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WELCOME AND INTRODUCTIONS 
DAVID BEAN:  Good morning.  Thank you all for being here this morning.  My name is David Bean.  I'll be helping Patsy Martin (sic) moderate and kind of get things started off.  

I'd like to start off by inviting up one of our tribal elders, Puyallup tribal elders, Jane Wright.  We felt it was fitting that Jane come up and offer the prayer since, since I was a very, very young boy, she's been involved in education and keeping us all in line.  

So please rise and join us ‑‑ this is Jane Wright ‑‑ for our prayer. 

JANE WRIGHT:  I'm glad to be here today.  I'm glad they asked me.  And I got here today, and I met people I haven't seen for many years, and we had a nice, long talk.  And it made me really feel good.

I work in education.  I work in education probably for over 30 years, and I'm still working.  I want to keep working.  I want to keep our children in school, make sure they graduate and go to college.  

We have a lot of children, young people, that do quit school.  But eventually, they come back to get their GED, because I work ‑‑ I have probably about five, four ‑‑ I do incentives, which I started back when I got to Chief Leschi to work with the Tribe to do incentives, because I wanted to do it in the school, but they let me.  They said we do it for all our children all over the United States.  It's difficult.  And then I do it for some of our children, help them with their work.  I have (unintelligible).  I enjoy my job, and I enjoy my work with children.  




(Prayer offered.)  

DAVID BEAN:  Thank you, Jane.  Now I'd like to call up Vice Chairman Larry LaPointe. 

LAWRENCE La POINTE:  For you (indicating to court reporter), it's Lawrence W. LaPointe, Vice Chairman of Puyallup Tribe of Indians.  

Welcome to our reservation of 18,061 acres.  

You can't hear me?  Is that better?

Welcome to our reservation and consultation.  Patsy Whitefoot and Charlie Rose managed to secure Chief Leschi for the consultation of the tribes from the Northwest, and maybe outside the state.  

I hope, from this consultation, that people speak from the heart in regards to their children and their elders and that they're heard by Department of Education and other federal agents and that it's not just the funding agency that provides education dollars to tribes.  It's a partnership for our children to move on in their lives to succeed with the education they receive, not just from school here, but across the nation.  

I think that we have 12‑ to 1400 students in the school system around the country, and not everybody is located here.  And I think, too, that we have approximately 220 in secondary education now, that the Tribe is funding, and the Bureau.  

So with that, welcome.  And I'll introduce our Tribal Council that's here, David Bean being one of them.  Sylvia Miller, who is ‑‑ and Roleen Hargrove.  And do you want to make a couple comments?

SYLVIA MILLER:  Let's get started.

LAWRENCE La POINTE:  Let's get started.

DAVID BEAN:  Thank you, Lawrence.  Next, I'd like to invite up Mr. Ray Lorton, Superintendent of Chief Leschi High Schools, to say a few words. 


SYLVIA MILLER:  See, that's why we didn't say anything.  Ray will take up most of the time.  

RAY LORTON:  Larry is a pretty tough act to follow, but I'll try. 

LAWRENCE La POINTE:  You can do a good job.

RAY LORTON:  First of all, I'd like to thank DOE for providing our school the opportunity to host this today.  I think anytime we can showcase our school and give people a good indication of what a quality school looks like and how it should operate, we always welcome that opportunity.  

So I do hope you get an opportunity to walk around the school a little bit.  Certainly, I'll be around to answer any questions about programs we may have, facilities and those types of things, and give you more information on the school, if that's something you would like to have at that time.  

But, for the most part, what we're gathered here for today is really about kids.  And we're really optimistic that this ‑‑ going into this new consultation process for the Elementary and Secondary Education Act ‑‑ is going to have some results.  

We've been working on this program for a number of years and, in Indian Country, we struggle, as well as public schools, in a lot of respects.  But, for the most part, I believe that, if we can get this thing done right, I think there are ways of really supporting our kids.

We talked a little bit, prior to coming in here, at a meeting that we talked about different things that our kids experience.  The demographics of our kids are pretty challenging at best.  But still, that's no excuse that we can't provide best for our kids, and we always strive for that best.

There's an unfortunate thing I think we have to deal with as we go through these processes.  And we're probably ‑‑ like most schools, are gauged based on student performance, and that has to do with AYD, adequate yearly progress.  And some of the things that goes on ‑‑ this program that's funding this kind of drives that AYP status of schools.  

And then I just want to say, for the record, that those are things we are working with challenging at our stage, respectively.  But, for the most part, I think we're making progress on those challenges.  

So those are some of the things I just wanted to put in your thought process as you talk about different things as we go through the day.  And, at the same time, I again want to welcome you to our school and thank you for the opportunity.  

DAVID BEAN:  Thank you, Ray.  Next on the agenda is Virginia Cross.  She's not here today, but, in Virginia's place, on behalf of the Muckleshoot Tribe, is Mr. Joseph Martin.  Come up and say a few words, please.
JOSEPH MARTIN:  Good morning.  My name is Joseph Martin.  I'm the Assistant Tribal Operations Manager for Education for the Muckleshoot Indian Tribe.  I'm here today on behalf of Virginia Cross, who is the chairwoman of the Muckleshoot Indian Tribe.

I've been asked by Virginia to offer some words this morning, in terms of this opening session, and I just have a brief prepared statement that I'd like to present to all of you.  

So on behalf of the Muckleshoot Indian Tribe, we are very pleased to have each and every one of you, from all of our tribal nations, for the Department of Education joining us here for this historic day.

As we all know, the Elementary and Secondary Act is currently up for reauthorization, and it is the most important federal law that applies to American Indian and Alaskan Native tribal students.  

Recently, two substantive position papers have been provided regarding the reauthorization of the Elementary and Secondary Education Act:  From U.S. Department of Education; the joint paper published by the National Congress of American Indians and the National Education ‑‑ Indian Education Association approached reauthorization from a broad American Indian perspective.  

The paper, which the Muckleshoot Tribe formally supports, provided by the Tribal Leaders Congress On Education's unified position, regarding the reauthorization of Elementary and Secondary Education Act, addresses issues from the Washington state or regional perspective.  

In reviewing both documents, you will find an unsurprising but resounding emphasis on similar concerns, issues, and admonitions.  Specifically, the Muckleshoot Indian Tribe wants to highlight the following issues as being absolutely critical to the success of the reauthorization of ESEA.  

Number one, the purpose of education must be redefined to include the tribal perspective.  We must endeavor to strengthen tribal control in all education systems.  Specifically, our treaty rights set forth our sovereign legal status and contain a provision for the education of our tribal members.  Parent and family engagement is essential for Native American student achievement.  

True reauthorization must invest in cultural and language revitalization for all tribal communities.  Specifically, we support the use of culturally‑based education and request more federal funding for the development of curriculum, standards, and assessments for language revitalization efforts.  

Tribal language, culture, and history must be included as a part of core curriculum.  Tribes will retain authority over the authenticity of curriculum and must receive funding to do so.  Native language is fundamental to forming world view and thought and must be promoted.  

Also, if ESEA is to be truly successful, it must be fully funded.  JOM funds need to be retained and increased.  Tribal Education Agencies must receive federal education funding.  We do not support the implementation of common core standards because they are both culturally biased and culturally exclusive.  

With all of this stated, regarding the NCAI, NIA, and Tribal Leaders Congress On Education positions, it is important for me to talk briefly about our educational system and programs at Muckleshoot.  

One of the most important missions of the Muckleshoot Tribe is to provide for the education of our people.  We have chosen to work toward the creation of a seamless system of education, birth through higher education, in which the culture and language of the Muckleshoot people is woven into every aspect of education.  

In order to allow tribal members to pursue their intellectual and academic potential, the Tribe has provided educational services for individuals at all ages.  The Muckleshoot Department of Education provides educational opportunities prekindergarten through adult and higher education, and the Muckleshoot people have embraced these excellent opportunities.

In just five short years, the number of Muckleshoot tribal members receiving higher education certificates and degrees has increased from 60, in 2004, to 110 in 2009.  We truly made history on September 9, 2009, by formally cutting the ribbon and opening our new Muckleshoot K‑through‑12 tribal school.

Nine months later, we gathered, numerous times, in June of 2010 to celebrate the most historic graduation season in the history of the Muckleshoot Indian Tribe.  During the evening on ‑‑ just recently, last month, June 11, 2010, we graduated 19 high school seniors in one night, representing the largest graduating class of high school seniors to ever graduate from the Muckleshoot Tribal School.  

We also achieved record numbers of graduates from our Muckleshoot Head Start program, 53, and from our tribal‑ school kindergarten classrooms, 37.  Additionally, we are all looking forward to celebrating the grand opening of our new Early Childhood Education Center on August 25th, 2010, that will house our birth‑to‑3, our Childcare Development Fund, and our Muckleshoot Head Start programs.  

Once again, this grand opening of our new Early Childhood Education Center represents the achievement of another historic milestone in the history of Indian education with the Muckleshoot Tribe.

The opening of these new educational programs at Muckleshoot will continue to enable our graduation numbers from high school and higher education to grow even more dramatically as our children are given the tools to make even bigger dreams come true. 

I know that all of our people have the ability to excel in every academic pursuit in which they endeavor.  But most importantly, in our seamless system of Muckleshoot education, I envision Muckleshoot people continuing to carry forward with pride our Wulshootseed language and our Muckleshoot culture, now and forever.

Thank you very much. 

DAVID BEAN:  Thank you, Joseph.  You know, I'm just reminded that I met some of you back in D.C. in December.  And I remember, you know, that was after, you know, an historic moment, where the President met with many tribes.  And, you know, he said, "I want my staff," you know, "to actively engage with tribes."

And so they set up a series of consultative meetings.  And in D.C., I went back in December and walked in the room, and I see a bunch of ‑‑ a lot of suits and not a whole lot of Natives.  And then, pretty soon, in comes Lummi, and then Tulalip, and the Swinomish.  Quinault followed, and then Jamestown S'Klallam.  So we had a Northwest consultation in December.  

We were the only Tribes there, and I was, you know, asking ‑‑ I was, like, you know, "Where is all the Tribes at?"  You know, we want to be heard.  We asked for the opportunity to be heard, and here we're given this opportunity, and only six tribes showed up to that one particular consultation.  

And so, in talking to some of my elder Council members there ‑‑ there was the chairman from those tribes I mentioned.  And they said, "You know, Dave, in this day of shrinking budgets, it's difficult.  It's very difficult for everyone just to get up and go to these regional" ‑‑ "these regional consultations."

So I just want to say thank you to the Department of Education for being here and making it possible for us to be heard, for a lot of the smaller tribes who ‑‑ you know, who don't have the large resources or have shrinking budgets.  So I'll just put my hands up and say thank you for allowing us to share our concerns with you.  

The next person I'd like to call up is the President of the National Indian Education Association, Ms. Patsy Whitefoot.

PATRICIA WHITEFOOT:  (Speaks in Native language.)  Good morning.  I greet you.  My English name is Patricia Whitefoot, and my Indian name is Taput (phonetic).  I'm glad to see all of you here at this tribal consultation.  

I just wanted to share just a brief background on some of the tribal consultation processes that have gone on and that I've had the opportunity to attend in Indian Country.  

First of all, before we begin, we have the welcome from the local tribal officials, and then we also hear from the Department of Education.  But we also allow the opportunity for everyone to introduce themselves, so that we know who is in the room and that we're talking with while we're talking with the Department of Education.  

And then, just as David had mentioned, back in December or November, we had the tribal leader summits in Washington, D.C., that was called by President Obama.  And at that summit, we had almost 400 tribes represented at the summit.  But in addition to the one day summit that we had with the tribes, we also had sessions that were going on with various federal agencies.  

And during this past year, particularly under the Obama Administration, we've had the opportunity to have many meetings with the Administration, but also key policy individuals.  And, you know, David talks about one hearing, but we've also had other hearings where I've seen many of our Northwest tribes who have been represented, that are a part of our Affiliated Tribes of Indians.

And, of course, over the years, I think that our Northwest tribes have been provided much guidance and direction in terms of where we're going, not only educationally, but also economically, and also paying attention to, you know, all of the policy issues that confront us as Indian Nations.  

And along this journey, the Department of Education staff who are here have been a part of this journey with us.  And I appreciate the fact that we were able to get in a Northwest consultation, because, in the very beginning, there were only four scheduled consultations.  And so it's a matter of always advocating on our behalf for our children.  

And so, subsequently, we were able to add in a Northwest consultation.  Then I just learned this morning that the Department of Education is also going to be going back to North Carolina, I believe.  Again, it takes that advocacy on behalf of our parents and our grandparents, who are raising our children, and, you know, our educators and tribal leaders all working collaboratively to bring these kinds of opportunities to Indian Country.

And when we were planning this particular session ‑‑ and having been involved, you know, with the Affiliated Tribes for, you know, 20 years or so, and having lived here on the Puyallup Reservation when I was the State Supervisor for Indian Education, one of the things I sought in the consultation is that ‑‑ 

You know, they were going up to remote communities, tribal reservations.  And rightfully so, because, in Indian Country, we know many of our communities are in rural, isolated communities, such as where I come from, White Swan, which is very rural and very isolated.  And I lived in an unincorporated community; however, a very significant Native population.  And there are ‑‑ you know, you have many issues in these types of communities. 

However, Indian Country is also in our urban communities as well.  We know that we have our families that live in the urban communities.  But, you know, the Puyallup Tribe is located here.  This is the Puyallup Tribe's aboriginal homelands.

And so this was an opportunity for federal officials to be able to see, firsthand, that we're not just living in our rural communities.  Our families also extend over here into the urban community as well.  And we have the Puyallup Reservation that has provided support, over many, many years, for the many people that have lived over here in their life.  

And so I appreciate the support that the Puyallup Tribe has provided to the people that have come and lived in the Tacoma area.  Particularly during the testimony of the federal government's Era of Relocation, was to take the Indians off the reservation, take them out of the reservation, get rid of reservations and move them into urban communities.  And we all know what the Era of Relocation did and what that meant for Indian people.

And so part of this is also an education for federal officials as well.  You know, being a teacher and working in our school districts, we know that the children that come to us in our schools that are not necessarily, for instance, on the ‑‑ they're not necessarily from the Yakama Reservation, but we also have other Native children that come into our communities.  

With the consultation, what has been done is, the Department of Education has been listening to the testimony, you know, from tribal leaders, from individuals that are working in the schools, that are from early childhood education to higher education.  

And so, as we share today, we have a position paper that the National Congress of American Indians and the National Indian Education Association has been working on; and we've had many conference calls on, you know, some of the issues and some of the goals and priorities that we have for education, from early childhood education to lifelong learning.  

And so Mary Jane here, who is also with the National Indian Education Board, will also provide those ‑‑ send those out.  I know I emailed it to you, but I know it's summer school, and you're not always able to get in the office.  And so, for me, it's summer school, but we're in the office as well, whenever we can get into the office.  So she will be providing copies of this as well.

And in addition to that, I sent out the Department of Education's briefing paper.  It's about 50 pages.  And I know how difficult it can be to make copies.  If you're in an isolated area like I am, don't have access to copying, you have to wait till you run to one building to go get your copies.  I want to thank the Puyallup Tribe for being so generous and making copies for us today as well, so we have that information available to us. 

But in addition to that, I just wanted to finally say that the Department of Education has a plan of action for implementing Executive Order 13175, which is Consultation Coordination With Tribal Governments.  And in this consultation, they are also asking for input into consultation:  What should it look like?  But, also, what recommendations do we have for the Department of Education in the Blueprint briefing as well?  What are some of the specific goals that we have for our tribes and our communities and the school systems where we work?  

And so we really want to be able to hear from our tribal people on what is happening in your communities or in your schools and ask ourselves what can be done to address the needs that we have in our communities.

In planning this session here in the Northwest, I also have been talking with various tribal leaders, and I recognize that we're all at a crossroads right now.  We just ‑‑ I know that the Washington Indian Gaming Association just finished their conference and that we have tribes that are getting ready for our traditional food gathering seasons now.  And then we also have people who are involved in the canoe journey, too.

So in taking a look at scheduling the time, we just tried to fit in a time where we were able to get opportunity to speak with the Department of Education officials, recognizing that ‑‑ that we are all very busy.  Even though it might be summer vacation for our children, but the work continues to go on.  

And so, please, as we go through the day ‑‑ and we'll have a break at lunchtime ‑‑ please feel free to converse with the Department of Education officials.  And I'm going to ask them to just all raise your hand right now so people know who you are before we get to the introductions.  

So we have, like, six of them, and I think people that are important to us to get to know.  So I know that some of you had called me and said, "Well, can we talk with them?"  Yes, you can talk to them when we get time.




(Laughter.)

PATRICIA WHITEFOOT:  But I want you to know that the next individual that's going to be speaking is having to leave at noon, so I want to make certain that he also has the opportunity to speak, because Charlie Rose has been the point person for Indian education in the Department of Education. 

So I know we have several Tribal Council members, and we'd like to make certain that we introduce them as well and then have everybody else introduce themselves.

I think that the Vice Chairman told me, "Patsy, we have a quorum here."  So be careful.  We might be taking some action from the Puyallup Tribal Council.  




(Laughter.)

PATRICIA WHITEFOOT:  So I'm glad that the Puyallup Tribal Council is all in full force.  

David, so we'll go to Charlie? 

DAVID BEAN:  Yes, ma'am. 

PATRICIA WHITEFOOT:  Okay, Charlie.  

CHARLES ROSE:  Good morning, everybody.  My name, again, is Charlie Rose, and I have the privilege of serving as the General Counsel for the U.S. Department of Education.  I'd also ask my colleague, Kevin Jennings, to join me up here.  I just want to make a couple of brief comments, and then I know Kevin does as well, and then we can get started here.  

First, let me share some things with you.  I want to thank Patricia Whitefoot for all of the work that she has done to make today possible.  Patricia also came to the Navaho Nation with us for that tribal consultation.  She's come to other tribal consultations, and she's been an active voice and representative and leader in Indian education, particularly in her role as President of the National Indian Education Association.  

But one of the things that has been such a pleasure over the last few months of working with Patricia and getting to know her is that she takes her words, takes her beliefs and translates them into action at the local level to improve the lives of children.  

So I think that is always an important reminder for us in Washington, who sometimes can get detached in these jobs.  And Patricia always, always reminds us that it's about the student at the local school.  

I also want to thank David Bean for being the moderator and hosting us here as well.  I'd like to thank Jane Wright for the opening prayer and for the heartfelt embrace that you've given us in being here today.  

Vice Chairman LaPointe, Superintendent Lorton, and Mr. Martin, thank you all for your opening comments and welcoming us here today.  

In our pre‑meeting that we had before we joined all of you, just to get to know each other a little bit, I was struck by a comment that Roleen Hargrove made.  And Roleen, in describing the history of Chief Leschi Schools, said, this is our, quote, "home," end quote.  And I wanted to thank all of you for welcoming us to you home; not just to your school, but having us in your home.  And that's a powerful embrace to us at the Department of Education, but it's also an important reminder that that ultimately is what education is all about:  improving the lives of our children in our homes so that they can go forth and pursue their dreams.  

Also, Vice Chairman LaPointe urged us, not only in the pre‑meeting, but here, publically, to speak from the heart.  And as many of you know, most school districts, most schools, most organizations, most businesses, even the Department of Education, have mission statements, and I always try to make a point of reading them.  

But this morning, I read the mission statement of the Chief Leschi Schools, and I want to share this with you.  Quote, "It is our common mission to inspire each student to achieve personal growth and cultural pride, to value lifelong learning, and to become a responsible, contributing citizen of their community, the Puyallup Nation, Washington state, and the United States of America in a complex and ever changing world."

Frankly, in the 28 years that I've been a lawyer representing school boards and working in this area, I've never read a mission statement more compelling, more comprehensive, more succinct in describing what we are all about in public education.  And to Vice Chairman LaPointe's point, that was written from the heart.  

So we look forward to engaging in a dialogue with you today.  Thank you for having us in your home.  And I'll turn it over to Kevin.  

KEVIN JENNINGS:  Good morning.  My name is Kevin Jennings.  I'm the Assistant Secretary for the Office of Safe and Drug Free Schools in the Department.  And I want to begin by saying, first of all, how honored we are, all, to be here.  We're so grateful for this opportunity to hear from you and to learn from you and to continue the process that the President laid out in November of last year when he committed the Administration to a tribal consultation series.  

I started my career ‑‑ unlike Charlie, I'm not a lawyer.  I started my career, 25 years ago this fall, as a history teacher in Providence, Rhode Island, so I tend to view everything through the lens of history.  And I'm very aware this consultation takes place within a context of a troubled history.  

As you all know, federal efforts around Indian education began a century and a half ago with Chairman Pratt's infamous statement that "to save the man, we must kill the Indian," and that much of the Indian education federal efforts for much of our history was dedicated to the eradication of Indian culture.  

And I'm struck, in being in this school today, at the incredible resilience of Indian people and their determination to provide a quality education and a quality future to their children.  It has been a theme that has struck me throughout all of these consultations, all of the places we've visited, and I take my hat off to you for that resilience and that persistence.  

Now, President Reagan once said ‑‑ and as a Democratic appointee, you may be shocked to hear me quoting President Regan, but he said that the most terrifying words in the English language were, "I'm from Washington, and I'm here to help."  And having now been in the government for a year, I kind of get it.  

So we know the history.  We are not the first administration to come to Indian Country to say we want to do things.  But I think we are different in a very important way.  First of all, for the Department of Education, this is the first time we have ever conducted our own independent consultation series.  And as Patsy pointed out, it's gone from four to seven places as we've really tried to reach around the country.

In his first six months in office, Secretary Duncan went up to a very rural, very remote Alaskan Native village several hundred miles from Anchorage and was quite moved by the experience.  He was quite honest when he came back to Washington.  Because his career has been mainly in Chicago.  He had never been to a place like that, and it clearly had a profound impact on him.  He has directed us to do this process not just because the President told him to, but because he himself is committed to it.  

But it is not the process we hope will make us different.  What we hope will make us different will be the outcome.  There's a lot of words.  There needs to be a lot of action.  

One of the phrases that has stuck with me throughout this process was from a gentleman named Chairman Taken Alive, in one of our Dakota consultations.  And he said, "You know, we don't want you to work for us, we want you to work with us."  And I agree with him to a limited extent, because I do want to work for you, too.  After all, you are American citizens and your taxes pay my salary.  So I do work for you.  But to be able to work for you effectively, we and everyone with the Department must first work with you.  And that is the purpose of this consultation process.  

The problem with a setup like this is that it's very formal.  We do hope, as Vice Chairman LaPointe said today, that people will speak from the heart.  We would like this to be a discussion as much as humanly possible.  We are very aware that we do not bring the solutions from Washington; we plan to find the solutions in Indian Country and take them back to Washington.  That is our purpose.  

To do that, we do need you to speak from the heart.  We do need to have dialogue.  And we do need you to find us at lunch and whisper in our ears things that you might be reluctant to say into a microphone.  

We also want to let you know that, if you don't get your words in today, there are comment cards in your folders.  There is a website to which people can send comments, and we are cataloging every single comment into a giant spreadsheet from that website.  

There's a court reporter, as you see, here today.  A complete legal record will be made of this meeting, including all written testimony.  So if you want to simply give your written testimony to the court reporter and then speak from your heart, frankly, I think we would all prefer that.  Because we will have the legal record, and we can read your words on the plane.  We'd like to hear from your hearts in this dialogue.  

So thank you, and we look forward to an incredibly productive day. 

DAVID BEAN:  Thank you.  Just a little bit of housekeeping I need to take care of.

I'd like to acknowledge all tribal leaders here today.  If you would just raise your hand and identify yourselves, please.  

BERNIE THOMAS:  Bernie Thomas, from Lummi Nation.

VIRGIL LEWIS:  Virgil Lewis, Sr., Yakama Tribal Council.  

DAVID BEAN:  Any other tribal leaders?  

I've got two others I'm going to call up here in one moment, from the Puyallup Tribe, to say a few words.  But the last bit of housekeeping is, we have Senator Patty Murray's staff from the Seattle office.  Mary Conway, would you raise your hand, please, and be acknowledged?  Thank you.  

We have a Tribal Council meeting scheduled, so we're going to have to cut out.  But before we leave, I'd like to invite Councilwoman Sylvia Miller and Councilwoman Roleen Hargrove to come up and say a few words.

SYLVIA MILLER:  We'd also like to introduce Senator Claudia Kauffman.  Thank you.  

Good morning to everybody.  Actually, my name is Sylvia Miller, Tribal Council.  Before I got on Tribal Council here just recently, a year and a half ago, I was on the school board out here.  I'm very proud of this school, and I'm very proud of Muckleshoot as well as Yakamas, all of our tribes that have engaged in schools.  It's so important that we give the education of our children that our children deserve.

Many of our ancestors were taken from the schools and, in those public schools, were told that they couldn't talk their languages.  So we've come a long way to be able to bring the culture, the language to our people, and I think it's very important that the federal reps here know that.  

Our sovereign rights, our history, everything needs to be taught to our children, and I'm so proud that we do that here at this school.  I just hope that we continue to give our children what they need.

This school out here ‑‑ and I'm looking at David, because David was nudging me in a room, saying, "Should we bring up the fact that we don't have an auditorium, we don't have ball fields here for our children, and no football fields?"  These are things our kids need.  We have the right to have the same things that they have out in those community schools.  

It's so important that we all stick together and voice our opinions on that.  I really, strongly believe that.  And I will continue to argue and fight for those things for our children.  It's important.  Education is so important, continuing education.  

And we give incentive programs to our children.  I hope that every other tribe does the same thing, to continue the education of our children so we will be those leaders, alongside of these federal reps here, that will be fighting ‑‑ continuing to fight for us in the long term.

Thank you.  

ROLEEN HARGROVE:  Good morning and welcome.  I'm Roleen Hargrove.  I want to share with you just a little bit of history.  Sylvia, I have always referred to as our pied piper.  She is one that has continued to bring our young children into her home.  She was on the school board here since the inception of the school, until she got on the Council, because she had one child after another in her home.  

Jane Wright ‑‑ the mic wasn't working real well when she was up here earlier.  Jane Wright has set the bar (indicating).  Jane Wright is one of our elders, believes in education, as all of you do.  Jane was in our school, again, since its inception, working in our school.  And she is now handling our incentive program for our students, to make certain that they continue with their education and recognize their accomplishments.  

They all look to her as "Auntie," as "Grandma."  And I'm sure she won't mind me sharing, she is 80 ‑‑ she said "83."  She just turned 83, and she is still coming to work on a daily basis.  




(Applause.)

ROLEEN HARGROVE:  That's how important education is.  That is how important.  Let me share with you just a little, brief history.  I know we have time constraints.

The Puyallup Tribe ‑‑ the only thing that was recognized of this tribe, 1976, our cemetery.  That was all that was recognized of this tribe, was, literally, our cemetery.  The tribe didn't exist.  

I'm now into my sixth term, as far as tribal government.  I took a hiatus for a bit of time.  But in the beginning, we had seven staff members working.  And we actually were working out of the cemetery, out of one of the buildings in our cemetery.  We had less than 300 tribal members back then.  Less than 300 tribal members.  Our members started finding their way back home.  Today, we have 4500 ‑‑ 4500 tribal members.  

This school provides education for over 60 tribes, members from across the United States.  As I was sharing with our dignitaries from the wanna‑be Washington earlier‑‑ 



(Laughter.)

ROLEEN HARGROVE:  ‑‑those students represent over 60 tribes from across these United States.  You come to assembly here at the school, you see a rainbow ‑‑ a rainbow sitting in those bleachers.  We have blended families.  We represent ‑‑ represent everyone.  

Our tribe provides services for 330 tribes from across the United States throughout our organization.  We now have over, what, 3,000 employees working for the Puyallup Tribe.  And Patsy is part of our family.  Patsy has been with us since she was ‑‑ since she was a child.  

So again, we cannot stress ‑‑ one of the things that I was sharing with the folks earlier:  We need to have curriculum that allows our young people ‑‑ that allows our students to be able to graduate from our schools ‑‑ Muckleshoot's beautiful school.  Lummi has their junior college ‑‑ so that our kids can choose, can go out there and go to any ‑‑ any higher institution of education.  That should be their choice.  That's the kind of curriculum that we're looking at, that we're seeking.  

