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Hello, everyone! Welcome to our webinar today. On behalf of the Department of Education, I want to welcome everyone to our webinar series, [as part of] the White House Task Force on New Americans. Today’s webinar is focusing on the educational and linguistic integration of new Americans. My name is Jason Tengco; I serve as the Deputy Director of the White House Initiative on Asian Americans and Pacific Islanders. As many of you know, on November 21, 2014, the President established the White House Task Force on New Americans, a government-wide effort tasked with better integrating immigrants and refugees into American communities in three key areas: civically, economically, and linguistically. Integration, as we know, is a dynamic two-way process that brings together newcomers and the long-time residents of communities into which they settle. So to support the work of the task force, the U.S. Department of Education is sponsoring a series of seven webinars focused on the educational and linguistic integration of immigrants and refugees. And to find out more about the work of the task force, you can visit their website, www.whitehouse.gov/New-Americans. Once again, that’s www.whitehouse.gov/New-Americans, or you can visit the Office of English Language Acquisition’s website, www.ed.gov/oela, so that’s www.ed.gov/oela, and you can click on the webinar series.

So with that, we have a very exciting agenda for you today. We’ll start by giving an overview of the topic, creating welcoming schools. We’ll also present on current research. We’ll give an overview of promising practices, [with] examples drawn from the Internationals Network of Public Schools, and we’ll also highlight the prevention of bullying and harassment in schools. And finally, leaving it up to you all, we’ll highlight any questions or suggestions that you all might have. 
So with that, I’d like to kick off the webinar and introduce our panelists. So first we have Deborah Short, who is a Ph.D., and she conducts research and provides professional development on content-based ESL, sheltered instruction, and academic literacy. While at the Center for Applied Linguistics (CAL), she co-developed the research-validated SIOP Model and directed research on English learners for the Carnegie Corporation of New York, Rockefeller Foundation, and U.S. Department of Education. She is a former ESL and EFL teacher and is on TESOL’s Board of Directors.
After Deborah, we’ll have Joe Luft, who’s the Deputy Director of Internationals Network for Public Schools. Joe helps set the strategic priorities and aid in the design, management and fundraising of all Internationals programming and is responsible for ensuring the high-quality implementation, evaluation, and delivery of all programs.  Joe is a graduate of New Leaders for New Schools and the founding Principal of the Flushing International High School. He began his teaching career in the Washington, DC Public Schools. Prior to teaching, Joe served as executive assistant at the Aspira Association in Washington, DC, a national nonprofit organization dedicated to the education and leadership development of Puerto Rican and Latino youth. 
And finally, we have Ambreen Tariq, who actually works with me here at the White House Initiative on Asian Americans and Pacific Islanders. She serves as an advisor for us, supporting our communications, media strategies and special policy efforts. She advises on AAPI outreach and education efforts and helps strengthen AAPI language access to agency resources.  She also works on building and maintaining strategic stakeholder relationships with state and federal agency partners. And Ambreen is on detail from the U.S. Department of Labor.
So with that, again, we have some very exciting speakers today, and I’d like to turn it over to Dr. Deborah Short to kick us off with our conversation on welcoming schools. Deborah?
Deborah Short, Ph.D., Director, Academic Language Research and Training
Thank you, Jason. Good afternoon, everyone, and I guess good morning to those of you that are on the West Coast. I’m delighted to participate in this webinar, and share some of our research with you. 
So, let me start by saying we have a research study, when I worked at the Center for Applied Linguistics, that was funded by the Carnegie Corporation of New York. And in this study, we were looking at middle schools and high schools that had programs specifically for newcomer students. We surveyed, at a national level, these programs and created an online searchable database that you would have access to—and you can see the URL up here. We also conducted case studies of 10 promising programs. What I’m going to share with you is in our report, which is also an online publication, and talk specifically about today’s topic, which is creating welcoming schools. 
One of the things that we all know is that we have newcomer students across the U.S. They arrive at our schools at any age, and they can enter at any particular grade. But what’s really important is how we welcome them and their families, and how we orient them to the academic expectations that we have in our U.S. schools. If we do this well, it can provide a significant contribution to our students’ eventual overall academic success. What we found in the research, particularly when we did case studies, was several strategies that schools had used. And they were common across most of the schools, in order to create these welcoming schools. I’ll talk about five in particular: the environmental ones, those that are more oriented to students or parents, personnel and in particular staffing strategies, and connections that the schools and programs were making with assets that are in the community. 
