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WELCOME AND INTRODUCTIONS
VIRGINIA:  A lot of times we have difficulty because we're in a hotel but this is just a little bit.  I just want to -- I'd like to take this opportunity just to share a little bit with you about our tribe since I know some of you come from different areas.  

The name of our tribe is Gabrielino-Tongva Tribe.  Gabrielino is from the Mission Times.  In our area, San Gabriel was the biggest mission, but there were, also, three other missions, San Fernando Mission, San Salvador Mission, and the latest one was the Los Angeles Mission, which is right in Downtown Los Angeles.  

And our name Gabrielino comes from the San Gabriel Mission.  Our ancestral name for ourselves is Tongva, and that means people of the earth.  Our ancestral lands include all of the entire Los Angeles Basin, which on the north is bordered by the Santa Susana Mountains on the other side of the San Fernando Valley, on the east by the San Gabriel Mountains, which we call Hiyee (phonetic), on the south by Aliso Creek, on the west by the ocean.  

Our lands, also, include four of the Channel Islands, which are San Clemente, which we call Keena  (phonetic), and San Nicholas Island, where we have the beautiful story of San Nicholas, and then we have Catalina Island, which we call Pimo (phonetic).  

I want to take this opportunity on behalf of our ancestors, on behalf of our elders and children of the future and over 2000 members of our tribe to welcome all of you here today to this area, and I expect that you will have a very successful and productive meeting.  So thank you very much.

MS. STARR:  Thank you, Virginia.  Let's all rise as we bring in our flags.  We have Womlee (phonetic) and Williams and Ben Nakai (phonetic), and bringing in our U.S. flag is Manny Mandabell (phonetic) and the state flag is Mike McCarter.  Manny is a former marine or always a marine and Mike, Navy.

(Posting of the colors.)

(Traditional song.)

MS. STARR:  Thank you.  You may all be seated.  Thank you, Womlee and Ben.  Greetings (speaking in native language), and I don't think I can do any more (speaking in native language).  This is a wonderful opportunity for all of us to be here to share what we have inside of our hearts in regard to Indian education in the urban area.  It's my extreme honor to be here to witness what we all have in our hearts for our future generations to come.   

Real quickly, I wanted to say with Womlee and Ben they're both Grammy and Nammy winners, and they have beautiful voice.  I really appreciate that song to get us started in a good way.  

So let's go ahead and get started with some introductions, but before I do that, I want to make sure everybody knows why we're here.  And this session here is to really look at the challenges that face our Indian youth in the greater Los Angeles.  When I mean greater Los Angeles, Southern California.  We're one massive city; right?  So our urban Indian students do have challenges.  We're grateful you're going to share what you have to show and share with us.  

Also, today President Obama has a blueprint for some changes.  How can we work together with other federal resources and how do we leverage those resources with other departments from Department of Energy, Department of Defense, Department of Health, Department of Labor, et cetera, with Department of Education as well as the state programs, and what are these barriers -- the barriers that we face in our community and the school systems that support our Indian Ed programs from cradle ward to adulthood.  

So to my immediate right I would love to introduce you to Charlie Rose.  Charlie Rose is the general counsel at the U.S. Department of Education.  He serves as the chief legal officer for the department and as the legal advisor to the secretary of education in all matters affecting the department's program and activities.  Mr. Rose was previously a founding partner and corporate secretary of Franczek Radelet PC formerly Franczek Radelet & Rose PC where he represents school districts, municipalities and other public employers across Illinois with respect to labor relations, collective bargaining matters, general matters of labor and employment law and education law.  Mr. Rose worked as the lead negotiator on hundreds of collective bargaining agreements for a wide variety of public employers including the Chicago public schools and the city of Chicago.  Welcome, Mr. Rose.

MR. ROSE:  Well, thank you, Paula.  I, also, want to thank Virginia for that blessing, and, also -- is it Womlee and Ben -- for the terrific introduction and songs they sang us.  

           So I think, given that we have such a small group, that if you don't mind we maybe deviate from the schedule just briefly and go around the room and introduce ourselves.  I think that would be wonderful.  I think what I can do at that point is share with you the context and expand on the issues that Paula identified.  I'd, also, like to offer a chance for my colleagues that are here from the Department of Education to give their thoughts on how we would proceed today and then, at that point, open it up for discussions.  I'll start with my right.  We can pass the microphone.