And I am so glad that we have someone that has brought in the drugs and the gangs.  With us having two‑thirds of the city of Tacoma located on our reservation, we face those challenges every day.  

Our young people ‑‑ as I had said earlier, a lot of them, this is their home.  The only meal that they see during the day is when they come to this school.  Breakfast, lunch ‑‑ that's it.  And a lot of them ‑‑ Sylvia was sharing with them, the oldest sibling is raising all their little people, all their siblings.  So broken families.  

So when ‑‑ I'm so glad to see that the drugs and the gangs are part of the discussion here, because that is a challenge for us.  So incorporating that education as part of the curriculum, just giving our kids choices.  They deserve the best.  

And just want to welcome all of you here.  "Puyallup" means "the generous people."  So welcome.  And I hope it's a productive day, and speak from your heart.

Thank you.

DAVID BEAN:  Thank you, Roleen.  There's a couple things that Sylvia left out and Roleen left out.  And just to give testimony to the role that Jane has played in many of our lives, as a tribal elder, as a grandparent, a mother, not just to her children, but the children of the community, when I was a very young child at Chief Leschi Elementary, before we had this beautiful school, you know, out on the playground, when the teachers called us in and we didn't listen, they would call Jane, and Jane would just come out there, hands on her hips, and she would just call our names, and we knew:  Get back to class.  

And so Jane continues that to this day.  You know, as a Council member, if I get out of line, when I get that look and that nod, I know I'm in trouble or, you know, I better get over there.  So I just wanted to share that about Jane.  

Sylvia neglected to tell you that she was also my PE teacher when I was in elementary at Chief Leschi.  I wanted to tell on you guys a little bit.  But ‑‑

SYLVIA MILLER:  He mocked everything I did, guys.  If I pulled my socks down, he pulled his socks down. 

DAVID BEAN:  With that, we do have to leave.  I appreciate all of you being here today.  I look forward to seeing the positive results of today's meeting and other consultative meetings and just raise my hands to each and every one of you and again say thank you for being here and good luck.  We've got a lot of work to do.  So thank you.

SYLVIA MILLER:  Thank you to all of you for coming.

PATRICIA WHITEFOOT:  So I want to thank the Puyallup Tribal Council for hosting us and providing this opportunity for the Department of Education to come here to learn more about the Puyallup Tribe, but also the Northwest Tribes as we are here today.

When we get started here, when we start providing our statements that we'd like to make, we want to make certain, for the court reporter, that you say your name, that you enunciate it very clearly, and where you're from, and, that way, she can make certain that the statements that are made are recorded properly and that we recognize you in the proceedings as we proceed today.

And so, with that, I'm going to start with the introductions, and we'll just go around the room.  And then I'm going to ask the tribal leaders, once we get complete introductions, if they would also make statements.  

And we do have microphones out there.  I'm not quite sure how many we have.  We have one here (indicating).  And I think, Virgil, there's one back there.  And then we have this one as well.

So once they've made their statements, then just please raise your hand, and I'll just try to keep track of who has raised their hand and just call on you one by one.  

And so, with that, we'll go ahead and begin right here with introductions.  Even though you've already introduced yourself, just go ahead.  And then individuals that are sitting in the back, please also be recognized, too.  We'll begin here.

INTRODUCTIONS 

BERNIE THOMAS:  I'm Bernie Thomas, with the Lummi Indian Business Council, and I'm a member there of the Council as well as the education director, member of Tribal Leaders Congress On Education, and a school director at Ferndale School District. 

PATRICIA WHITEFOOT:  Thank you.  Great. 

JANE WRIGHT:  I'm Suzi Wright.  I'm a policy analyst for the Tulalip Tribes.  

ELIZABETH JOHNSTONE:  Hello.  I'm Elizabeth Johnstone.  I'm a Spokane tribal member, and I work for the Spokane Tribe Education Program, and that includes higher education, AVT, JOM, and GED.

OLGY DIAZ:  I'm Olgy Diaz, and I am Senator Claudia Kauffman's legislative assistant, and she's also coming in and out here, right next to me.  

MARY WILBUR:  (Speaks in Native language.)  My name is Mary Wilbur.  I'm Okanagan, the Osoyoos Indian Band.  I'm the Title 7 Indian Education Coordinator for Lake Washington, Bellevue, and Northshore School District, and it's good to be down here at Puyallup today.  

JENNIFER YOGI:  Hi.  I'm Jennifer Yogi.  I'm with the Northwest Justice Project, which is a statewide civil‑legal‑ aid organization.  And I work in our Native American unit and am based in Seattle.

JENELLE LEONARD:  Good morning.  I'm Jenelle Leonard, with the U.S. Department of Education, and I am the Acting Director for the Office of Indian Education, and it's good to be here with you this morning.

ZOLLIE STEVENSON:  Good morning.  I'm Zollie Stevenson, from the U.S. Department of Education, and I'm the Director of Title I, Title III, the McKinney‑Vento homeless program and programs for neglected and delinquent youth.

BERNARD GARCIA:  Good morning.  My name is Bernard Garcia.  I'm with the Department of Education, and I'm with the Office of Indian Education.  We're the office that handles the Title VII Indian Education Formula Grant Program. 

TOMMY SEGUNDO:  Tommy Segundo.  And I'm a Haida, from Southeast Alaska, (unintelligible) First Nation, and I am the Native recruiter for the University of Washington.

STEVE (UNINTELLIGIBLE):  My name is Steve (unintelligible).  (Speaks in Native language.)  I represent the Assiniboine Nation from Montana, and I work for the University of Washington, in Seattle, for the Office of Minority Affairs and Diversity.

MILLIE KENNEDY:  Good morning.  My name is Millie Kennedy.  I'm from the Tsimshian Tribe, located in Southeast Alaska.  However, I work with Jennifer Yogi at the Northwest Justice Project.  I coordinate a statewide Native American advocacy program, and one of our hot topics is Indian education, both on tribes and off reservations.  

It's a great honor to be here, and I used to work at the University of Washington.  Thank you.

DAIVD SYTH:  My name is David Syth, Tacoma public schools, an education administrator and Crow from Montana. 

BRENDA LOVIN:  Good morning.  My name is Brenda Lovin.  I am from Wa He Lut Indian School at Frank's Landing, Olympia, Washington.  I'm the assistant principal and I'm from the Caddo Tribe of Oklahoma.

MARILYN GOUDY:  Good morning.  My name is Marilyn (unintelligible) Goudy.  I'm with the Yakama Nation.  I work as a special services coordinator for the Yakama Nation Tribal School.

BARBARA ASTON:  Good morning.  My name is Barbara Aston.  I serve as special assistant to the provost and tribal liaison at Washington State University.  I'm a member of the Wyandotte Nation of Oklahoma.

ANDREA ALEXANDER:  Good morning.  My name is Andrea Alexander.  I'm a Makah tribal member.  I work for the Affiliated Tribes of Northwest Indians energy program.  I was sent here by Cleora (phonetic) to help you in any way, and also to make sure that any information that you want to put on our website, as the committee chair.  So any kind of communication I can facilitate.  

And I work on tribal energy programs, and I want to let folks know that I'm looking for partnerships to help Native kids pursue a career in energy.  So any ideas and partnerships under the Affiliated Tribes, we just would love to talk to you about that.  It's a new program.  There's a lot of opportunity.  

So thank you very much for coming.

MARY LOONEY:  Good morning.  My name is Mary Looney.  I'm from the Yakama Nation Tribal School.  I'm a teacher, and so I'm really impressed by all the JOMs and GEDs and all the whatever.  I'm a teacher, so it's like I'm working on the battlefield, you know, of the young people, and I'm just hoping to hear some good words today.  Thank you.

FRANK MESPLIE:  Good morning.  My name is Frank Mesplie, principal of the Yakama Nation Tribal School.  Thank you.

RAY LORTON:  Welcome again.  My name is Ray Lorton.  I'm the Superintendent here at Chief Leschi Schools.  I've had the pleasure of working here for the past 10 years.  Prior to that, I was 22 years in public schools.  So I got a flavor of both public and tribal.  And the things that we're bringing to tribal reflect a lot of things that are happening in public schools, just because of the funding factors, the AYP factors, and all of those other things kind of built in.  So in that regard, you know, we're kind of putting a school together that has all of those characteristics.  Thank you.

KIRSTEN FRENCH:  Good morning.  I'm Kristen French.  I am the Director of the Center for Education at the University, at Western Washington University, and professor in the elementary ed department.  It's an honor to be here ‑‑ and also Blackfeet and Crow.

VIRGIL LEWIS:  (Speaks in Native language.)  My name is Salisco (phonetic).  My English name is Virgil Lewis, Sr.  I'm a member of the Yakama Tribal Council, Chairman of the Fish & Wildlife, Law & Order Committee.  I'm a member of the Education Committee, the Loan Committee.

DEBORA WHITEFOOT:  (Speaks in Native language.)  My name is Debra Whitefoot, and I represent Heritage University in Toppenish, Washington, located on the Yakama Reservation, and I work for the Dream Catchers Program, supported through the Native American Dream Catchers Initiative.  Welcome, to the Department of Education. 

THEADORE HINES:  Good morning.  My name is Theadore Hines.  I am from the Federated Tribes of the Umatilla Indian Reservations, and I am a current student in the study of information technology.

MICHELLE VENDIOLA:  Good morning.  My name is Talva Tunida (phonetic).  My English name is Michelle Vendiola.  I'm a certified KA, and I've worked at the tribal college at Lummi.  Right now, I'm a graduate student at Western Washington University, and I am honored to be here today. 

MARY CONWAY:  Good morning.  As it was stated previously, I'm here representing U.S. Senator Patty Murray.  Patty was actually with Secretary Duncan on Friday and is really, deeply appreciative that the Department of Education is conducting a tribal consultation in Washington state.  So thank you.  

DON YU:  Hi.  Good morning.  My name is Don Yu, the Senior Counselor at the U.S. Department of Education.  It's a real pleasure to be here.  Thank you.  

UNIDENTIFIED SPEAKER:  My name is (unintelligible), assistant at U.S. Department of Education.  

REBECCA GEORGE:  Good morning.  My name is Rebecca George.  I'm a member of the (unintelligible) Tribe, and I'm here on behalf of the Governor's Office of Indian Affairs.

KEVIN JENNINGS:  Kevin Jennings.  You met me earlier. 

JOE DAVALOS:  Good morning.  My name is Joe Davalos, Superintendent of Educational Programs in Schools for the Suquamish Tribe, and just very glad to be here this morning and to hear all of the commentary so far about common core standards and the need to either do away with those or correct them.  And we look forward to the successful kind of educational programs for Native students.  Thank you.

POLLY OLSON:  Good morning, everyone.  Polly Olson.  I'm a member of Yakama Nation.  I work at the Indigenous Wellness Research Institute at the University of Washington and partnering with five school districts in stem education.

DAVE AYALL:  Dave Iyall.  I'm an enrolled Cowlitz, and I work at the University of Washington also.  So I think there are, like, five of us or something.  I'm the assistant VP in the Office of Minority Affairs at the University.  Thank you.  

JEROME JAINGA:  (Speaks in Native language.)  Jerome Jainga.  I'm Tsimshian, native, but from Southeast Alaska, and then Northern British Columbia.  Currently, I work with the Muckleshoot Tribe as their Head Start program manager and early childhood education.  

Recognize the Suquamish Tribe.  I served as the Director of Education for the Suquamish Tribe for some time.  And I'm here representing the Tribal Education Department's National Assembly; founding President and one of the founding board members. 

JOSEPH MARTIN:  Good morning again.  My name is Joseph Martin.  I'm the Assistant Tribal Operations Manager for the Muckleshoot Indian Tribe, and I'm a Comanche Indian from Oklahoma.  So nice to get to talk with you all again.

CHARLES ROSE:  My name, again, is Charlie Rose.

SALLY BROWNFIELD:  (Speaks in Native language.)  I carry the name of my great grandmother, Salitsa (phonetic).  My English name is Sally Brownfield.  I am from Squaxin Island Tribe.  I'm enrolled there, and I'm also the education director.  And I'm here representing the Tribal Council.  My whole Tribal Council is on canoe journey.

MARY JANE OATSMAN‑WAK WAK:  (Speaks in Native language.)  I'm a member of the Nez Perce Tribe.  I serve as the Director of Indian Education for the Idaho State Department of Education.  So on behalf of the Idaho Tribes, I'm also representing them.

I serve as president elect of the National Indian Education Association and was recently appointed to the National Advisory Council on Indian Education.  Thank you to the Puyallup Nation for having us here in your home. 

PATRICIA WHITEFOOT:  Did we have anybody else who entered the room that didn't get introduced?  Okay.  If not, then I'm going to ask our Tribal Council that's remaining if they would go ahead and begin the session.  Then we also have our state senator, Claudia Kauffman, who will follow them.  So either one, Virgil or Bernie.  

And then, also, just for your information, we also have the Tlingit Haida Council as well, and I don't know ‑‑ is there a representative from them?  They have their Tribal Council extended into the Puget Sound area as well.  So just so our federal officials are aware of them.  So they're a part of the Affiliated Tribes of Northwest Indians, too.  So I don't see a representative.  There's usually a representative here.

So either one.  Bernie, do you want to go first?  You guys can wrestle.
OPEN FORUM FOR TRIBAL OFFICIALS TO SPEAK
BERNIE THOMAS:  Thank you, Virgil.  I have the microphone, I guess.  That determines it.  

(Speaks in Native language) Department of Education consultation.  Truly glad to be here this afternoon ‑‑ or this morning and to have the opportunity to have this discussion.  In the immortal words of President Ronald Regan, "Before I speak, I'd like to say something." 




(Laughter.)

BERNIE THOMAS:  It's kind of early or whatever.  Our spirits are on the journey.  

I want to express my gratitude sincerely to the Puyallup Nation, our dear friends and relatives from the other great Indian Nations from around Washington state and Idaho.  It's truly an honor to work with you down through these years.  Very important topic about education.  All the rest of our distinguished guests and family and friends from all over the country, welcoming members of the Department of Education to our homelands.  

It's truly ‑‑ when Christopher Columbus sailed the ocean blue in 1492, he discovered a world that was new to him but was already an ancient world when he arrived.  And today, we're still here.  And it's an Indian world, and we're hard pressed to access it, you know, with our own language and with, you know, our journey taking place right now.  

The spirit is still there and still willing to be a teacher; to draw us closer to our Creator and to one another; to extend, you know, all the grace and peace of our ancestors upon whose shoulders we stand, from all the teachings that they left for us, that provide for us an opportunity to share the primary technology of the Indian people, that of peacemaking.  

You know, in the Revolutionary War, the people, the settlers of that time, had to rely on the Indian Nations to help conquer and settle this country.  In World War II, many of my father's ‑‑ well, all of my father's brothers and himself went to World War II, as did a majority of our members of our Indian Nation.  Had the distinguished occasion and honor to work with Ira Hayes on the development of the World War II memorial.  And he extended to us some of the code talking words that were part of the Navajo language and explained that to us at that time.

And so we have had every occasion to work with the government of the United States on a government to government basis.  And so it is today that ‑‑ that is the work of today, to work on a government to government basis, to have the beginnings ‑‑ a renewal, if you will, of this conversation.  

Because I believe that, you know, those consultations are really important for you to not make wrong assumptions about who it is that we are and how it is that our status ‑‑ you know, whether we're recovering from the failed policies of the past determination, or whether we're going to enter into a new and renewed era of self-determination.

So it is that, you know, we ask you to then consider ‑‑ and we, the Indian Nation leaders, need to consider, you know, how it is that we can incorporate self-determination policies into practice, to retain sovereign jurisdictional control over all our students, regardless of where they're enrolled in school.

Statistically, you know, the public education has failed the American Indian people, as have all of the other policies of the federal and state governments of the past.  And so it's our task, then, to own that, to understand that having standards without connections, you know, makes it impossible for the Indian people to not be pushed away from school and gravitate towards gang behaviors of the Bloods and the Crips and other gangs of their own making.  

The students in our school ‑‑ I'm the Education Director of the Lummi Nation School, as well as director over all education at Lummi.  When our students enter into the juvenile justice system, they become familiarized with gang practices, and ‑‑ many of which are misogynistic.  

You know, when young men are jumped into the gang, they are beaten up pretty brutally, and some of them ‑‑ many of them survive that; some don't.  When women are jumped into the gang, young women, nine months later, they're having babies.  

So we had to develop a teen parent daycare center for many of our women to take on the role and responsibility of being teen mothers at a very early age, when they're not typically ready to be responsible, at least in the context of today's society requirements for being independent.  

But not doing so seals the fate of them entering into a lifelong process of poverty.  And so it is that we must intervene on behalf and in benefit of education, which is not just education of the students, but of ourselves, and recognizing ‑‑ only taking the responsibility for intervening very often in the disparate health conditions of our families.  

The poverty among our families means that being an educator today requires that we know and understand and deal with, as educators, the sociological problems of our families.  We can't just say, "Let's have education, high standards, and goals" in isolation of not knowing and understanding the social circumstance of the students and their families.  

We developed a Lummi Youth Academy years ago, when I was the principal ‑‑ interim principal at the Lummi Nation School.  We used to ask our students, "Where do you live?"  And over the years, we learned that we have to change our language from asking the students "where do you live" to "where are you staying tonight."  Because we very often had many students that we said goodbye to out on the sidewalk, they left on the bus and, an hour and a half later, returned to the school.  And then we had to try, on an emergency basis, to figure out:  Where are we going to help this student live tonight, because that was the issue at hand.  

So since then, we've created this temporary housing, the Lummi Youth Academy, a residential program, to help to, again, not seal the fate of students that otherwise would have been pushed out of the public education school system due to the fact that they could not attend on a consistent basis.  

And school is a very sequential learning process that has endured since the end of the agrarian era in the United States and the industrial era began.  And so when you miss foundational pieces of the sequence and then return, through no fault of your own, it's virtually impossible to catch up.  

And so we've had to be innovative.  And yet, when federal dollars come to the State and then I know, as a school director, how much we listen to the local Indian Council ‑‑ the wishes of the Indian Council are virtually disregarded.  

You know, the only reason we're regarded at all now is that we are fortunate enough to have a casino, some of the revenues of which, and the voting of our tribal members, constitute opportunities for us to work with the local school district, as well as having myself there.  

But, for the most part, up until now, the wish of the Tribal Council ‑‑ it can be legally disregarded.  And yet the vast majority of our students attend the public schools.  And it's really the opportunity that we had to create ‑‑ in the 1970s, following the "United States v. Washington" case regarding fishing rights that were denied tribal members here in Washington state, created a political backlash that ‑‑ and what I'm going to say is arguable, because statistics are suspect here in Washington state regarding Indian populations ‑‑ that 75 or 80 percent of our students were dropping out of school before the 9th grade.  75 or 80 percent of the students were dropping out of the high school before the 9th grade due to, primarily, the political backlash from the fishing rights controversies here.

So that's when my aunties asked me ‑‑ required that I start a tribal school, even though I was the general manager of our fish company at the time.  And I explained to them, "I can't start a school right now.  I'm the general manager of the fish company."

They said, "But you're the only one here on the reservation that has a bachelor's degree, so you have to do it."  So George Adams and myself started the tribal school at Lummi out of concern that, if we didn't do something to intervene in the lives of our students at that time, that nothing would be done and could be done, logistically or otherwise, to ensure that we had an adequate education for them.  

So, you know, our vision, our goal is to be self‑ determinate.  But we're required to follow federal law, and federal law, right now, requires that ‑‑ at the Lummi Nation School, that we follow state law, even though our treaty relationship is between our government, the Lummi Indian Business Council, and the broad plenary powers granted in our constitutional rights that are conveyed via the House of Representatives and the Congress.  There is no dotted line to the state, organizationally, organically, in the constitution.  

So our task is to try to ameliorate this made up relationship between ourselves and the state government, to try to help the state government and the local school districts to abide by our wish, that we help to define what constitutes an educated Lummi Indian or other Indian person, in law and in fact.  

It's an Indian world and we're living in it, but it's inaccessible, even to many of our own tribal members, because we don't speak the language.  Yet the language is filled, you know, with orientation to the world, to respect for one another, to respect for all living things.  

And the whole purpose of the language, in conveyance of this respect handed down from the ancestors, is to help us to become prepared, to be prepared for the future.  And very often, it's much more strict than the public education is, because it's important to our survival.  

We are the survivals of the great flood that happened 20,000 years ago.  (Speaks in Native language.)  We are the survivors of the great flood.  All of these people from the Puget Sound area are all our relatives.  We all survived this great flood that happened here in the Puget Sound.  (Speaks in Native language.)  These are our family members here.  

So, you know, it's an Indian world, and we need the opportunity to preserve and restore it, to bring it more centrally into the curriculum, to make sure that, you know ‑‑ that though we're standing on the shoulders of giants and we are just mere mortals, that we have an opportunity to extend to our youth that which we have come to know the hard way; that these lessons, though seemingly irrelevant in the public education system, are of terrific importance, as they have long been in our relations with our government to government relationship with the federal government and saving the United States and preserving the freedoms of the United States; that we need to now continue this conversation, to extend to ourselves once again and become fully self‑determining when it comes to defining what constitutes an educated American Indian student.  

And that can't happen without restoring our languages that make this world accessible to us, that restores our identity and idea about ourselves that we get from ourselves and from each other over time.  And over time, that identity has been diminished by federal policy.  

And so, now, we're asking you to share with us this policy, this idea, this notion that education has to supplant the idea that we have about ourselves, that we need to have, that has been extended to us from our ancestors but has been ruined over time.  But yet it's still preserved.  

So, you know, related to that, I also serve with Leonard Forsman on the Tribal Leaders Congress and, as such, you know, we've been sharing duties from Suquamish over the ‑‑ with Sally Brownfield, to your left, the duties on the Washington State Student Achievement Gap Oversight and Accountability Committee, which is a mouthful.  And I wish they had a different name for it, but it kind of serves the purpose.  

And I didn't know this when I got on the committee, when Leonard asked me to go over there, that the committee never ends.  You know, I might have had a different choice.  I don't know.  But either way, we found that ‑‑ in our discourse there, that there's a huge data gap.  

Just to localize it for you, we have ‑‑ and I'm proud of the accomplishments of this school and, you know, the number of graduates that they have.  I think that, you know, it's really marvelous.  

I think that, at Lummi, for example, we have 5,000 members.  We have had the largest graduation class in 2010 than we've ever had, historically.  64 members of our nation graduated high school in June, which is fantastic.  You know, we're on the upward swing there, in Lummi, under our leadership.  

I want to mention, though, in contrast, that we, for about the last 25 years, have had a live birthrate of about 115.  So the size should be closer to 115.  And so what happened to the other students that should have graduated in that number?  

And by extension ‑‑ you know, this happens throughout all the Indian nations, and we don't know where they are.  And we have an idea of where they are, because, at least at Lummi, I know we're spending approximately $80 million a year in social services, behavioral health, mental health, medical health.  All of these, you know, kinds of programs are engineered and developed out of the need that people have when they become poor, because they're not educated in the public systems.  

So when they go to jail and come out, they want to have rehabilitation programs, which is difficult when one has never been habilitated.  And so it is that we have to know and combat and understand and reach out with understanding to one another that which exists.  And that which exists right now is that the gangs have been more systematic and welcoming than we in the public school systems have been.  

You know, they have a process by which members, new members, know that they belong, when, in the public school system, you push the students away, "You're not meeting the standard."  And so standards have become a form of punishment of students.  

Recently, two of our school teachers announced to their students in the Ferndale schools that the school would have made adequate yearly progress had it not been for the Lummi students attending.  And when we looked into it a little bit further ‑‑ and I'm on the school board there ‑‑ we found that that statement was actually made.  And so we allowed those teachers to go on to other pursuits in life rather than being teachers there in Ferndale.  But how many of us have that level of advocacy that is really allowed, you know, for our tribal members?  

And so, you know, it's a process by which I think, number one, we need to be self‑determining.  We would like to incorporate self‑government ‑‑ education into self‑governance under Public Law 93638.  So you're going to see that proposal come through as a proposal in addition to revising No Child Left Behind, as an example, to help the Indian Nations to be determining and defining, you know, what constitutes an educated tribal member and to have at their disposal the tools by which to come to engage in the governing process of helping to determine and to make this so.  

And, you know, so the other aspect that we need help from the federal government is just in closing this data gap that exists.  We need the infrastructure.  We need the University of Washington and the great researchers that we have at Western Washington University and all of the other regional colleges to be able to assist us.  We have the Department of ‑‑ Indian education departments that have researchers now.  

When I went to school, there were only about 10,000 of us in some sort of postsecondary education throughout the whole country.  And now there are over 100,000 of us in some form of postsecondary education.

We've opened up Indian casinos, and our governments are multimillion dollar governments, and we have the need to have highly educated members of our own tribes to facilitate their management and control over our own tribal enterprises and our own multimillion dollar governments, to know and understand and to reach out with our own cultural values, ways to include our own people, to know that they belong, that we belong together, that we, as Indian Nations, belong with one another.  

That's the way it has always been here in the Indian world.  And again, as I said, we stand on the shoulders of giants, our ancestors, who have taught us all these things.  We are bound by our traditions to respect one another in that way.  

So, you know, I didn't want to ‑‑ that was my pre-speech.  That was the "from the heart" part.  I do have written statements, and I have no problem giving them over to you.  But I again welcome you here, and, you know, I do hope this is conversational.  You know, I hope that, you know, in things that I've said that I didn't want to insult anybody or disrespect anybody.  

I just want to say that, you know, it's an honor and a privilege to work and to be an advocate of our students, especially our increasing numbers of special education students that, you know, are ‑‑ you know, we have the unfortunate circumstance that many ‑‑ we had 28 live births of babies that were born addicted to opiates.  

And so when you think about the developmental concerns, you know, human developmental concerns, of babies that are born addicted and the impact that has on the educational and sociological services systems that we have in place, you know that that's going to be a huge impact.  And if that is so in Lummi, it is so throughout, you know, all of our system, and it has to be recognized now.  

We have the good fortune of having a Head Start program since 1964.  Now we're embarking on Early Head Start, and being able to come into contact with these babies at an early age is helpful.  But I'm just telling you that we're underprepared to be of the complete assistance to meet the needs of the vast majority of some of these human beings that, you know, are going to need much more help than is currently available.  

But that aside, you know, I think the opportunities that we have, given, you know, all of the organization capabilities that the Indian Nations possess now ‑‑ not all of us have casinos, even though that's kind of a perception:  We all have casinos and so, therefore, we have resources.  Why don't we just put our own casino revenues into education or these social services?  Those of us that have, do.  And those of us that don't, need help.

So, but again, you need to ‑‑ we can't assume anything.  And there's this huge data gap that, again, would be instrumental in helping us to know and understand and to reach out to our brothers and sisters that need a lot of help.  

Thank you for your very kind attention. 

We presented some testimony from the Tribal Leaders Congress on Education in writing.  Thank you. 

PATRICIA WHITEFOOT:  All right.  Thank you very much, Mr. Thomas, and from the Lummi Nation.  And with that, we'll go over to Mr. Lewis, from the Yakama Nation.  And then we'll come back to Senator Kauffman.  

VIRGIL LEWIS:  Good morning, Mr. Rose.  It's good to see you again.  I would like to thank the Puyallup Nation for sponsoring this education leaders summit, and I'd like to welcome you and your colleagues that come from Washington, D.C., to hear some of the concerns that we in the Northwest have issues with in regard to education.  

The Vice Chairman of the Puyallup Nation asked us to speak from the heart.  And many times, we, as tribal leaders ‑‑ we are given a piece of paper to read from.  Fortunately, I wasn't given that piece of paper, so I will just speak with regard to the educational system and with regard to education as I see it from the Yakama Nation.  

To begin with, Yakama Nation has over 10,000 enrolled members, and our reservation comprises 1.4 million acres of land.  In the early years, when the dominant society came to our reservation, there was a fort placed on the reservation near where Patsy spoke about, White Swan, Washington.  The fort was called Fort Simcoe.  