Let’s begin with the environmental strategies. These are really the most straight-forward, and probably what you might expect if you work with newcomer students and with immigrant students in general. You only get one chance to make a first impression—and so these schools have decorated their entrance halls, their front doors, their bulletin boards and such with things that indicate that they value diversity. There might be world maps, there may be flags that represent the countries that students in the school come from. There will be bilingual and multilingual posters and signs. When parents and children enter, from the first they can feel that they are being welcomed. And when they go into the main office, these schools have staff who speak their languages. And if they don’t have bilingual staff that speak a certain language, they have easy access to interpreters, who can again make these people feel more at ease when they’re first arriving to the new schools. The other things that we see—again, pretty straightforward—is that if you look  at the corridors and the hallways, there will be student work displayed, and it will be all different kinds of students. There will also be in the libraries displays of books and other kinds of resources that are multilingual and multicultural. All of this provides a visual display that the families of students from different countries and different cultures belong in and are part of the broader school community. 
The student-oriented strategies are perhaps more geared to what we would typically associate with schooling. Ones that are done well help set the stage for the academic expectations and help reduce the anxiety that the new learners might have when entering this new environment. One other goal, of course, is to increase their motivation to become part of the school community. One way to begin, of course, is to find out about the student’s own assets. What strengths do they have that they bring to the school? They may have strengths in their first language, so we want to know about their literacy in their first language, not just their literacy in English. And what other kinds of academic knowledge they have. When teachers have this kind of information, they then can plan appropriate courses and programs for them. Another thing they may be anxious about is what are they going to do—what are they going to study? So, having some clear explanations about the language supports available, and the academic requirements for moving through a school, are critical. In particular, if you’re working at a high school level, these students need to know early on—in ways that are made clear to them—what it takes to graduate. What courses do they have to take? How many years they have available as they move along the pathways towards their ultimate goal, which is a high school diploma? We can’t wait two years, so letting them know should really happen in the early days. Tied with those academic pieces are other ways to help students feel more comfortable, and that means that there are extracurricular options for them. So what if they don’t necessarily speak English at a very advanced level yet? It may be that they are artistic or they are athletic, and there may be different clubs and sports that they might join. Coupled with that would be ways that they can extend their learning time. This would mean that there are ways that they could accelerate their intellectual learning, or their learning of English, or for the actual academics. 
A couple of other things that the high schools are doing is finding ways to see if the students in their own educational background can get credits that are required for graduation. These include perhaps taking some tests that might be required at the state level and get course credit, even if they haven’t taken the actual course. It may be examining their transcripts very carefully. Or, there may be options—and many schools have these—which are online credit recovery programs, so online acceleration programs, some of which are available in Spanish as well as English. And the tried-and-true practice is having a buddy system—pairing the student up with another student who can help acclimate the student to the school, the procedures, the culture, the expectations for performance and behavior is very valuable. Some of the schools that we examined let students shadow a peer for a day or two, so they got a sense of the typical daily routine. 
I wanted to share with you quickly what Columbus Global Academy has done, because in their site, they have many students that have had quite a number of years of interrupted schooling. Many of them were Somali refugees, for example, and they did not read at all, even in their home language, let alone English. They had a year or two in specialized courses, where they could develop their reading skills and develop some of their elementary-school levels of content knowledge. Let me show you this graphic in particular. So they could work for their proficiency levels, moving from beginner to advanced, in specialized lab courses. And when their reading ability reached a 4th or 5th grade level, high school students would enter 9th grade and start to take the courses that would prepare them for graduation. I don’t know if you see this clearly, but they would have a year of 9th grade, 10th grade, 11th grade, with a lot of sheltered courses as well when necessary, but 11th grade could be a semester, based on their block programming, and 12th grade could be another semester. So even if students spent two years in a lab school, and three years covering grades 9—12, they could still graduate in five years. 
The parent-oriented strategies are really important, because many of our newcomer parents come with a different set of expectations and understandings about schooling, based on where they went to school themselves. So, we want to set them at ease and help them understand how things work in the U.S. And that means providing simple things, like an orientation to the school that involves touring the building and getting to know the building. Having all the forms and procedures translated; handbooks for newcomer parents, for example; and as I said earlier, making sure that there is easy access to interpretation services, such as services that are provided by telephonic systems. Some of the larger districts have intake centers, and that’s where students might go to do the home language survey, take an initial diagnostic test or two. The one in our study that had intake centers also had a parent resource area; parents might watch a video about the school district. They might perhaps have a parent liaison there, who could talk to them and let them know what things were going to be like for them and for their children. And those parent liaisons and social workers were also present in most of the places where we conducted our case studies. And other schools also resources directly for parents, such as ESL and GED courses, that might be offered at the school itself or somewhere in the district. And because in the U.S. we really like to have parents participate, these schools are planning parent nights, and they might be informational, where they’re telling them about the college application process, or they might be more in the way of being a facilitated teacher to their own child and have family literacy or math night. 