MR. YUDIN:  Good morning, everybody.  My name is Michael Yudin.  I'm the Deputy Assistant Secretary for Elementary and Secondary Education at the Department of Education.

MR. STONE:  Good morning.  My name is Craig Stone.  I'm a professor at Cal State Long Beach.  I grew up in Riverside.  I'm a byproduct of Southern California.  I went to Cal State Long Beach, and I'm a professor.

MS. GILIO-WHITAKER:  Good morning.  I'm Dina Gilio-Whitaker.  I'm here in the function of the assistant of Dr. Kogee Thomas in the Capistrano Unified School District.  I grew up in the city, and I'm currently a graduate student.

DR. THOMAS:  Good morning.  I'm working with Capistrano Unified School District as their coordinator for Indian education.  I'm so thankful we're having this meeting and we're having this discussion.  It's been years.  Let's get on the move.  I always think out of the box, so it's important that we do things together.  And the more that we're together the stronger we'll be.  Oh, and I'm Kogee Thomas.

MR. O'CONNER:  I think everybody knows Kogee, but I just wanted her to say her name.  My name is Michael O'Conner.  I'm a friend of Kogee's, and that says a lot.  I'm a retired special Ed specialist, 30-some years in the classroom, several as an administrator.  I'm out of retirement doing consulting work and excited to be here.

MR. FOLSOM:  Good morning, everyone.  My name is Michael Folsom.  I'm a member of the Chock Foundation out of Oklahoma.  I'm the director of Huntington Beach Union High School Districts Title VII Indian Education Program and the Board of Director Board President of Southern California Indian Center and the chair of American Indian Education Partnership.

MR. GARCIA:  Good morning, everyone.  My name is Bernard Garcia.  I'm from the Office of Indian Education with the Department of Education.  I'm a crew leader.  We're the office that administers the Title VII grant.  I'm originally from New Mexico from Acoma Pueblo.  Good to see you this morning.

DR. SANDOVAL:  (Speaking in native language.)  Hi, I'm Dr. Niki Sandoval, the education director for the Santa Ynez Band of Chumash Indians.  I'm, also, a professor of education at UC Santa Barbara.

DR. PROUDFIT:  My name is Dr. Joely Proudfit.  I am the Director of the California Indian Culture and Sovereignty Center in San Marcos an associate professor in sociology in political science.  Glad to be here.

MS. LEONARD:  Good morning.  My name is Katherine Leonard.  I'm the Title VII program coordinator at Long Beach Unified, a Cal State Long Beach grad.  I grew up in Orange County, so I'm an urban Indian as well.

MS. YARGER:  Good morning.  My name is Sister Mary Yarger.  I'm from Sherman Indian High School.  I'm the math coach now.

MS. MANZO:  Linda Manzo.  I am, also, at Sherman Indian High School as ed. specialist.

MS. COOPER:  I'm Arlene Cooper, and I am an academic coach. I'm a counselor at Sherman Indian high school.

MS. MC MORRIS:  Good morning.  I'm Stephanie McMorris.  I'm a school counselor at Sherman Indian High School 

MS. ROOSEVELT:  Hello.  My name is Roxanne Roosevelt.  I'm the coordinator in the Indian history program with Bandy Unified School District.

MS. METHOT:  Hello.  My name is Leanne Methot, and I work under the Title VII grant tutoring for Bandy Unified School District.

MR. LUHAN:  My name is James Luhan.  I'm the planner for Southern California Indian Center and the director of its multimedia program, Intertribal for Teens.

MR. HALL:  Hello.  My name is Duane Hall.  I'm Chippewa from Michigan.  I've been living here in L.A. for quite a few years.  I joined the Marine Corps.  That's what got me here.  I designed a new educational system called the Mayan Juggler.  LAUSD (Los Angeles Unified School District), actually, is very interested, and we're looking to put 40,000 to 200,000 students a few weeks from now.

MR. HARPER:  I'm Gilbert Harper.  I'm assistant director at American Indian Education and teacher’s assistant at juvenile hall in Santa Maria, course in community schools.

