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Thank you and good afternoon and welcome to the first webinar in our series on the educational and linguistic integration of immigrants and refugees.   This webinar series is part of the US Department of Education’s work with the White House Task Force on New Americans.  My name is Marianna Vinson and I am the Deputy Director for the Office of English Language Acquisition here at the U.S. Department of Education.
Today’s webinar, America’s Youngest Pioneers, will explore the data on immigrant children, youth and adults in order to build an awareness of the population of immigrants and refugees in this country.  Though today’s webinar will focus only data, including demographics and trends of this population, future webinars in this series will explore additional topics on how to serve and support immigrants and refugees.
Today’s webinar will begin with an overview of the White House Task Force on New Americans and flow into a presentation on the characteristics of school-age children in immigrant families.  We will also look at the profile and trends of the English Learner population as well as delve into adult foreign-born and English learner data.  We invite you to submit questions through the chat box as you listen in as we will be synthesizing those and asking them of our panelists at the end of our webinar.
Our panelists today include:
· Felicia Escobar: she is the Special Assistant to the President for Immigration Policy. In this role, Felicia develops the President’s strategy for building a 21st century immigration system. This work involves coordinating efforts across the Executive branch to strengthen the current system and work toward passage of meaningful, comprehensive immigration reform legislation. Felicia previously served on U.S. Senator Ken Salazar’s legislative team and began her career as a State Policy Analyst for the National Council of La Raza.
· Randy Capps is Director of Research for U.S. Programs at the Migration Policy Institute. He has analyzed data and conducted field research on the integration of U.S. immigrants and their families from a variety of sources. Some of his recent national research includes studies of the socioeconomic characteristics of unauthorized immigrants and their families, the Deferred Action for Childhood Arrivals program and the integration of children in refugee families. Prior to joining MPI, he was a researcher with the Immigration Studies Program at The Urban Institute.
· President Obama named Dr. Libia Gil assistant deputy secretary and director of the Office of English Language Acquisition (OELA) in 2013.  She is the principal adviser to Secretary Arne Duncan on all matters related to the education of English learners. The Office of English Language Acquisition administers programs under Title III of the Elementary and Secondary Education Act, which support high-quality instruction for linguistically and culturally diverse students. The office also supports professional development programs for teachers of English learners. Prior to joining the Department Dr. Gil served in many roles including teacher, bilingual resource specialist, elementary school principal, assistant superintendent for curriculum and superintendent.
· Johan Uvin joined the Office of Career, Technical, and Adult Education in December 2009 as senior policy advisor. In May 2014, U.S. Secretary of Education Arne Duncan named him acting assistant secretary for OCTAE. This office is responsible for the Department's adult education portfolio, including corrections and reentry education, secondary, postsecondary and adult career and technical education, and community colleges. Prior to his appointments at the Department, Johan led the Rhode Island state office that oversees adult education, career and technical education, and GED testing. He also held several leadership positions in education and workforce development in both the public and private sectors.
I will now turn it over to Felicia to get our webinar started.
Felicia Escobar, Special Assistant to the President for Immigration Policy
Thank you so much everyone for joining today and thank you to the Department of Education for helping to put on this webinar series.  We are very excited that this is something that is taking hold and know that there is going to be a lot of very interesting conversation today and then dialogues in the future with the continuing series.  My name is Felicia Escobar. I have the pleasure of serving in the White House Domestic Policy Council for the President. I manage his immigration policy efforts here from the White House.  One of the efforts that we have been very engaged in for the last several years but particularly in the last few months is our work on immigrant and refugee integration. [I] want to give you an overview of the White House Task Force on New Americans today which this webinar series is one of the many efforts that is spurred from the task force and the work that is continuing.