The staffing strategy is again probably pretty straightforward and things that you would expect. Having dually certified teachers—a teacher who may be a content teacher, and also having a bilingual or ESL certification, is very valuable when we’re working with our new arrivals. Having the bilingual staff, and that’s part of the hiring—but we want to provide professional development for these teachers as well, and that means we have to learn how to integrate language and content, because these students will be learning language, they’ll be learning English, at the same time that we’re expecting them to learn the grade-level content and meet the state standards. And again, the staff at the school need to know how they can contact interpreters at a moment’s notice. 
The community connections is the final strategy that we’ve been talking about, and as you might imagine, the families come in, and they have to know about the academics, but there are often other things that are on the parent’s mind. And so many of our schools have established social service partnerships; they may be with health or mental health resources in the community, they may be housing and employment areas as well. Quite a number of the programs also connect with businesses, sometimes just for contributions, like additional materials for the library, but also, particularly at the high school level, to provide internships for the students or let them go out and job shadow for a week. Finally, some of them have cultural partnerships, and some have academic partnerships as well. 
What I thought I would just show you from the report is a sampling here, these are two of the sites we have visited, and you can see there’s a wide range of community connections from the Guidance Center in Brooklyn that provided social services, to the French embassy that spoke French as their native language and promoted the heritage of France, to the FBI that ran a program for students, to the eye clinics and other mental health services out in Columbus, Ohio. 
So with that, I’d like to thank you for your time. I have a list of some resources that you might be able to see. And now I know we want to move from the research that I shared to practice, so let’s hear about the Internationals Network for Public Schools and their specific model, and Joe Luft will share that with us. 
Joe Luft, Deputy Director, Internationals Network for Public Schools
Thank you, Deborah. Thanks for including us in this, and I think you’ll see some very concrete connections between what I’m going to talk about here and a lot of what Deborah just presented in the research. 
So Internationals works to help develop and support schools and programs that work with English language learners. Internationals Network develops and supports schools and programs that work with English language learner students who mostly are recently arrived. Our work started in New York City and spread to other parts of the country, as you can see a little bit here. We work in a very diverse population; currently, our last count, which literally changes on a daily basis, is students from over 119 countries and students who speak somewhere in the neighborhood of about 90 languages, and again, that fluctuates pretty often. 
And just a quick couple of slides to frame how I think about this. We have five core principles that guide our work and there are two of them that I want to touch on a little bit more, and one of them, as you can see here, is Experiential Learning, and the other is something we call One Learning Model for All. Experiential Learning really just comes from our belief—and I think the research backs it—that adults as well as young people learn by doing, and by being actively engaged. And so I want to talk a little about what the implications of that are for how a school positions itself as a welcoming community. And then the last one, which we call One Learning for All, but really what it represents is the idea that adults learn in that same way, and adult learning should mirror student learning. So we believe learning is deeply experiential and that it should be primarily project-based.
And just a last set of assumptions here. Students and adults learn best in heterogeneous or mixed groups. Students coming into schools come in with a variety of strengths, and they’re not all in the same areas, and that’s true of the adults who work together or come together in the school community. So we think it’s really important that that be acknowledged, and actually be seen as a strength. And as I said, students and adults learn by doing, and also just by sharing it with others. Something that’s incredibly important to us is that students learn language all day, in all subjects, with all teachers, and all teachers are teachers of language as well as content. Students’ native languages and cultures are resources to the students, to their teachers, to their families, and to their communities. And I think that’s incredibly important when we’re thinking about what a welcoming community looks like. And lastly, creating a welcoming community or school environment is often a tougher challenge in some ways with adolescents, because of the issues that are involved with adolescence. It’s a difficult age, as everyone knows who’s worked with adolescents, and there’re other issues that overlap with students’ experience, in addition to their immigration experience, that are normal teenage issues. And sometimes it’s a little harder to connect them to school. 
And so, I think about this as having been a teacher and a principal, and the same things you do to get ready for the opening of school—setting the tone for a year and first impressions clearly matter, they matter a lot. And signs and the physical things that families and students see when they walk in a door really do set a tone, and that should be a signal to them when they walk in that their language and their culture is valued and is something that you want to work with, and not work around. I also just think that it’s—there needs to be a plan, right? And I want to talk more about different components of that plan. But one thing that I feel is incredibly—it seems mundane but it actually is incredibly important—I’ve been in hundreds of schools, and the experience that students and families (families in particular) feel when they walk in the door of a building and in many cases have to produce an ID or sign in, sometimes those security procedures can really undermine a lot of the other things that the school’s trying to accomplish.  I’ve been in schools and I’ve seen firsthand, time and time again, a family member of a student who doesn’t speak English has walked in and been asked in English for an ID, and not understood what was being asked for, or asked for a driver’s license, which they didn’t possess. And the people who there at the door really weren’t well-informed about how to handle that kind of a situation. I think it’s a relatively easy thing to do if you plan for it, but it’s something that we all need to remind ourselves that it needs to be done in advance, and it needs to be include anyone who could come into contact with students’ families.
