parent involvement and parent engagement, how can it improve low-performing schools and obviously how it can improve the education of children.


We - at the very end of the session, each of the teacher that’s present will be developing a plan for parent involvement that they will present to their principal. And this has been one of the most effective instruments we’ve used in - also with our nine-week program because when you have the parents and the teachers all working effectively, principals have told us many times that it completely changes the whole atmosphere and culture of the school and everybody is working more effectively together.

The key elements of success for PIQE program are curriculum is created for parents by parents. The founders learn very early that we needed to get parents’ inputs. So right now, you’ll hear later that we are always in communication with parents during the classes. Our facilitators have a lot of passion and enthusiasm and our classes are not lecture modes. They’re discussion and dialog. We focus on the essential information that’s needed to navigate the school system and create a college-going culture.


And we really tell our facilitators that when any parent gives input, they should get everybody to clap and to thank them for their input because it’s very important that we empower these parents to understand how - what role they must play both at home and at school so their children have success.

As I mentioned earlier, we taught the classes now in 16 languages. We translated almost all of our materials so that at every nine-week class, the parents get a binder. And every week, all the curriculum and all the handouts will be inserted into the binder, so when they go home at the end of it all they have a binder of information so they can refer to, to ensure their children are meeting all the requirements for college.

Our recruitment efforts are critical. We found out that parents are the best recruiters. The founders found that out when the first meeting that they call at the school only about eight or nine parents showed up and they asked those parents to go out into the community and bring other parents that have children in that school. And over the next eight weeks, over 94 parents assembled in the auditorium.

So we learned from that and we now ask parents who have graduated from PIQE and showed and demonstrated good leadership and communication skills we hire them with a small stipend and we - when the school that contracts us will give us a list of every parent that has children in that school with their phone numbers, addresses and the primary language spoken in that home and then our recruiters will be handed a list of 50 to 100 names. 


And they’ll go home and they’ll spend a couple of weeks at home making phone calls and not necessarily giving a script but giving a conversational piece as to what PIQE did to help their children and then ask those parents, will you be interested in coming? Do you want your children to go to college? And what we have found is that the most effective way to recruit other parents and it’s always a mother that makes - that gets this information from us and works with us as our parent recruiter.

How we select our facilitators is very important also. They’re all PIQE graduates. They’re mostly college graduates but it’s not absolutely essential. We look for people that have a lot of passion and commitment for community advancement with good public speaking skills. We provide a lot of classes to them to teach them how to facilitate our classes. 

And then they’re required once a week during the nine weeks of the parent engagement and education program. They’re required to come once a week on Monday to a class at the office and the region they’re working in and we - they get to bring questions that are brought up because we ask parents never respond to a question that you’re not absolutely sure of your answer. 

And so you’re not expected to know everything. Bring those issues to the meeting. We will all work together to help you address them and then you go back and inform the parents.

So our facilitators are just incredible. We have probably 500 facilitators in the - in California.

And how we match them, obviously, we - the facilitators are going to - into classes from the community they come from. We never send a Latino facilitator to work with Nigerians, Somali, Korean, Vietnamese, whatever. We send people from those communities to work so that there is, you know, a complement of language and culture and they can all make sure that they’re being the most effective.


We - as I mentioned already, we do the ongoing training with facilitators every week.


Go ahead to the next one.


We ask our facilitators to do a weekly - every night before the class, they are asked to call every parent that is attending their class and to emphasize what will be covered tomorrow, how important their participation - contributions are to the class and then ask, will you be sure to be there, and we graduate right now about 92% of the parents who start the program and finish it and a lot of it has to do with the weekly reminder calls and the fact that our discussion - that our classes are discussion based.


Go ahead to the next one.


We do a pre and post-evaluation so they were always being informed by parents what information and knowledge are they gaining and what skills are they developing as a result of these classes. So we use that to enhance and improve our program in terms of its delivery and its content. And so it’s been a very effective way. And we also can then report to all the foundations, corporations and individuals that support our work. We can give them these evaluations.

Next slide.


We get hundreds of principal statements and testimonies as to how incredible the program has been and how enriching it has been for not only those parents but also for the school itself. So we again value very much the input and the impact that we see going on in all the schools that we’re working in.