ELIJAH:  Hello, I'm Elijah.  I'm a student.

MS. MONROE:  I'm Donna Joe Monroe.  I'm director for Santa Barbara County Education Office for 15 years, Title VII director, and before that I worked two years with the state grant.

MS. FLORES:  Hi, I'm Laura Flores.  I'm a chair person for the Title VII program.

MR. PETERSON:  Hi, I'm Robert Peterson, Oglala Sioux Tribe.  I'm Executive Director for Alliance for Education & Community Development.  We train teachers, tutors, administrators how to teach English, reading, math to American Indian students in New Mexico, Arizona and Nevada and used to be California until all the funds were cut.

MR. BELLER:  I'm Floyd Beller, Chickasaw Nationof Oklahoma.  I'm CEO for the Alliance for Education & Community Development.  Everything that Robert said I taught him.

MS. SMASHER:  My name is Britney Smasher.  I'm an instructor in graphic design and in anthropology.  Between jobs right now.  Primarily vocational colleges here.

MR. WHIPPLE:  My name is Sunnie Whipple from Chihuahua clan.  I'm just here because I'm interested in education.  Thank you.

MR. WILLIAMS:  Good morning.  I'm Lee Williams.  I'm the Associate Executive Director for the Southern California Youth Center.  I've lived in the urban Indian communities in Denver, Minneapolis, Seattle, Phoenix, L.A. and Rapid City, so I have a little bit of experience. 

VIRGINIA:  Good morning.  My name is Virginia.  I work for the Southern California Youth Center, and I'm a tutor and a program assistant.

MR. REED:  Jason Reed, Educational Guidance Counselor for Torres Martinez Tribal TANF.  Thank you.

MS. LAFOUNTIAN:  Good morning.  My name is Terri LaFountain.  I'm an Educational Guidance Counselor for TorresMartinez Tribal TANF.

MS. STANHOFF:  Thank you.  I'm Tracy Stanhoff.  I'm President of the American Indian Chamber of Commerce in California.  I'm an enrolled citizen and a past tribal chair of the Prairie Band of Potawatomi Nation of Kansas and Vice President of the Southern California Indian Center and a business owner here in Southern California.  

MS. FRANKS:  Hi.  My name is Sandra Franks.  I'm with the Los Angeles School District Title VII program.  I'm Cayuga and Cherokee.  My elementary days were in Oklahoma.  My high school days were out here in California.

MR. YU:  Hi.  Good morning, everyone.  My name is Don Yu.  I'm a Senior Counselor at the education department.  Thank you very much for having us here today.  Hope you have some great ideas, and we will take those back to Washington for you. 

MS. LEONARD:  Good morning, everybody.  My name is Jenelle Leonard, and I'm the Acting Director for the Office of Indian Education as well as the Director for School Support and Technology Programs.

MR. STEGMAN:  Good morning.  My name is Erik Stegman.  My mother grew up out in Blackfeet Carry the Kettle First Nation up in Saskatchewan.  I'm an American Indian Alaska Native policy advisor for the Office of Safe and Drug Free Schools, and I, also, lived in Southern California for eight years.  So it's very nice to be back.  I miss the sun.

MR. MENDOZA:  Good morning.  William Mendoza, and I'm the Acting Director and Deputy Director of the White House Initiative of Tribal Colleges and Universities.  Thank you for having us here today.

MR. JENNINGS:  Hi.  I'm Kevin Jennings, the Assistant Deputy Secretary for Safe and Drug Free Schools.

MS. STARR:  Thank you, all.  Boy, this is impressive.  I forgot I am Paula Starr, Southern California Indian Center's Executive Director.  I'm a member of the Cheyenne-Arapaho Tribe of Oklahoma.  I'm a direct descendant of Chief Backhoe.  I'm the member of the Harry Rope Clan and Both Stream Society. So, let's get started. 

OVERVIEW AND UPDATE

MR. ROSE:  Thank you all for taking the time to introduce yourselves.  We very much appreciate the fact that you're here today, and we're here to listen and learn.  

So, what I'd like to do for a few minutes here is provide some context for this Listening and Learning session, and then I would ask my colleagues, Kevin Jennings, Bill Mendoza and Michael Yudin to supplement those remarks.  And then we'll get started with the program.  