So, and I’m going to just talk [with] one quick slide on my research, so something that’s influenced my thinking a lot on this. Some research by Carola Suárez-Orozco and Marcelo, in talking about academic engagement. I think this is important because this isn’t just about affective issues—it’s also about academic issues as well. And they talk about these three components of academic engagement. And with cognitive engagement, in thinking about whether or not schools are really providing opportunities for students to experience deeper learning and to be academically challenged and to be engaged in the work, students don’t like to be bored. And I’ve seen too many cases where students, because of their language proficiency levels perhaps, aren’t being challenged in appropriate ways. Relational engagement: schools are a human enterprise, and students need connections and relationships with people, and that includes peers, it includes teachers, and it includes other people as well. So, I want to talk about sort of four different areas of this, and getting back to my frame of experiential learning, how do we create experiences—welcoming experiences—for students, for teachers, for families, and for the community as well? So I’m going to go through each of those separately. 
For students, I’d like to start by just thinking of some questions that as a school or community, people need to ask themselves, and try to answer them, in advance as you plan for them. You know, from a student’s perspective, a student who walks in, [and] I think they’re wondering, do I see myself here? And that means in the physical setting, are there things that really reflect them and their culture and their background? Is there someone who’s going to listen to them, and how does the school build in opportunities to actually listen to students? Learning is a lot about listening, and find[ing] ways to concretely build in time to listen to students, and that could be literally one-on-one conversations with students at the start of the school year, it could be opportunities for students to write about their personal experiences, lots of schools have had lots of success with advisory programs or similar structures that have an adult who’s responsible for a smaller group of students and really gets to know them and their family well. Does this person speak my language? It’s incredibly important, especially for brand-new newcomers. A lot of very mundane questions that need to get answered in a school, especially at the beginning of the year but [also] all year long. Students should know who their resources are, including their peers as well as other adults. And I’m going to come to this a little bit later, but also what leadership opportunities are there for older students? One of the reasons that I think having students in heterogeneous groups and having the opportunity to work with other students is incredibly important is it allows students to take different kinds of leadership roles in different situations. So this does have implications for how students are grouped, or how they’re scheduled. One of the fundamental parts of our work has been this idea that a small group of teachers is responsible for a small group of students. In our schools, we block students and we have them looped with teachers, often for two years, so those relationships become incredibly deep, both between the students and the faculty, and also between the faculty and the families of those students. 
I’m going to move over to teachers and other staff. I really think this is important to broaden this beyond teachers, even though they’re the main ones that students come into contact with, [but there’s other staff, such as] security staff, cafeteria staff, office staff—everyone who works in the school who comes into contact with students are part of the school community, and should also be part of this conversation as well. So, Deborah talked a lot about some of the academic preparation or professional development needs of teachers, so I’m not going to go into detail on that too much. But I would think about both levels, in terms of academic preparation, pedagogical preparation—what do teachers know about who those students are and what strategies are they being provided with? One of the things that’s critical to our work is the idea that everyone is a teacher of language, even if you are not an ESL or a bilingual teacher; if your students are bilingual, then what your job is to make your class as accessible and as rigorous and challenging to them as possible, and professional development is obviously incredibly important in that. What do we know about students and where they come from? It sounds very simple, but it isn’t, and there’s lots of time for teachers again to listen to students to find some of that information out. In advance, it wouldn’t take a lot of time just to find out information about where students are coming from, and if there’s a group of students representing a new country or a new culture or a new linguistic group, there may be reasons why all of a sudden they’ve shown up at this school, and it’s important to understand why they may be there, and what’s going in their country that led them to come to this school. And, just to give staff an opportunity to ask questions and think about what do they want to know about the students, and how are they going to find it out. It has to—some people will do that naturally, because they gravitate towards that, but not everybody will, so it’s a question of finding ways to share that information amongst the staff. And one professional development experience that I wanted to highlight is something that we do with teachers when we first start working with them, and it’s something that we call Experiencing the Internationals Approach. But [it’s] a structured workshop where teachers experience a class-like activity, a lesson that’s being taught by a teacher, and we do it in a language that most if not all of the teachers in the room don’t understand. And it’s a brief experiential dip into what that experience is like, and it’s done in a very teacher-centered way, with a teacher lecturing and handing out materials in a language that the teachers don’t understand, and giving them some time to answer some questions. Teachers find it incredibly frustrating, and the important part of this is switching gears and doing this in a way that allows the students—the teachers in the case—to talk to each other, and try to help each other collaborate, and to compare that experience to the first part of that. And what teachers often find is that there are ways that they’ve figured out how to help each other; and there might be a person in a room who knew a little bit of that language, maybe they studied it twenty years ago and they have pieces of it that somehow stuck in their head, but they manage to make a little bit of meaning, but a lot more meaning than they were able to do on their own. And it’s an incredibly powerful experience, because it is experiential, but also because in a brief and very limited way, mentally it does put teachers in the shoes of their students, and get them to think about what that’s like, and some of the things that they might be feeling. 