The fort was established to bring ‑‑ well, keep control, for one thing, but it was also established as a school of sorts, to bring Native students there to teach them how to speak English; also to teach them a trade ‑‑ farming, blacksmith, things of that nature ‑‑ so that they would be able to survive and more or less take away their way of life, which, at that time, was hunting, fishing, food‑ gathering, just moving from location to location to prepare for the coming winter.  

Our students back then were told that they could not speak their language, that they had to ‑‑ that they had to speak English.  And they were ‑‑ if they were caught speaking the English ‑‑ or speaking their Native language, then they were punished.  

And so this had a negative impact on many of our elders.  My grandmother was one of those that attended Fort Simcoe School, and she used to tell me the treatment that she received when she was there.

Many of my colleagues that are here with me today, the Yakama members that are here, know some of the atrocities that happened at Fort Simcoe.  That fort still stands today.  It's still at White Swan.  But it was turned into a park, and it's an historical park, and it's not too far from White Swan, about eight miles.  But it's at the heart of the Yakama Reservation.  

One of the problems associated with having such a large land base and having such a large population, enrolled members, is that there are many, many needs within the Yakama Reservation.  10, 20 years ago, Yakama Nation used to rely on timber for income as trust revenue.  And back then, our timber revenue was predominantly the only type of income that Yakama Nation would receive, and it would fund the government as it is operated today.  

As the income started to dwindle, the Yakama Council decided to start looking at other avenues of revenue.  They agreed to put up a casino.  And, unfortunately, the Yakama Nation doesn't have a very large population base with which to draw from.  

But things have somewhat changed.  The casino now is the only source ‑‑ or the major source of revenue that is coming in to our government, and so it is the major factor that is funding our government today.  Our timber revenue has declined to such an extent right now that we hardly get any type of revenue from our timber because the prices are so low and the economy dictates the price for our timber.  

We're hoping that, in the future, that in time, this will change, that our timber economy will allow us to put more money into areas of need.  

Mr. Thomas spoke very eloquently, and I applaud him for his comments, because he covered all bases.  We ‑‑ our school system is in need of many areas ‑‑ in many, many areas, we are in need.  

I scanned through the Blueprint for Reform last night when I got to my hotel room, and I appreciate the documents themselves.  They're very, very good.  They're very, very well written.  

One of the issues that I have a concern with is that there may be a component missing.  I come here ‑‑ this is my first time being here to this school.  It's very, very beautiful, a really nice built school for the students that come here.  

Yakama Nation has a tribal school that is ‑‑ wasn't meant to be a school.  It's old, it's outdated, and the number of students that come there ‑‑ there could be many, many more students that would be able to come to the school.  I have the principal right next to me for the Toppenish Tribal School.  

But the problem with Yakama Nation and having such a large enrollment is that we have three preschools, and every one of those preschools are old and outdated.  The building in White Swan, for preschool, is so bad that, when it rains ‑‑ on the reservation, when it rains, the roof leaks and students have to be moved from one area to another just to get away from the rain.  

I wasn't aware of this until just recently.  This last month, there was a meeting held in one of our auditoriums, and the teachers from those schools and the parents formed an organization to try and raise money to build a new daycare and preschool facility in the White Swan area, because the condition of those buildings are so bad and the number of students that want to get into the daycare center ‑‑ there's a waiting list.  So we can't accommodate all of the young people that want to come to daycare.  

So in many, many ways, you're looking at people who want to go to school, but they are denied because there's not enough room, not enough space for those students to go to school to get ready to go into 1st grade on up to 12th grade.  

One of the things that we would like to do is, we would like to focus on building a preschool that would allow all of the students that want to go to preschool the ability to do that.  

You know, I was shocked when many of the teachers got up and they told me about the conditions of the school itself.  In many areas, there are insects that come into the building, and so they're constantly battling insects.  They're battling the conditions.  

There's no air‑ conditioning in many of these buildings, so it's ‑‑ when it's hot in the springtime or in the fall time, the students have to endure the heat.  Or when it's cold, the building itself is somewhat drafty, so the students are having to endure the cold weather.  

There are three daycare ‑‑ preschool facilities on the Yakama Reservation:  one at White Swan, one in Wapato.  And there's another one in Toppenish, where Patsy works at.  And it's a ‑‑ the one in Toppenish is a Toppenish school building, and the Tribe rents that building.  So when Patsy refers to being locked out of her building, that's what she's referring to.  She doesn't have her own key to the building.  She has to wait until someone opens up the gate or opens up the building so that she can get inside.

So the Toppenish facility has no building, no daycare, preschool facility at all.  And in Wapato, we're renting another building there that was a former school, and the building itself is old and somewhat rundown.  

So in reality, Mr. Rose, the preschool buildings need to ‑‑ we need brand new buildings in order to ‑‑ for our young people to grow, to get a good start.  What if we were able to do that:  put up a preschool facility, three of them, on the Yakama Reservation that would accommodate all Native students?  Then that would plant the seed in these young individuals for them to grow and continue to grow and go on to become productive adults for the Yakama Reservation.  

As was stated earlier, there are many, many areas that we, as tribes ‑‑ we need these professional individuals to come from within.  And we need them to be able to take over the reins and pick up where ‑‑ we are laying the groundwork for those young individuals.  

I currently have two grandchildren, one that's too young yet.  And other grandchild ‑‑ she is going to be starting daycare ‑‑ preschool this coming fall.  I have a 12‑year‑old that is going on to the 8th grade this year.  And I have a 20‑year‑old that is in college right now.  And I have three sons that haven't completed college.  They're just working.  They have no initiative to go on to college.  Perhaps, in the future, they will.  

But this is just ‑‑ I'm just one individual.  We have many, many families out there.  I've heard ‑‑ I've heard it said that there are homeless students that go to school.  I just recently learned of this also.  While attending the graduation at Yakama Tribal School, I was informed that a couple of those students that graduated were homeless.  They moved from friend's home to friend's home and made it to school every day.  They were so determined to get their education and graduate that that's how they had to live.  

And it's very, very unfortunate that we have broken families within the reservation.  And that's just a symptom of trying to adapt to the society, the dominant society.  It's going to take some time.  It's going to take a lot of work by tribal leaders, by our educators, by the individuals that work within the community to reach those families and try to bring them back together and bring them all whole.

It's going to take a long time to do that.  But I feel that, if we set a goal, continue to strive and work towards that goal, that we will make good things happen.  

I was really surprised that we have so many Yakamas here at this meeting.  It's the first time ‑‑ it's only the second meeting I've been to with regard to consultation.  The first one was in Washington, D.C.  And Patsy was very adamant that I went to that one in Washington, D.C., because I had just recently been elected to Council at that time.  And this is my second ‑‑ second consultation hearing.  

And so I'm hoping that, in the future, that the Blueprint for Reform will consider the possibility of looking into the language; for tribes that don't have beautiful buildings such as this, the possibility of providing funding for tribes that don't have the ability to build brand new schools; work towards maybe directing the Tribal Council or individuals as to where they might be able to go to get funding for creating a new school for K through 12.  

I heard one individual at a meeting one time ‑‑ he stated, "When you're born, you're learning."  "You're learning from the day that you're born."  And I've heard one individual say that "we want to build a system that teaches from K trough gray."  "The gray," meaning that individuals that are starting to turn gray, which is what I'm starting to get to ‑‑ that they will continue to go on to college and never stop learning.

Because we, as Indian people ‑‑ we're very close knit.  We try to take care of our family members no matter what their situation, because we do come from broken homes, and many of us missed that ‑‑ that upbringing that a normal mother and father family upbringing would have.  

Myself, my mother was killed when I was five years old, and so my father had a very difficult time raising three boys.  I have two other brothers, and it was very, very difficult for us, growing up, not having that mentor, that mother mentor, to help guide us to how we should do things.  But, fortunately, my grandmother was there to step in and take over on us and help guide us as best she could.

But there was that component that was missing.  And today, we have that society within our young people that there's a component that's missing.  Either there's a mother or a father or both.  And so we, as Indian people, try to step in and help those young people continue to grow.  

Because we are resilient, because we are strong, we continue to endure.  And I think that we, as Indian Nations, will continue to grow and work towards bettering our lives, not just for our own selves, but for our children, our grandchildren, and those yet unborn.  

I've heard a couple comments with regard to the tribes needing to work together.  This is true.  I was at a meeting in Canada and, at that meeting, there was another tribe that was there that we had never had very good relations with.  

And before we could actually get into the meeting, we were asked to sit outside the meeting room for about 10 minutes while those members inside the room were discussing issues of concern.  And I didn't know what those issues were.  But this was regarding the natural resource meeting, sockeye salmon, which swims through the Columbia River and goes up into Canada.  

So I can say that the Colville Nation and the Yakama Nation have never, historically, gotten along together very well.  And so, while we were in that meeting, I stood up, and I said that, you know, we, as Indian Tribes, Indian Nations ‑‑ we need to set aside our differences.  We need to set those differences aside.  We need to start working together for the benefit of all people, all tribes.  If we can do that, if we can form a union and unite as the two largest tribes in the Northwest, the Yakamas and the Colvilles ‑‑ the Colvilles have almost 10,000 enrolled members in their Tribe.  Their reservation is 1.4 million acres also.

I said, "If we could set aside our differences and work together and agree on common ground, common issues, we could" ‑‑ "we could progress a lot further than we can constantly fighting against each other," which is what we've done in the past.  We have been fighting against each other, checkmating each other on issues of concern.  

And after that statement was made, about a month later, we received a notice from the Colville Tribal Council chairman that he wanted to meet with the Yakama Council.  So the two chairs negotiated a meeting.

Just last week, we had a government to government meeting with the Colville Tribal Council, just the Yakama Council and the Colville Council and no staff, and we hammered out issues of concern between the two tribes that we've always had problems.  

Well, that meeting was the first of its kind between two governments.  And we came ‑‑ we came out of the meeting with a good feeling, that we can make progress, we can set aside our differences, and we can work forward to benefit our tribe and their tribe.  

We're hoping that we can continue to do these types of things and, eventually, in the future, we're going to be looking towards other tribes to send their councils to come meet with us, sit down with us and work.  What do we have that we need?  What is wrong with this tribe or that tribe and how can we assist in whatever way that may be?  

So I'll close with that and say, once again, that I'm grateful for this meeting.  I'm grateful that you traveled across the United States to our Washington, and I hope that you have a safe trip home.  Thank you.  

PATRICIA WHITEFOOT:  Thank you very much, Virgil, for sharing with us your words.  And again, Virgil just mentioned that he traveled to Washington, D.C.  That's during the National Indian Education Association annual summit that we have each February.  During that time, individuals ‑‑ some individuals came in ‑‑ some got stuck in different parts of the country ‑‑ to attend that summit in February, when Washington, D.C., had its biggest snowstorm that they've ever had for some time, I understand.  

And so that was quite an experience, to be stranded there in Washington, D.C.  You've all seen the ‑‑ what is that movie, Christmas, where the little boy runs around in his home?  "Home Alone."  Yeah.  That's what it reminded me of, because of all the snow that was there in Washington, D.C., when we were traveling across the country, just trying to get to the summit meeting with federal officials.  

And Charlie ended up coming in.  Even though Congress was shut down, all the federal offices were shut down, Charlie made it in.  And that's where we had an opportunity to first meet Charlie.  

Thank you, Virgil.  With that, we have Senator Kauffman.  I don't know what her time schedule is, but she's a fearless leader that we have in the state of Washington and truly speaks on behalf of our tribes and grew up here in our part of the country, and I'm pleased to have her in the Washington State Legislature.  

Senator Kauffman.

CLAUDIA KAUFFMAN:  Thank you.  So are the Federal officials still here?  

UNIDENTIFIED SPEAKER:  Yes, they're still here.

CLAUDIA KAUFFMAN:  One, two, three, four, five. 

UNIDENTIFIED SPEAKER:  Charlie just walked out.  He'll be back.

CLAUDIA KAUFFMAN:  Just walked out.  Okay.  

Well, good morning.  I'm Claudia Kauffman.  I'm a member of the Nez Perce Tribe.  I was born in Lewiston, Idaho.  I grew up in Seattle, Washington.  I am the youngest of seven children.  I grew up in a small, little house, a product of public education system, and ran for office, and I was successful.  I am in my fourth year of my first term of Washington State Senate, in the State Legislature, representing Southeast King County.  

And I want to say, first of all, thank you to the Puyallup Tribe for hosting this event.  Thank you for all of you who came here today.  I believe you guys are all leaders ‑‑ for taking the time to be here and to make the time commitment to be here.  So thank you all for being here.  I think that's ‑‑ that feels good to me in my heart, to see you all here.  

I have a few things to say.  I think the very beginning here ‑‑ if you want to improve education, number one, you have to make an investment in early learning.  You have to start at the very beginning with the youngest of the young children.  And I believe that tribes have made wonderful investments in early learning, teaching their tribal language to the youngest kids from the very beginning.  And those children retain that information and that language.  

And I believe that, at the federal level, we need to invest more in early learning opportunities, knowing and understanding the brain development of infant and young children.  You know, once you get to see how children's brains are ‑‑ you know, they're growing and ever expanding.  They take in so much information.  I think we would have a missed opportunity if we did not invest in early learning and how you work with tribes in getting into early learning and really enhance that.  So it's not just ‑‑ 

Okay.  Let me back up one more time.  

Officially, I want to acknowledge President Barak Obama and his Administration for his commitment to having so many government to government consultations.  This is just one of many.  The Department of Justice, you know, Department of Social and Health Services and Head Start.  All of these things.  I mean, I'm constantly getting updates on all these tribal consultations.  So I think it's been refreshing for all the tribes to have so many invitations for so many consultations, listening sessions.  You know, so first of all, I want to say that we are fortunate, number one, to have that.  

And, number two, I think we need to act, and I think we need to put forward all the things that we've been wanting and talking about and share our successes and share our concerns.  And, you know, this is an opportunity.  So thank you to the Administration for that.  

Now getting back to early learning.  In Washington state, we have our own version of Head Start.  It's called Early Childhood Education Assistance Program.  And Tribes are, you know, also eligible to apply for those kind of funds.  But, you know, if you start there, I think that has a wonderful impact on K‑through‑12 education.  

And Washington state ‑‑ as Bernie was mentioning earlier, we have the achievement gap.  That was my bill, actually, that we form the achievement gap, because we funded statewide research on American Indians, and is there an achievement gap out there?  Of course, the answer is yes, there's an achievement gap out there.

And this was funded through the State, so the report came back to the State, which made it unique.  And I think, in that sense, it wasn't just someone said, "There's an achievement gap out there."  So this actually came back, and we continued to move that.  

And so the reason behind what he said, about this was a never ending committee, is because we have made this long term commitment to looking at the achievement gap in Washington state from our Indian students.  

And what came out of those research papers were, of course, the data collection.  And there were, you know, like, zero data on Native American 7th grade girls.  We do not have that.  But there wasn't any.  And so if you have all these things and you move forward, then you can accurately address some of those problems.  

But we also ‑‑ another bill that I put forward, and I think that we need to invest in is the collaboration and the agreements between states and tribes.  And I know that there have been some efforts to move forward in a Tribal Educational Agency.  

One of the bills that I've moved forward, I put out there ‑‑ it didn't pass, but it was a bill that said, you know, the tribal schools ‑‑ when they receive these State allocation dollars for education, it has to go through an SEA or a school district.  And then those school districts ‑‑ then they say, "Well, since we have to have an agreement with you, we also want you to do this and we want you to do that.  And by the way, we need this, and then just give us some funding for that.  And then because we have to do all this work for you, we have to take out administrative fees."

And so what happens at the end of the day is that those State allocation dollars, you know, then are compromised and are held hostage by all these different agreements.

And I put forward a bill saying the State shall send allocation dollars straight to the tribal school if that's what the tribal school wants.  Some tribal schools have wonderful working relationships with their local school districts, some don't.  So I said, "Let's give them the option.  Let's see what they want to do.  Maybe things are working great."

But that created a tremendous amount of resistance and misunderstandings within the State Department of Education, Office of Superintendent of Public Instruction.  They were like, "You want to create 29 school districts?"  I was like, "No.  I just want the dollars to go straight."  And so that gets back to creating a Tribal Educational Agency so that you have a mechanism there and so that you can do such things.  

The fourth issue I want to talk about is infrastructure.  I believe that there needs to be an investment into infrastructure.  I think there needs to be an investment.  I think the federal government really needs to step up and invest in the upkeep, repair, and maintenance of tribal schools.  Some of the tribal schools are old, some of them are newer.  But I do believe that we need to have more maintenance and upkeep effort there. 

I know that there has been some proposals for 50/50.  Well, if we have this 50/50 agreement between the Tribes and the federal government when it comes to maintenance, you put in 50 percent, we'll put in 50 percent.  But actually, I believe that the federal government needs to invest in that and put that forward.  If you have a good learning environment, if you're not having a room full of drafty windows or mold on the walls, these are things that, you know, impact our students.  

And I think we need to green up our schools and get investment in green technology.  The technology is growing so fast.  I think we have opportunities here in which you can extend the life of facilities if you can just green them up a tad.  

I also believe that we need to have safe routes to schools.  We need to have them on our reservations.  They don't have sidewalks and bridges and pedestrian paths.  You know, we need to have safe routes to schools.  We need to have a great opportunity for families to walk together to school, for brothers and sisters.  Like I said, I'm the youngest of seven children.  We used to all march.  But we had sidewalks.  You know, so this is something that we need to do.  We have to have ‑‑ 

There are some major highways going through reservations.  And one of the bills that I passed a couple years ago was, every time a State highway goes through a tribal reservation, that tribe needs to have input on what the speed limit is going to be.  If it goes right through the reservation ‑‑ they didn't have any say before.  I mean, Muckleshoot Reservation is 55 miles an hour right past a tribal school.  We have to have safe routes for children to go to schools.  I believe there needs to be an investment in safe routes to school for tribes and for tribal schools.

I know that there's an upcoming consultation on the BIA roads, which is another thing.  Because roads are, you know, so ‑‑ so pitiful in so many different reservations.  I've been to a lot of different reservations, and, you know, the BIA just had ‑‑ just stopped paving the road.  They just said, "Here's some gravel."  You know, and two months later, it's like this again, and they fill it up with gravel and, two months later, it's like this again.  It doesn't matter that, you know ‑‑ you know, you really need to invest in roads on the reservations so that you can have, you know, a safe environment for all people.  

I also believe that ‑‑ number five.  I also believe that we need to raise the level of commitment to the Office of Indian Education.  And I think it requires investment in additional positions that will produce meaningful action.  

I understand, being a State legislator, working on State budget ‑‑ I understand budget cuts, and I understand things that happen.  But I believe, in this particular area, in education, we cannot afford to remove the Director of Indian Education.  I think that needs to be restored, enhanced, and supported with additional support staff.  

I believe the United States Secretary of Education, Arne Duncan, recently put out his directive on enforcement ‑‑ review and enforcement of civil rights across public school systems.  And I'm not sure if that covers, you know, Office of Indian Education, but I think it should.  I think we should look at the civil rights and say, "What is the Department of Indian Education doing in terms of civil rights, and are there actions, overall, affecting civil rights of American Indians and Tribes when it comes to Indian education?"  

And Washington State, which has passed a law that said, "The Office of Superintendent of Public Instruction in Washington state shall review, investigate, and enforce the civil rights of students."  And that came out of this overall study that we did, is that, you know, their civil rights are being, you know, violated.  

So we said, you know ‑‑ we asked.  They said, "We don't enforce it.  We don't do anything about that."  And we're like, "Why not?"  So we passed a bill that said, "Yes, you will."

And actually, in order to get that passed ‑‑ because there's a lot of resistance to these kind of things, for some reason ‑‑ we based it on Title IX.  Is it IX, that the Indian ‑‑ not the Indian, but the women's ‑‑ sports, so that people ‑‑ women understood:  Okay, this what they did for women.  This is what we can do for civil rights.  You know, let's just model it, word for word.  

And so then people were like, okay.  Because they were saying, "You can't do that.  It's never been done."  We're like, "Yes, it has."  And so that was one that we just passed.  So I was real excited about that, and I believe that the Office of Indian Education needs to look at that and review itself when it comes to civil rights.

And then, finally, number six, I guess, we need to invest in training opportunities for more Indian teachers and more teachers to come to tribal schools, to come to reservations.  And I also believe that we need to have more opportunities.  And I know that the Office of Indian Education has done that previously, and maybe I'm just not up to speed on where they're at on this.  

But you have done a tremendous amount of work on working with parents and communities and saying, "Here are some things that you can get involved, here are your basic rights as a parent.  This is important for you to know and understand as a parent."  

You know, the (unintelligible) recently held a presentation at United Indians of All Tribes Foundation with all their legal folks and said, "Here are your rights as Indian parents.  Did you know this, and did you know that?"  And I think that would be a good investment for all parents that we have here.  

Children ‑‑ I'm a parent, and my kids go to public schools, and, you know, sometimes they get so involved.  And even just being State Senator, I was, like, "Can I do that?"  Sometimes I don't know.  You just have to learn and understand that.  And I think we have the resources out there, and we just need to put them out there. 

So I guess, overall, between my six recommendations is really a commitment, a stronger, enhanced commitment to Indian education through these various areas.

Thank you very much.  I appreciate the work that you do.
PATRICIA WHITEFOOT:  Thank you very much, Senator Kauffman.  A wonderful advocate that we have in the State Legislature, along with ‑‑ we also have ‑‑ I don't know if we have two more, but, also, a member of the Tulalip Tribe is also in the House and is in the Legislature as well.  

I know, at one time, we had, probably, about four or five, and I'm not quite sure how many other Native Americans that we have in the Legislature, but have had, over the past few years, individuals stepping up from the tribes to become involved in that process as well.

So communication is important at all of these levels that we're, you know, working on to address the needs of our students.  And so, with that, I think we what we'll do is, we'll open it up.  I'm mindful of the fact that we have about half an hour before lunch, and I know that Charlie is going to be leaving shortly.  So Charlie, I know I'd like to ‑‑ if you'd like to say anything, you want 10 minutes before you have to leave, just remind me.

So anybody else.  Just open to discussion.  Jerome, great, from the TEDNA.  We've been doing a lot of work on TEDNA as well, the Tribal Education Department's Assembly.  We've been working side by side with them, and you'll see the NIA position paper, our support for tribal Education Department as well.  Thank you.

JEROME JAINGA:  Thank you, Patsy.  Boy, it's ‑‑ you know, we've submitted written statements for the record and, as I was sitting, listening, a lot of thoughts have come to my mind, and I really, truly have to go with the theme of speaking from my heart, because there's so many things that have hit in my own, personal career, my life, that are relevant to the reauthorization of ESEA and the issue of tribal education.

Once again, my name is Jerome Jainga, and I'm a Tsimshian Native from Northern British Columbia and Alaska, which, as a child, I had to decide:  Am I Canadian, or am I an American?  And I never really got to the point of saying, "I'm an indigenous person.  I'm a Native American."  

There's no borders that we should have between our own homelands, and it really sets, as a child, an idea that you have to work a little harder to prove who you are, where you belong.  And our children shouldn't have to do that, especially in their own country.  

Our Native American children, nearly 700,000 of them, in public schools or in BIE schools ‑‑ they shouldn't have to prove themselves or find out if they are good enough to get the support to achieve at their highest level. 

So I sat there, and I thought of a saying that I use in some grant writing, from Sitting Bull.  And he said, "Let us all put our minds together to see what kind of life we can make for our children."  I think that's what these consultations are all about:  Coming together and putting our minds together, thinking of how this could work, how can we make this happen. 

But unless we act on it and, as Senator Kauffman said, invest in it ‑‑ others had said, you know, we can't do anything unless we take the time and make some action.  There's another saying I found, and it said, "Certain things catch your eyes," or, in this case, "catch your ear, 'Hey, that's a great idea.'  But we should only pursue those that capture your heart."

Our children, especially working as an education director, but more so in early childhood ‑‑ when I look at my little guys and gals, every single day, there's not a moment that goes by that one of them doesn't capture my heart, if not all of them, which they do.  

But we should think about that when we're talking about policy, when we're talking about change and reform.  We should work towards those things that my grandmother used to put on me and teach me.  In my family and my tribe, I have a responsibility to those in my clan to name the children when they're born, to be there to talk with my sisters and my cousins, you know, and just sit there and to see and to give them their Native name; a tradition that my grandmother didn't have.

And as was said by our Councilman from Yakama, she was punished as a child for speaking her Native language, by her stepfather; hit in the face with a piece of wood and it deformed her face; her learning from her mother, how speak her own language, how to cook her own food.  And she said, "Never again.  Not for my children."

My grandmother was very smart and passed it to her grandchildren.  Skipped a generation, but planted that seed so it didn't go away, so that it can flourish and continue to grow.  

And that's important, because my dad was a hard man to get along with.  And this place was the last time that he and I stood together before he passed.  We had a blessing and some tribal clan business within my training, right next door.  Shared a meal in this room.  And he got tired and went home and, the next day, he went to do some yard work and he passed away.  

I was able to teach him a lot about his own culture which he should have taught me.  And so it reminds me that, as a good teacher, we must be willing to learn from our children.  As good leaders, we must be brave enough to do right by them.  

The other night, I sat with my grandsons, two of them ‑‑ a little bit younger, as a grandfather, than I wanted to be, maybe, when I thought back on my life, but two really great grandsons.  

And we watched this show with Jillian Michaels, you know, "Make Your Life Better," or whatever.  And I was really impressed because, in early childhood, especially in Head Start, we have a program called, "I'm Moving, I'm Learning," and it talks about dealing with childhood obesity and childhood diabetes.  Type 2, we call it now, because it's not just for adults anymore.  We're giving it to our children.

And Jillian Michaels, from "Biggest Loser" ‑‑ she's up there, this gruff, thin gal, and she's on ‑‑ I believe it was the Arapaho or one of the Apache Rezes.  And she's talking to a mother halfway through the show, talking about how fry bread is killing us and how commodities, a gift from the government, is killing us.  

And I've always thought that myself.  But this mother was passing out flyers, overweight herself, and Jillian asked her, "Well, what do you feed your child at home?"  She goes, "I feed him junk," you know.  "I don't mean to, but it's" ‑‑ "that's what we have.  Hit the corner store or the gas station.  I give him junk."  "Why," she asked.  "Well, it's all I know.  It's all I've been taught.  I don't know any different."

And it makes me think.  You know, children are great imitators.  Why aren't we giving them a better example to imitate?  Why can't we set in place things that are important for them so that they can teach us how to design a system of education that benefits them to their highest, highest potential?  

I scribbled all over my notes.  And I just ‑‑ I just hold my hands up to Vice Chairman LaPointe for challenging us to speak from our hearts.  Because, so often, we're used to making a formal presentation and giving it and following the guidelines.  I had the pleasure to testify before a Senate committee back in D.C. not too long ago, and:  "Well, this is how you introduce yourself.  And if they get too tight and the bell rings, you've got to do this and that." 

I just ‑‑ I put my hands up that we can be friends.  And if it brings some tears, great.  And if it chokes you up, even better, because we're talking about our children.  I look at my grandsons, and I just bless that they're there.  And I look at my granddaughter in Hawaii, and I just ache to hold her.  

I held one of my grandsons ‑‑ or, excuse me, my granddaughter when she passed away not 11 days into her life.  And I looked at my son, who was blaming himself because he was using while he conceived her.  And I said, "It's not your fault.  She's lived a full life.  You did as much as you could, how you knew to do, what you needed to do.  And I needed to do better to show you that there was another way."

Bernie brings up so many great points so often.  And when he talked about these children being born addicted to opiates and whatever, and when I talk to young fathers and mothers and my staff in Head Start and Early Childhood, I remind them ‑‑ especially my dearest, best friend who is getting ready to become a father ‑‑ how small that little baby is.  

And again, our Councilman from Yakama reminds us that you start learning when you're born.  And I would just respectfully change that to say, you start learning as soon as you're conceived.  Our mothers and fathers need to take care of these children prenatally.  

There needs to be more support to help develop systems and programs that will help educate our parents to do right by their children.  Because, if we're setting an example and giving them something to imitate, which they do so well, it has to start from the moment that these children, these young lives, are conceived.  Dr. Seuss said, "A person is a person, no matter how small."  