We're here because of the president's historic conference in November of 2009 in Washington in which over 400 of the 564 federally recognized tribes came to Washington.  Their tribal leaders came to Washington to participate in this conference.  

What flowed from that conference was a memorandum that the president issued to each agency directing those agencies to develop a plan of actions, and that plan of actions must be rooted in tribal consultations.  

Before I go on any further, I forgot to introduce the court reporter.  Beth has a tough job here today.  Being a lawyer, I know that court reporting is a vital task, but it can, also, be a stressful task.  It's important for us to identify ourselves when we speak, spell our last name and just speak clearly so that she can record it.  The recording of these sessions is very important to us because we do keep a record.  We have to keep a record, and we, eventually, prepare a report and recommendations to the White House, to Congress and to the cabinet secretaries on what we've heard.  So Beth, thanks for being here.  If you need a break, just let us know.

THE REPORTER:  Great.  Thank you.  

MR. ROSE:  Back to the memorandum that the president issued.  He directed us to engage in a series of tribal consultations.  Based on those tribal consultations, recommended to him as well as I mentioned the cabinet secretaries in Congress initiatives that we can take to address the concerns that we heard in our tribal consultations.  

At the Department of Education, under Secretary Duncan's leadership, we have taken the president's memorandum extremely seriously.  Last year we conducted a series of six formal tribal consultations around the United States from South Dakota to the state of Washington, Arizona, New Mexico, Alaska, and we developed a report.  And that report will be released within the next month.  

Those tribal consultations were all hosted by the tribes and, for the most part, were held on reservations.  We also visited Oklahoma as well, and by necessity, those tribal consultations focused primarily on the plight of Native American youth in our rural areas with a few minor exceptions.  

They also focused to a large extent on the challenges facing our Native American youth who attend the Bureau of Indian Education Schools.  As you probably know, in the United States, roughly 7 to 8 percent of Native American youth attend BIE schools.  The other 92 to 93 percent of our Native American youth attend regular public schools, whether those regular public schools are on reservations or urban and suburban communities.  

I tell you that background because this year at the Department of Education, we decided we wanted to alter the course of our tribal consultations and focus on the unique challenges that are facing our Native American youth in urban and suburban settings.

Our consultations this year are set in urban and suburban settings around the United States.  We held a consultation in Denver, Stockton, California, Green Bay, Wisconsin and now Los Angeles, and over the course of the summer and fall, we'll be going to a few other cities. 

So what happens at these consultations, as I mentioned, we're here to listen and learn, but we also want to engage in a conversation with you.  Is what we hear at these tribal consultations acted upon?  The answer is yes.  Last year we inserted in a number of our grant competitions for the first time in the Department of Education competitive priorities for tribes; and we also revamped our proposal on the reauthorization of No Child Left Behind to create a pilot program, which enhances the responsibilities of tribal education departments and their relationships with local school districts and states.  

There are a number of other things we've done in response to what we heard in our tribal consultations that my colleagues will share with you as well, but these are very, very important initiatives for us.  We do listen.  We do learn, and we try to act upon what we hear in order to address the concerns that are expressed to us.  

So with that background, I'll turn it to my colleagues so they can provide some supplemental comments.  I, again, want to end here where I began by thanking each of you for taking the time to be with us.  It's important.  The secretary of education is personally involved in this project, and the senior team that is here today and engaged in this project is a team that works on a daily basis with the secretary and those in the White House.  This is a priority initiative for our administration and for the secretary, Arnie Duncan personally.  I'll let Kevin start.

MR. JENNINGS:  I would simply like to add my thanks to what Charlie stated for you being here.  We were kind of amazed that people would come down to LAX and talk to us, so thank you for braving the drive and the freeways.  I urge you today to be completely honest and forthright.  

As Charlie mentioned, this is the 11th such session we've had.  We had a number of informal ones as well; for instance, the state-recognized tribes in North Carolina, with youth in Minnesota.  I went to the Little Earth Housing Project, which I believe is the only Native American public housing project in the country, to talk with the kids themselves, and the franker people are in their conversations the more useful it is for us.  

In the end, we work for you is I think what Charlie was implying.  We will go back to Washington.  We will fight for you. But, you have to tell us what fights to pick. 