The White House Task Force on New Americans was created last November on November 21, 2014. The President signed the Presidential memorandum established the task force. The task force includes 18 federal departments, agencies and White House offices.  Ceclia Munoz, who is my boss, is the Director of the White House Domestic Policy Council and Leon Rodriguez is the Director of US Citizenship and Immigration Services, in which they serve as the task force co-chairs.  So when the President established the task force, he charged [us with developing] a more strategic federal strategy in how we engage as the federal government in integration immigration efforts.  As my boss Cecliai Munoz likes to say, we get a lot for what we already do, in terms of helping people with the citizenship process, learn English, helping people get  access to training and other services, which is wonderful and we get a lot out of that without being as deliberate and strategic as we could be, and so we are excited, that this task force is really taking the work of federal government to the next level, as we think about  integrating immigrants and refugees, also think about how we engage the larger community in this process. For those of you aren’t as familiar with what integration is, it’s really a two-way process, a process that’s dynamic and it brings together newcomer immigrants, refugees and long-term residents of the communities in which they settle. We often call those long-term residents collectively the receiving communities, so the two processes are really between newcomers and receiving communities engaging back and forth trying to make the overall community better and to help all folks in the community thrive. 
So the importance of integration really, there are many important reasons, why we wanted to engage in this work, one of the reasons are, we want to make sure people have a greater understanding of each other’s neighbors and where people are coming from and we to promote inclusiveness as a country that represents that to people around the world, we also want to think through how we can help speed the economic, linguistic and civic,  integration  of individuals who are coming  as newcomers here, so that involve helps them  to feel more incorporated, helping the thrive as new Americans here, and all this helps create a more vibrate and cohesive country, society, and local communities where everyone is really able to contribute. 
So in terms of the work we’ve been engaged in around integration it really focused on three key pillars    that we call the building blocks of our efforts: so there’s, civic, economic, and linguistic integration.  These pillars are important for a variety of reasons. On the civic integration pillar’s side, we make sure people feel secure in their rights and liberties and feel a real sense of ownership in our country’s present and our country’s future, so that’s why civic integration is important. And we accomplished that through helping people with their citizenship process, but also helping them feel more comfortable in their communities, to understanding their government, understanding their schools, and their churches and really thinking about volunteering and serving so that new Americans, newcomers are actively engaged in the civic life of their communities. 
On the economic integration pillar, this is really about empowering people to be self-sufficient and help to move up the economic ladder, which in-turn helps our communities and county grow economically, but as many of you on the phone know, that immigration has helped fuel our country’s place as a global economic engine. The importance of economic integration is a piece of that as we continue to try to be that global economic engine.  
And then the third pillar is linguistic integration; this is I know is going be a focus today and throughout the webinar series.  It’s really  wanting  to make sure we’re helping people improve  their education outcomes, maybe they need to learn English or maybe  they know English but need  to understand to move up in terms of  their careers, and need more skills and training,  but this is something we think is  really  important  to helps people  grow and helps people be more specifically minded and engaged, as well and as  they are able to commutate with people  in their communities,
 The task force put out their report in April; we are very busy in implementing with a variety of agencies that are a part of the task force. The report was put out on April 14th, and if you want to see the report—there were a number of recommendations and goals that were listed in the report—you can go to www.whitehouse.gov/New-Americans, that’s a website that has all kinds of information about the work of the task force. I encourage you to visit that site.  When we announced and rolled out the task force report which is really our strategic action plan for the next several months, we also launched a site with 
The Corporation for Community is a national service and volunteer website that we have as a federal government. Serve.gov has new website that if you as a new American want to volunteer in your community, go to this website and find information about volunteer opportunities, [particularly] if you want to help New Americans really get more integrated maybe with citizenship or with ESL classes. You can also learn about opportunities at www.serve.gov/new-americans, and if you have any questions for BPC or any general questions about the task force, we have an email address we encourage you to use. If you want to get updates from us, we do send out periodic about the work of the task force. If you want to get on the listserv, you can email: newamericans@who.eop.gov; you will see on the slides some hash tags we’ve been using on the slides; #New Americans, to promote the report. So with that, I really want to turn it over to the expert panel that is here with us today. I know that Randy Capp will share information, about trends and the data that, he and MPI have been crunching for years to help us understand where our country is going.  Randy is a very noteworthy and notable expert, so I am really pleased that he is with us today and Randy is able to share with us trends and data. Here is Randy Capp.
Randy Capps, Director of Research for U.S. Programs at the Migration Policy Institute
Thanks, Felicia, thanks so much for the kind words. I’d also like to thank the Department of Education, and particularly Marianna Vinson, for coordinating this all and for the opportunity. My focus today is going to be on children in immigrant families, school-aged children of immigrant families. I’d also like to acknowledge colleagues at MPI, Ariel Ruiz and Jie Zong, who put together much of the data in this presentation, as well as my colleague Michael Fix, and Colin Hammar and Jim Bachmeier at Temple University, who provided the data on the unauthorized or undocumented immigrant population. So, again, the focus of my presentation is school-aged children, ages 5 to 18, in immigrant families, that is they have at least one immigrant parent. And I’ll say a few words about two subgroups as well, children with unauthorized or undocumented parents, and those with refugee parents.