Next slide.


We have - as I mentioned earlier, we have a best practice model that’s now being implemented in ten states. So if anybody is interested in the PIQE program, we can contract for one year. We will make two visits out to their site and we will invite them to come in to California twice to shadow our people and to learn. 

We will help them develop curriculum materials, training and ongoing support for one year. And so it’s a program that we - the nine-week parent engagement is usually the one that we contract the most and the teacher workshop that we also have the other supplemental programs. 

And if anybody is interested, feel free to contact our - and she’s the vice president of program development, not operations. And there’s her phone number and her e-mail. And so (Patti Mayer) is the person that handles our best practice model throughout the country. And so I just wanted to give that information out.


And I think the thing that motivates us the most is, as I mentioned earlier, every nine weeks we have these graduations and parents get up and give powerful testimonies and we’ve seen the results now. 

We had a farm worker that had everybody in tears when he announced that “PIQE thought me that I am the architect of my children’s future and I must decide which bus they get on, the bus to work in the fields or the bus to a university. I declare tonight all my children will be on a bus to a university.” 

And we have hundreds, if not thousands, of these stories by parents that have really keep us motivated and knowing that we have to continue our work because it is one of the most demanding and challenging work that I’ve ever done and certainly our dynamic team of people throughout the state have done incredible - continue to do incredible work to work with parents and to ensure the creation of a college-going culture for all students.

So again, I thank you for your participation and I offer you my contact information in this final slide.
Marianna Vinson:
Thank you, David. And thank you to Carrie and Laura for sharing such helpful practices, theory and resources. My name again is Marianna Vinson and I’m the deputy director for the Office of English Language Acquisition here at the US Department of Education.


We will now move into the question-and-answer segment of our Webinar. Participants, we invite you to submit questions through the chat box and we’ll talk the next few minutes to answer some of those. So if you had - you have any questions, if you would submit those through our chat box.


And as we consider those questions for our panelists, for someone who is new to their community, new principal at a school and new parent family engagement director out of county office, someone who’s new to that community, how do they assess the status of their parent engagement and family involvement? And, you know, what first steps might you give them to get to know their community? Any thoughts on that from any of our panelists? For someone new to their community, how do they get to really assess that?
Carrie Jasper:
I’ll start that. I know when I started teaching and also with the principal that I worked with at that time, we took a walk around in the community and we took the time to - I had my class list. So I took the time to call some of my parents to find out some of the things that they were looking forward to for their children for that year. 

First of all, they were shocked that a new teacher would call and try to find out about them. And then walking around the neighborhood you get an idea from either some of the storekeepers or from some of the senior citizens in the areas what it’s like during school time. So that gives you an idea of how to work within the community because they see you’re actually interested and what’s going to happen.

And some of them will even volunteer that I can come in and sit with the kids for a little while. So that’s some of the things that we did and encourage to demand.
Laura Gardner:
Yes, I - this is Laura. I would just say probably the most important thing is first off to be welcoming and to smile a lot and just help people feel that you walk from there, first of all.


And then doing as much as you can for language access, it’s possible. So making sure, I mean, you know, you can meet with them but sometimes you can’t communicate a whole lot if you don’t have interpreter or bilingual parent liaison or someone in place.

And so hiring bilingual parent liaison so there is somebody who’s there regularly to help communicate but also, like you said, just community walkthroughs, meeting with maybe if you have like an immigrant, nonprofit meeting with executive directors. We have a number of Hispanic pastors that I’ve gotten to know. You can kind of feel out who are the different sort of VIPs in different communities and kind of talk with them or just drive to the parent and the car line.
David Valladolid:
Hi, this is David. I certainly agree with Laura and the other comments that were made. It’s very important that we celebrate parents and their journeys and their lives.