Next, just moving over to families, and I wanted to say a brief word about family. So many students that we work with and that we see in schools may not have their parents here, or someone that the school might recognize as their parents. And so I always use the word “family” here, and it may be a relative, it may be a friend, it may be somebody else, but part of the reason why I raise this is because I think it’s something that we need to find out. We need to figure out ways—and not, obviously, right at the moment when students walk through the door—how to understand that, because it’s obviously going to impact their learning in some degree. There are many students who may be living with a relative they’ve never met before, or perhaps a parent that they haven’t seen in an extended period of time. And that is going to surface in other ways inside the school, something that the school may have to reckon with while helping the student, helping the family, with that experience but also helping them identify resources in the community that will help. And it’s called different things in different places. But again, I think there needs to be a plan, people need to understand what are the resources that are available inside the school, amongst the staff—what are the resources available for the district, and this varies widely. In New York City, we have a rather extensive translation and interpretation service. And to think about what other community-based organizations or community groups that are available to help and to provide services to students and families. And also, how can students themselves play a role—student ambassadors, students can be critical links in welcoming and inducting new students and answering from the very mundane to the more complicated or more substantive things. But students can play a really important role in this, and there’s things that students will ask each other that they’re not necessarily going to ask adults, so they need to be included in that as well. 
I’m going to jump to communities now. And I talked about this as an inside/outside strategy, and how do we invite the community in, but also how do we get out into the community. It has to go both ways; so what are the different ways that the community can be invited into the school, ranging from parent meetings where community organizations come in to share information about their services. It could be focused around a theme, [or] it could be a broader presentation of community services that are available. And how can the school go out into the community? Two powerful ways that I’ve seen this done through internships, work with career-based internships or even service learning projects, where students are spending time in local businesses, local organizations, schools, or performing types of community service projects. It’s a great way for students to get out of the school and do something for the community, but it’s also a really good opportunity for the community to learn something about the school as well. 
And the last thing I wanted to highlight is a really powerful process that’s been done very, very well at Oakland International High School, which is one of the schools in our network: community walks. They’re student- and family-organized and led with support from the school. They’re opportunities for the staff to learn firsthand about students’ lives outside of the school. They visit community organizations, cultural and religious groups, sometimes even students’ homes, that are selected by students as important parts of their lives. And it deepens the staff’s understanding of the community’s assets, as well. I’m not sure if you can see this well, but just the organizer that they use there to plan the community walks, and ask students to think about what are the assets or challenges, both assets and the challenges, in the community. And to get them to think about this and to share that with staff, and to think about what people should see, what should people do, and then what should they learn. Food often ends up being a highlight of this as well, there’s a question on there about what people should eat. 
So, in sum, I think all four of these areas need to be considered, and they need to be considered year-long if the school is truly going to become a welcoming place. So, we focused in the beginning part of the webinar on how schools can focus on creating welcoming environments for newcomer students. So we’re going to switch our focus now to resources to help newcomer students who are having a difficult or hostile interaction with fellow students or the surrounding community. 
Ambreen Tariq, Advisor, White House Initiative on Asian Americans and Pacific Islanders (WHIAPPI)
Great, thanks Joe. I’m just waiting for my PowerPoint to start, and while I wait, I can just give a quick introduction of myself. I’m Ambreen Tariq from the White House Initiative on Asian Americans and Pacific Islanders, and I will be talking today about bullying of AAPI students and how—you know, when we’re talking about creating welcoming schools, the need to address bullying and harassment is a large issue, particularly in the AAPI community, which, because of data disaggregation issues and other issues that we’ll discuss a little bit later, has largely gone unreported. And so that’s what we’re looking at the moment. I can’t see my PowerPoint [cursor] so I’ll just indicate when to switch slides for whomever is controlling it.  