There’s a little glitch on this slide, on the far left—it should say “millions of US children.” The number of children with immigrant parents has risen from 10 million in 2000 to 14 million in 2013. The share of all children with an immigrant parent rose from 19% to 25% over this period. The immigrant populations are heavily concentrated: California stands alone; about half of all children in the state have an immigrant parent now. You can see in the left, heavily green shaded states—Texas, Florida, Illinois, and New York—are the other four heavily immigrant states, more than 30% of children have an immigrant parent. That’s also true in a number of smaller northeastern and western states, but there’s still large a part of the country where having an immigrant parent is not at all common. The pattern of growth in the population of children of immigrants is a little bit different; the states of California and New York and Illinois, shown sort of shaded in gray here, have experienced virtually no growth over this 13 year period in the number of children of immigrants. That growth’s been a little bit faster in the big states of Texas and Florida. But the fastest growth is in smaller states in the southeast, led by North Carolina, followed by Tennessee, Arkansas, and Kentucky.
Now the origins of immigrants in the United States are really quite diverse, and that’s the big theme of my presentation. But within the population of immigrants overall, Mexico is still by far the largest origin, and in fact 41% of children of immigrants have a parent born in Mexico. No other country accounts for even 5% of the total. You can see on the right-hand side of the slide, on the other top 15, you have a number of Asian countries, and in fact Asian migration has recently been rising, even more rapidly than Latino migration.
This slide shows you the languages that children—school-aged children of immigrants—speak. Spanish accounts for about half of the total, that’s of course because of the predominance of Mexico and other Latin American countries. It’s worth noting that almost 30% of children of immigrants speak English as their primary language, either because it was the primary language of their parents when they immigrated, or because it is now the language that they are most comfortable with. Also note here that there are some languages and language groups on the left-hand side of the chart, but no other language or language group accounts for more than 2% of the total. So basically, once you get below Spanish and English, other languages are quite uncommon.
As I mentioned earlier, about a quarter of all children have an immigrant parent, and we subdivide this into those children who were born here in the United States, and those who were born abroad or were immigrants themselves. And in the fact the vast majority of children of immigrants are born in the United States—about 80% of them. About 20% of them are foreign-born themselves. So actual immigrant children—children born outside of the United States—only account for about 4% of U.S. children, although again, in some parts of states like California, this percentage there may be higher.
This chart just shows that same factor across the distribution of ages from 5 to 18, and the youngest ages, it’s very uncommon for kids to be foreign-born, 2% or 3%. Once you get up in age years, as many as 6% or 7% of children may be foreign-born. In other words, in high schools and secondary schools, they’re more likely to encounter foreign-born children than elementary schools.
This is the distribution of what age foreign-born children arrive in the United States. So, again, this only applies to those 4% of children who are immigrants themselves. Most of them arrive before age six. And you can see that the percentages really trail off here when you get into the teenage years. This is not because immigrants don’t arrive in the teenage years; in fact, many immigrants do arrive, at ages between 16 and 17 and 18. Those are kind of the peak migration years, but they don’t stay in the child population very long. Someone who arrives at age 15, within three years they’re age 18 and they’re into the adult population and out of this slide. And age 16, it’s only two years. But what this does mean, for educators encountering immigrant children in the schools, most of those children will have arrived when they were younger.

Now about half of all children in immigrant families are low-income. Here I define that as having incomes below 185% of the poverty level, which is the cutoff for free and reduced price lunches, and also important in the No Child Left Behind Act. So about half of children of immigrants fall below this threshold, compared to only about a third of children with U.S.-born parents.