MR. MENDOZA:  So my work is with the tribal colleges, universities and federal agencies and, also, the White House, and we were side by side with all of the ED officials here and others.  

Increasingly, Indian Country is concerned about, the disconnect between the varying levels, whether it be early learning, K through 12, 13 through 16, so from a tribal college standpoint, we're looking at those proportions in ways that, you know, how can we create better connections with urban communities.  What are the needs of urban communities?  What are the resources of urban communities as well as tribal colleges and what they represent in terms of being -- having closer proximity to reservations.  

I'm really interested in hearing about your struggles, your needs and some of the innovative ideas that you guys have about creating that connection, and so those are all part of these consultations.  That's why our office wanted to be involved in these from day one, and then, also, going forward, how can we make this a consistent and continuous process that just is institutionalized.  We can then better inform policy making at the highest levels.

I just wanted to share that and let you know what I hope to learn from you guys and love to be able to answer any questions or if you have any concerns, be able to search those out for you.

MR. YUDIN:  Good morning again.  Michael Yudin.  I'd like to talk briefly about how to lay out a policy framework for your consideration as this day unfolds.  

You know, I don't think anybody in this room would argue that the fact that our education system is not producing the kind of results that our kids deserve.  Too many kids do not enter kindergarten where they learn.  Too many do not graduate for high school.  Those that do graduate, too many are not prepared for college and a career.  Too many have to take remedial courses.  

Millions of jobs in this country go unfilled even in this economy, due to a lack of skilled workers. So, you know, it's just shocking in this economy that there are jobs but not people to fill those jobs.  

A generation ago, the United States led the world in college education.  Today, we are ranked ninth.  The president has said by 2020 he has called on us to lead the world in college education, so that's a big jump.  By 2020, the United States will go from ninth to first.  That's going to take a sea of change.  We think this cradles a career strategy to do it.  

I want to identify five levers that we think are the key levers moving forward.  Access to high quality early learning systems is critical.  We think supporting and promoting innovation and reform is absolutely an important way to move forward.  

Our Race to the Top initiative, just as an example, we spent less than 1 percent of all annual education spending in this country on Race to the Top, and it generated more to change.  We had governors, educators, and leaders and community leaders and labor leaders coming together to determine how we enact policies that will be innovate and reform education.  

Thirty-six states changed their laws.  Forty-five or six states adopted common college and career-ready standards as a result. So, we're really excited about that.  

Investing in innovation, promised neighborhoods, which is looking at how communities can leverage resources all throughout the community to improve outcomes for kids from cradle to career continuum.  

The third lever is teachers -- teachers and leaders.  We need to ensure there is a great teacher in every classroom and a great leader in every school.   

Fourth, college access.  The Pell Grant is critical.  We fought in the last budget cycle to assure we maintain the maximum amount of Pell Grants that are available.  More than 9 million students will be able to maintain their Pell Grants.  We are thrilled about that.  We need to do more.  We make sure that kids not only have access to college but succeed in college.  

Too many kids have to take remedial courses.  We know that a majority of kids that go into community college have to take, at least, one remedial course.  The research shows the more remedial courses kids have to do take, the less likely they are to graduate, and that makes sense.  You have to pay for courses.  You have to use your Pell, or you have to use your student loans.  And you don't get credit for those courses.  

And the fifth lever is maintaining and supporting the foundation, which is making sure that educationally disadvantaged kids continue to get served.  That's through the Title I program, IDEA (Individual with Disabilities Education Act), Title III, which is English Language Acquisition, Title VII which is the Indian education program, rural, neglected and delinquent homeless kids.  Maintaining that foundation is absolutely critical.  

Those are the five levers I just wanted to lay out for you all.  I look forward to this conversation.   

One more thing I wanted to add:  Secretary Duncan addressed our NACIE (National Advisory Council on Indian Education) board, which is a presidentially appointed commission to advise the secretary on Native American education issues.  

The secretary addressed the group just a couple weeks ago.  His remarks to the counsel was, be bold.  This is your opportunity.  Be bold.  Think big.  Challenge us to do the right thing.  So I'm going to convey that to you.  Be bold.  This is our opportunity.  You are on the record.  As Charlie mentioned, this report will be compiled and will be available on our Web site.  This report goes directly into our policies.  This has a direct impact on where we go from here, so be bold.  And thank you.