These simple childhood sayings and these things that people say in casual conversations or, "Hey, that sounds great," but if you take a moment to let it sink into your heart, what does it mean for our child?  What does it mean for our child?  Not my child, not your child.  It takes a village, another adage, to raise a child.  These are all our children.  

These are children that are Native Americans, and you take the "Native" off of them, they're still Americans.  And to hold back funding and not to do right to support the tribes that they belong to, the sovereign governments that are a part of this wonderful nation's history and system ‑‑ if we do not show the proper support and funding to those programs, we are not doing right by our child.

We need to come together, put our minds together and see what kind of life we can do for our child.  We need to recognize the tribes' ability to do these things, to put up beautiful buildings.  

I am blessed to have worked for the Suquamish Tribe, where we watched a number of our young men who had ‑‑ never had graduated from high school ‑‑ and, again, I congratulate Joe for becoming superintendent.  I worked with him when he was an elementary teacher ‑‑ or, excuse me, principal on the rez, in a public school.  

And I worked with Superintendent Medina when he was there and watching, you know, eight of our boys carve a traditional canoe while getting high school credit so that they can pass and graduate with their class as seniors.  That happened because it is so outrageous and we fought for it.  We said, "Let's just give it a try.  It's going to help them.  But we'll set a precedent for things" ‑‑ "for the future."  That happened.  Some of those same boys are leaders today within the Tribe.  

I work for a wonderful tribe right now who is putting so much money towards education; opened a beautiful facility, K through 12.  And I'm blessed to be able to work out the kinks of an early childhood academy ‑‑ or excuse me, early childhood center.  And there's still more to do.  

I'd love for there to be an early childhood education academy where Native people can come together and teach Native children, but to do the research that hasn't been done, to watch how our children learn, watch how our teachers teach, to see if there is another pedagogy that's beyond Reggio Emilia, that's beyond Waldorf, that's beyond all these things, that is ours, that is us as Native people and how we learn.  

We deserve it.  We all deserve it.  This country deserves it, to truly support all its citizens, especially its First Citizens, the Native Americans, the Native people. 

A couple more thoughts that I had.  New ways of learning.  We have to personally connect.  I guess I couldn't have thought of how we could do this together if I didn't share some of my personal stories.  But we have to personally connect.  It's going to take the federal government to work with the states and the Tribes and the local LEAs to all come together and drop those borders, to drop those postures and to say, "We've all got to do this together."

We can do this together.  It is so important to do.  It hasn't been done.  And so, with that, the challenge is, much like today, speaking from your heart.  If we invest in the work of children, if we do like my grandmother said, "the work of the heart," we will be so blessed to see the results that come out of it.  

Because we don't know what those results are.  We're all reaching for that golden ring on a carousel, and we just keep going in circles.  It is time that we all reach out together and grab onto that and to see what our children can teach us, to see how far they can achieve.

What we need to do in order to get them there is to provide the funding, provide the programs, and come together to make it happen.  So partnerships are very, very important.  

So the last couple of things that I'd like to share is, I've learned a lot from my Salish brothers and sisters down here.  And the elder that spoke about "this is our home" ‑‑ every time we come into a home ‑‑ I looked, just recently, at the library at the Muckleshoot Tribe, and it's called Witsogana (phonetic).  Witsogana is "the teachings."  And, Sally, correct me if I'm wrong, but the teachings of the people:  Witsogana.  And in the home, it takes us to a place where we can come, personally, together and sit down and teach, from our heart, our true ‑‑ our true lessons that need to be learned.

And as one of the great Indian educators from Western Washington who just passed shared, you show the reflection of that child in their own teachings, and even their friends that aren't from that tribe or that grouping ‑‑ they will also achieve.  

So this doesn't just benefit Native American children when we're investing in tribal education.  It will help the whole country.  It will help their friends.  It will bring people together and start really emulating that American adage of being a melting pot, of being someplace where we can all live together.  

So in closing, there's two other sayings:  the one that I just recently came across, and then one that I sort of use for myself.  But Black Elk said once that, "While they stood there, I saw more than I can tell.  And I understood more than I saw.  For I was seeing, in a sacred manner, the shapes of things in the spirit and the shape of all the shapes as they must live together like one being."

For me, I think he was talking about looking into the future of how much our children can achieve, how far they can go, the day that we all celebrate, not just because we have an African American President, but a Native American President.  

We see leaders like Senator Kauffman in our own State Legislatures.  I've been blessed to be able to share a young man that she knows, very dear, as one of my students and working with him very closely and watching what he could do.  But there's so many of those stories, so many of those children that we see that can go that far.  But we have to help them get there.  

We all need to share in the responsibility to shape education, especially tribal education and the Tribes' place in public education.  And from my time ‑‑ and I won't go into details ‑‑ being a backup Mouseketeer in the '70s and working for the Walt Disney Company, if you can imagine the mouse ears, there's a book that I read by Lee Cockerell, who was an executive of the Walt Disney World Company, and it's called "Creating Magic."

But a saying that he had, a part of that book read, "It's not magic that makes it work.  It's our work that makes the magic."  Our children ‑‑ they're just so magical.  When I reminded my son, while I held my granddaughter when she passed, I said, "She had a full life.  She came and did the work that the Creator asked her to do."  Then I joked with him, because I had three boys, two grandsons, I said, "You know, she just saw too much testosterone in our family and she said, 'I'm done.  I've got to move on.  I've done what I could here.'"  

But her spirit ‑‑ much like what Black Elk was saying, her sprit still lives on.  She achieved as much as she could in her small time, and it was magical.  It brought smiles and tears and hopes and dreams.  

So the ones that we get to keep here, that live with us now, that reflect the sprit of our people ‑‑ let's all work together to see what magic they can bring.

Thank you.

PATRICIA WHITEFOOT:  Thank you very much, Jerome.  I appreciate it.  Thank you for sharing your personal stories, too.  Thank you.  

Charlie is going to be leaving, and so I'm going to ask Charlie if he would please come up here.  Oh, and Mary Jane and Barbara.  We're trying to do several things here at once.  The cooks are ready, and we're going to go ahead and begin with, after ‑‑ Charlie and Mary Jane, if you would come up here and say what you need to say, and then I'm going to ask Barbara to come up here so we can take some time just to be with the federal officials while they're here, too. 

MARY JANE OATSMAN‑WAK WAK:  Good afternoon.  I'm Mary Jane Oatsman‑Wak Wak, again, a member of the Nez Perce Tribe of Idaho and the Director of Indian Education for the State of Idaho.  

I stand before you not only in those capacities, but also as the mother of a young son, Jackson, who will be in 3rd grade this fall, as well as my young son, Wayne, who will be two years old, and, as well, the auntie to 10 nieces and nephews who are all going through the public education systems.  I am a Head Start alum and a product of public education schools and currently pursuing my doctorate at the University of Idaho.  

A lot of the issues that have been being brought up here pertaining to our rural reservation school issues is a lot of the challenges as well as the successes that I've been privy to as the Director of Indian Education in the State of Idaho.  

But when I look through the education Blueprint for Reform, I see a lot of areas of concern that will greatly impact our rural reservation schools throughout the country.  It's hard to look through those and see that we're actually looking, you know, at some of the turnaround models for schools that don't take into account the concerns that we have with rural reservation schools.  

We have a hard enough time attracting and retaining highly qualified, highly effective schools.  So the thought of actually doing away with the whole system of school administration and school staff is concerning for our rural reservation schools.  

School closure.  Many of our reservation schools, public or BIE, whichever they may be, are the only school choice options that we have in our communities.  And so I know that, within one of my communities, I don't want to have to see over 200 students being bused, roundtrip, three hours to go to the next local school because their school has been closed.  

So there's a lot of different concerns within some of those reform modals the we need to slow down a bit with, when it comes to our needs for rural reservation schools.  

One of those other areas that I wanted to speak about a little bit is our unmet needs of our urban Indian students.  That's something that I've been, you know, really trying to highlight for our Idaho tribal leaders, because their imminent needs are those of their students that are on their reservation and attending the public and BIE schools within their communities.  And we have a whole lot of Native students in our urban schools whose needs are not being met.  

And so really looking at some different areas of collaboration of tribes in urban schools through those different recommendations that would require states to enter into collaborative agreements with Tribes ‑‑ I really think that that's something that we need to start looking at quite a bit more.

In Idaho, we recently passed a new Code, 33‑131, that is the statutory definition of a tribal school as well as a Tribal Education Authority.  What we really looked to see through that different language ‑‑ and it was just passed in the Legislature this spring ‑‑ is that we will have greater tribal control over the education of our Native students.  Because, when we talk about natural resource protection, our Native students are our greatest natural resource.  

And nobody in this room will deny that education is the greatest equalizer to bring our communities out of poverty and to give our students that hope ‑‑ that hope that ‑‑ I was very lucky, even though neither of my parents graduated from high school, that they said, "We want more for you.  We want more for our future grandchildren and our great grandchildren."

So they planted the seed of that vision for me very young.  And I'm very fortunate to have a family support system like that.  But far too many of our young ones do not have that kind of support system.  

So the meeting of the minds here is wonderful.  But I can't help but notice that we've got all these beautiful young children out here on the playground, and so we're kind of falling into a practice that we were all, maybe, a little bit, you know, products of as well as ‑‑ we're going to meet, and we're going to form a circle, or we're going to sit in a room, and we're going to talk about ‑‑ and this was usually done without our Native people at the table in the past ‑‑ about what's best for you.  And now we're doing that today.  

And so it's great to see some younger people here, and just keep in mind ‑‑ and that's why, when we had that recent Senate Committee On Indian Affairs testimony, to be able to bring a young lady from the Yurok Reservation and Skype her in to the Senate, into the Committee on Indian Affairs ‑‑ that was wonderful.  

But I would really like and hope that maybe some of the school administrators will have some of the young people out there, that are on the playground and that are attending summer school programs, to also come in here and provide their voice at this forum.  

It's an honor to be able to do the work that I do.  And no doubt, I've never taken it for granted that I serve as an ambassador not only for Idaho Indian Native students, but also across the country. 

But with that comes a heavy burden and a lot of sacrifice.  To be at these kind of meetings means that I'm not at home with my young children ‑‑ for all of you to be here, to take the time, to sacrifice away from your families, in part ‑‑ 

And in closing, I just want to thank all of you for doing that.  It means a lot to me, because I know that it's hard for me to do, to take that time away from my children and being a mom, which is my favorite and greatest role, and I feel like that's the gift that the Creator has given me, is to be a mother, but also a word warrior.  

That's what all of us all in here are.  We're word warriors.  Our people of the past had to fight in a different way.  But we've all learned to navigate the system politically, legally, to be those word warriors for our children of the future.  So from me to you, (speaks in Native language), a big thank you for doing that and stepping up.

PATRICIA WHITEFOOT:  So Charlie is going to have to leave here shortly, so Charlie is going to share a few words with us, and then we'll have the prayer by Barbara Aston.  

CHARLES ROSE:  Well, just a couple of thoughts I wanted to share before I leave.  First of all, I apologize for not being able to stay today.  I have to be in New Mexico at 8:00 a.m. tomorrow morning at a place about three hours south of Albuquerque for a longstanding commitment for the Bar Association there.  And this date was the best date for all of you, but I wanted to be here for as long as I could to honor all of you.

We've heard five very compelling yet very different presentations this morning, those of us from the Department of Education.  And a couple thoughts.  

One is that we start from the premise that this is a nation to nation, government to government relationship.  And that's something that the President and the Secretary take to heart and they have emphasized to us as we go throughout Indian Country to engage in consultations.  

No Child Left Behind did a couple of things right, one of which was to expose the appalling achievement gap that exists in this country among various populations.  It also forced the country to pay attention to student achievement in a way in which it hadn't in the past.

However, No Child Left Behind did a couple of things that were very damaging.  It narrowed the curriculum by focusing on standardized tests in a way in which it's been very damaging.  

It used a one‑size‑fits‑all label to, in essence, be punitive in the way in which we look at our public schools.  And of all the populations in the country that have had to go to school under No Child Left Behind, the one population that perhaps has suffered more than any others was the Native American population.  

And throughout the consultations and what we've heard this morning, the importance of language and cultural acquisition and preservation, which is something that simply doesn't fit in the framework of No Child Left Behind, is something that we need to fit in the framework of the ESEA reauthorization.

The issue of standards and assessments and how those standards and assessments, while setting a high bar that allows our children to compete globally, but yet recognizes the importance of sustaining a local language, sustaining a local culture, a national language, a national culture, in the case of American Indian Tribes, is something that No Child Left Behind doesn't recognize and that ESEA authorization needs to recognize.

Tribal Education Agencies and the role the TEAs play in educating our youth must be an entity that's recognized in ESEA authorization and an entity that is in power to work with us, with the federal government, on a nation to nation basis, and the states and local school districts.  

One of the first ‑‑ the very first time I met Jerome was in Portland, Oregon.  And he gave a very, very eloquent, compelling overview for us on TEAs and the role that they can play.

And so I just wanted to share with you that we're here because the President wants us to be here.  We're here because the Secretary has made this a commitment.  And while words often wreak hollow and our actions will give definition to those words, at least at this point, you can trust that we do have a commitment to work with you, as Kevin was saying earlier, in order to improve not only the overall quality of education in this country so that we can, once again, be Number 1 in the world in the number of college graduates that we have ‑‑ not Number 10, not Number 14 ‑‑ but also to put a laser like focus on the state of the Native American education, to improve the opportunities for our American Indian youth.

But thank you all, from my heart, for sharing your stories, sharing your views.  And I wish you all the best.  And I hope to see you again in the future, and I'm sure I will.  

But we are going to take what we've learned.  We do document this.  It will all be on the website.  We will prepare a report.  But unlike previous administrations, I suppose, when we go to reauthorize the ESEA, we want it to reflect the input of Indian Country.  And that's what we're here to do.  So thank you.

PATRICIA WHITEFOOT:  Barbara Aston, of Washington State University, is going to provide the blessing for our meal, and then we'll allow Charlie and Jane to go first in line.  
BARBARA ASTON:  (Speaks in Native language.)  I'm humbled to be asked to share words of blessing.  And I invite each of you to pray in your way, as you've been taught, in your heart and to join me.  I'm Wyandotte and Seneca, and today, I'll share from part of our tradition of Thanksgiving.  




(Blessing offered.)




(Lunch recess taken.)

AFTERNOON SESSION OPEN FORUM FOR TRIBAL OFFICIALS TO SPEAK

PATRICIA WHITEFOOT:  Okay.  So do I have a volunteer?  No volunteers.

Oh, Debbie.  Debbie from Heritage University, Debbie Whitefoot.

DEBRA WHITEFOOT:  (Native language.)  That's good afternoon for friends, relatives, teachers, and educators.  

My name is Debra Whitefoot, and I'm a rural Yakama member, and I'm also a representative of Heritage University in Toppenish, Washington.  It is a private institution based within the Yakama Reservation.  I am the student committee liaison for the Dream Catchers program, which is funded by the Native American Dream Catchers Initiative.  That is a recruitment and retention program for university students.  

Today I am here representing Dr. Winona Wynn.  She's the director of the Dream Catchers Native Retention program at Heritage University.  She has prepared this statement for you all to hear in her absence.  She could not be here today; so she sent me.  

This is her statement:  From a landscape steeped in the historical and contemporary dialogues of tribal peoples emerges the sacred space of sovereignty.  Interconnected stories of survival and continuity demand a voice in the mist of denial and chaos.  

In a global society, our children must remain locally connected to their histories, their present day challenges, and their future visions.  To honor the essence of sovereignty is to honor our commitment to our children.  

In the context of education, we need to fiercely advocate for Native American education.  Structuring an intergenerational education system which values the mosaic of indigenous knowledge is critical to our survival.  

I stand with the National Indian Education Association and the National Congress of American Indians as they call for a timely and respectful cultural response to the current education crisis in Indian country.  

Thank you for your concern, your compassion, and your commitment.  

That is from Dr. Winona Wynn, Ph.D., at Heritage University.  

On another note, my own personal comment, as a parent, as a mother, a grandmother, and a student ‑‑ I'm also a full‑time student at Heritage University, who decided to pursue her education after raising her family.  

The points that are in the NCAI document are really critical, and I think that they need to be addressed.  And those are ‑‑ what I have learned going through the educational system in the public schools is that ‑‑ one important thing is that the tribes need to be involved in what is being taught in the schools, in the public schools that are on reservations.  That is very important as far as language and culture but also access to technology, the new and changing technology that's in the world today.  Native Americans need to have that opportunity along with the other American people.  

I don't have much to say because I was asked to be here yesterday.  So I jumped in my car and came, which is not a ‑‑ luckily I just live across the mountains; so it wasn't too far.  

I'd just thank the Department of Education for taking their time to be here and to listen to our concerns that we have here in Indian country for the education of our children and our people, and I hope that you can take these back to Washington, D.C., and have all these things come to fruition.  So I thank you for your time.  Thank you.  Bye‑bye. 


PATRICIA WHITEFOOT:  Thank you, Debra.  

Anybody else?  Okay.  David, David Iyall.

DAVID IYALL:  I'm David Iyall.  I work for the University of Washington, and I'm an enrolled Cowlitz.  

I appreciate the chance to speak.  I just want to say just a few brief things, mainly in response to the Blueprint.  I'll admit to not having a ‑‑ memorized the thing.  

In reading through it, something that I really noticed was the intense focus on metrics and accountability and measurements of all types.  And I just ‑‑ you know, when I'm sitting here thinking about it and trying to think about how, you know, our earlier representative, Mr. Rose, is considering this from his perspective ‑‑ and I'm sure that a lot of the decisions are data driven.  And I just want to say that, frankly, I'm worried about how we will look in that Washington, D.C., scope.  

A lot of our numbers are small numbers.  You know, we heard earlier from Councilman Thomas, I think it was, 64 grads and over in Muckleshoot from Joseph, 19 graduates.  

You know, those don't sound like big numbers, I'm sure, when you're back at the Department of Education and looking at this national issue, but I want to point out that, even though those are small numbers, you know, they're very important to us, those 19 graduates, those 64 graduates.  

You know, something that ‑‑ you know, I've been here several times over the last five years to this school, and these pennants all around the room that show the universities and show the students who have left from the school and gone on to those universities, there's not many more names in the time that I've been here.  And, you know, a lot of my colleagues from the UW are here, you know, WSU.  I think we've all got a lot of work to do to grow those lists of names.  

I just want to point out that, you know, I really think that, even though these small numbers might not look significant in terms of data, they really matter a lot to our communities because these groups of kids that are graduating from school and going on to college or doing whatever they're doing, they're not just going out and going to make a living.  You know, most of these kids are going to come back.  They're going to serve their communities.  They're probably going to be in leadership positions.  We all know that you're not going to be able to be a teacher unless you go through one of these places.  So in terms of that, that's also another critical issue for us.  

And so, you know, I really hope that when this plan is being analyzed and implemented and when resources are being allocated that the resources are not just going to be distributed based on strictly population numbers and even across the board.  I really hope that, when those investments are being made, they're not just being made at an equal across the board level, but they're being made where they're needed the most and where those investments can do the most good.  

I think that, you know ‑‑ I heard at one point way back when I was in school at WSU, one of the law professors at University of Idaho, Dennis Colson, he said that equity is something ‑‑ the whole notion of equity is something that has oftentimes not served native people.  

It's actually worked against us because we're not necessarily trying to be the same as all these other groups.  You know, because of our sovereignty, because of treaty rights, because of things like that, that's not what we're striving for.  And so, you know, again, when it comes down to the implementation, I think we really need to be careful about these.  

One more thing on the notion of metrics.  I think it's important to keep people accountable.  I think it's important to measure progress.  But I really hope that when we're looking at the effectiveness or the success or lack of success of students in a particular area that those measurements aren't just being made just to turn up the heat on those programs but that those measurements are being taken in order to determine which programs need more assistance, because all too often, you know, it sounds like a lot of these programs, when they're perceived as lacking or as, you know, not keeping up with the rest of the whatever, population, you know, they're just getting a lot of heat, but they're not necessarily getting the help they need.  

And, you know, I really think ‑‑ you know, we heard some comments about school boards at Lummi, but I know that, you know, just north of Marysville, there's also been some real big issues as of late.  I'm sure it hasn't made the Washington Post.  But, you know, we've had some specific instances to where it's not just a sense of, you know, people don't like us here.  

No.  They're going on record.  They're putting in emails that they feel that Native American kids are inferior, are not biologically capable of learning.  There's been a lot of extremely ‑‑ you know, "hurtful" is not even close to where it needs to be in terms of saying this, but there's been some real problems.  And, you know, thankfully because of the leadership of our tribes up there, the Tulalips, they've gotten rid of those board members.  

And, you know, I just want to say that, you know, when you're back in D.C. and when you're starting to, you know, look at how you're going to implement these plans, please don't just, you know, look at it as a per capita and, you know, omitting the fact that different communities have different needs.  Thank you.

PATRICIA WHITEFOOT:  Andrea, come on up.  Again, as a reminder, please state your name and where you're from for the record.

ANDREA ALEXANDER:  Hello, my name is Andrea Alexander.  I'm a Makah tribal member.  I live in North Seattle.  I work for the Affiliated Tribes of Northwest Indians on an energy program.  

I want to thank Patsy Whitefoot for her leadership.  I've worked with Patsy for many years and have admired her, and I'm really happy that we have somebody of her leadership caliber helping us with this really important issue, education of our youth.  

I don't come to a lot of education meetings, but I think that it's extremely important that we, as native people ‑‑ I'm a parent of a nine year-old daughter ‑‑ that we work together; we stand together.  Even if we don't go to the education committee meetings, we really need to get tribal leadership and the other sectors of our community behind the most important issue, which is education of our kids.  

I know it's really hard because, in the native community, we have small populations of people that have to carry the world on their shoulders.  We have to take care of natural resources, culture, housing, energy.  There's so many facets that our tribal leadership and our people are involved in.  We get spread too thin, and sometimes we lose focus on the priority.  So I'm really glad that the Department of Education, under the leadership of President Obama, is here to listen to our concerns.  

The most important thing to me is the lack of culture that's in our education system.  And as I was explaining to a gentleman over lunch that what ‑‑ the most successful program that I've seen has been the Canoe Journey because it comes from a place of family and culture and it gives the opportunity for our native youth to participate in a culture activity, a drug‑ and alcohol‑free environment.  And they have fun.  So they're learning their songs, their language through this physical activity, eating their traditional foods, potlatching every night.  

My tribe will be hosting the Canoe Journey next week in Neah Bay, Washington.  We will have probably over 10,000 people come to our reservation, and we will have to house them and feed them for a week.  So everybody in my community is getting ready for that right now.  

But I think that the systemic change that we need to see from Department of Education ‑‑ you really need to ‑‑ if you want to succeed in it, you need to fund natives where we're at and what's important to us.  

We say family values.  What is family values?  That's our family, our culture, and that's what we're rooted in.  So if we want to have a world class education system, look at how the people learn.  They learn by example, by doing, and hands‑on learning.  

When we had our Tribal Energy Conference in Warm Springs two weeks ago, I had to fight the Department of Energy on the agenda.  They wanted to bring in lawyers, talking heads, these experts, and ‑‑ no, no.  

We have tribal leadership that knows more about energy than you.  We brought in the Yakama Tribal Energy Program.  We brought in the Warm Springs, the Colville that have energy projects.  They explained hands‑on this is how we did our program.  And it was extremely successful.  And I had a tribal youth videotape the whole thing.  I'm trying to get that on our website.  

Here's the opportunity for tomorrow is:  Where are the jobs on our reservation?  And I can say, you know, one of the things that myself and my colleagues have done as ‑‑ I'm a community organizer and community developer.  We have not done a good job in workforce development in our community.  

So when you go home to Neah Bay and you have a technical grant, you know, to run your health clinic, to look at the global warming effect on fish, to look at alternative energy resources, are our people being trained to take these jobs in our communities?  And we're not doing a good job in our bureaucracy of getting outside of our funding silos.  Education needs to be working with DOE.  

What's going on over at Department of Labor?  All of the workforce development money comes down through the state, goes with these workforce development councils.  Not one dime goes to the reservation.  And we're wondering why we don't have a world class workforce and why we're in this recession.  

We have just dropped the ball, all of us.  We have to take responsibility to collaborate, get outside of our funding silos, and work at how does education connect to energy, how does that connect to housing, who's going to be doing weatherization, are we training the kids to do an energy audit, are we teaching them how to weatherize their homes?  

These are really common sense things.  We need to go back to common sense and not always leave it to the white experts.  We have the expertise in our community.  We have super, super smart people that are survivors, but give them a chance to learn some of these technical skills so that they can get those jobs and be leaders in our community.  

That's one of the things that I think has really affected my tribe.  When I was executive director, I'd get a grant.  Here you have to do this ‑‑ you know, make this happen in a year.  

I didn't have the expertise.  I'd have to hire non-natives to come to, you know, cover that program.  That was just crazy when I have 50 percent unemployment on the reservation and I can't even hire my own people.  

So things aren't connecting.  So how do we, as native people, think holistically outside the box to connect the different pieces that should be working together?  

And one of the things I will be talking to Patsy, as our education committee chair, and look for her wisdom is at the next conference for Affiliated Tribes ‑‑ it's going to be in Spokane, and that will be September 20th through the 23rd.  

What we want to do on Sunday is have a joint committee meeting where different committees are coming together to look at issues and how do they connect on energy development because how do I reach out to educate children right now to get into the energy business?  What are those skills?  Who are those organizations?  Who should I be working with?  

And my first step is to go to my brother over here, Lummi, to his reservation to meet with the Northwest Indian College and say, "How can we work together and help you raise the money to develop curriculum, to get that political support?"  

We needed that yesterday because we already ‑‑ every tribe got a grant from Department of Energy to do weatherization.  How many people in your tribe are ready to go to work in that area?  Probably not very many.  

So, you know, this is the backwards thinking.  We get the money, but we don't even have the workforce trained to take advantage of these jobs in the worst recession since the Great Depression.  So we need to take it upon ourselves.  

Indian people ‑‑ we're used to being poor.  You know, we've always been in a recession.  So we've been able to thrive more than other Americans.  Our tribes are doing well because they are conservative.  We don't overspend.  We're not in the red.  

So people need to be like us.  We don't want to be like them.  You know, they need to come to our reservation and see how resourceful and how we use everything in the community that we can to the utmost possibility.  

So I thank you very much for coming down to the Northwest, the Department of Education.  I hope your travels are going to be safe on your way home.  And if anybody has any suggestions on how we can get people in energy careers, I'd look to you as the experts in the energy field.  And thank you again, Patsy.

PATRICIA WHITEFOOT:  Thank you, Andrea.

RAY LORTON:  Hi, I'm Ray Lorton, superintendent here at Chief Leschi Schools.  I never gave my tribal affiliation ‑‑ I didn't want you guys to hold it against me ‑‑ but I am Quinault.  I thought I would get a laugh out of that.  

You know, as I was thinking about coming up here speaking on behalf of education, a word came to my mind, and the word was "seamless."  When you think of "seamless" in education, what does that mean to people or when you think of "seamless" in the jobs or you think of "seamless" in a system, and you put that in perspective in terms of where we're at with our educational system ‑‑ and we can start with the Department of Ed.  We can go with BIE.  We can go with Tribal Councils.  We can go with school boards.  We can go with Ed committees.  And then we get down in the classroom.  

If we put the word "seamless" together in that perspective and we ask ourselves the question:  How effective are we in the classroom with all those bodies, agencies working together for the cause of the kids?  And I'm not sure we can say with a positively "yes" that we're seamless.  

I know in tribal schools that we've had, many times, changes.  We've had interpretations.  We've had opinions.  We've had many things come down through the ranks and files that sometimes we in a school system are dealing with about 20 to 30 percent of our time during the course of the school year because all the rules and regulations have either changed or misinterpreted or someone's opinion, those types of things.  

And when we think about that, that's a lot of valuable time we could put in a classroom for kids.  And I just want people to leave here with the message that, when you think about how we're funding kids, how we're educating kids, and how we need to be seamless, there's a lot that goes into educating kids before it really gets into the classroom where kids are being affected.  