But there is great variety in income levels among immigrant populations, as you can see in this slide. So, on average, 42% of all US children are low-income, but the share of children with parents from Mexico, Guatemala, Honduras, the Dominican Republic, and Haiti is 60% or higher,  so far above the national average. At the same time, the share of low-income children with parents from Korea, the Philippines, India, and Canada is much lower than the national average. This is related of course to parental education, which shows a very similar pattern, as better educated parents tend to earn more and are less likely to be low-income. You can see here that the line at the bottom is the national average; it’s the share of children who have a parent who has graduated from high school—the number there, 14%, so 14% of U.S. children have a parent who has not graduated from high school. But that share is much higher, 40% for a parent from Mexico and Central America, as you see on the left-hand side of the chart. And it’s much less common among some of the other countries of origin you see on the right-hand side of the chart. The top part of the chart shows you that about 29% of all U.S. children have a parent who has completed a four year college degree or more education. This share is very low, below 10% for parents from Mexico and Central America, and it’s half or more for parents from China, India, the Philippines, and Canada and Korea. This slide is really here to illustrate the great diversity of socioeconomic status among immigrant families, and it does depend of course—the conditions of children will depend upon which immigrant community is involved.
Now, I’d like to focus for a couple of minutes on children in unauthorized immigrant families, or as those of you in the education field may refer to these as undocumented immigrants. They’re immigrants who either crossed the border illegally, usually from Mexico, or overstayed a valid visa. About a third of all children in immigrant families have at least one unauthorized parent. I’m showing you on the left-hand slide here the preschool ages, before school age, that’s about 40%, then 5-11, which is in the elementary school ages, and the secondary school ages, it’s closer to 30%. Having an unauthorized parent has been documented in recent studies to be associated with difficulties in cognitive development for children, lower academic performance, and eventually lower overall educational attainment. The share of U.S. citizen parents rises as the children get older, though, and this is symptomatic of the fact that in general, the older children live in better integrated immigrant families.
This slide takes a look at how many children are themselves unauthorized or undocumented immigrants. And not very many of them are—it’s only 1% to 2% of all children of immigrants in the preschool ages, that rises to 5% of children ages 5 to 11, and 10% ages 12 and higher. And of course, this is only 10% of children of immigrants, so it’s less than 3% of the total U.S. child population. In other words, for a student to actually be unauthorized is actually very uncommon, except of course in some of those states and localities that have very high immigrant populations.
Finally, I’d like to turn to children in refugee families. We estimate that there are about 1.1 million of these children. Their parents either came as refugees, resettled with the official assistance of the U.S. government, or they were seeking asylum and were granted asylum. Of these 1.1 million school-aged children of refugees, 23% are refugees themselves, and it’s not uncommon for refugees to come at young ages, as part of family units. 77% are U.S. born or second generation.
The origins of refugees are more diverse than the origins of immigrants overall. Vietnam is the most common of refugee parents, at 23%, followed by Cuba and then Laos. Cuba and Southeast Asia are the historic origins of the long-term largest U.S. refugee resettlement programs. But you can see on the left-hand side of the pie chart that right now, there are refugees coming from a wide variety of origins, across the globe, including Europe, Asia, the Middle East, and Africa.
Just as refugee parents’ origins are diverse, so are the languages that children in refugee families speak. Here Spanish is a lot less common than we see in the overall immigrant population, because really the only major refugee source country is Cuba. About a quarter of children of refugees speak English as their primary language. About 15% speak Vietnamese. No other language accounts for more than 10%. And some of these languages and language groups on the left-hand side of the chart are not very common; in particular refugees from Africa tend to speak a wide variety of less-common languages. And of course as you can imagine, for refugees therefore interpretation services and interaction with schools and educational institutions can be a little more difficult than for immigrants overall.
The socioeconomic status of refugee families, like immigrant families, varies considerably by origin. But in general, refugee families are a little bit more likely to be low-income, and the most recent refugee groups—children with parents from Somalia, Burma, and Iraq—have very high low-income rates, exceeding three-quarters. But you have a number of refugee origins that are a little more affluent than the U.S. average, and this includes refugee families where the parents are from Vietnam, Russia, Bosnia, and Iran.

And then finally, looking at educational attainment. As with immigrants, when you look at refugee families, it varies similarly to low-income origins. So if we look at the parents from Burma, Somalia, and Laos, these are the families that are the most likely to be low-income, well above the national average. I’m sorry, more likely to have parents who lack a high school education. Far above the national average. And you can see also for the Burmese and Somali and Laotian parents, they are a lot less likely to have a college degree. And in fact, most of the refugee origins, the parents are less likely to have a college degree than the U.S. average. The exceptions are parents from Russia, the Ukraine, and Iran.