MR. ROSE:  Okay.  Thank you, Kevin, Bill and Michael, for those remarks, and Paula Starr is going to be our moderator.  I love your name.

MS. STARR:  And Charlie Rose.

MR. ROSE:  Sorry to disappoint everybody.  It's a misrepresentation anyway, but Paula is going to moderate this session.  Thank you.

OPEN FORUM PART I

MS. STARR:  Thank you, all.  Well, let's get started.  Do I have any volunteers who want to get started from the stakeholders at the table?  I see Tracy.  Tracy Stanhoff, please, go right into it.  She has a lot to say.  Tracy has been in our community for a long, long, time, grew up in this area.  She is, also, an Olympian.  Tracy is a role model leader in our community and really active in pursuing our future.

MS. STANHOFF:  Thank you, Paula.  We didn't go to the Olympics that year.  You know how that goes.  

I wanted to start before the educators start because they have a lot more experience in this than I do.  I wanted to say from the get-go I was born in Los Angeles, raised near the Staples Center.  We all knew each other down there.  I was a product of some of the Indian education programs here in Southern California that is no longer around unfortunately.  I participated in high school in Indian education programs.  It was a great bonding for our disconnected culture.  

We had an Indian education program where we went to colleges and got to check out schools before we were able to attend them.  We went to UCI (University of California, Irvine).  They talked to us about going to college.  You know, I have a little different hat because I was a world-class swimmer, so I did go to college and received a scholarship for a Division I school, but it really helped bond our community together at a very critical time in our development of youth when we had to make some choices in our lives.  

I'm sure I'm preaching to the choir.  It was very important.  As soon as the funding was cut,  -- that was 30 years ago when I went to high school, but that was something very critical.  

I have had experience, and I've been very blessed to be elected as chair and elected as chair in my Tribe.  Growing up here in L.A., people are going, “you're tribe is in Kansas”.  Well, long story.  

But anyway, I call ourselves a poster child for what's right in Indian gaming.  Before Indian gaming, we had a highly successful early childhood development program.  The numbers of our kids not finishing high school on the reservation was astronomical, but we started this program well before gaming.  It would make your heart sink to see all the kids not graduating from high school.  

I see that happening right now with our First Five Program the Southern California Indian Center has been operating and running the past two years now, just the blending of our culture here, the support for families and everything that's happened.  I can see that building.  Unfortunately, the program is going to be cut as of December.  Is that not true, Paula?  That's unfortunate.  So I think that's one of the things I would recommend is the early education program being continued up at our urban areas.  

I think, as everybody else, probably has the numbers. More of us Indians live in urban areas than we do on the reservations or rural areas.  That really is something that needs to start.  

I'm President of the American Indian Chamber.  I'm a first-generation business owner.  I've owned my business for 23 years.  We do work globally as an outside graphic firm.  The large clients are Boeing Company, American Honda, numerous tribes.  

So I have been blessed to work hard and have a good upbringing, but what we've found in our Indian entrepreneurial activities is the need for entrepreneurial training to help at an early level to help diversify our economy and help us urban folks grow in ways that we've never grown before.  

We are the home of the best American Indian owned businesses according to the 2007 census.  I think we had about 45,000 here in the state of California alone.  We're more than double than any other state, but we still have a long way to go in developing Indian entrepreneurs.  

I think some early training through all the grade levels teaching Indian specific because we do have cultural difficulties and challenges that need to be overcome especially in the line of speaking clearly and being able to sell your products.  We're very quiet people, and that's one of the things we found is a challenge for our people; to learn how to be boastful and clearly elaborate on what your products are for sale or services and why you're good.  

In our culture, we're not taught that way.  We're taught to be quiet.  We're taught to be called to the table.  When you’re in business you need to more assertive.  I think a lot of training can be done from that standpoint at an early level to teach us to walk in both worlds.  Do you work the way you need to work in the tribe culture and then in the real -- not the real world but the other world we live in.  You need to learn how to become self-sustainable and push for economic self-sufficiency.  One of the ways we're working for that in our American Indian Chamber is through entrepreneurial development.  