What we do with PIQE is we give parents information that go through our program and they go out and market our program to other people in the (community). And anytime we start getting calls in a community that parents want more information on our program, we contact the schools around where these parents live and we ask them to host the meeting and we will have a meeting out there in the school with the parents and some school officials so we can see if the school wants to decide to invite us to bring the program to that school where we can invite those parents from all the different communities to come in and take the course.
Marianna Vinson:
Thank you. And in terms of language access, one of our questions is, is the service used for translation or a live translator is used? Any...
Laura Gardner:
I can speak to that. So first to clarify, I think the person is probably asking about interpretation which is oral translation of the written piece. We have three options for language access services in our district. We do have our bilingual parent liaisons who, as I said, we call them bilingual facilitators. But there are only 18 people, not even all full time and we have 125 schools. So they all have about 400 to 450 - sorry, 450 families that they’re essentially responsible for. But, obviously, they can’t - that’s impossible.


So in addition to that, for instantaneous interpretation, we do use a phone service called Language Link that, you know, has 100-plus languages on it, so that - we’ve been working on training all school staff on that.

And then lastly, we do have a whole bank essentially of hourly interpreters that are on a contract that can come in either for Spanish even though most of my staff speaks Spanish but they might be busy with another school and so if a school needs an hourly interpreter. 

But that takes usually at least a couple of days to get, you know, to put a request in. And then also anytime someone request a language other than those 100 or so people that are in our hourly, you know, pool, we contract out and do our best to find any language that’s needed.
David Valladolid:
This is David again. As I mentioned before, our goal always is to find facilitators and recruiters in communities that were serving from all the different language communities so that we can have them work directly and provide those parents and anybody that needs the information in their respective language. They can be the outreach source for us. So I think that’s an important thing to do is to create a pool of people from different language communities that can be your out - that can help you outsource your program opportunities.
Marianna Vinson:
Thank you. And we’ve received a number of questions about funding. So how are you finding school’s funding these programs I think for both you, Laura and David, how are you...
Laura Gardner:
Sure. This is Laura. So our program really does not cost a lot of money at all, like it’s happening during school hours. We’re using space either at our board of education or nearby schools. So that doesn’t cost anything. The staff that are coming in are already paid, like, there’s - we pay for interpreters just through our general funding. 

Food, like I said, sometimes we use a little bit of Title III funding if it’s - usually these are parents of kids receiving ESL services. And occasionally transportation but honestly even the food a lot of times parents will bring - they love sharing food with each other, so they’ll bring things. I mean, honestly, if I had you, I could seriously run this program in like $100. It doesn’t really cost a whole lot of anything.
David Valladolid:
Yes. The PIQE program is covered half by the schools that contract with us and they use Title I, Title III and in rural communities, they use (unintelligible) funding. And then we have a fundraising team here at the PIQE corporate office that works with all our executive directors throughout the regions of California and we do ongoing fundraising with corporations, foundations and individuals to raise the other one-to-one cost of the program.


When we contract with the school, the MOU or the memorandum of understanding that we develop with the school is that they will host the classes at the school site, they will provide child care, light refreshments for the parents and then again the principal will agree to attend the eight sessions I logged with the parents and the graduation session, so that we cover all those costs again through contracting with our schools on a one-to-one basis in terms of cost.

Marianna Vinson:
Thank you very much. Unfortunately, that is all the time we have for questions today. I want to thank again our panelists for this engaging conversation and to all of you listening in and participating in the Webinar.


We invite you to join us for the remaining Webinars in our series. Next month we will focus on dual language learning. So we invite you to return next month in September for the continued series.

Again, thank you very much to everyone...
David Valladolid:
Marianna, could I add one little note?

Marianna Vinson:
Yes. Go right ahead.

David Valladolid:
This is David from PIQE. I forgot to mention that we - last year we updated our curriculum so that we could provide parents full understanding of the common course state standards and in California, the governor and the legislature adopted the local control funding formula that requires schools that serve low-income ELL, English Language Learners, and foster children students that they require to have committees at the school with parents on it to determine how funding is allocated. So we now provide parents a full understanding of these systemic changes that are being implemented statewide. And again, thank you so much for the opportunity to share our information with you and to hear the other presenters.

Marianna Vinson:
Thank you. And thank you, everyone, for your work on behalf of our children and families.

Coordinator:
Okay. So that concludes today’s conference. Thank you all for your participation. You may now disconnect.

Samuel Lopez:
Thank you.

END