So, in summary, about a quarter of U.S. children, that is 14 million children, have an immigrant parent and this share is rising. Only 4% of the children are foreign-born. About a third have an unauthorized immigrant parent. About half live in low-income families. There’s quite a variety by origin of the one million children in refugee families. Their origins are more diverse and more uncommon, as are the languages they speak, and they are more likely to be low-income. For those of you, you can get this presentation later, I have links to resources from Migration Policy Institute that I won’t go through, in the interest of time. And with that, I will turn it over to Dr. Libia Gil, to talk about English learners.
Dr. Libia Gil, Assistant Deputy Secretary and Director, Office of English Language Acquisition
Thank you, Randy. Good afternoon or good morning to some of you on West Coast Time! I’m really delighted to be here to join in this conversation, and I really thank Randy for providing helpful data for setting the context to understand immigrant students and families. So I’m going to follow up by providing a very, very brief overview of some national data trends for English learners, specifically understanding that this is a subset of students from the immigration population.
So let’s start with what do we mean, who is an English learner as defined by current legislation. And as you can see, there is a variety of criteria that defines who is an English learner. And between the ages of 3 and 21, either enrolling or preparing to enroll in the K-12 system, speak a native language other than English, and also has difficult speaking, reading, writing, or understanding English so that they are excluded from meeting state proficiency standards or succeeding in classrooms, where English is the main medium of instruction. 
The overall profile of English learners, interestingly enough, overlaps quite a bit with the data that Randy just shared with us. One, this is the fastest growing group of students, about 10% of our overall student population. Most English learners are not immigrants, and most immigrant students are not necessarily English learners, depending on their educational background and other experiences with English. About 80% of English learners are Spanish speakers, with other major languages, such as Chinese, Hmong, Arabic, and Vietnamese. Those are among the top 5 identified commonly spoken languages. It is estimated about two-thirds of our English learners live in low-income households, and we are beginning to recognize that there is a growing group of English learners that is identified as long-term English learners; and these are students who have been in our educational system at least five to six years, but who are still classified as English learners, and it could be even second or third generation students of immigrant families. 
So where are students located, where are English learners located? This is the highest concentration of English learners, in the darker green states. Not a big surprise on the West Coast—we have California leading, then there’s Texas, and you can see where the highest population currently (up until 2011-2012) population, pre-k through [high school], English learner populations. Keep this in mind, as you look at where the dark-colored states are. 
And then, this particular slide shows the percentage of growth rate, where the highest growth states—and in this case, we’re looking at Massachusetts, which has over a 200% increase between the year 2004 and 2012—but they are not the same states, though, as the ones we saw previously, where the highest number of English learners reside. It’s not necessarily where the highest increase or growth, that the rate of growth is in very different locales. So this is quite a contrast, over the last eight years. 
So this [slide] is a nice trajectory of trend data on English learner population over time. And what you see is that there is a slight dip in the number of English learners, but it continues to make a slight gain until the spike in 2011-12 to 2012-13. That particular most recent spike is almost a 5% increase, and we do anticipate that this trajectory will continue to go in the same direction. 
Most recently, of course, we have been keeping and tracking data and monitoring what is happening to our unaccompanied children, who are immigrants to the country. And what this map shows you is over the past period of October 2013 until more recently, March 2015, where the highest population of students who have been released to sponsors, state by state. And we do have data that looks at county level as well. But this particular map represents in that short period of time, over 64,000 students—who have been identified as unaccompanied children—coming mostly from Central America. And the highest sponsors happen to be in the dark-colored states, which are Texas, California, New York, Florida, Maryland, Virginia, and New Jersey. And these seven states represent 65% of all unaccompanied children.
So now we know where most of our English learners reside, and the growth rates. But how are English learners doing on, faring, in our school system once they get here and get into schools? We have two major indicators that I’m going to use to illustrate what the pattern is. And this one is an important one for us to keep track of, because overall, 81.4% represented here is the percentage of students in overall groups—the highest on record of students graduating, and this is called the four-year adjusted cohort graduation rate. And we’ve been tracking that very carefully. In this case, we’ve seen the breakdown by racial and ethnic categories. I want to amplify that all of these groups are greatly heterogeneous, but in particular if you look at Asian and Pacific Islander, if we were to disaggregate those groups, we would see a great variation from high to low that doesn’t really show in this particular chart. 