We're the adults.  We're the people that provide the leadership and the support for everything we need in the classroom.  

Somebody mentioned about working together.  You know, I think your tribe with the Yakama and Colville was an example.  

Well, we're no different than all those agencies and inter-agencies that we have to work with, and you can throw the state in there as well because there's a lot of things that we have to do to comply with the state and that type of thing.  

But as you think about that seamless approach, what it is and how effective we can be interagency wise, systematic wise, as we move forward and we think about the things that go in that whole process, there's a lot of obstacles in the way, and those obstacles really do affect kids whether you like it or not.  

I'll try to give you a couple examples.  Any of you ever heard about politics?  Okay.  Let's use politics as an example.  And let's just say things are kind of going along in the school system and the Tribal Council wants something different or something to be done differently or whatever, and all the sudden it becomes a personal issue in the school system to where it affects, let's say, an administrator or a teacher or something to that effect.  And that does happen in schools.  That does happen in schools.  

And as a result of some of those things, you have change, and then change occurs maybe more periodically than you would like.  So, consequently maybe a principal gets fired or a superintendent gets fired or whatever, whatever.  So there goes that seamless‑type situation that you're trying to create in a school.

There's nothing better in a school than consistency and fairness and continuity in a school.  Those are musts.  If you don't have those things in a school, you can't gain a lot with our kids because a change comes to where kids are not stabilized, programs are not stabilized, teachers are not stabilized, and consequently, when somebody comes in, they're going a different direction.  It might be a good direction.  I don't know.  It might be bad.  But I do know it affects the kids when you have that change.  

So do you talk about ‑‑ let's just say an acting director of the BIE.  Acting directors don't make decisions.  I don't know if you know that or not.  They'll put their name on something, but they won't give any direction until that director is actually hired or whatever effect that director has on the program.  

So, consequently, here we are out in the school system being affected by lack of direction and leadership because the seamless approach has not been sewn together.  So when you think about that whole approach and how that affects us in schools, it's pretty significant.  It's very significant.  

I'll try to give you another example.  People may be able to relate to this.  My experiences are this school at one time was under the operating and procedural controls of the Tribal Council.  In 1991 they converted that control back over to an elected school board member.  So as a result of that, all the operating procedures went to that school board, that school board was elected by the people, and as a result of that, we had elected school board members that were actually operating the school.  

So now what happened was the school itself became the grantee, not the tribe.  So the moneys come directly to the school.  So we built our infrastructure and everything else to operate the school within our own means.  We're almost like an entity in an entity of a tribe.  And as a result of that, we were able to really operate a school that had prioritization for kids.  

Now, we all say to ourselves that kids are number one priorities in our communities, and that's very true.  You know, fish used to be and timber used to be.  But everybody says kids are.  Sometimes I question that because, if they were your priorities, then a lot of your decisions that you put in at the political level would be beneficial to kids.  

Example:  Cousin Sally over here is in our school system.  But she's a terrible teacher.  But she's a tribal member.  But we've got to take care of Cousin Sally.  But Cousin Sally is not teaching our kids.  Well, that doesn't matter.  

Those things do happen in our schools.  So, consequently, when we take a look at that achievement gap that we're really trying to maintain and accomplish with our kids, there's that seamless approach that's just kind of detouring it and set us back a little more.  

So as we go through this whole systematic process of educating kids, that seamless approach has ways of kind of shifting and going different directions.  And that's where we really need to concentrate on putting all that stuff back together and get it systematic where everybody understands that kids are the priority.  

And if kids are the priority, then what do we need to do to make sure it is?  We need funding.  We need good programs.  We need qualified educators who value and support highly qualified teachers.  We need good training, professional development.  We need to invest all those things into our teachers.  And I think that's the priority because they're the ones educating our kids.  

We're nothing but support staff, believe it or not.  And I'll tell you what.  They're only going to be as effective as we are able to provide them the tools to be effective in the classroom.  Aside from who they are or what they've done or who they represent or who they offend or whatever, you know, we need to support those teachers in the classroom.  But we do want the best teachers.  If teachers aren't cutting it, we need to deal with that.  But that's where a lot of it has to occur is in that classroom, the support.  

And when you talk about equity of funding and those types of things, which we are talking about basically for programs ‑‑ and I've heard ‑‑ I've heard comments to the effect:  Well, we just throw money down a black hole.  We don't get any results.  

That may be true in some respects and it may be what the data says in some respects, but go back to that seamless approach and how you approach educating kids and ask yourself:  What are the obstacles in the way that prevents us from really getting down to what it is that we need to educate our kids?  And those all have effects on education of the kids.  

You can take in the demographics of our kids.  We all have stories about kids living out of cars, being homeless.  We have all those stories.  

I remember when I first came to work here, a teacher told me ‑‑ he says, "Our kids can't learn.  They haven't been able to do this or this or this."  

And I looked at that person and said, "You know what?  It's no wonder they can't do this, because you're believing that they can't and you're a teacher.  Give me a break.  That's not going to work." 

Those are just challenges.  That's what they are.  They're challenges.  You've got to meet the challenge to educate the kids, because they do have a rough life and there are those demographics and there are those obstacles.  The easiest thing for us to do is sit back and make excuses.  And I've heard them.  I've heard them all.  But that's not going to cut it because that's not going to change the kids.  That's not going to educate the kids.  

So I guess what I'm trying to say in some respects as far as what maybe you guys can take back home or maybe they're words of encouragement ‑‑ because I know DOE people and I know BIE people have probably heard some of these stories as to the effectiveness of education in some of our communities.  I know tribal people have talked about these things.  I know Tribal Council have talked about these things.  I know educators have talked about these things.  But when you look at it holistically as to how it should be approached systematic wise across the board, it makes a lot of sense.  

So as you guys go back home and think about this in the approach to working with your Ed committees or your school boards or your Tribal Councils or your communities or your education leaders or in your case with the BIE or your departments or your programs or whatever, think about how it is that we're going to make this the seamless approach because us, in our schools, get marching orders from different directions on any given day, and they could change any given day.  And sometimes when you change on any given day or any given hour or you've been given notice or whatever, it's disruptive.  It is really disruptive.  

I can remember not far back, a year or two ago, maybe three or four years ago, that when we had certain changes for PEAP, as an example, PIAP or however you pronounce it or whatever, there was things that were changed for accountability purposes.  And that was coming down from the BIE.  And we had to shift everything and put everything into fast forward to get to where we needed to be just to catch up.  

As we were doing this, our kids were setting over here because we were putting all of our energy into these other things.  And sometimes ‑‑ that could be a bureaucratic system.  I don't know.  But my guess is there's something to do with that.  

But when you administer these policies and procedures and regulations and make new rules or whatever, think about what it means as an impact for us in the school system, because until you're out there teaching in the classroom and have that firsthand experience ‑‑ some of you may not know what we're talking about, but you people that have been in the trenches and know this and understand this know exactly what I'm saying, that those are things that really do hamper educating our kids.  We've experienced that, and it's very frustrating at times to really deal with some of those issues and obstacles.  

Granted, sometimes we're our own worst enemies in some respects, but we have to get beyond that too.  We have to get beyond the politics.  We have to get beyond what it is that we think we need to do for family members or whatever that means.  And people know what I'm talking about.  And that's a tough one.  That is really a tough one.  But it's back to prioritization of the kids.  If the kids are the number one priority, then a lot of those things should just kind of balance and work ‑‑ be able to work through those things.  And that's a hard one.  

I'll tell you a little story just as, I guess, an instrument or a tool that kind of got us to a success level here at Chief Leschi.  Ten years ago or thereabouts, we were a high‑risk status school.  I don't know if you know what that means, but the bureau was going to take over this school because of mismanagement basically is what the conditions were in our school.  

As a result of that, there was a three year plan put together.  That three year plan, the Tribal Council signed off on it, the school board signed off on it, and the bureau signed off on it.  And they said, "These are the things you're going to do.  These are the things you have to do to get your school back into operating procedures so it's an effective school system."  And we did it.  It took us three years, and we did it.  

I'm going to give you an example, just a little bit of an obstacle in the way that kind of sets the tone of things we've had to deal with.  One day the Tribal Council calls over and says, "We're having an elders luncheon." 

I said, "Well, that's fine."   

"We want our elders to be dismissed at noon.  Give them administrative leave."

And I'm saying to myself, "We don't have administrative leave for that kind of thing."  

And we didn't.  It wasn't in our policies and procedures.  Under that three year terms and conditions that everybody signed, we were to follow policies and procedures.  So there was no policy for administrative leave to reduce or let elders go to a luncheon for their tribe.  

So there we were kind of knocking heads.  So what do you do?  Well, as it turned out, they kind of realized what our policy was, and they kind of realized what our agreement was.  So what we did is give the elders leave without pay for half a day and they picked up the extra half day pay.  

So it was kind of a win‑win situation.  But that's just an example ‑‑ and that's probably a small example ‑‑ of things we deal with in our school system as far as some of the political things that impact that seamless approach to our schools in administering policies and procedures.  

And I'm sure everybody out there has a story about what that does and how that affects you and your school for operation purposes, dealing with personnel or kids, kids of council that may misbehave and they have to discipline them.  We all have kind of been there and done that.  Those are tough ones a lot of times.  

For people that are not there on a daily basis and understand how to deal with those things, it can be very ‑‑ it can be very threatening at times.  Some people have lost their jobs over things like that.  

That's the nature of our communities.  That's the nature of our schools in a lot of respects.  Until we understand and realize and know what we're dealing with and until we prioritize what it is ‑‑ that we're about kids, then we, as adults, must fight those battles.  That would be in the best interest of the kids as long as we fought those battles.  And they're tough battles, but they have to be fought.  If you don't do them and you don't stop the politics of things and the ways of things, the way they are or were or whatever, then it's just going to continue.  

I think we talked about the achievement gap and how far native kids are behind in the achievement gap, and we rationalized why that is.  I think I just gave you a little bit as to why that is.  That's not the only thing, but that's part of the problem.  But, there again, that seamless approach I think is what we all have to concentrate on and how we make that better and make kids the number one priority.  And once we do that, we're going to see gains.  

I can tell you, when I first came here 10, 11 years ago, our reading scores were probably 10, 15.  Today they're probably 70‑some percent.  That's an example.  So I'm telling you it can be done.  It can be done.  Our kids can learn.  Our kids are bright.  But we need to gear up to really give them that best opportunity.  

Somebody talked about giving kids an opportunity once they go out the door and go into higher ed.  You know, that's what we have to Muckleshoot for.  Those are things that are challenging for our kids sometimes, for them to take trigonometry or algebra 2 or whatever.  But those are the things we've got to put out in front of them.  We've got to give them the opportunities to take those courses, those kind of course requirements for graduation so that a lot of them they'll automatically have to take.  

I would say as tribal schools in some respects we're behind public schools ‑‑ and that's just kind of automatic based on what you see as far as some of the data, but I would say our gains and things that we're doing in our schools really do reflect a caring attitude towards our kids.  That really reflects, you know, what they're trying to accomplish for our student performance and things like that.  

And I believe with all my heart that kids are really given the best advantages in tribal schools than in public schools, and I'd bet anybody any day that that's the case.  Our kids get so much more than the academic piece that's so important to them because of their lives that they come from into this school system.  

When they get into our school system, basically we're their fathers, we're their mothers, we're their nurses, we're their psychologists.  We're everything to those kids.  We give them the meals.  We take care of them.  A lot of times kids don't want to leave, but that's the way it is.  

Whether that's unique or not, that's just the way it is, and that's part of the education process that we bring to our kids that helps facilitate that whole process of developing a kid.  That's what we ‑‑ that's what we do.  That's what we have to do.  Those are important ingredients in educating our kids in a lot of ways.  

So I just want to leave you with that thought in your mind about a seamless approach to education because I think this applies to all of us in this room here as to how we look at things.  

I really firmly believe this.  DOE, you can make it hard, you can make it easy, or you can make it just as conducive for us as well as you and work together.  I believe the BIE could do the same thing.  

I've been under an administration where it's a hammer‑down approach where you will do this and this is what to expect and everything else.  And that doesn't work a lot of the times.  It doesn't work any of the time.  

Collaboration and working together is the most effective means of getting things done.  Until we get all that pulled together and take the right approach to educating kids, we're going to be setting here ten years from now talking about the same thing as to how come the achievement gap has not been, you know, widened ‑‑ or shortened I should say.  

It's because of the very ‑‑ some of the very things I've talked about and some of the very things we've experienced, and we know exactly what I'm talking about and how we get to that point.  It's our responsibility as adults to always push that agenda in the best interest of the kids.  Thank you.

PATRICIA WHITEFOOT:  Thank you very much from the superintendent, again, working at public schools and our Bureau of Indian Education funded schools.

SUZI WRIGHT:  Good afternoon.  I'm Suzi Wright.  I work at the Tulalip Tribes as a policy analyst.  

Our board of directors is busy with Canoe Journey this week.  Our education director was planning to come today, but she's at a funeral.  So I'm going to actually not speak from the heart.  I'm going to read the words that our education program wrote because I feel more comfortable doing that.  

The Tulalip Tribes, we're north of here.  You all know, just north of Everett.  We are the second largest employer in Snohomish County.  So we have a huge need to employ tribal members.  And we don't employ all our tribal members because they're not all yet ready for employment or trained up.  We hopefully want them to minimally have a GED or to have graduated from high school.  We also want them to be rich in culture and language and history and civics and take pride in their tribal identity, in their heritage.  

We give a lot of money to the school districts.  All of our schools on the reservation are public schools.  There's three public schools on the reservation.  We give a lot of money.  We do programs.  We do tutoring programs.  We've got special mathematics programs in our elementary school.  We pay for advocates in all the schools to work with the students and be there to guide them and bring data into our tribal ed department.  

But this year two of our schools, our Tulalip Elementary School and our Totem ‑‑ it's not on the reservation ‑‑ Totem Middle School, were identified in the 5 percent of the lowest performing schools in Washington state and went into school turnaround status.  

We did get a state grant, and we're going to be implementing those measures, I guess you'd say, starting this fall in those schools.  Now, we had little say over what the measures would be, although we did partner with the district on the grant and we went and presented the grant with the district so that we could get the money because the money is real important.  

We believe that our students are dropping out in the third grade ‑‑ or that's where they begin, at least, to check out.  We want to bring that into the conversation now because we want to think about that.  We want everyone to think about that as we're looking at research in terms of dropouts.  

That being said, I want to read this:  Education is a trust responsibility between the U.S. Government and Indian tribes.  However, trust responsibility in education for Native American students in public schools has never been fulfilled.  Every report on Indian education since the Miriam Report of 1928 has concluded that the needs of Indian children and education are not being met.  

We want to emphasize trust responsibility as one of the most important concepts to include in the reauthorization of the Elementary and Secondary Education Act.  

The United States Constitution does not authorize Congress to provide for education, leaving much of legal control of public education with states.  The role of states in upholding trust responsibility must be defined in the reauthorization of the ESEA because the majority of Indian youth attend public school.  In fact, all Tulalip tribal members attend public school.  

In order to share responsibility in meeting the educational needs of their youth, tribes must be physically empowered.  Tribal governments must be given full opportunity to apply for discretionary grants in all areas of education.  Tribal government should have full authority to create tribal charter schools in school restart.  Finally, tribal government should have the support to work in collaboration with districts to build innovative school models, and educational funding must be equitably distributed.  

The theme of accountability threads its way throughout the Blueprint for Reform.  The needs for states to use comparable assessments which measure similar standards as well as for children to have easy transitions to new schools underscore the importance of accountability.  Yet, how can we meet the needs of states, districts, and transferring students without excluding the needs of Native American students?  

Our native languages are dangerously close to dying.  Our tribal youth don't know where they come from.  Our tribal enterprises have very few high school graduates to hire.  

We worry that the movement towards national standardization is going to further narrow curriculum.  When reading, math, and science content is standardized and assessed, then used for accountability and withholding of funds, those become the focus of curriculum to the exclusion of other important subjects.  Moreover, the common standards are not responsive to diverse cultural perspectives.  

The Tulalip Tribes wants to work with you to reexamine this approach to accountability so that the goals of the tribes can be met while providing support for states, districts, and transferring students.  

Another theme which permeates the Blueprint is that of using data to guide instruction, evaluate teachers, and choose best practices.  We cannot agree more that decisions in education should be based on evidence and that research and data give us valuable information.  Yet, what do you do when there is no research or little research on Indian children?  

There are large data gaps on Indian students because the numbers are often hidden to protect individuals.  There are large research gaps on best practices.  We have to relook at our approach to data and research so that our students and their needs are not excluded in the decisions that impact their lives.  

The Tulalip Tribes is looking forward to continuing to partner as we create an Elementary and Secondary Education Act which will provide education for all children and support each and every child to reach their fullest potential.  Thank you.

MILLIE KENNEDY:  Hi.  You all met me this morning.  My name is Millie Kennedy.  I'm a member of the Tsimshian Tribe.  We migrated from Canada 110 years ago.  We didn't migrate that far.  We're located in Southeast Alaska now.  

I work for the Northwest Justice Project.  Has anybody here heard of the Northwest Justice Project?  

Oh.  Almost half the room.  That's really good.  

When I used to go to meetings when I first started this position, I'd ask that and maybe one would raise their hand, and that would be my colleague.  I'm going to call her up here.  Her name is Jennifer Yogi.  

Before I get started, I want to explain briefly what the Northwest Justice Project is.  It's part of the Alliance for Equal Justice.  We have several alliance partners, including the American Civil Liberties Union, Team Child, Columbia Legal Services.  

I was hired as the Northwest Justice Project's first Native American advocacy coordinator.  The main goal of my job is to make sure that low income Native Americans and senior citizens, whether they're on the reservation or whether they're urban, that they have access to justice.  

And so we ‑‑ saying that word, we have a huge load, a really huge load of priorities.  We're always priority setting ‑‑ priority set, priority set, priority set.  And like everybody, we have limited resources.  So we have to really be picky about those types of legal services we provide at Indian country.  And, to me, Indian country is both off and on the reservation.  

One of the reasons I'm saying that is because, through my work, I discovered a lot of things.  One of the things I did not know until recently, two years ago, from some Indian educators ‑‑ and I'm looking at Mary ‑‑ that over 62 percent of all Native Americans live off the reservation.  

I recently went to a presentation by Sherman Alexie.  He said in the next census period that's going to reach up to like 72 percent.  That's a pretty high number of Native Americans who live off the reservation in urban Indian communities or ‑‑ yeah, urban Indian communities.  

We have a lot of services that we have to try to provide to the communities.  We have several layers of priorities.  We have 14 field offices.  We have 3 satellite offices.  We have a Farm Workers unit, and we have a Native American unit that Jen and I work in.  

We don't just litigate.  We also have a lot of involvement with community education.  That's where I have met Patsy.  That's where I have met Mary and other people, Sally, and several people in this room, John Martin.  

We've been involved in the achievement gap study in listening sessions and helped Senator Kauffman kick those off last year.  We helped organize six sessions throughout the state.  This year we coordinated Know Your Rights panels, and we focused up and down the I‑5 corridor.  We had a Know Your Rights session at the Sauk‑Suiattle Tribe.  We had one at the United Indians.  We plan on having two more at least this year.  One in Bellingham.  So I want to talk to Mr. Thomas about that.  We're going to have another one down in Pierce County.  So I would like to include the Muckleshoots and the Puyallups in that.  

I'm going to have Jen talk about our priorities and what we talk about at these Know Your Rights panels.  

We don't do them by ourselves.  We rarely do our work by ourselves.  We work in partnership with the Native American communities, the Northwest Indian Bar Association, the Indian Law Section, the Indian Educators, and also our alliance partners, including the ACLU and Team Child.  All of the people we work with are all trying to work towards solving the same problems.  

I wanted to echo Mr. Lewis' words about broken families.  At the end of the day, it's all about broken families.  It's nice to have a parent there to advocate for you, but if your parent is not there, who's advocating for you, especially when the grandmothers are burnt out.  And now the grandmothers are starting to raise great grandchildren.  They're the ones that are providing the stability in the life of a native child.  

Anyways, I didn't want to get shook up, but, you know, it is a very emotional issue, growing up in a broken family, and many of us have.  It still hasn't changed that much.  

You have huge tribes really making inroads politically with gaming money, but there's a huge disconnect even with those successful tribes between the broken family and the people who are benefiting from gaming.  There's just a really huge disconnect there.  

So I wanted to talk about broken families and say that, you know, you have to have a healthy family before you can even begin to approach the school district system or any other system.  The child needs an advocate, and usually that first advocate is the parent or the grandparent.  

In addition to that, the other thing I heard a lot this morning when the leaders were speaking and Senator Kauffman and Jerome is racism.  I got pretty involved in wanting to know more about the achievement gap study and what was causing that.  

I have a really good friend by the name of Michael Tulee.  Does anybody in here know him?  

Okay.  About a quarter of the people know Michael Tulee.  

Michael Tulee is my buddy.  Him and I were transients together in Washington, D.C.  I only say that because we both took jobs there at the same time.  It's really hard to live there, and we both ended up back in the Northwest.  

He and I became pretty good friends through that journey, and I have used him and Mary and Patsy and other experts in the field in order to try to have conversations with them and try to figure out, you know, what's causing this high dropout rate of Native Americans.  And the numbers we have, they're not even correct.  My law clerk came up with the term "data collection inequality."  

We had to write a legal memo on that because we were trying to address what is this, and we didn't have a word for it.  Her and I were brainstorming, and then she said, "data collection inequality."  

Back to the racism part of it.  I do understand there's a House Bill 1495.  House Bill 1495 is a state statute that was initiated by Representative John McCoy and pretty much implemented a lot by John McCoy and Senator Claudia Kauffman, and I believe that's what led to the achievement gap study.  

Well, House Bill 1495 highly encourages the school districts to teach a culturally appropriate curriculum.  It does not mandate.  It highly encourages.  I think that that's a big problem because a lot of school districts are not going to teach a culturally appropriate curriculum, meaning, you know, what is tribal sovereignty, what is the culture and the tradition of the people of your area, how do the Indians look in your area?  

Everybody thinks Alaska natives are all Eskimo.  We are four different groups.  We have Eskimos, we have Athabaskans, we have Aleuts, and we have Northwest Coastal Natives.  And I'm a Northwest Coastal Native.  A lot of people don't know that.  They think we're all Eskimos.  But we're all proudly Alaska natives.  

When you talk about a culturally appropriate curriculum, I think about my grandmother sitting in the back of the classroom having a real struggle with English but speaking the language and being ignored because she speaks the language and she talks the language better than she speaks English; and then the little girl in the front of the room with a big white bow, prevailing in English, speaking really fluently, getting all the attention and the praise.  

Why do our people self‑medicate?  Think about it.

Recently we had these Know Your Rights panels that I talked about earlier, and we're going to have more this year.  Senator Kauffman just committed us to having one in Tulalip on September 26 and 28.  It's tied to the Native Action Network Group that she and Iris Friday work on.  So we have our work cut out for us.  

I wanted to say one thing.  I notice that a lot of people use examples.  As part of our culture, we like to use examples and visual thinking.  

When we were at our Know Your Rights conference, the first time, we had one at Indian Heritage High School on January 19.  I know Andrea was there and spoke up.  She always does, and she does well.  

There was a young native girl there who was in junior high.  I can't remember what tribe she was from, but she said that she would walk up and down the hallways in the school, and people would just ignore her.  They wouldn't acknowledge her.  

One day they had a Native American Cultural Day, and so she got to do a presentation at school and wear her traditional regalia and talk about the way she dances.  She said, after she went to school, everybody acknowledged her and she began to be proud of who she was.  

So I really think that cultural continuity should be a must in the school districts everywhere.  I really think that people need to know who I am.  

When they look at me, they go, "Oh, are you Filipino?  Are you Mexican?"  

I say, "No."  

You know, and a lot of times Filipinos will ask me if I'm Filipino.  I say, "No, I'm not a Filipino.  I'm a Native American.  I'm a Northwest Coastal Native."  I said, "You guys look like me.  I don't look like you.  You need to know what your Indians look like here.  They look like me."  

If you go to Alaska, up and down Southeast Alaska, you're going to see a lot of Millies.  If you go to Lummi, you're going to see my twin sister, Connie Edwards.  People have been getting us mixed up for years.  We're not even related, but people thought we were sisters.  So you're going to look ‑‑ this is how Northwest Coastal Indians look.  They look like me.  

And no offense to the people from the plains, but we don't look like a plains Indian.  We look like Northwest Coastal Indians.  We wear sneer hats.  We use button blankets.  We have a certain dialect.  

So I really think that the broken families issue and the racism are alive and well and our leaders need to get past that denial.  

Now I'm going to turn it over to Jen.  She's our full‑time Native American Unit attorney.  She cranks out zillions of cases a year, and I don't know how she does it.  She still gets sleep somehow.  

She's going to talk about the Northwest Justice Project and the priority areas that we work on with regards to Indian education.  I'm going to just stand behind her, because that's what we do, while she talks about what the Northwest Justice Project's priorities are.

JENNIFER YOGI:  I always like my bodyguard.  

I'll just reiterate that native education is a priority for Northwest Justice Project.  We are a resource for parents and students who are seeking to enforce their rights, ensure that they're getting their educational needs met.  

The way that calls come to us or clients come to us may be different in terms of what the case looks like.  Sometimes it's someone saying, "I'm being singled out for discipline" or "I'm being unfairly disciplined."  Sometimes it's that, "I need this type of service in order to learn, and I'm not getting that from the school."  

And so we just, you know, encourage you to contact either one of us or talk to our office if you have questions.

MILLIE KENNEDY:  And I just want to add one more thing.  I see Patsy coming up to get ready to cut us off here.  

We do have a free website.  It's called WashingtonLawHelp.org.  We have a wonderful colleague at the ACLU by the name of Rose Fidel.  She did a fellowship down in Colville to address the issues of border town racism and the achievement gap dropout rate in that area.  She's helped co‑author a Know Your Rights pamphlet.  It's so important for everybody to know that that's there.  We also have a Native American section that me and my colleagues have been working on and developing.  

We're really ‑‑ our priorities are in youth law, and Indian education is our big issue there.  We work on civil rights in Indian country.  We focus on employment law and banishment and exclusion.  We also prioritize consumer law with regards to debt collection, housing issues, and things like that.  

But, you know, we're not the enemy.  We just want better systems for our people.  We want fundamental fairness everywhere, whether it's on the reservation or off the reservation.  

The Federal Government and a lot of other systems really kind of left us in a funky situation here.  So it's up to us to make our systems better for our people.  Thank you.

PATRICIA WHITEFOOT:  Thank you very much, Jennifer and Millie.  Thank you for your words of support in terms of fundamental fairness for the work that we're all doing in Indian country.  So thank you.  

Karyl, Karyl Jefferson, Northwest Indian College.  

KARYL JEFFERSON:  Thank you, Patsy.  

Good afternoon.  My name is Karyl Jefferson.  I'm an enrolled Lummi.  I'm here on behalf of the Northwest Indian College.  Northwest Indian College is a tribally chartered institution.  We're a two year  degree granting institution, currently in the process to be accredited as a four year degree granting institution, which is very exciting for us and a real ‑‑ what's the word I want to use?  

There's hardly a word to describe what that means for access for education for our native communities to have a regionally chartered accredited four year degree granting institution.  

We serve Washington, Idaho, Oregon, and some Alaska.  We have 6 staff sites.  We have non staff sites in 32 different tribes in the region.  So we have quite a broad reach.  The students at our institution represent over 100 tribes nationwide.  

I'm honored to share recommendations about the reauthorization on behalf of our president, Cheryl Crazy Bull.  I currently serve as her special assistant.  She's asked me to come and share her words with you.  

She regrets her ‑‑ and she sends her greetings and regrets that the summer retreat for the American Indian Higher Education Consortium ‑‑ they're currently meeting, although the presidents of the tribal colleges and universities are all meeting in Big Sky.  So that's where they all are.  I'm sure they would be here.  This is a very important consultation.  She would be here if she could.  

In addition to expressing the recommendations of Northwest Indian College, the following recommendations are also important to the American Indian Higher Education Consortium, which represents 36 tribal colleges and universities in the United States and 1 in Canada.  