So first, I wanted to just jump into data, and figure out what we’re looking at and why it’s important.  A recent 2015 study by the National Center for Education Statistics reported that 21.5% of students ages 12 through 18 reported being bullied at school. So that’s nearly 5.4 million students. Some AAPI students face bullying and harassment based on their immigration status, such as Micronesian students whose families have recently immigrated to the continent and Hawaii. Others are bullied for the way they look, such as turbans that Sikhs use, or for their English language skills. [A] 2014 report by the Sikh Coalition found that 67% of turbaned youth in Fresno, California have experienced bullying or harassment—that’s 67%. A report created by the Asian American Legal Defense and Education Foundation found that half of the 163 AAPI in New York City public school students reported experiencing some kind of bias-based harassment, compared to only 27% in 2009. And finally, a 2012 survey by the Council on American-Islamic Relations found that 50% of Muslim youth surveyed experienced social or verbal bullying because of their religion. So again, I wanted to lay these facts out there, just to contextualize what we’re talking about right now and why the issue is important. 
So one of the things we’ve done to work on this issue is form the Bullying Prevention Task Force, an inter-agency task force. So in November 2014, the federal government launched the Asian American and Pacific Islander Bullying Prevention Task force, in response to these types of community concerns about bullying of AAPI students across the country. The task force includes members from across the federal government, including the Initiative, the U.S. Department of Education, the U.S. Department of Justice, and the U.S. Department of Health and Human Services. Although each of these agencies works on bullying prevention and harassment in their own capacity, we’ve come together to coordinate these efforts and ensure the federal government’s response to these important issues are effective and collaborative. 
So what we’ve done, a large part of what the task force has done is listening sessions, which are a really powerful opportunity for us to hear the issues from the immediate source, of the youth being bullied, of the communities, of the families. So we’ve hosted over 20 listening sessions across the country since January 2015, in locations all around the country. And in addition to listening and discussing issues, we’re also providing helpful resources from the Department of Education, Health and Human Services, and Justice. And our toolkit includes resources in various languages, including Hindi, Punjabi, Tagalog, Urdu, Lao, Vietnamese, Chinese, and Korean. And the task force web page—so you’ll see the link on your slide—includes background about the task force, a map of our listening sessions, locations, and a list of our federal resources, which includes videos, factsheets, “know your rights” materials, and other resources. Next slide, please.
So you’ll see that there’s a map of these listening sessions that we’ve done so far around the country, and we’ve all heard a lot about bullying in recent years, but rarely do we have honest conversations about what bullying does to communities, such as the AAPI community. The listening sessions have allowed us to hear firsthand experiences, and understand the challenges, issues, and responses related to AAPI youth bullying. Next slide, please.
So, what are we hearing in these listening sessions? AAPI youth bullying has tended to be among youth ages 13-18. In middle school the bullying is often more along the lines of teasing and name calling, and in high school the bullying becomes more physical and aggressive. In terms of gender, there’s an even ratio when it comes to gender, and who’s being bullied. So most bullying of females comes from males or females, but males that are being are almost always bullied by other males. Inter-Asian bullying is also common; there are some instances where different racial groups within a school bully another race, [and] sometimes those being bullied join a gang to stop the harassment. Shy students are often the ones who are bullied in school. Also, students who are limited English proficient are also often targets for bullying. Religion also plays a role in bullying—bullying Sikhs and Muslims has become much more common post 9/11. Next slide, please.  
So, reporting to the school. Students are—again, this is continuing with the feedback that we’ve heard—students are deterred from reporting bullying due to language barriers and fear of retaliation from their peers. Sometimes, the school officials are made aware of bullying in some instances, [but] no action is taken. Instances of school officials taking it out on the perpetrator have also been reported. And those who witness bullying won’t report it because it doesn’t affect them personally, or as we think of it as bystander effect. Students also feel there’s no confidentiality in the school system, and they might experience retaliation because of that. However, students have expressed being more comfortable telling staff when the staff member identifies as being Asian American/Pacific Islander. Experiences of reporting to parents: so students believe that adults can only do so much, so they think they can’t stop students from being bullied, so why tell the parents? Students want to show their independence and prove also that they can handle the situation, and they’re also afraid of parents overreacting or placing a burden on their family. Next slide, please.
We’ve heard a lot of really powerful stories too coming out of these sessions, right? So things like “when Osama bin Laden died, people came up to me and said things like ‘Your loss,’” said a high school student. Or kids are bullied because Asian parents make their kids study really hard, so they seem like geeks. “My parents have me in sports, so people look at me as a cool guy,” said a middle school student. Another high school student who had reported bullying to the school said “No one wanted to ask me how I felt.” And lastly, a middle school student on how he handles bullying said that “I’m trying to work on my English to tell the teacher that I’m being bullied.” Next slide, please. 