What does it look like for the historically underserved groups? We will notice again the figure of 81.4% for all groups. Where are English learners? It is the lowest graduation rate, close to where students with disabilities are. And if we look at the three year data trend, the trajectory is moving in the right direction. However, we continue to see that English learners are at the bottom of all groups when we look at the overall trend here. 
And finally, another example, another key indicator—the NAEP test, which we refer to as the national report card for academic performance. Over a 10 year period, we’re looking at the performance of what we call non-ELs (non-English learners) and English learners. On this chart, you see that the average scaled score for non-ELs shows incremental increase in eighth-grade reading, slightly higher than English learners. English learners do show less consistent but slight increases. However, if we look at where both lines start and where they end, we will see that there is what we call a continued gap difference, and an increased gap between the two groups. So there’s a 41 point difference at the start, and so far as we conclude, there is a 43 point difference. Quick look at the patterns for math: again, a comparison between the two groups. The non-ELs in this case actually gained eight points from the start of this trajectory line to the conclusion here in 2013. English learners gained about half that amount, which is four points, and we actually see on this one that it is very clear that there is a growing gap, if we look at where we are between 2003 and 2013. 
So, the bottom line message that we’re trying to illustrate here, is that although we are placed to see increasing performance trends for English learners, we also clearly recognize that it is not adequate, and that we have a lot more work to do to ensure successful outcomes for all of our students, and especially for the fastest-growing population in our school system.
We have just focused on English learners and their status in our K-12 system. And what we’re now going to do is shift to the next level, and focus on adult English language learners. And I’m pleased to shift our focus now to Johan Uvin, who will give us a nice data plan and profile of our adult English language learners. Thank you.
Johan Uvin, Acting Assistant Secretary, Office of Career, Technical, and Adult Education
Thank You, Dr. Gil. And, good morning on the west coast and good afternoon to those of you on the East Coast. Again, my name is Johan Uvin and in the next ten minutes or so I’m going to talk about four, key things related to adults. I’ll be focusing on adults, on the adults [who are] foreign-born and English learner data as they are available to us today. I’m going to look at the issue of enrollment. I’m going to look at the skills that these adults possess. I’m going to look at the consequences of having or lacking skills and then I will end by talking briefly about what a national response could entail relative to some of the skills challenges we are observing in this adult population.
So, let’s start by looking at adult enrollment in schools. This is all kinds of schooling at all levels for adults and these data are nationally represented data that comes from the American Community Survey and the takeaway here is younger adults tend to enroll at greater rates in school, various forms of schooling than we see in older adults than we see in other words [those] declined in age. Now when we take a look at the children, and again this slide even though the data looks very similar focuses on the children of foreign-born parents. We see a similar thing here, which is that [in] the younger adult ages we see greater shares of children of foreign-born parents participating in any formal school than at the later ages. Again, these are nationally represented data from the American Community Survey.
What I’m going to do now is switch to a specific set of enrollment data and these are enrollment data that come from Title II of the Workforce Investment Act which is called the Adult Education and Literacy Act and that Act authorizes spending on basically three types of activities that adults in our country can avail themselves of: adult basic education that looks at basic literacy and numeracy skills, adult secondary-education which prepares adults for some type of assessment tied to a high school diploma or equivalent of that, and then, thirdly, English as a Second Language services and you can see in the last year for which we have data available which was the program year that ended in 2014 just under 700,000 adults actually participated in English as a Second Language Services. That does not mean, however, that the enrollment numbers for adult basic education and adult secondary education do not include previous adult English learners that these individuals may have reached a certain level of proficiency and have subsequently pursued other forms of adult education. Now it is interesting to admit that we don’t have all the data that we want at this point of time in terms of the background of those participants but, here I’m sharing the data that we currently have available looking at race and ethnicity and if we look at both the total enrollment by race and ethnic background in the ESL subtotal what we see is that the greater share of participants are Hispanic or Latino-background followed by individuals of Asian background for the ESL population and black or African-American for the entire population. It’s interesting to also look at the participation data in this program by age and interestingly when you look at the most right segment of the chart that’s being presented here and when we look at the English as a Second Language participant data distribution it is clear that the participants tend to be a little bit over—they’re mostly 25 years up to about 60 years of age which is quite different from the age distribution in the adult secondary education participant data for instance.