We recommend, number one, that the Department of Education ensures specific programs for tribal college participation in the national efforts to increase the number of teachers in America.  A specific program for the tribal colleges and universities would replicate already successful strategies which educated many reservation teachers and administrators since the inception of tribal colleges more than 40 years ago.  

We are challenged to compete for awards that are historically being given to mainstream institutions while we are the most direct and best conduits into education in our tribal communities.  

That mirrors some of what we heard earlier about growing our own and having tribal teachers in tribal classrooms.  

As a reauthorization of the Workforce Investment Act unfolds or in a separate authorization, the critical need for adult basic education funds for tribal communities must be addressed.  

At Northwest Indian College, many of our students benefit from adult basic education services, which we find are inadequately funded both at the state and at the tribal level.  

If you don't have success in the tribal schools and you need to complete your adult education and your GED, we find at Northwest Indian College that that's one of the key needs in education in our communities.  

Northwest Indian College encourages the full participation and support of the DOE of tribal education departments and supports their designation as tribal education agencies which strengthens tribal control of education and creates greater access to vitally needed resources.  

As institutions whose very existence is an exercise in tribal sovereignty and self‑governance, tribal colleges and universities are evidence that community‑based programs and approaches to education are the most successful for tribal people.  

Continued investment in language revitalization and cultural education has been proven necessary in successful education of native youth and adults.  

We encourage and support full funding of programs to train native language teachers, to develop curriculum for all age groups, and to offer extended after‑school and summer opportunities for students to immerse themselves in their language and their cultures.  

Academic achievement of students in early learning and K‑12 has an impact on students in the tribal colleges and universities, most of whom come to us inadequately prepared both for college courses and for the college experience.  

We had that conversation over lunch.  

You can learn how to read and write, and you can come prepared with the academic skills to be successful in a college situation.  The social skills are just as important.  We call them soft skills, right, in the workforce movement.  

Those skills are critical as well because if you aren't socially prepared just to be maybe the only native sitting in one of these institutions in one of those classes, if you don't know how to handle that and to expect that, it's a very lonely existence.  Many of us know that.  

I lost my place.  

We support our tribes in their efforts to provide tribally defined assessment strategies and in their opposition to the common core standards.  

Northwest Indian College is successful in its own efforts to define both academic and cultural assessment and offers the recommendation that local tribal control be the primary framework for implementation of any national achievement standards.  

Although not directly related to the reauthorization, Northwest Indian College appreciates the opportunity to share additional goals for the Department of Ed to consider.

The tribal college appreciates the opportunity to participate in Title III programs which support essential development and capacity building in our institutions.  It is critical that an instruction competition for the tribal colleges and universities remain a key component in Title III in order to ensure that we have the physical and technological facilities to support our growth.  We have been told recently that they're not going to have this competition because they're understaffed and don't have time.  

Department of Ed should promptly streamline the application process for eligibility in Title III to ensure the intent of Congress, that all tribal colleges participate in Title III.  

Finally, but of great significance to the development of excellent working relationships among tribal colleges, tribal communities and the Federal Government, the executive order on tribal colleges and universities, if it hasn't already been signed, needs to be signed.  

The executive order ensures accountability and participation and is a tool for promoting private and public partnerships in the manner advocated before by the current administration. 

Related to the executive order is the critical and timely need for all Department of Ed staff to be well informed about the identity and role of the tribal colleges and universities so we may fully and adequately participate in all available programming and so we can continue to be honored for our role as the charter entity of sovereign nations.  

Those are Cheryl Crazy Bull's remarks.  

And I'm going to add Karyl's remarks.  If she gets five minutes, I'll take two.  

I remember this past Christmas ‑‑ and I'm just going to tell a little story because, like I've heard, that's the way we are.  

You know, I get on a million mailing lists for catalogues.  At Christmastime I get 14 or 15 of them in the mail a day.  That doesn't speak to the fact that I'm a shopper.  

One of the catalogues that came in the mail was a ‑‑ it was a nonprofit organization that said ‑‑ and I can't remember ‑‑ I'm trying to think of what the name of it was.  It was an organization that helped countries that were struggling and the people who lived there.  

You could buy an ox if it was an ox that was going to be the thing that gave the family the leg up out of poverty or you could buy bunnies or you could buy chickens or you could buy goats as gifts to the families who were in poverty.  So it was the thing in that community that was going to give them an opportunity to have their family no longer live in poverty.  

I was thinking ‑‑ you know, I grew up at Lummi.  I'm an enrolled Lummi member.  I was born and raised there.  I am entirely grateful to my parents for whatever they gave me that allowed me to be successful at Seattle University and be that lonely native person sitting there.  Not everybody has that opportunity, right?  

So I was really pondering about whether or not to donate money to somebody's ox, you know, when we have in our communities great need.  And I was visiting with one of my sisters, and I said, "What is it?"  If we were going to donate one thing to the families to help them change their social ‑‑ it's not culture, right?  We don't want to confuse our social existence with our cultural existence, right?

So what is that one thing?  And we agreed that it was education.  Maybe it used to be a fishing boat.  It isn't anymore.  That one thing that I believe is the thing that allows for our families to have the opportunity to not live in poverty, to provide a better way for their children and their grandchildren and their great grandchildren is access to education.  

That's why we're all here.  I know it.  And I just appreciate it.  My hands are out to you, and I thank you for the opportunity to speak.

PATRICIA WHITEFOOT:  Karyl, please let Cheryl know that we missed her.  Her presence is always a welcome presence in any place ‑‑ anywhere we're at with education.  Thank you for your personal story as well.  Thank you.  

So we have Sally Brownfield from the Squaxin Island Tribe.

SALLY BROWNFIELD:  I'm Sally Brownfield from Squaxin Island Tribe.  I'm the education director there.  

I taught in the classroom for 20‑some years and taught in teacher education programs and got to do a lot of different things.  Like someone said, it wasn't easy.  I had to fight my way through all of it, through Shelton School District as a kid, seeing most of ‑‑ most of my friends and family around me leaving school, especially ‑‑ in those days, it was the boys.  They let the girls slip through, but those boys were not going to get through no matter what.  

You know, I saw some of that firsthand.  I had boys that were ‑‑ they had to get this English thing done or else they weren't going to pass the class.  And they didn't know how to do it.  I said, "You guys have to do this."  I showed them how to do it, and the teacher still said, "Well, I don't believe you did it.  You probably copied off of something" and flunked them anyway.  

This was before we did our fishing demonstrations up here, but when it was starting down on the Columbia before it started in Puget Sound.  

My grandfather had a copy of the Medicine Creek Treaty and taught me all this stuff.  I went and I did this really strong report on treaty rights.  And all the kids were just in awe when I did that report.  This was a part of history they had never ever heard.  They had all kinds of questions.  

In front of the class when I turned to hand the paper to the teacher, he said, "Well, it's a good report even though it is a pack of lies."  

And, you know, we all have those stories.  And that's real.  And they aren't just stories.  Those are things that stick with you.  

I have stories from when I went to Evergreen State College of some of the professors there.  I have stories from University of Puget Sound where the head of the education department assigned me 50 miles away from my home to do my student teaching.  I told him ‑‑ and others were allowed to set up their own student teaching a block from their house.  And I was told to take it or leave it.  And it was said straight out, "You're an Indian.  If you get through this, you'll probably just teach in an Indian school anyway."  

At PLU, taking a math class, in the middle of math class, the teacher stopped and says, oh, he's got to tell us a joke.  His jokes about these people on a stagecoach or out west and a bunch of Indians are coming after the stagecoach.  And he stops and says, "You know what those Indians do to people in stagecoaches?"  

You know, those aren't just my stories.  Those are stories that happen, and, yeah, a while back when it happened to me ‑‑ and I haven't seen a whole lot of change.  It happens and happens.  

When I'm here at Puyallup, I think about this beautiful school that they have.  It was said something about we all help each other, and we do.  We had a young Squaxin man graduate from Chief Leschi, a very proud first graduate of his family.  He's going on to college next year.  And, you know, down in Squaxin we've got ‑‑ you know, like I said, we all help each other.  We have Puyallups and Nisquallies and Choctaws and Osage and ‑‑ you know, we're all native peoples.  

When I'm here at Puyallup, I think ‑‑ I always feel the spirit of my grandfather when he went to ‑‑ when he was a kid, he went to St. George's up here at the King/Pierce County line.  It was a Catholic boarding school.  Later he went here to Cushman.  I think of those stories that they had from that generation.  

Then I think of my own kids and how I taught my oldest son that you are to be a good listener and when you use words, when words come out of your mouth, you can never take those words back.  So it's very important for you to listen and for you to think before you speak.  

And then I sent him to public school, and he got punished for that.  He didn't say things fast enough and ‑‑ also, he was raised with all these cousins, and so he had like four cousins in his kindergarten class, and they wouldn't let them speak to each other.  

My oldest son quit school in kindergarten.  Even at five years old, he knew what was going on.  And he said to me, "Why do I need to prove myself to these people?  I know what I know."  

He wouldn't speak to his teacher, but we had an Indian education person, a Title VII person, that was in that kindergarten class one hour a day.  And he said to me, "If I have something to say, I'll say it to Mrs. Crice."  That was it.  He didn't speak.  And he didn't make it through the tenth grade.  

There's a lot of things that we've looked at throughout the years.  And somebody else is talking about all those reports.  And if we go back to the Miriam Report in 1928, it tells us exactly what was going on.  And then we look at the Kennedy report, and we look at Indian Nations at risk reports.  We have been saying this for generations and generations.  

As I listened throughout the day, I've picked up on different things.  And I go, "But we're talking about civil rights" ‑‑ and I'm on this committee for OSPI too about ‑‑ and now OSPI is supposed to take care of civil rights, and they're real scared about the enforcement piece.  

But I go, you know, "These are civil rights issues, and they've been going on for generations and generations.  When do we take action on it?  When do we take action for our kids in our next generations?"  

I'm really concerned about ‑‑ also, in the state of Washington right now, I'm on another work group about early learning.  And we're talking in Washington state about whether or not we should include early learning in basic education.  When they talk about basic education, it's K‑12.  It kind of scares me to see how ‑‑ the success rate we've had with K‑12 and now think we're going to include early learning, our babies.  I'm really ‑‑ I'm really afraid of that one.  

One thing that sticks to my mind and what I keep telling myself ‑‑ I've heard people use the term "the achievement gap."  Now, when we did that study ‑‑ and I was one of the ones that helped ‑‑ we chose not to put that word in the title.  We never have used, except for now it's all political and ‑‑ you know, we did all of these researches ‑‑ this is really interesting.  We did all these researches in Washington state, the African Americans and Native Americans and Hispanics and all, because we're all unique, and we said where our needs were.  

After it was all said and done totally, now we've got this oversight group that Bernie and I work with.  And they said, "Oh.  Now we just want to look at your commonalities."  And I go, "What was this all for?"  Somebody is not getting it.  

But we chose to call our report just ‑‑ it was a report on native student achievement, period.  We started that report out with a statement purposefully that we need to think about, we need to remember always, that there was a time, a time when every native child was considered gifted and talented.  

Every child is still gifted and talented.  It is up to us to recognize that and support those gifts and talents that they bring to this world, not to limit, not to squelch, but embrace and make sure that our teachers have the ability to see and to nourish each child that comes to them.  

The four things that I see of great importance in our schools and with our teachers ‑‑ and "teachers" is used loosely because every adult that comes into the life of that child is a teacher.  

Number one is relationship.  That's one thing we do not do in our higher education with teachers.  The business world does a lot better job of saying how you have to have good relationships with people to sell your product than we do in our higher education institutes and how we work with not just their child, but a whole family and a community.  

The curriculum, if we don't see ourselves in that curriculum, we don't belong in that room.  We don't belong a part of it.  And we've excluded and excluded our native children in the curriculums.  

We haven't just excluded them.  I have my fifth grade class.  I taught them about critiquing books and different things.  And we picked up a Houghton Mifflin book, and it was horrible.  The story wasn't too bad.  It was a factual thing, digging up the past.  It was about archeology in Jamestown.

Anyway, all the materials that were worth it that the teacher was supposed to use and all the answers were outrageous.  

And my kids ‑‑ it was one of my special ed students that said, "Mrs. Brownfield, these Indians in these canoes look like Raggedy Ann and Andy."  That was his first ‑‑ and from there the whole class started looking closer and closer and asking these really deep questions and said, "What do we even do about this?"  They wrote letters to the publisher.  Nothing happened.  

Three years later ‑‑ that was in fifth grade.  Three years later I went ‑‑ I was teaching those kids in eighth grade.  And they go, "What ever happened with those letters we wrote?"  

So I got a hold of Houghton Mifflin again, and I sat down and met with them.  But, you know, nothing happened, because how many people do we represent and who pushes ‑‑ who buys them and how the textbooks are written.  So curriculum is very, very important.  

Another thing ‑‑ the third thing is environment.  When I say environment, it means the whole thing.  What does that building look like?  What does that classroom look like?  Look at these walls here at Leschi.  They reflect the culture.  Children can come in here, and they feel proud.  They know who they are.  They can also look over here and say, "Where am I going?  How does this all fit together?"  Environment is hugely important.  

Also, not just what's on the walls, but how do you put your desks or tables in a classroom?  Where do you let them sit?  How do you let them go from one place to another?  How friendly is that environment?  Is it inviting to the children and their families?  

Another one is instruction.  What's important in instruction?  How is that delivered to children?  Is it lecture always?  Sometimes you need it.  Is it group work?  Is it team building?  How do we help our children learn?  Is it directed to them, or are we creating areas of instruction so that they come up with the learning themselves?  

These are the things I'm looking for in good schools for our native children.  You've got these papers ‑‑ there's a paper from TEDNA, all those formal things.  You've got this one from the Tribal Leaders Congress.  You have one here from NIEA.  And I'm part of all those, and they're all good recommendations.  

What I want you to take back and always remember is we're talking about human beings.  We're talking about children.  We're talking about families.  We're talking about our futures.  And we're working hard in Indian country.  We're working really hard, and we have every intention for our next generation to be the strongest ever, and we're hoping that you can help us along in that pursuit.  

PATRICIA WHITEFOOT:  Thank you very much, Sally.  Experience, direct experience from the classroom ‑‑ it's important that we also take time to listen to our teachers as well.  I know I've got several other teachers that are here too.  

The next one is Mary Wilber, Seattle School District.

MARY WILBER:  My name is Mary Wilber.  I'm Okanagan, Osoyoos Indian Band.  I'm actually from Lake Washington, Bellevue, and North Shore School Districts.  It's a consortium.

PATRICIA WHITEFOOT:  I'm sorry.

MARY WILBER:  That's okay.  

I wanted to start today ‑‑ you know, as I was looking at the school and looking at everything around, it's a beautiful day.  It's a good day to be here with you.  

I do Title VII Indian education.  And I wasn't sure, you know, should I come to this.  Patsy sent me the email.  And I thought what an honor to be here today.  

As I watched the young children walking ‑‑ and they were probably going for their lunch ‑‑ it made me a little sad because I miss my students.  You know, I get to work 180 days a year, six hours a day.  That's what I'm funded for through my program.  

But I started thinking about my students.  I have Justin who's from Lummi, I have Morgan who's Puyallup, Jayden is Yakama, Jeanette is Spokane, I have Shawana who is Swinomish, Celeste who's Colville, Brittany who's Snoqualmie, Lacey who's Tlingit, Jordan who's Makah, and I have 229 other students that I get to work with almost on a daily basis.  It's an honor for me to be able to work with those students.  

I have to tell you your students are doing well in our districts.  We just had our graduation ceremony in June, and we had 15 of our seniors, 15 of the 15 seniors graduated this year.  And they were all at our recognition banquet.  And what a glorious night to be able to spend time with their families, build those relationships, build that community that's needed, build leaders.  

I feel like that's what my job is is to build my students in my districts to be the best people that they can be and ‑‑ and we're urban, you know.  They might not know a lot about where they're from.  They haven't lived on the reservations.  But they know what tribes they are.  And that's very important to them.  And they hunger and thirst.  

And so I can hardly wait to see them at back‑to‑school night and share with them what I did this summer and that I was able to come to this tribal meeting today and to be able to see their great leaders and to share with them the names of you and you're there doing the work.  

They might live in Bellevue or Kirkland or Redmond or Bothell, but they think about you.  They know where they come from.  And it's their right as a native person to know who they are.  And so I will do the best that I can do to bring that to those urban children so that they will have full lives, that they'll be able to walk in both worlds because that's their legacy.  That's what our ancestors want for our children.  And that's why I think our programs are good.  I think that's why my program is powerful, because those students want that connection.  They crave that connection.  

And I'm so grateful for people like the Muckleshoot Tribe.  We write grants, and they provide funding for us.  So we're able to do a lot more in our programs because of the tribes that are in the area.  

So I wanted to come today to say thank you to the tribes of Washington state for being so generous, for providing programs, inviting us in urban country to come to your programs and to partake of that culture, to be with our people, to rub shoulders, to feel your spirit, because that's what it's all about.  That's what makes us strong people.  

You know, I think that ‑‑ there was one question:  How do we change the outcome?  We change that outcome, we change our children's lives by building those relationships, by building a community, by making us a strong people and a strong nation wherever we are at.  That's what our responsibility is, and that's what I will continue to do in Bellevue, in Kirkland, in Redmond, in Bothell.  

You know, sometimes I know people laugh because they go, "Oh, you guys are all rich Indians up there."  Well, we're not.  95 percent of my families are single families.  It's mothers raising their children, and they're doing a darn good job.  

That's why we have to build that community, because we have to make each other our families.  We have to put aside, you know, what tribes you're from.  You know, I'm from the Okanagan.  I'm from the Osoyoos Band.  Over the hills in Similkameen.  When I was a kid, they called us farmers and laughed at us because we grew grapes, and we called them cowboys because they did horses.  But you know what?  We're in a different era now.  We need to work together to make our lives better.  

You know, I think about my people a lot.  In fact, I got to spend the last ten days at home, and I wish I was home yesterday just because we've had a lot of loss in our community up and down the Okanagan Valley.  It makes me sad because I look at our young people and I look at the drugs and alcohol that are in our communities and I look at the gangs that try to take our children from us.  We need to stop that.  We need to make a safe place for our children.  

And, you know, education is the way.  It really is.  I think about when I was in high school in the '70s and graduating.  I was probably about one of the first ones to graduate from our band.  Since then, a lot more have graduated.  And I look at our band, and I look at the economic development.  I look at education, and education is a priority.  And I think that's what we need to make it.  Someone said it here.  Education ‑‑ I think Sally was saying ‑‑ I think everyone says it.  That's what we need for our children.  

So I'm going to keep up the work.  You know, sometimes I think, oh, I get on the political side and I, you know, do things in Washington state.  I try to do things at a national level.  And then I think, You know what?  I just need to go home and do it in my backyard.  I need to take care of those children that I have stewardship over in my districts.  I have to help them make it through because sometimes it's ‑‑ it's hard.  

It's not an easy task, but it's a doable task.  It can be done.  We can graduate students.  We can send them on to higher education.  And they will make a difference for us.  And we will make our people proud.  We will make those that have gone to the other side happy.  They will look down, and they will give us the support that we need on this side as we continue our journey.  

It's good to be here today.  It's good to be here with strong people.  And you know what?  I have the best job in the world.  I live in the best place.  We've got educators here in Washington state and in the Northwest that care.  

And I like the one young lady who talked about being a word warrior.  And that's what it takes.  We need to use our voices.  And once we use our voices, we need to take action.  

I was talking to David Bean a couple of weeks ago, and he was asking me some questions and my opinions.  As we were sharing, you know, we said, "Well, we don't want to complain.  We're not complaining."  And he said, "Well, you know what?  My grandmother said if you're going to complain, you better be willing to do something about it."  

And so I thought, You know what?  That's what my mom tells me all the time too.  Don't complain unless you're going to take action.  

So we are word warriors.  I like that term.  I'm going to use it.  But we also need to take action, and we need to make things happen for our people, for our children, and for the children that will come in the future.

PATRICIA WHITEFOOT:  Thank you very much, Mary, for your commitment and the work, of course, that you do as a great example here in the Northwest for education leadership.  Thank you.  

Barbara Aston, Washington State University.

BARBARA ASTON:  Thank you.  As I ‑‑ let me introduce myself.  I'm a member of the Wyandotte Nation of Oklahoma.  I do serve as the special assistant to the provost and tribal liaison at Washington State University.  

My comments here come from myself personally, and they are shaped by my years working in education, 24 years, listening, observing, supporting the efforts of the tribes here in the Northwest region.  

I have one thought and recommendation.  As I look through this Blueprint and I see all the references, you know, state funding, grantees, funding to educational entities, I think of something that could make an enormous difference, and that is, if in every application, everything that involved receiving funding from the Department of Education, if from that entity, whether it is a state or an educational entity, that they be required to provide a document regarding their relationship to the tribes in the educational area they serve, a document that might be a memorandum of agreement or a memorandum of understanding that is evidence of their work, their ‑‑ first of all, their recognition and acknowledgment of the tribe in that place as a self-governing body, as a sovereign nation, and they're working with them, consulting with them, and forming plans together regarding education, both of the native students and the non-natives.  

And I know across this country there are those places where you can even walk in and read, oh, the tribe that was here is extinct now.  Those are tribes like my tribe that were dispersed under great duress, that were removed.  Many tribes have their trail of tears.  Or it may be like the Palouse people whose homelands are where our university ‑‑ our primary campus.  The Palouse people dispersed, and they are enrolled throughout tribes in the plateau region.  

Part of this requirement across the nation would be, one, increasing ‑‑ you know, it's at that local level within that community.  And increasing that direct engagement right there in that community, that is going to help our Indian children, but it is also going to provide the education needed by every citizen in this country as to who and what our true history is.  

As that education takes place, my hope is that there will be more justice and maybe the dollars.  So many tribes have to spend dollars in litigation just fighting for treaty rights, fighting for water rights, whatever it may be, dollars that could go for the health and the welfare of education of our children.  

Earlier in my career at WSU, I was the counselor in the native center.  And I was remembering a young woman there.  A student wrote an editorial for our university newspaper.  They were ‑‑ I think it might have been back when the Makahs were first able to take their first whale in many, many years.  And, boy, did that bring out ‑‑ you didn't have to scratch too far to get to the racism in communities, the kinds of things that were being said and written in newspapers.  

I think it was right around in that time that someone had ‑‑ a student had written an article for the student newspaper and was talking about natives and their free ride and their special rights and getting all their education paid for and other statements that were poorly informed.  

Well, I know the effect it had on this young woman.  She was the first in her family to be going to college.  She came to see me there at the native center.  She was in tears, and she was ready to go home.  

Having read that, she felt like where was she at on campus.  Her perception, you know, people are just looking at me and thinking I don't belong here.  Feeling a sense of shame because people are looking and thinking, oh, you just get a free ride.  You know, you've got these special rights you don't deserve.  

And, you know, I counseled with her and provided a lot of support and encouragement.  You go back in that classroom, you know, and you are going to make it.  

She graduated as ‑‑ you know, the first in her family.  She graduated as the first person in her tribe to have a degree in the area she chose, which was children and family studies.  She went back to her tribe, and she has worked in parent education in early childhood programs making a significant difference there.  

Every person in this country ‑‑ it is so far overdue what the truth is and educating about the treaty rights and federal relations of tribes.  I think to make this type of requirement will begin to bring about that change.  

So those are my comments today.  You know, I am so grateful to be here.  I'm grateful to all of you that you've come and grateful to President Obama to come and listen.  

All of us who are here are listening.  What I hear today I take back to the university I work at.  I take the words.  I take the thinking.  It gives me not only further perspective, but also strengthens my heart for the work that I'm doing.  

I just acknowledge everyone here.  Many are people that, you know, our paths are always crossing, and we're working together in education in many different areas.  This consultation also, I think, strengthens each one of us as we hear the words.  So thank you very much, everyone.

PATRICIA WHITEFOOT:  Thank you very much, Barbara.  And Barbara has conducted consultation sessions also with us at the Affiliated Tribes of Northwest Indians when we gather during the year around the Northwest and always open to listening to what our tribes have to say about the needs for education, particularly in higher education.  

With that, do we have any other individuals that would like to make a statement?  

Okay.  Come on up, Ms. Johnstone, from Spokane.

ELIZABETH JOHNSTONE:  Hello.  I'm Elizabeth Johnstone from the Spokane Tribe.  I work for our tribe's education program, which includes higher education and adult vocational training, GED, and JOM.  

Today is my birthday, and I'm really excited to be here today.  I'm really thankful and just happy that ‑‑ I'm really just impressed with everything that everybody has had to say today, and I really agree with a lot of the things that our leaders have said.  

Me personally, I don't come with a lot of ‑‑ I don't really have a lot of answers, but I just want to address problems, just the problem that I see in our community.  Number one right now on our reservation is drugs.  

I moved out to the reservation when I was in sixth grade.  I lived in the HUD housing, like in the projects.  Back then our neighbors just sold weed, and it wasn't that big of a deal that ‑‑ having a next door neighbor selling weed.  But now if you go to that same neighborhood where I went to middle school, Martha Boardman, now it's all kinds of drugs.  It's just gotten a lot worse ‑‑ pills and just ‑‑ it's crack.  It's meth.  It's getting really bad.  

I think that's just one of the main barriers getting in the way of our educational success.  If you look at our reservation public school, I think just ‑‑ I don't know.  It's just really affecting a lot of our kids and families.  

When I was in school, it was more ‑‑ like we learned more awareness about fetal alcohol syndrome, but now in this next generation, it's going to be even worse, developmental disabilities that come along with all the drugs.  

So that's just one of our needs that we have at our school is going to be special ed and just being able to just be prepared because it's just getting pretty bad.  

And then along with drugs is poverty.  I mean, that's on a lot of reservations.  We ‑‑ just a lot of poverty and we don't have a lot of jobs.  

Along with poverty is just parent involvement.  We don't have ‑‑ we have a lot of ‑‑ we have a great school and great teachers and staff and people that care a lot about our kids.  So we don't ‑‑ that's not really a problem.  We have a pretty nice facility, and we're going through renovations.  We don't have as much parent involvement as we need.  

Next is trauma, which is ‑‑ you know, all tribes face, but we face it a lot.  Just last year we had three ‑‑ at least three suicides on our reservation of young men.  Two of the three left behind young babies, and one of them was my nephew.  We just face that a lot.  Just ‑‑ I mean, you know, that's really common.  

My dad is a white guy from Jacksonville, Florida, and my mom is a Spokane tribal member.  My dad just recently realized how much more trauma his daughters have to go through as compared to what he went through growing up.  We just ‑‑ just one day he kind of just mentioned like, "Wow, you kids have experienced a lot of death."  And so that's just another barrier that we face a lot.  

Our school is just constantly trauma.  You know, we'll see our flag is at half mast, and we'll say, "I wonder who died today," you know.  

So drugs, poverty, trauma, and then another thing that I think we could use more in our school is sex education and more awareness about STDs and teen, early pregnancy.  We just don't have that in our school.  

I grew up mostly in Spokane.  Like throughout high school, I lived with my dad.  My twin sister lived with my mom on the reservation.  And if you just ‑‑ just through talking to her and comparing and contrasting, I got it a lot more, the sex ed, than she.  

We just don't have it.  We have a lot of ‑‑ a lot of teen pregnancy.  Just if you look around in our graduating classes, a lot of them have babies.  It used to be like in the senior year, and now it's getting into the junior year that they have babies.  

I just ‑‑ I think those are some of the main barriers that we face in our community.  I don't really have all the answers.  

A lot of great things were said today.  I agree that language and culture revitalization is very important.  We have a pretty good language program, and we're working on that.  We've got it in our Head Start and in our K‑12 school.  So we're working on that too.  

Just ‑‑ I didn't want to be a Debbie Downer or anything, but I just kind of was trying to think about it on my way over, just what the ‑‑ what's getting in the way for us right now.  

We could just ‑‑ we just really need more special education because we have a lot of students who need to be in ‑‑ who should be in special ed, but then there's a major stigmatism that comes along with it.  So a parent will decide not to have their student go to special ed because you don't want your kid to get labeled and just stuff like that.  