So as we work on these issues, there’s a number of challenges that we encounter. Bullying of AAPI students presents a number of unique challenges to those working to prevent and address it, such as linguistic, cultural, and religious issues. A wide gap continues to exist between utilization of government remedies by the community and the instances of AAPI bullying and harassment that affect AAPI students. Although advocacy groups report many instances of bullying and harassment of AAPI students, few complaints are filed by members of the AAPI community with federal civil rights enforcement offices, and AAPI community members face barriers seeking avenues for support or remediation. So the AAPI Bullying Prevention Task Force is working to help ensure that AAPI community is aware of federal resources and remedies that are available to them, and explore and recommend policies and possible resources to address the communities concerned. Next slide, please.
So, next steps for the Task Force. We’re working on a survey to collect as much information as possible directly from the source. This can inform our efforts. We are also going to be launching a Social Media and Education Campaign in October, which is national bullying prevention month. So we’ll be working on producing resources, language access materials, and really focusing on a much more dynamic way to reach youth about this issue. Lastly, we’re also working on a report, a culmination of our listening sessions, the accomplishments we’ve achieved, goals, and future recommendations and other policy priorities. And you can look out for that—the release date should be around May of next year. Of course, there’s a long government clearance process. Next slide, please. 
I know I’m running out of time, so I just want to wrap up. There’s two agencies that are very important in this process: the Office of Civil Rights for the Department of Education enforces federal laws that protect students based on race, color, national origin, sex, disability, at any school that receives federal funding, including all public schools and most colleges and universities. So OCR is unique because it evaluates every complaint that is received. And so OCR has a lot of resources, and has recently released a number of great resources in different languages, and I highly encourage that you check out that website and see all the great materials that are out there that have also been translated in other languages. Next slide please. And you’ll see on this slide the link to that website, and you can visit it for a list of all the resources in the different languages, although the link refers only to Chinese, you’ll find that includes resources in all the other languages. Next slide, please.
And lastly, I wanted to definitely plug a number of resources we have out there, in addition to the ones I’ve mentioned. Stopbullying.gov is an excellent resource, extremely detailed on all the ways that people can learn about, interact, and prevent and report bullying, whether you’re a student yourself, whether you’re a community member. So I highly recommend you view that website, there’s great resources on there. We also have the National Suicide Prevention Lifeline, and lastly, I want to plug obviously the federal government agency that handled the reporting and addressing of complaints, which is the Education Opportunities section of the Department of Justice, and also OCR as I’ve already mentioned. And their information is on there. And of course, our AAPI  Bullying Prevention Task Force website, which is also a detailed platform to learn more about the work that we’re doing, the listening sessions, and other resources. I think that’s my time, I apologize if I was speeding through that, but thank you so much, and I think we are now ready for our Q & A session.
[bookmark: _GoBack]QUESTION & ANSWER
Abyssinia Lissanu, Intern, Office of English Language Acquisition, Department of Education
Thank you Ambreen, Joe, and Deborah for sharing such helpful practice and theory and resources. We will now move into the question and answer segment of our webinar. My name is Abby Lissanu, and I’m an intern at the Office of English Language Acquisition, and I will be moderating the questions. We invite you to submit questions on the left side, on the text box. Also, please, as we’re working to better serve you, we would like to collect some polling information about who’s listening in to this webinar, so please feel free to answer the two polls. So that will be on the right side. 
So, with the first question. What does effective assessment look like for this population of students? That’s for the whole panel, so particularly Deborah might be helpful, [or] Joe. What does effective assessment look like for this population of students?
Deborah Short, Ph.D., Director, Academic Language Research and Training
This is Deborah, I can begin, if that’s okay Joe. The assessment for newcomers who speak a language other than English is pretty much standardized at the state-level, to find out in terms of their English language proficiency. So that would be one thing that all schools have access to, whether the assessment takes place at the school site or at an intake center or at a district center somewhere else (and the information shared with schools). So, one would assess their level of English, obviously in that case. The other assessments, though, do vary quite widely. One that I highly recommend that schools look into is ways to find and assess their native language literacy. Certainly, there are a number of tools for students who are speakers of Spanish, and there are a few available for some of the other more common languages. It’s harder sometimes if you have a lot of these less common languages, and finding someone who might be able to assess their literacy, but it’s not impossible. 