Now, the depth chart looks at the educational attainment of those that actually participate in this program that were foreign-educators or foreign-trained. Interestingly, we see a high concentration around anywhere between grade 6 and a high school credential or the equivalent of that but when we move over to the right side of the distribution it’s clear that we’re not talking about a homogeneous group here because we see quite a few individuals who actually have completed some college and a significant number who actually hold a college or professional degree and might be facing some culture or linguistic barriers mostly.
Now transitioning from enrollment to skills the data that I’m presenting here comes from the program for the international assessment for adult competencies which is if I might use that phrase basically it’s a set for adults that gives us a sense of the skill sets of adults in our country. The overall trends are that our country is not doing a great job in terms of literacy, numeracy, and problem solving skills across the board and particularly we have some challenges at the foundation skill levels with 26 million adults estimated to have very, very low literacy skills and one third of that group being immigrants and during the Q&A portion we can dig further into that data if it is of interest. Now, using this data from the assessment let’s take a look at the literacy by nativity and the obvious and quick take-away here is that we see overrepresentation of the foreign-born in the lower levels of literacy proficiency. And when we look at numeracy and basic mathematics that pattern is even more articulated. Looking at the gaps, by level of parental education both for numeracy and literacy this chart indicates that there are two types of gaps going on. One is a gap between the foreign and the US born but also a gap between each of the subpopulations. Now the consequences of having lower skills are significant as this chart represents the impact on wages, political efficacy, and confidence in systems and governments, employment, health…these are all areas where there’s not having any strong skills with significant effect and this chart demonstrates further that social mobility is a significant consequences of having low-skills and to impact not just the profits of the individual in a single generation but actually in intergenerational context as well. But the Department of Education in conjunction with its partners has prepared a response for this particular skill issue and it is called Making Skills Everyone’s Business. It is a call to transform adult learning in the United States and it offers 7 key strategies. One of which is an equity focused strategy that takes into consideration the skill gaps that many of our immigrant and refugee adults learners are facing and with that let me turn it over to Marianna. 
Question and Answer 
Marianna Vinson
Thank you to all of our panelists for sharing this important information on the immigrant and refugee population.  We will now take a few minutes for questions—a reminder to those of you listening in, if you have questions, please submit them through the chat box—and we will do our best to get through as many questions as we can. Alright, so. Our first question: how does the work on the White House Task Force on New Americans expect to improve the high school graduation rates for immigrants and refugees? And we’ll open that up to the entire panel and have them join in. What are we doing to improving high school graduation rates, and college?
So I’ll actually jump in on that. We are doing this webinar series, and we know that there is a lot of good work being done out there in the field, many of you listening in or streaming online, we hope this series of webinars, which continues next month with “Creating Welcoming Schools” and “Engaging Parents and Families” and “Investing in Young Leaders” will focus on highlighting the promising practices in the field, so we can continue to learn from one another and amplify the work that we are doing, so we can continue to improve our practices. We will also be, through the U.S. Department of Education, developing a newcomer toolkit that’s going to be talking about supporting the newcomer population, this new American population, providing some resources to the field, so look for that in the coming months.
Dr. Libia Gil
So just to follow up on that, the Office of English Language Acquisition, we are looking very carefully at a number of foundational areas. Certainly parent-family communication and engagement is a big one, but staff education, preparation for teachers and other education support staff, will be one of our major discretionary competition areas, coming up for 2016 awards. This really focuses on building capacity for our professionals to provide appropriate support for all students, immigrant students as well as English learners. So those are some of the key responsibilities we have to do some kind of foundational efforts for all of our students to be college and career ready. 
Johan Uvin
In addition to that, we are in the process of completing a number of research projects that look at older English learners, particularly those who may not have completed high school along with their peers in their age cohort. In that research, I’m not only trying to quantify the extent to which all the English learners are not graduating, but also to better understand who they are and what partnerships districts may have created that address this issue and may lead to improved graduation rates.
Marianna Vinson
Thank you. One of the questions we’ve received, in reference to the data, talking about English skills, are we talking about conversational or academic English in the data that was presented, and I think that was directed at Randy when we’re looking at those slides on English skills. Is that academic or conversational English? Does the data tell us that?