Yeah, I guess that's about it.  I'm just really thankful that we're all meeting.  I really appreciated everything that Bernie Thomas had to say, and I'm glad that you all are touching on these important things that really need to get done.  It just comes down to our culture ‑‑ preserving our cultural identity and then just the bottom line, I think, is just funding these kinds of programs.  That's what we really need is just the funding to keep it going.  Thank you.

PATRICIA WHITEFOOT:  Thank you, Elizabeth, for sharing with us.  It's good to meet you, from the Spokane Tribe.  

Any others?  Okay.  I look around the room, and there's no one else.
REVIEW AND NEXT STEPS 
PATRICIA WHITEFOOT:  All right.  It's almost 3:00 o'clock.  I just want to summarize some of the things that were shared here, but also I didn't have the opportunity at the beginning to talk a little bit about some of the work that's going on with the National Congress of American Indians and the National Indian Education Association.  

Having served with the National Congress of American Indians, you know, as a former Tribal Council person, it just keeps me right in touch with our tribal leadership.  And then also the work going on with the Affiliated Tribes of Northwest Indians, for our federal officials, we have the ATNI, which is made up of 52 tribes.  That includes the tribes from not only Washington, but also Oregon, Northern California, Idaho, Northern Nevada, Western Montana, and Southern Alaska.  We meet throughout the year throughout the Northwest with all of these tribes that come together to address, you know, the many issues that you heard about.  

As I was listening to the discussion, I couldn't help but think about, you know, some of the work that our community has been involved with back home.  We currently have our Title VII program, you know, Indian education, which is a supplemental program.  While we have supplemental programs that we're all operating with, sometimes I think that we get the sense and this feeling that we're to do everything.  And, of course, as native people, we do try to do as much as we can.  And you've heard everybody speak about the importance of addressing the holistic needs of children that are in our school systems and school districts but also families.  

So while Title VII, with our limited funds that we have, I want to focus on academic achievement.  You know, our heart tells us we have to try to do it all as much as we can with those limited resources.  Therefore, some of our programs seek additional resources, such as Title I.  Under Title I, we seek additional resources.  

The other funding under ESEA and other agencies, in the positions statement that you have, we've been discussing the priorities since we've had the meeting with the Obama administration back last winter.  So there have been a number of people who have been on conference calls maybe once or twice a month talking about these priorities that range from early childhood education on up to higher education and adult education.  

I was pleased to see the diversity of representation here today because we all do work together as much as we can to address those needs that do exist not only with, you know, with our own schools or tribal schools, but it also includes the piece with higher education, such as Washington State University, Heritage University, University of Washington, and Northwest Indian College.  

So we interact with all of these higher education institutions, and we shop around as well with these institutions to determine where they can provide the essential support that we need in working with our students and our families that we're working with.  

And so today I just want to summarize some of the comments that were made here.  I think for the Department of Education officials, as I listened to people in the forums that I've gone to and I've, you know, contemplated what is going to be the priority for ESEA reauthorization.  

Having been engaged, actively engaged with education and the Department of Education Support Services and the Health & Human Services Department particularly ‑‑ for almost 40 years, I'm finding that I'm prioritizing the necessary need, the critical need for the Office of Indian Education or the Department of Education to have that role to restore, reinstate the role of assistant secretary for Indian education.  

The reason that I state that is that we've had this assistant secretary position at the Department of Education in the past, and all of these issues that have been addressed here today, whether it be education, workforce development, economic development, natural resources, STEM initiative, early childhood education, I just can't help but think that we need to have this type of a function within the Department of Education to be able to really explore all of these essential services that we've heard that are needed and to help to bring that all together to support native people.  

And, of course, I've been a program manager for the tribe for many years as well in working with public schools and at the state level from early childhood to higher education.  I think if there's one priority, it's that kind of a function within the Department of Education.  And so that's what I would like to promote because, with that in place, then the tribes would have a point person to be able to go to and communicate with about those needs that are needed.  

And hopefully if this position were in place, this type of position would also allow for communication throughout the Department of Education to occur with Title I with drug‑free communities funding, with general council, with elementary and secondary education, with some of the conversations going on around preschool initiatives, and also with the need to address, while we've not directly stated, maybe drug/alcohol issues.  It's also to get at the historical trauma that people have cited.  

I'm so pleased to listen to the Northwest Tribal Leadership as well as our educators to be open to talking about that because in other consultations I did not hear that necessarily.  I heard one person say it in Navajo.  And I can say that because I'm Navajo.  And to hear only one person speak to that, I was surprised because, when I speak with my family about issues in Navajo, that's what they talk to me about.  

And so the individual, you know, who talked about, you know, us getting through some of the denial, that's a part of it.  That's a part of who we are too.  So it's doing that work around historical trauma to be able to start addressing the achievement of native students, whatever that achievement might be.  

I just want to give an example since Mr. Jennings is here.  Currently in the Toppenish School District, I'm working with a coalition through the Department of Health & Human Services through drug‑free communities funding.  Our students have been doing exceptionally well at the elementary school.  

There was a period of time I was tracking the data on our native students in the school district.  Our elementary school students were exceeding their peers in the elementary school but also exceeding their peers statewide, native students were.  

As I keep tracking that, it's at the middle school then when we start ‑‑ you know, when we start dropping off on the test scores, and then it continues to ‑‑ at the high school, then in some areas it goes back up, but we're not having the kind of success that we need to with graduation.  

So you can only ‑‑ we're only looking at academic achievement.  We're not looking at the whole child and, in our case, families.  And so the parents, through our Title VII Indian Education Parent Committee, when I came in, they wanted to address special education.  They were concerned about the disproportionate number of native students that were in special education, and then they also wanted to talk about substance abuse issues.  

So we had a one day forum just to begin doing that with other school districts that are on the reservation.  And the tribe ‑‑ having been the director of the tribe's education department, I know that we've had 26 subcontracts with public schools that are serving Yakama children on or near the reservation.  

And so we invited all of these parent committees because, as we listened, we know that there's a need to include parents in that decision making process.  And it can't be just, you know, the tribal leaders.  It has to also be parent education.  And as we take a look at all of the reports that Sally talked about, there's always been that mention of parents and families.  They're the best teachers of their children.  They're the first, most important, longest lasting teachers of their children regardless of what that teaching is about, but they are the most important.  

So as we begin to embark on this journey ‑‑ not knowing that it was going to take, you know, some time to be able to pull all this data together and begin looking at the research.  

We currently have the coalition that is also taking a look at the state's Healthy Youth Survey that we all ‑‑ that we all conduct every other year with our students throughout the state of Washington.  

And as we began to take a look at the data and we pulled up the data on native students in our school districts, we found that ‑‑ you know, we hear the stories, but what we are is we're a school district that has to look at the data for decision making purposes.  And so being, you know, up following that charge then, taking the parents through examining not only what then was the WASL, but now it's something else, whatever the name, whatever we have now, High School Proficiency Exam, but also looking at the Healthy Youth data.  

One of the findings that we found that native children are saying to us is that, you know, when I started using substance abuse, it's when I'm in middle school and elementary school and when I have my first use of substances, it's from either my friends or my family.  And so it's family members as well where native children are getting their first use.  

And so we began to take a look at what is going on in our community because we're being asked to, you know, be accountable for students to be able to achieve these standards, but that was not enough for our ‑‑ the community coalition.  We wanted to take a look at other indicators, and so we're beginning to take a look at that, but at the same time, we're also involved with community‑based participatory research with the University of Washington Indigenous Wellness Research Institute.  

And so as a result of working with the Indigenous Wellness Research Institute, we're looking at research overall and also making certain that the data that we're looking at is not ‑‑ is used in a very constructive way, and it's used in such a way that every step of the way that we have the parents and the families and the communities involved in that process.  

And more recently we conducted a focus group with our staff because we learned at our middle school that we have a wonderful program that is in place in our middle school with the Resource Management Team.  We call it Resource ‑‑ RMT.  That has our school counselors and our intervention specialists really looking at what's going on with our students with regard to grades, attendance, arrival at school on time, access to resources, those kinds of things.  So they document and track everything, and then we meet once a week at the middle school and the high school.  

So what we're finding is that we have a wonderful model in place.  However, the effectiveness of it is lacking because of the resources that we lack with our intervention specialist.  In our case we have an intervention specialist that's working at the ‑‑ part time at the middle school, part time at the high school, part time at the alternative school, and, when called upon, at the elementary school, but provides services to our alternative school and our technology school.  That's one individual.  That's all it is.  And the same thing is going on with another school district that is nearby.  

And so when we talk about these issues, these historical issues that exist amongst our children and the families that we work with, we're not surprised as the parents and families begin to learn more about how our schools are functioning with limited resources.  We've begun to take a look at other ‑‑ other areas where we can build upon.  

So more recently and because now it's parents and community, they're always sending me grants to be able to look at, but that in itself is a full‑time job, looking at those essential services that are needed in our communities.  And so I'm now working with the tribe to develop ‑‑ or we just recently submitted a grant under Department of Justice, which is a new initiative under the Department of Justice, which is called Coordinated Tribal Services or Tribal Coordinated Services, something like that.  Anyhow, there are about ten programs that tribes can, you know, respond to, and I was called by the tribe to come in and help out this effort.  

So it caused me to take a look at the tribal police.  Over in the coalition, we're doing data work.  We're gathering the data, and we're trying to develop a plan of action for us.  You know, it's necessary then for me to look at the tribe and what the tribe is doing.  

And so in this case when I began working with the chief of police, as he was developing his component for public safety, and then we had the Department of Justice, the chief, the deputy director for justice services and their staff, and then I was talking, and then we included the violence against native women as well was involved in this discussion, plus myself from the school, and there were others that have been involved, we began to realize that, you know, even in the tribe, we don't have the necessary data that is needed nor do we have the type of software that we need to be able to track the data on the number of arrests and the reasons for the arrests or children that are delinquent or children that aren't going to school.  

So we had to prioritize those needs that we have within the tribe, and those include, you know, being able to collect data, first of all, and then being able to share some of that data but also at the same time being able to access the necessary research.  And so it's just some basic infrastructure needs that are needed.  

And I share this coordinated response type of funding source as ‑‑ you know, possibly for something for the Department of Education to take a look at because I think it's an initiative that may have strengths because, in the meetings that I have with our Facilitation Committee and the coalition, one of the messages that keeps coming back to me is that, in our tribal communities, I'm in the public school, which is across the street from the tribal headquarters, but I'm over at the tribe is that we don't necessarily have the real good communication that we need to have.  In some cases, it may be there.  

We have a wonderful administration, but we don't have ‑‑ you know, the teachers don't have a ‑‑ I mean I was just interviewed by a teacher just this week, and she says, "We don't know what's going on either.  I didn't know about the Resource Management Team, and this is what they're doing in our school."  And I said, "We probably have one of the best ones in the area, but yet they're functioning on limited resources."  And so teachers don't know because they're busy, you know, instructing our students in the classroom.  

And so all these support systems that we have, we don't often get the opportunity to have them.  Even though we have, you know, our professional learning communities that exist in our schools, we don't always get to, you know, interact because we're so busy.  If there's an emergency, we have to stop what we're doing and go take care of these other needs as well.  

And so in some ways there are many disconnects, but I think that overall we're working toward a very holistic approach to addressing the needs of our native children and our families.  

And so the messages that I heard here and that are outlined in our priorities with the National Congress of American Indians and NIBA all connect in one way or another.  And there's years of work that has gone on behind each one of those recommendations that are made.  

It's the collective priorities and it's the collective experience and I think the collective wisdom of individuals who have been involved in Indian education over many, many years, and it's also just helping to bring it all together.  

And so as we continue to move forward and as we begin to digest the remarks that were made through consultation, I would hope the Department of Education would continue to look to the work that we're doing on behalf of Indian education overall.  

There was one other point I wanted to make and I didn't.  I think what we were also speaking to was, you know, just simply a parent came up to me and ‑‑ because we've been having this dialogue this past year about data and what we're talking about, and then I also pulled out the data on Yakima County where we live.  

And Yakima County ‑‑ I looked at the health indicators for the state of Washington.  The Yakima County area ‑‑ very low income, Hispanic, native population, low income community.  Yakima County is on the bottom of every health indicator in the state of Washington.  

The one area that we were high was, would you believe ‑‑ there's the people from Yakima ‑‑ was air quality.  Given the issues that we're having with cow yards and feed yards, that's a real issue right now that my in‑law has taken on.  She's real adamant about these feed yards that exist on the Yakama Reservation.  But our health indicators are the lowest in the state of Washington.  

So we are, you know, seriously looking at the data and pulling you, moving toward research, but that work is going on partly with Title VII, partly with drug‑free communities moneys, partly with small grants to do ‑‑ and research initiative under the Center for Substance Abuse Prevention to evaluate our middle school Resource Management Team, and then finally to go after funding with the tribe to be able to hire two intervention specialists to support what's going on in the school districts.  

So we're always having to piecemeal our efforts together.  I always think about Dolly Parton and her song, which I just love that ‑‑ you know, when she sings about the coats of many colors or fabric.  I could just see this coat with all kinds of fabrics and pieces, because I love to sew, put together.  And that's how I feel sometimes, that we're having to wear this coat of many colors in the work that we do, but we know it's important work that we are journeying on behalf of our students.  

So with that I'd like to, you know, just thank the Department of Education officials for being with us here today.  I'm glad that David came back, and maybe he would like to say some closing remarks as well.  I'm just really proud of David and the work that he has been doing here with the Tribal Council.  I know all of his brothers, you know, his mother, his grandmother.  I'm just so proud of him and the young leadership that we have within our tribes that are coming up.  

So if you would like to share some closing thoughts, David.  

DAVID BEAN:  Again, I just want to say thank you to everyone for being here today and to Patsy for bringing this together.  She called me up and said I did some work, but I really just made a few phone calls.  I believe that Patsy and Chief Leschi, they did all the work.  

I'd just, again, raise my hands to each and every one of you.  Thank you to the Department of Education for being here and for those of you that stayed all day.  It's beautiful weather outside.  That sun is really tempting to go out and kind of sit out there and catch some rays.  

Really believe in the work that you're doing.  It's so important.  I've read many quotes, and I wanted to read one with you.  You know, they all just say:  Those who control education, they control our future.  

And so, you know, we're shaping the minds, you know, of our children as our ancestors and forefathers have done before us.  They prepared us for today.  We're preparing our children for tomorrow.  

And so, again, just thank you to everyone for your work, and have a safe trip home.

PATRICIA WHITEFOOT:  I'd like to ask us all to come around in a circle over here.  I've asked Debra if she would provide the closing for us today.  

Oh.  I don't know if there are any closing remarks from Department of Education.  I didn't think about it.  I'm sorry.  Can we wait?  

Who's doing that?  Kevin.  Okay.  

If you want to stand, go ahead and stand.  We can all stand and listen to Kevin.

KEVIN JENNINGS:  First of all, you all are very good students and you didn't go outside and play.  Thank you very much for having stayed throughout the day.  

I do want to have a few thank yous.  First to the Puyallup Tribe, Councilman Bean, Vice Chair LaPointe, Superintendent Lorton, and, of course, Ms. Wright for the wonderful blessing this morning.  I want to thank Ms. Whitefoot for facilitating today and also for her incredible leadership every day for Indian education.  

I made some notes during this, and I did want to have a few closing remarks.  

Vice Chair LaPointe this morning challenged everyone to speak from the heart, and I can tell you I think that everyone more than rose to that challenge.  

This is our sixth consultation, and I will honestly say this felt very different in many ways than some of the others in that many of the others featured people reading prepared statements.  And those are important, and we, of course, value that input.  But today people gave us content and character and courage and compassion, and we're very grateful for that.  

Some of the stories are going to stay with me for a long time.  Jerome's story about his last day with his dad being in this building I will remember forever.  

Then certain things people said stuck with me.  Mary's comment that we all need to be word warriors on behalf of our children, that we need to fight for them, but the tools with which we need to fight in the 21st century are different than those we used in the past.  

Karyl's comment that people didn't need an ox or a canoe, that in the 21st century, the one thing they needed was equality in education.  

Sally's challenge to us that she hoped this would be the strongest generation ever of her tribe.  And I wrote down her exact words:  We are hoping you can help us along in that pursuit.  

We are hoping we can help you along in that pursuit as well.  

Sally's comment that we need to view every child as gifted and talented because every child is gifted and talented.  

And I thought about David's comment, his concern that, because Indians aren't big numbers in America, this would get forgotten when we got back to Washington.  

Well, I want to tell you a story, and then tell you why that's not going to happen.  One of my closest friends was a woman named Nancy Lyons.  She taught physical education in Baltimore, which, as you know, is a very challenged city, for almost 30 years.  Shortly after ‑‑ she taught, I believe, something like 6,000 students or something in her 30 years of teaching.  She retired and shortly after retiring, unfortunately, was diagnosed with cervical cancer and died very quickly.  

And I spent the last two weeks of her life with her, because they brought her home and told us she wasn't going to live very long.  And I'll never forget in those hours as we chatted about her career, she said people would often say to her, "You know, Nancy, why do you bother?  There's so many problems, so many kids in the world.  You teach a couple hundred a year.  Are you really making that big a difference?"  

And Nancy would reply by telling a story, which probably many of you know, about a person who comes out on the beach one morning and finds thousands of starfish had been washed up on the beach and proceeds to walk down the beach and one at a time pick one up and throw it back in the water.  

And another person is watching this person.  And they come over and go, "Why are you bothering?  There are tens of thousands of starfish on this beach.  You can't really make a difference."  

And then the person picking one up, throwing it back in the ocean and saying, "It made a difference to that one."  

It's not a question of numbers.  It's a question of always remembering what Sally said, that every child is gifted and talented, every child is precious, and every child is a treasure.  

That is a core belief of the Education Department under Secretary Arne Duncan and the presidency of Barack Obama.  

In terms of next steps, our next consultation and final will be in the state of North Carolina next month.  What we are charged to do is to produce a report.  And keeping in mind what I said this morning when I talked about wanting to work with people, we will be sharing that report with tribal leaders and seeking feedback because we don't plan to say, "Thanks very much" and go off and now do it all ourselves.  This is an interknit ongoing process in which we will be continuing to try and find ways to engage people because we plan to partner with you.  

We also are challenging ourselves that we want this to be different this time.  And when you hear that, I know what you think perhaps.  And I'd like to quote what President Obama said at the meeting in November where he announced this process.  I wrote it down.  

I know that you may be skeptical that this time will be any different.  You have every right to be.  I get it.  I'm on your side.  I understand what it means to be an outsider even though our experiences are different.  I understand what it means to be on the outside looking in.  I know what it means to feel ignored and forgotten and what it means to struggle.  So you will not be forgotten as long as I am in this White House.  

That's an order from our boss, but, frankly, it was not an order he needed to give this department under this secretary because we were already there.  

The fact is all of us in this room who came from Washington in many cases uprooted our lives to move to Washington to be part of this effort.  In some cases, like Molly and Jenelle and Bernard, who are career employees, are doing this on top of two or three or four other major responsibilities they have, and they get no extra pay for doing it.  They're doing it; we're doing it because we want things to be different.  

If you look at our Blueprint, you'll see it's very aggressive.  We're not afraid to take risks.  We're not afraid to make the status quo uncomfortable.  We're not afraid to make people angry, because in the end we work for the children.  And everyone in this room knows that our schools are not working for Indian children.  

So our ultimate boss, not the secretary, not the president, the children of America, need us to do a better job.  That is why we are here.  We know we can't do a better job without your partnership.  

We are easy to find.  All of us are FirstName.LastName@ed.gov, like Kevin.Jennings@ed.gov or Arne.Duncan@ed.gov.  I probably ‑‑ you might hear more directly from me or Charlie.Rose@ed.gov.  

This is not the beginning of the end of this process.  This is the end of the beginning.  And we look forward to what we hope will be many years of working with you to craft a plan that leads to real change that will indeed enable us to help you along in your pursuit of making the next generation of your tribes the strongest generation ever.  

Thank you.  It has truly been an honor.

PATRICIA WHITEFOOT:  And so in the spirit of our ancestors and the prayers that they offered us for us to be here today, I've asked Debra if she would provide the closing prayer for us this afternoon.  

                       (Closing prayer led by Debra Whitefoot.) 




   (Proceedings concluded.) 
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National Tribal Priorities for Indian Education

Let’s put our minds together and see what we can build for our children.

- Sitting Bull, Chief, Lakota Nation

Children are our future. This simple statement is the central premise for the recommendations that we offer to the reauthorization of the Elementary and Secondary Education Act (ESEA). The health, well-being and success of Native children are central to tribal sovereignty. Tribal communities, supported by strong tribal governments, are responsible for raising, teaching and caring for children, and Native children in turn form the backbone of' future tribal success.

Indian nations have the largest stake in improving the education of their citizens. We must prepare them for active and equal participation in the global market. We must prepare them to be citizens in the 21" century. We must prepare them to be positive, involved members of our communities. And, most importantly, we must prepare them to be the future leaders of our governments. There is no more vital resource to the continued existence and integrity of Indian tribes than their children.

Education policies over the last few decades have supported tribes exercising sovereignty over education programs serving American Indian and Alaska Native children. These policies include tribal administration over Indian education programs, Indian school boards, and tribal contract and grant schools.' While these reforms have been fruitful, improvements in Indian education remain dwarfed and the discrepancy between Indian and non-Indian student achievement is growing.

In comparison to their peers, American Indian and Alaska Native children continue to fall behind in the educational and learning achievements of their peers. The 2007 National Indian Education

Study" indicated that in reading and math, American Indian and Alaska Native students scored significantly lower than their peers in both fourth and eighth grades. In fact, Native students were the only students to show no significant progress in either subject since 2005. Our students also face some of the highest high school dropout rates in the country."' These discouraging trends need to be reversed.

We must be clear: specifically addressing the needs of American Indians and Alaska Natives within the reauthorization of the ESEA is not akin to providing requirements for reducing education disparities or considering the needs of ethnically diverse populations. While we may fall into those target populations as well, the significant difference is that providing education to American Indians and Alaska Natives is a federal obligation because of the unique legal status of Indian people. Where visions for the new plan of action are being developed. To that end, the reauthorization of the ESEA must:
· Include specific language requiring the Department of Education to consult with tribal governments. Whenever the DoED consults with States or local education agencies, when it is appropriate, tribes should also be specifically included.
· Establish a tribal advisory committee to advise the Secretary of the Interior on policy issues and budget development for the BIE school system. There has never been a formal, established mechanism for tribally-operated schools to raise issues and provide substantive advice to the Secretary on an on-going basis - especially on development of the budget request for programs serving BIE schools. Since the schools in the BIE system are the sole responsibility of the Federal Government, the Secretary of the Interior should be consulting closely and regularly with representatives selected by the tribes and the tribal school boards who operate those schools to learn directly from them about their needs and hear ideas about how to fill those needs.
· Tribal authority and funding to conduct cultural training for teachers and administrators public schools with high Native student population. It is critical that learning occurs in an environment that fosters an awareness and knowledge of the students' home culture. Tribes are the best resource to provide the training necessary to protect and promote this learning atmosphere for their students.
· Authorize a new formula grant program for immersion schools and cultural based charter schools, including early childhood centers. It is largely recognized that the best way to learn a language is to fully immerse oneself." While we have limited statistical data showing that Native language instruction directly improves academic success, there is a large body of qualitative data that shows correlation of Native language instruction to factors that do improve academic success. Therefore it is critically important to have sustainable funding for research that will demonstrate this statistical correlation.
· Tribal authority to certify Native language teachers. Tribes and TEAS should have the authority to credential and certify instructors of their Native languages as highly qualified.

· Provide support for limited Native language proficient students. Students in Native language schools, who have limited proficiency in the language of instruction, should receive support similar to current provisions provided under the Limited English Proficient accommodations.

FOCUS ON NATIVE TEACHERS, ADMINISTRATORS AND, LEADERS

I don't think anybody where can talk about the future of their people without talking about education.

Whoever controls the education of our children controls our future.

- Wilma Mankiller, former Principle Chi$ Cherokee Nation

There is no greater influence on student learning than the quality of the teacher. Indian schools are significantly less advantaged in their effort to recruit skilled Native teachers. Uncompetitive salaries, remote locations, and lack of housing are but some of the challenges our tribal governments are facing. Tribal leaders are calling for an increased focus on recruiting and retaining Native educators, as well as providing professional development and support for teachers in schools with significant Native populations.

· Invest in “grow your own "Native teacher opportunities and pre-service programs. Through scholarship programs, pay incentives, and utilization of existing programs at tribal colleges and universities (TCUs), a pipeline of skilled and qualified Indian educators could be created to fill the significant number of open positions. For example, the development of a collaboration model to credential classroom aids could be developed between schools and TCUs or four-year institutions through &stance-learning.

· Authorize a Native teacher preparation initiative. Specifically designate funding towards the preparation, training, and ongoing professional training for teachers (including special education teachers) currently working or interested in working at tribal schools or schools with a high concentration of Indian students.

____________________
' Native American Rights Fund (2005). The Evolution of Tribal Sovereignty over Education in Federal Law sinee

1965.

" Freeman, C. and Fox, M. (2005). Status and trends in the education of American Indians and Alaska Natives.

Washington, DC: National Center for Education Statistics, U.S. Department of Education (NCES 2005-108).

"' Id.

'" For example: 1858 Treaty entered into with the Yankton Sioux Tribe, 1868 Ft. Laramie Treaty entered into with

the Sioux Nation, 1858 Treaty with the Ponca Nation.
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Begin at the Beginning - Differences in ideology must be identified in order to shift paradigms

· The purpose of Education must be redefined to include the Tribal perspective:

All of the education requirements we've had all these years have a way of saying 'get an education and you can go anywhere to work.' This is a problem phrase in my mind. We are not going anywhere; Tribal members will always be here after others who get an education to be able to go 'anywhere' to work ... leave to go work elsewhere. This phrase gets used to this day. We should begin using a phrase that says something like 'I can get an education without leaving and I will always be able to work here ... where I live ... because I am not going anywhere ... and it is my choice to always live and work right here where we have always been.'

We have to develop a phrase that tribal members will whole heartedly accept without much thought, something familiar and true. It's in people's minds but not very many are saying it as a phase to motivate our younger people to get an education.

Stay home and get an education, work for the tribe because this is your traditional land.

· The use of terms must be considered to include multiple perspectives

I also think we should look at the word education. I never bought into that word while I was in school. Nor did I accept the word 'teacher.' I knew my elders and my trainers that I respected, listened to and believed. The schools were not mine, and the teachers were never 'my' teachers, they were people that worked at the school.

Maybe there are words to change them to. We could look at the various languages where the students are located and insert those terms to replace education and teacher.

Culturally we were 'being trained' by our elders or cultural specialists for a gift that would be our life long work we'd do for the people. We don't have to stick to the 'assembly line' education we have today, with a few extra-curricular courses thrown in, and when we describe our young people at the schools, we can address them our cultural language and encourage and support them from there.

Strengthen Tribal Control in Education - Our Treaty Rights set forth our sovereign legal status and contain a provision for the education of our tribal members.

· Extend the authority under Title IV of Public Law 93-638 within the reauthorization of ESEA so that we can educate our children in the way we see as best based on our community and ancestral values.

· Establish a formal government to government protocol that further compels any local school district that receives federal dollars to provide for the same level of (government to government) protocols to be established between the district and the local tribal governments to meet the educational needs of American Indian children.

· All efforts to strengthen Tribal Control in Education including the empowerment and funding of Tribal Education Agencies are supported by TLC.

· Mandatory negotiation between States and Tribes to transfer funding, data and programs is supported by TLC. For example, Tribes should have the opportunity to develop the plans for school improvement grants.

· Parent and family engagement is essential for Native American student achievement. The Department of Education must fund Tribes to provide culturally-relevant out of school programs. The definition of parent and levels of engagement/consultation must be defined within the cultural context of the Tribal community; e.g. grandparents are raising grandchildren.

· Tribal governments have the authority to create Tribal Charter Schools regardless of State Charter School law. This authority must be recognized in Federal law and communicated to States.