The other things that I have seen are assessments for mathematics in particular, finding out very early on what level of math the students might have. Again, there’s sort of this understanding that math might be a universal language, so assessment primarily deals with numbers and calculations, as opposed to written explanations of how one solves the problem. Someone who is looking at that assessment might be able to judge, “Oh, this student understands arithmetic,” or “This student’s already doing algebra.” That kind of thing can certainly help. As the students move on through the school and through the programs and they’re no longer new arrivals, then of course then they’re going to be assessed with similar tools as the other students. 
Joe Luft, Deputy Director, Internationals Network for Public Schools
And just what I’d add to that beyond what Deborah said is that if I think you believe that all students, including English learners, are capable of deeper learning and capable of performing at a high level, performance assessment is not only possible, but can be done extremely well with English language learners. A lot of times, there’s a myth that because they may not be totally proficient in English, then somehow that they can’t do certain types of performance assessments. There are ways with newer students to incorporate native language, and allow them to demonstrate other ways of learning, but with students of all proficiency levels, there are types of performance assessments that teachers develop, and that lots of people do well that do work with English language learners. 
Deborah Short, Ph.D., Director, Academic Language Research and Training
Joe, that’s a great point, and it made me think of one other thing, and we were sort of talking about academic assessment, but we can also assess the student’s own interests. Find out what they like to do, what their hopes and desires might be post-high school as well. 
Abyssinia Lissanu, Intern, Office of English Language Acquisition, Department of Education
Thank you for that answer. So, for the second question, we’re going to turn it over to Joe to ask to share more information on the Engaging Internationals approach, and this was a question submitted by a listener. Thank you. 
Joe Luft, Deputy Director, Internationals Network for Public Schools
Yeah, I mean, briefly it’s an introductory workshop that we often start with, when we start engaging with schools or districts. And it usually lasts about 2-3 hours, because we do two components to it, as I described before. And it’s teachers from all different content areas at the high school level, and we’ve done it with middle school teachers. We generally haven’t worked with elementary school teachers, but I think it could work with those teachers as well. But it’s really critical that it’s something that all teachers are involved with. Again, it’s not just for ESL or bilingual teachers. If we see all teachers as teachers of language, and all teachers as being invested in the success of English language learners, then they all need that kind of support and training, so again, it takes place over a 2-3 hour period, and teachers go through that experience that I described earlier. My email’s up there, and I can certainly send a little bit more information on that, but in the interest of time, I’ll stop there. 
Abyssinia Lissanu, Intern, Office of English Language Acquisition, Department of Education
Another question. What are the particular considerations (if any) for students who start school in the middle of the school year? So this could be anything like questions about bullying, like you talked about, Ambreen, or it could be more academic, like you talked about, Joe or Deborah. Any of you all, please feel free to jump in there. 
Deborah Short, Ph.D., Director, Academic Language Research and Training
All right, this is Deborah. One thing that we’ve found in our survey of programs for middle and high schools is that some have designed their newcomer programs to run for half a school year, so basically one semester. And students who might be brand-new and need to learn the basics of academic English, for example, might be in this newcomer program for one semester. If they entered in the middle of the school year, they would join that newcomer program and be part of that for the second half of the school year, and be more ready to enter the mainstreamed classes, maybe the regular language support classes, come September. 
Abyssinia Lissanu, Intern, Office of English Language Acquisition, Department of Education
Okay, thank you for that, Deborah, [and here’s] another question. Can any of you recommend any resources to support schools that are reviewing international transcripts for transfer credits? 
Joe Luft, Deputy Director, Internationals Network for Public Schools
This is Joe. The only documents I’ve seen are district-specific ones. Again, I’ve spent most of my career in New York City, and the district provided a resource to schools that helped them to understand how to interpret transcripts. They come in a variety of different forms, as well as different languages, so there’s a little bit of an art to it as well as a science. But the district here did provide support on that. I’ve never seen anything beyond that. 
Deborah Short, Ph.D., Director, Academic Language Research and Training
And this is Deborah. It has been reported to me by a couple of places that there are some commercial enterprises that will do that kind of review of transcripts. I don’t have any particular names at my fingertips, but perhaps a Googling [search] could help one find them. 
Jason Tengco, Deputy Director, White House Initiative on Asian Americans and Pacific Islanders (WHIAAPI)
That’s all the time we have for today. So to our listeners, again, thanks for joining us, and thank you to our panelists for their hard work. Please visit the OELA website that I mentioned earlier, www.ed.gov/oela, for a transcribed version of this webinar, as well as the presentation slides, which should be up early next week. And please join us for our upcoming webinars; the next one in August and is structured around Family & Community Engagement. So with that, thank you all so much for joining us, and have a great afternoon! 
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