Johan Uvin
I can’t speak to this particular question from the K-12 perspective per say, but I can speak to the issue from the adult learner population perspective. And the data there are focused on literacy, numeracy, and problem solving, and in technology-rich environments, which involve the ability to use those skills in a context that is not only limited to academic or learning contexts. 
Dr. Libia Gil
So for the slides that I used on the K-12 NAEP, it was specific to reading. We didn’t talk about, and I don’t have that data, on oral language development. But certainly appreciate the question, because there is a difference between social language and academic language of the slide that I show specific to developing reading literacy skills.
Marianna Vinson
Thank you. There was also a question about—and thinking about this—expanding ESL and pre-k eligibility. 
Dr. Libia Gil
Oh, I have to answer that, because I thought I should have mentioned it earlier, as part of our priorities. Thinking very, very clearly that the foundational experiences of success for schools, we have been working very, very closely, both from a research perspective as well as from a practice perspective, with our office for English language learners and our office for early learning. Looking at dual language learners from birth all the way up to 12th grade, it’s one of our big research investments that we’ve just initiated, and looking forward to getting some results from the National Academy of Science to help us. But we are very, very much focused on doing more on the early end to prevent intervention, rather than intervention and crisis strategies. And as much as possible, it’s really linked to parent and family engagement, recognizing that we’re looking at a more holistic approach, even before school (school officials) start. They’re going to be identifying all of those practices that are supportive of success in schools for what we do in order to provide more comprehensive approaches. 
Marianna Vinson
And what about—we’ve received another question about immigrants and refugees who come with PTSD, emotional issues, other social-emotional contexts for refugees? What are we doing in that space? Are there some other considerations in that space?
Johan Uvin
This is where the collaboration across programs and across agencies has reflected in the action plan that came out of the task force on New Americans, which is critical. It’s obvious that some of those individuals and families may need support services that are part of the offerings that Health and Human Services might have. So clearly, the whole idea of looking at the services across these agencies and programs holistically is key.
Marianna Vinson
Thank you. There was also a question about how the work on the White House Task Force on New Americans intersects with the Dear Colleague Letter that was released in January from the Office of Civil Rights and the Department of Justice on English Learners’ services, in regards to civil rights obligations on behalf of states and districts.
And there is absolutely a lot of intersection there. Indeed, many of us who are working on the White House Task Force on New Americans are equally working on learner guidance, in terms of providing support to the field and getting the word out, trying to amplify. Because we know, as was shared today in our webinar, that there is quite a bit of intersection between those populations. So we appreciate those comments.
So I’d like to open it up to the panelists, if you have any other thoughts or anything else—closing thoughts as we round out our webinar today. And I would also say that if we did not get to your question or comment, please know that we value your input and we will be imbedding them into our future webinars.  We thank you for your insight and so I’ll open it up to the panelists, to see if there is anything they’d like [to say]—closing thoughts or comments or questions. Have we finished up?
Dr. Libia Gil
I just want to amplify your last point because I think the questions tell us a lot about people’s interests and areas of perhaps gap in data that we need to pay attention to. So we’re going to take these questions very seriously and prioritize moving forward.
Marianna Vinson
Absolutely. And speaking of moving forward, we encourage all of you to join us for the webinar series on educational and linguistic integration. Join us July 16th for “Creating Welcoming Schools.” We will again be highlighting some promising practices. We will have Joe Luft, from International Network of Public Schools, along with some researchers and other folks joining us on that panel. So I encourage you to join us for the remainder of the series. This webinar, along with all of the others, will be archived. You can see the link there at the bottom. You will have access to all the slides and the audio for your reference. 
[I] would like to say thank you to the additional folks who aided in this process. Lul Tesfai from OCTAE, Abyssinia Lissanu from our office here, and I would be remiss if I did not thank Francisco Lopez, who is also with our office and who has helped with this webinar and will be helping with all succeeding webinars.
Thank you again. We know we have a lot of work ahead of us to realize the promise of economic, civic, and linguistic integration for immigrants and refugees in this country. We thank you for listening in. We know that many of you are doing work in your local communities to support these populations, and it is our pleasure to partner with you to support these efforts. Thank you very much and we will hear you again—be with you again—on July 16th! Thank you! 
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