So we feel that is very important especially at the high school level.  We do a youth expo every year at our major conference that we have.  I saw Tishmall from Cal State San Marcos walk in.  She's one of our academic advisors.  We put that together and Paula and Mike, they all work on this.  

It's very important we have federal funding for this.  If the president really wants to help, this is what he can do to help us help ourselves through some good training programs.  We need technical training, whether it's learning how to finance, accounting, learning how to run business HR.  These are basic tools the educational system can help us with.  It's lacking desperately right now.  That is something that can be helped.  

Resources for our youth too, simple things, such as, books, transportation, computers not accessible with urban youth many times.  A lot of folks are struggling.  I sit on the board.  We don't have the capacity and resources right now.  We're working very hard to do that.  It puts us behind.  The Johnson O'Malley program used to help us on that.  That got cut.  Those resources have been lacking.  

And, you know, the thing that we get in the urban community a lot is, why don't you go to the gaming tribes for help.  Well, they are helping.  It's a crock.  They're not given the credit that they are.  I'm preaching again to the choir.  

We have a relationship with the United States government that needs to be upheld, and it's not being upheld at the federal level right now.  I commend the president for having these learning sessions.  I'm being frank right now in saying the program is failing, and it's getting to a really critical stage.  

The rest of the folks have much more detailed experience than I do.  I am a product of some of the successes for the past administrations of why this worked.  I'm a Cal State University graduate of Long Beach also.  Woohoo, 49ers, but I'm rambling a little bit here.  From our standpoint, entrepreneurial education in the schools will be a critical program.  Thank you for your time and your listening.

MS. STARR:  Thank you, Tracy. Well said.  

  Entrepreneurialism -- I think it needs to go even further down, grade school, lemonade stands; right?  

But seriously, I think education in the area of economic development is something that we truly need at a grade-school level.  I've been watching our young people in our Indian Ed. program.  They can do things at such a young age.  We should challenge them to do that.  

           Okay.  Next we've got Sandy Franks.  Sandy, take it on.

MS. FRANKS:  We have the largest school district, I guess, outside of New York or Chicago, right here in Los Angeles.  We're over 600,000 square miles. We go from way down south to way down north, east, and west.  We have about 800 students -- American Indian that we have eligibility forms in our office.  We service over 400. 

Our problem is how do we get to the school district to support our program.  We hit barriers every time we go out and try to talk and recruit students from the schools.  They tell us they don't have American Indians at the school.  They're only Hispanic, African American or Caucasian.  We know there are American Indians students out in the schools.  They for some reason will not put the information out.  

Second, we classify our students that we deal with as urban and suburban.  Our Indian students might have come from the '50s, and their parents no longer have ties back home to Oklahoma, Arizona or New Mexico or the Dakotas.  

So our students, they say, “yeah, I'm Indian”.  When we question them about the cultural knowledge, they have none.  So we go in, and we're trying to do that.  By the same token, we're having the urban Indians who still might have cultural ties to Southern California Indian Center, United American Indian Development, different Indian organizations.  

I have been working with the Indian community, I hate to say how many years.  I helped start the American Indian Education Commission with the board. What was really unique about that commission was we were a liaison between the parents and the district.  A teacher -- a student had trouble with the schools.  He had long hair, and they wanted him to cut it.  We could go in and intervene for him.  Now, our hands are tied.  We no longer have that.  They want our students to be like every other student.  Our students are different.  We come from a long history.  We come from a proud history.  

This week we're trying to explain to our students how come the United States government identified bin Laden as Geronimo.  I mean, that's really difficult for us to explain to our students that they equate us to mass murderer as United States citizens.  

So we're dealing with issues like this as well as academic.  Our students -- a lot of them because of finances, because of whatever they have no head start.  They have no preschool to attend, so when they get into elementary or kindergarten -- our kindergarten are learning to count by tens, by twos.  They know their colors, much different than when I started kindergarten that many years ago.   

Our youth at home are in the early ages to face the public schools.  They get in there, and they say, "Oh, they're Indian."  We have teachers that always refer to me, "Oh, he's an Indian," or, "Gee, I didn't know he's an Indian," because she might not look the stereotype.  Our educators are still uneducated about our community.  We try to go out and educate the educators, educate the parents that we need programs.  We have no finances.  