· Tribal governments have the authority to become a demons1:ration projects and education will function under tribal laws or codes defining the educational outcomes of youth. This authority must be recognized in Federal law and communicated to States.

Invest in Cultural and Language Revitalization

· We support the use of culturally based education and request more federal funding for the development of curriculum, standards and assessments and for language revitalization efforts. In the Pacific NW Tribes have initiated the following promising programs and would benefit from Federal Funding:

· Marysville Tulalip Campus for Education and Dynamic Arts (Tulalip, WA – The Tulalip Tribes)

· Totem Way (Totem Middle School, Marysville, WA - The Tulalip Tribes)

· Wolfle Elementary (Kingston, WA - Port Gamble S1Klallam)

· Toppenish School District (Toppenish, WA -Yakama Nation)

· Port Angeles School District (Port Angeles, WA -Lower Elwha Klallam Tribe)

· Sovereignty Curriculum (Office of the Superintendent of Public Instruction – WA Tribes)

· Spokane Tribe of Indians Language Program (Wellpinit, WA- Spokane Tribe)

· Tribal language, culture and history must be included as a part of core curriculum. Tribes will retain authority over the authenticity of the curriculum and must receive funding to do so.

· Native language, which is fundamental to forming world view and thought, must be promoted.
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Comments of Jerome Jainga,

Board Member, Tribal Education Departments National Assembly 

Introduction

Good afternoon. I am Jerome Jainga, Board Member of the Tribal Education Departments National Assembly (TEDNA) and the Muckleshoot Tribe (Insert position title). There is no more important federal law that applies to tribal students than the Elementary and Secondary Education Act (ESEA). As Congress prepares to Reauthorize the ESEA, we have a chance to help many or all of the 700,000 tribal elementary and secondary students nationwide in some new ways.

The ESEA currently has 10 Titles with multiple programs. Some are general programs, like the Title I Improving Basic Programs, and some are specific to Native Americans, like the Title VII Indian Education Act programs. Whatever shape or form the reauthorized ESE:A takes, the important thing to understand is that tribal students, whether they attend Bureau of Indian Education (BIE)-funded schools or state public schools, are served by ALL of the ESEA programs. And ALL of the programs could do more to help tribal students by recognizing a role, or by enhancing the role or roles, in formal education, including public school education, of tribal governments as sovereigns. Tribal governments are a major untapped resource in education, and this Reauthorization needs to change that. I'm going to give a few examples.

TEDs and TEAs in the ESEA

The ESEA already provides for Tribal Education Departments (TECIs) or Tribal Education Agencies (TEAs). These programs, one in Title VII and one in Title X, contemplate that TEDs and TEAs will coordinate education programs; develop and enforce tribal education codes, policies, and standards; and provide support services and technical assistance to schools and programs. But without annual federal appropriations these things are not happening. This Reauthorization should retain the TED and TEA provisions, increase their funding levels, and strengthen them. Over 200 tribes in 32 states now have TEDs or TEAs. Moreover, each and every ESEA Title needs to better connect these TEDs or TEAs with states, public school districts, BIE-funded schools, and the various federal education programs.

Title I

Title I is and always has been the biggest ESEA program (over $15 billion annually). States can get Title I funds if they submit proper plans that address academic standards, assessments, and accountability; teaching and learning support; parental involvement; and reporting. In the development of these state education plans, which are a prerequisite for Title I funds; there is no specified role for Tribes. 

For this, we have two recommendations:

1) Where a Tribe has a significant geographic territory and where that territory includes a high percentage of tribal students served by Title I, instead of being part of a state's Title I education plan, the TED or TEA should be allowed to develop a reservation-wide or a tribal-wide plan for Title I funds, which the Tribe should submit directly to the U.S. Department of Education. If the U.S. Education Department approves the Tribe's plan, the Tribe should get Title I funds.

2)  These changes will connect Title I funds and programs with states and tribes. Additionally, where Tribes do get Title I funds under an approved reservation-wide or tribal-wide plan, Tribes should have the option of sub-granting the Title I funds to the public schools that serve tribal students, or, with the public school's agreement, of co-administering the Title I funds with the public schools, or even administering the Title I funds themselves. This last recommendation may sound radical, but the fact is that the BIE-funded schools have long been able to administer Title I grants directly. And the most recent ESEA Reauthorization - that's the No Child Left Behind Act - went even further to allow TEDs and TEAs to set standards in BIE-funded schools and even accredit BIE-funded schools. The public schools, where 92% of tribal students go, now need these same kinds of options.

Tribes can help with the most fundamental education improvement and accountability functions like data collection, reporting, and analysis. In particular, Tribes are in a unique position to coordinate data on tribal students that is generated by various and sometimes multiple sources, including supplemental federal education programs, public school systems, states, and BIE-funded schools. This would be something that has never happened before; right now we can only imagine accurate and current tribe-wide or state-wide or nationwide data-based reports on tribal students. But if we really had these reports, it would help agencies and Congress make data-driven decisions regarding tribal students consistent with Title I standards.

Tribes can help in other areas as well, from teacher training to research to specific local initiatives like truancy intervention, dropout prevention, and tutoring programs. There is a wide range of possibilities. Yet another suggestion for the Title I program would be to encourage those states receiving Title I funds that have TEDs or TEAs operating within their borders, if they do not already have one, and there are five states that do - California, Maine, Montana, Oregon, and Wisconsin - to enact state laws that mandate the teaching of tribal sovereignty in their K-12 curriculum on a regular basis. If a state chooses not to enact such a law, Tribes with students served by Title I funding must be allowed to develop such a curriculum mandate that the public schools must follow.

Titles II and Ill: Native Language Curricula and Teacher Certification

Twelve states - Arizona, Idaho, Minnesota, Montana, Nebraska, Nevada, New Mexico, North Dakota, Oregon, Washington, Wisconsin, and Wyoming -- now have laws that address tribal language curriculum and the certification of teachers for these curricula in their public schools. All of these laws acknowledge a role of tribes as sovereigns in the development and implementation of these laws. The Reauthorized ESEA should require the states and the TEDs or TEAs in these states to jointly track the progress made in implementing these laws and their impacts on students, and to jointly report on these matters to the Department of Education and Congress. Further, the ESEA Reauthorization should authorize, at least on a nationwide pilot project basis, other states and tribes to enter into compacts or agreements for tribal language curricula development and provision and teacher certification, and authorize appropriate funding to implement such compacts or agreements.
Titles VII and VIII: Tribal Eligibility or Increased Eligibility as Grantees

In the ESEA Reauthorization, for the Indian Education Act Formula Grant programs and for Impact Aid funding, tribes should be eligible or increasingly eligible to receive directly these funds, if a tribe has a TED or a TEA and is willing to enter into an a compact with a public school district to co-manage and co-administer these funds. For the most part, public school districts have not been willing to voluntarily agree to such arrangements, and thus the ESEA should require the funding to go to eligible Tribes that then would be required to enter into cooperative agreements with public school districts.

If the reports and statistics are correct, states and public school!; need help from Tribes in this area. And significantly, a growing number of states are taking this direction on their own, without any federal mandate to do so, because it helps tribal students and it makes sense. Recent state education laws show that Tribes and states have found ways for Tribes as governments to have a role in public school education. They're working together on tribal language curricula and teacher certification. They're working together on public school curricula on tribal history, culture, and sovereignty. In the ESEA Reauthorization

Congress needs to support these efforts and facilitate more such efforts.

A final word about collaboration and partnerships. Very useful federal-tribal collaborative work led to the two Executive Orders on Indian Education signed by the last two Presidents, Clinton and Bush. Both Indian Education Executive Orders required inter-agency task forces to accomplish implementation of the Executive Order mandates. This inter-agency coordination at the federal level is essential to improvements for tribal students.
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First Draft TRIBAL EDUCATION

SELF-GOVERNANCE and EDUCATIONASSISTANCE

ACT OF 2010

"SEC. 1. DEFINITIONS.

"In this title:

"(1) COMPACT.-The term 'compact' means a Tribal Self-governance compact entered into under section 4.

"(2) CONSTRUCTION PROGRAM.-The term 'construction program' or 'construction project' means a tribal undertaking relating to the administration, planning, environmental determination, design, construction, repair, improvement, or expansion of roads, bridges, buildings, structures, systems, or other facilities for purposes of housing, law enforcement, detention, sanitation, water supply, education, administration, community, health, irrigation, agriculture, conservation, flood control, transportation, or port facilities, or for other tribal purposes.

"(3) DEPARTMENT.-The term 'Department means the Department of the Interior and/or the Department of Education as appropriate.

"(4) FUNDING AGREEMENT.-The term 'funding agreement means a funding agreement entered into under section 5.

"(5) GROSS MISMANAGEMENT.-The term 'gross mismanagement' means a significant violation, shown by clear and convincing evidence, of a compact, funding agreement, or statutory or regulatory requirement applicable to Federal funds-

"(A) for a program administered by an Indian tribe; or

"(B) under a compact or funding agreement that results in a significant reduction of funds available for the programs assumed by an Indian tribe.

"(6) PROGRAM.-The term 'program' means any program, function, service, or activity (or portion thereof) within the Department of the Interior, Bureau of Indian Education and the Department of Education that is included in a funding agreement.

"(7) INHERENT FEDERAL FUNCTION.-The term 'inherent Federal function’ means a Federal function that cannot legally be delegated to an Indian tribe.

"(8) SECRETARY.-The term 'Secretary means the Secretary of the Interior and/or the Secretary of the Department of Education as appropriate.

"(9) SELF-GOVERNANCE.-The term 'self-governance' means the program of self-governance established under section 2 of Tribal Education Self governance and Education Assistance Act of 2010.

"(10) TRIBALS HARE.-The term 'tribal share' means an Indian tribe's portion of all funds and resources that support secretarial programs that are not required by the Secretary for the performance of inherent Federal functions.

"SEC. 2. ESTABLISHMENT.

"The Secretary shall carry out a program within the Department to be known as the 'Tribal Education Self-Governance Program'.

"SEC. 3. SELECTION OF PARTICIPATING INDIAN TRIBES.

"(a) IN GENERAL.-

"(1) PARTICIPANTS.-“(A) The Secretary of the Interior, acting through the Director of the Office of Self-Governance, may select up to 25 new Indian tribes per year from those eligible under subsection (b) to participate in the Tribal Education self-governance.

"(B) If each Indian tribe requests, two or more otherwise eligible

Indian tribes may be treated as a single Indian tribe for the purpose of participating in self-governance.

"(2) OTHERAU THORIZED INDIAN TRIBE OR TRIBAL ORGAINIZATION. – If Indian tribe authorizes another Indian tribe or a tribal organization to plan for or carry out a program on its behalf under this title, the authorized Indian tribe or tribal organization shall have the rights and responsibilities of the authorizing Indian tribe (except as otherwise provided in the authorizing resolution).

"(3) JOINT PARTICIPATION.-Two Or more Indian tribes that are not otherwise eligible under subsection (b) may be treated as a single Indian tribe for the purpose of participating in self-governance as a tribal organization if-

"(A) each Indian tribe so requests; and

"(B) the tribal organization itself or at least one of the Indian tribes participating in the tribal organization is eligible under sub-section (b).

"(b) ELIGIBILITY.-TO be eligible to participate in Tribal education self governance, an Indian tribe shall-

"(1) successfully develop and operate a Tribal School through a grant or contract with the Department of the Interior, Bureau of Indian Education; and

"(2) successfully complete the planning phase described in subsection (c);

"(3) request participation in Tribal education self-governance by resolution or other official action by the tribal governing body; and
"(4) demonstrate, for the 3 fiscal years preceding 'the date on which the Indian tribe requests participation, financial stability and financial management capability as evidenced by the Indian tribe having no uncorrected significant and material audit exceptions in the required annual audit of its self determination contracts with the Department of the Interior, Bureau of Indian Education.

"(c) PLANNINPGH ASE.-

"(1) IN GENERAL.-An Indian tribe seeking to begin participation in

Tribal education self-governance shall complete a planning phase in accordance with this subsection.

"(2) ACTIVITIES.-The planning phase-

"(A) shall be conducted to the satisfaction of the Indian tribe; and

"(B) shall include-

"(i) legal and budgetary research, resulting in the (development and implementation of a Tribal specific system of school governance and administration; and

"(ii) internal tribal government planning and organizational preparation, resulting in the development and implementation of a Tribal specific system of school operations based on student outcomes.

"(d) GRANTS.-

"(1) IN GENERAL.-Subject to the availability of appropriations, an Indian tribe or tribal organization that meets the requirements of paragraphs (2) and (3) of subsection (b) shall be eligible for grants-

"(A) to plan for participation in Tribal education self-governance; and

"(B) to negotiate the terms of participation by the Indian tribe or tribal organization in self-governance, as set forth in a Tribal education compact and funding agreement.

"(2) RECEIPT OF GRANT NOT REQUIRED. - Receipt of a grant under paragraph (1) shall not be a requirement of participation in Tribal education self-governance.

"SEC. 4. COMPACTS.

"(a) IN GENERAL.-The Secretary shall negotiate arid enter into a written compact with each Indian tribe participating Tribal education self-governance in a manner consistent with the trust responsibility of the Federal Government, treaty obligations, and the government-to-government relationship between Indian tribes and the United States.

"(b) CONTENTS.-A compact under subsection (a) shall-

"(1) specify and affirm the general terms of the government-to-government relationship between the Indian tribe and the Secretary; and

"(2) include such terms as the parties intend shall control during the term of the compact.

"(c) AMENDMENT.-A compact under subsection (a) may be amended only by agreement of the parties.

"(d) EFFECTIVE DATE.-The effective date of a compact under subsection (a) shall be-

"(1) the date of the execution of the compact by the parties; or

"(2) another date agreed upon by the parties.

"(e) DURATION.-A compact under subsection (a) shall remain in effect for so long as permitted by Federal law or until termination by written agreement, retrocession, or reassumption.

"(f) EXISTING COMPACTS.- An Indian tribe participating in self-governance under this title, as in effect on the date of the enactment of the Department of the Interior Tribal Education Self-Governance Act of 2010, shall have the option at any time after that date-

"(1) to retain its negotiated compact (in whole or in part) to the extent that the provisions of the compact are not directly contrary to any express provision of this title; or

"(2) to negotiate a new compact in a manner consistent with this title.

"SEC. 5. FUNDING AGREEMENTS.

"(a) IN GENERAL.- Secretary of the Interior shall negotiate and enter into a written funding agreement with the governing body of an Indian tribe or tribal organization in a manner consistent with the trust responsibility of the Federal Government, treaty obligations, and the government-to-government relationship between Indian tribes and the United States.

"(b) INCLUDED PROGRAMS."- BUREAU OF INDIAN Education Programs and

Funding appropriated to the Department of the Interior and the Department of Education.

a) General Education

b) Free and Appropriate Education under Individuals with Disabilities Education Act. (Special Education)

c) Administration/SchooI Governance

d) Operations and Maintenance

e) Coordinated medical, mental health and substance abuse counseling services.

f) Culturally Appropriate Assessment and Testing

"(c) IN GENERAL.-A funding agreement shall, as determined by the Indian tribe, authorize the Indian tribe to plan, conduct, consolidate, administer, and receive full tribal share funding for all programs carried out by the Bureau of Indian Education, without regard to the agency or office within which the program is performed (including funding for agency, area, and central office functions in accordance with subsection 9(c)), that-

"(i) Notwithstanding any other provision of this title, programs, services, functions, and activities (or portions thereof) under the education provisions of Public Laws 95-561, 98-51 1, 99-99, and 100-297, and part 32 of title 25, Code of Federal Regulations, excluding the formula developed pursuant to section 1128 of the Education Amendments of 1978 (25 U.S.C. 2008).

"(ii) the Secretary administers for the benefit of Indians under the Act of November 2, 1921 (25 U.S.C. 13), or any subsequent Act;

"(iii) the Secretary administers for the benefit of Indians with appropriations made to agencies other than the Department of the Interior; or

"(iv) are provided for the benefit of Indians because of their status as Indians.

"(2) SERVICES, FUNCTIONS, AND RESPONSIBILITIES. - A funding agreement shall specify-

"(A) the services to be provided under the funding agreement;

"(B) the functions to be performed under the funding agreement; and

"(C) the responsibilities of the Indian tribe and the Secretary under the funding agreement.

"(3) BASE BUDGET.-A funding agreement shall, at the option of the

Indian tribe, provide for a stable base budget specifying the recurring funds (including funds available under section 106(a)) to be transferred to the Indian tribe, for such period as the Indian tribe specifies in the funding agreement, subject to annual adjustment only to reflect changes in congressional appropriations.

"(4) NO WAIVER OF TRUST RESPONSIBILITY.- A funding agreement shall prohibit the Secretary from waiving, modifying, or diminishing in any way the trust responsibility of the United States with respect to Indian tribes and individual Indians that exists under treaties, Executive orders, court decisions, and other laws.

"(5) AMENDMENT.-The Secretary shall not revise, amend, or require additional terms in a new or subsequent funding agreement without the consent of the Indian tribe, unless such terms are specifically required by Federal statute to apply to agreements under this title.

"(6) EFFECTIVE DATE.-A funding agreement shall become effective on the date specified in the funding agreement.

"(7) EXISTING AND SUBSEQUEFNUTN DINAGG REEMENTS.-

"(1) SUBSEQUEFNUTN DING AGREEMENTS.- Absent notification from an Indian tribe that it is withdrawing or retroceding the operation of one or more programs identified in a funding agreement, or unless otherwise agreed to by the parties to the funding agreement-

"(A) a funding agreement shall remain in full force and in effect until a subsequent funding agreement is executed; and

"(B) the term of the subsequent funding agreement shall be retroactive to the end of the term of the preceding funding agreement for the purposes of calculating the amount of funding to which the Indian tribe is entitled.

"(2) DISPUTES.-Disputes over the implementation of paragraph (l)(A) shall be subject to section 7(c).

"(3) EXISTING FUNDING AGREEMENTS.- An Indian tribe that was participating in self-governance under this title on the date of enactment of the Department of the Interior Tribal Self-Governance

Act of 2009 shall have the option at any time after that date-"(A) to retain its existing funding agreement (in whole or in part) to the extent that the provisions of that funding agreement are not directly contrary to any express provision of this title; or "(B) to negotiate a new funding agreement in a manner consistent with this title.

"(4) MULTIYEAR FUNDING AGREEMENTS.-An Indian tribe may, at the discretion of the Indian tribe, negotiate with the Secretary for a funding agreement with a term that exceeds one year.

"SEC. 6. GENERAL PROVISIONS.

"(a) APPLICABILITY.-An Indian tribe may include in any compact or funding agreement provisions that reflect the requirements of this title.

"(b) CONFLICTS OF INTEREST.- An Indian tribe participating in self-governance shall ensure that internal measures are in place to address, pursuant to tribal law and procedures, conflicts of interest in the administration of programs.

"(c) AUDITS.-

"(1) SINGLE AGENCY AUDIT ACT.-Chapter 75 of title:31, United States

Code, shall apply to a funding agreement under this title.

"(2) COST PRINCIPLES.-An Indian tribe shall apply cost principles under the applicable Office of Management and Budget circular, except as modified by-"(A) any provision of law, including section106 of this Act; or "(B) any exemptions to applicable Office of

Management and Budget circulars subsequently granted by the Office of Management and Budget.

"(3) FEDERAL CLAIMS.-A claim by the Federal Government against the Indian tribe relating to funds received under a funding agreement based on any audit under this subsection shall be subject to the provisions of section 106(f).

"(d) REDESIGN AND CONSOLIDATION.-A Indian tribe may redesign or consolidate programs or reallocate funds for programs in any manner that the Indian tribe deems to be in the best interest of the Indian community being served, so long as the redesign or consolidation does not have the effect of denying eligibility for services to population groups otherwise eligible to be served under applicable Federal law.

"(e) RETROCESSION".- (1) IN GENERAL.-An Indian tribe may fully or partially retrocede to the Secretary any program under a compact or funding agreement.

"(2) EFFECTIVE DATE.-

"(A) AGREEMENT.-Unless the Indian tribe rescinds the request for retrocession, such retrocession shall become effective on the date specified by the parties in the compact or funding agreement.

"(B) No AGREEMENT.-In the absence of a specification of an effective date in the compact or funding agreement, the retrocession shall become effective on-

"(i) the earlier of-

"(1) one year after the date of submission of such request; or

"(11) the date on which the funding agreement expires; or

"(ii) such date as may be mutually agreed upon by the Secretary and the Indian tribe.

"(f) NONDUPLICATION.- An ding agreement shall provide that, for the period for which, and to the extent to which, funding is provided to an Indian tribe under this title, the Indian tribe-

"(1) shall not be entitled to contract with the Secretary for funds under section 102, except that such Indian tribe shall be eligible for new programs on the same basis as other Indian tribes; and

"(2) shall be responsible for the administration of programs in accordance with the compact or funding agreement.

"(g) RECORDS.-

"(1) IN GENERAL.-Unless an Indian tribe specifies otherwise in the compact or funding agreement, records of an Indian tribe shall not be considered Federal records for purposes of chapter 5 of title 5, United States Code.

"(2) RECORDKEEPSINYGS TEM.-An Indian tribe shall-

"(A) maintain a recordkeeping system; and

"(B) on 30 days' notice, provide the Secretary with reasonable access to the records to enable the Department to meet the requirements of sections 3101 through 3106 of title 44, United States Code.

"SEC. 407. PROVISIONS RELATED TO THE SECRETARY.

"(a) TRUSTE VALUATIONS.-A funding agreement shall include a provision to monitor the performance of trust functions by the Indian tribe through the annual trust evaluation.

"(b) REASSUMPTION".(- I) ING ENERAL.-A compact or funding agreement shall include provisions for the Secretary to reassume a program and associated funding if there is a specific finding relating to that program of-

"(A) imminent jeopardy to a physical trust asset, natural resources, or public health and safety that-

"(i) is caused by an act or omission of the Indian tribe; and

"(ii) arises out of a failure to carry out the compact or funding agreement; or

"(B) gross mismanagement with respect to funds transferred to an Indian tribe under a compact or funding agreement, as determined by the Secretary in consultation with the Inspector General, as appropriate.

"(2) PROHIBITION.-The Secretary shall not reassume operation of a program in whole or part unless-

"(A) the Secretary first provides written notice and a hearing on the record to the Indian tribe; and

"(B) the Indian tribe does not take corrective action to remedy mismanagement of the funds or the imminent jeopardy to a physical trust asset, natural resource, or public health and safety.

"(3) EXCEPTION.- "(A) IN GENERAL. – Notwithstanding paragraph (2), the Secretary may, on written notice to the Indian tribe, immediately reassume operation of a program if-

"(i) the Secretary makes a finding of both imminent and substantial jeopardy and irreparable harm to a physical trust asset, a natural resource, or the public health and safety caused by an act or omission of the Indian tribe; and

"(ii) the imminent and substantial jeopardy, and irreparable harm to the physical trust asset, natural resource, or public health and safety arises out of a failure by the Indian tribe to carry out its compact or funding agreement.

"(B) REASSUMPTION.-the Secretary reassumes operation of a program under subparagraph (A), the Secretary shall provide the Indian tribe with a hearing on the record not later than 10 days after the date of reassumption.

"(c) BURDEN OF PROOF.-In any administrative hearing or appeal or civil action brought under this section, the Secretary shall have the burden of demonstrating by clear and convincing evidence the validity of the grounds for rejecting a final offer made under subsection

(c) or the grounds for a reassumption under subsection (b).

"(d) GOOD FAITH.- "(1) IN GENERAL.-In the negotiation of compacts and funding agreements, the Secretary shall at all times negotiate in good faith to maximize implementation of the self-governance policy.

"(2) POLICY.-The Secretary shall carry out this title in a manner that maximizes the policy of tribal self-.governance.

"(e) SAVINGS.-To the extent that programs carried out by Indian tribes and tribal organizations under this title reduce the administrative or other responsibilities of the Secretary with respect to the operation of Indian programs and result in savings that have not otherwise been included in the amount of tribal shares and other funds determined under section 5, the

Secretary shall make such savings available to the Indian tribes or tribal organizations for the provision of additional services to program beneficiaries in a manner equitable to directly served, contracted, and compacted programs.

"(f) TRUST RESPONSIBILITY.-The Secretary may not waive, modify, or diminish in any way the trust responsibility of the United States with respect to Indian tribes and individual Indians that exists under treaties, Executive orders, other laws, or court decisions.

"(g) DECISIONMAKER.-A decision that constitutes final agency action and relates to an appeal within the Department conducted under subsection 5 may be made-a position at a higher organizational level within the

Department than the level of the departmental agency in which the decision that is the subject of the appeal was made; or "(2) by an administrative law judge.

"(h) RULES OF CONSTRUCTION.-Each provision of this title and each provision of a compact or funding agreement shall be liberally construed for the benefit of the Indian tribe participating in self-governance, and any ambiguity shall be resolved in favor of the Indian tribe.

Written Testimony #4: Meeting Notes

November 5, 2009

Arne Duncan

White House Tribal Nations Meeting

Opening Points

*visited school @ Northern Cheyenne in Montana

*"dramatic improvement requires Native Language and Culture"

*problems with Teacher turnover

*Higher Education and Capital school Investments needed

*interagency approach DOE*BIA*HHS

*Montana has Indian Education for All

Policy Statements

· US needs longer school days, weeks and years

· Schools need to be community centers

· Summer Reading Loss needs to be addressed

· NCLB Reauthorization (NCLB failed due to disaggregate of data)

· Teacher and Administrator talent is crucial

· Achievement Gap is Real

· Should be called "Opportunity Gap"

· 100 billion dollars of new funding - doubled the education budget

· Parents need to rise up

February 20, 2010

Department of Ed Consultation, Portland, Oregon

Charlie Rose

charlie.rose@ed.gov (202) 401-5977

· Obama Administration seeks voices of Indian Country

2 pronged approach

· Dept of Ed sent plan of action to the White House on Feb 3

· Four Guiding Principles

1. Right of Self Governance

2. Self Governance Forms the Basis of all Interactions

3. Regular and Meaningful Dialogue

4. Ensure unique academic needs of NAIAI are met

· Five Ways to Achieve

1. Education Plan of Actions

2. ARRA Programs 10 Billion through Grants

3. ESEA Authorization

4. President's 201 1 Budget

5. Student Aid Fiscal Responsibility Act (SAFRA) - Savings for Early Childhood

· Agency Partner Approach Salazar-Duncan have good relationship

Commission is being formed.. .when complete then DOE position can be filled

White House Initiative on Tribal Colleges Director, Martha Cantor, Undersecretary

Priorities-Safe and Secure Schools, Language and Culture Education

Rose

1. ESEA has not been reauthorized.. .achievement gap issues

2. Higher Ed/Early childhood

3. Collaboration

-ESEA NCLB "loose on goals, tight on means" through assessment manipulation

-Standardization-one absolute measure that labeled school as failing schools.. .good on recognizing achievement gap, but weak on reform

-Obama Goal - Year 2020 US must lead the world in college graduation from 40-60 percent

· Common Core Standards

· We need clear standards

· Local control needs to be respected

· Clearer measurements including growth measurements - not all 1 size fits all

· Low achieving schools need tools

· incentivize the middle of the road schools

March 3, 2010

Indian Affairs Hearing on Indian Education

US Capitol

Denise Desiderio Senate Cmte on Indian Affairs contact on Indian Education

"This will be the year of education"

Crystal Martinez, Dept of Ed

Paul Tsosie, DO1

Joseph Mais, Rep. Grijalva

Bart Stevens, Acting Dir BIE

Alison Binney, SCIA

Sarah Kaopuiki, SCIA

Paxton Myers, Rep. Kildee

Lillian Pace, Rep. Kildee

David Johns, Help Cmte

Peter Zamora, Help Cmte

Jamie Fasteau, Rep. Miller lead on ESEA

Echohawk states:

-Tribe should be an independent title - funding increased if Indian population is high in district

-States should identity TEDITEA and work together and report to DOJIDOE as a condition of recognition.. .Title I (Tribes should be able to sub grant or manage Title I.. .BIE already does this)

ESEA-Should require districts to filter money to the Tribes

P-20 council - important initiative at state level.. .important planning tool
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