I live in the San Fernando Valley.  Most of our students have moved from the city.  When I first started working with the community, they lived in Cudahy, Bell Gardens.  Elizabeth Street had a large amount of students.  We only have one or two now.  Mostly, they're in the San Fernando Valley.  

I don't know if you're with Southern California.  That freeway is a scary thing at 4:00 or 5 o'clock.  You know, we can have tutoring down here.  You know, there's two days they can come to the clubhouse.  For me to get the parents on the freeway at that time, they won't let their babies go that distance.  

We have no funding to even establish a preschool.  We have bits and pieces.  I think Pacuth (phonetic).  I don't know if anybody is here from Pacuth (phonetic) -- is trying to start, but they're at the north end of the valley.  We have this large number out there losing their identity.  

The schools are -- talk about furthering education.  We have -- especially if they're third, fourth generation out in the urban area.  They say college okay.  My neighbors go to college.  We have a lot of students that would like to attend trade schools.  There's no financing for trade school.  I don't know if anybody has checked into trade school, but it's getting almost the junior college fees for trade schools.  

You say employment.  How do we employ our youth?  We don't have the facilities to go to our universities or even junior colleges.  They go to trade schools.  Where do they get employed at?  

Solar energy is a big thing.  Why don't we emphasize that in our community more?  I can see this is happening in the Los Angeles area.  That saddens my heart.  

I have a grandchild coming up through the system.  I don't want him to lose his cultural background.  My daughter is our chairperson of our parent community.  I'm hoping she's going to carry on the fight because this is something that we lose.   

My parents relocated out here during the '40s during World War II.  I happened to have been born out here.  I went back to Oklahoma to learn my heritage.  I came out here in high school.  I didn't think there were any Indians here.  All the California Indians I was told became mission Indians until I found Indian Center, and that's where you congregate.  

My husband was born in Shawnee, Oklahoma, and his family came out here during World War II too.  So I am thinking we were relocated that far back and kept our tribal identity.  I'm hoping students today will learn their tribal identity.  

I think the main thing was that our culture was taken away through education.  Our parents went to boarding schools.  We were taught to be White, in other words, fit in, assimilate.  We're doing that same thing with our children today in a different way.  We're saying education is there, but it's offered to everybody else.  Our college counselors in high schools have no knowledge of the scholarship that's out there for the Native youth.  

Walking Shield puts a big plug into us.  We get information out, but our teachers are not informed.  

  Mass Education needs to be done, more PSA (Public Service Announcement), things that we're here.  We're not going away.   

We all don't look alike.  Our tribes are so diversified.  I think the whole system of education has to be revamped.  If President Obama wants to talk to me, I'll be glad to talk to him any time.

MS. STARR:  Thank you, Sandy.  Well said.  Los Angeles -- according to the U.S. Census, the last count we had over 228,000 American Indians in greater Los Angeles.  That's L.A., Orange, and Riverside counties.  That's a lot of Indian students.  Okay.  Who do we have next?  

MR. ROSE:  I just want to ask a question.  You mentioned 800 students.

MS. FRANKS:  We service K-12, and 800 students.  That's who enrolled in our program.  Budget-wise, we have to do first-come, first-served.  With our budget, we were able to serve 400 students with our Title VII program.  

Can I just explain our program real quickly?  What we do is we take a geographical area.  Last year we studied the Southwest.  Next year, our students will be studying the Cherokees.  We're going into depth about the Trail of Tears, about the form of government that was there before the United States.  We're going to emphasize the Cherokees.  When we took our last count, there's a lot of Cherokees.  We do a lesson plan.  We have a workshop for our teachers.  We provide them with the materials, the books, the pretest and post-test.  We know what the student knows prior to taking the semester's lesson plans and after -- what he has learned during that time.  

Then we have an annual art show.  The students' artwork is displayed in the Autry Museum.  In the portfolio, they can say their artwork was displayed at a national museum or an art center.  

Second, we have student recognition.  That's something different.  Nowhere does the Los Angeles School District identify Indian students and recognize them for their accomplishments.  We do that on our own through volunteers.  We give them a certificate.  We give them a gift.  For that day, they are very, very special.  We don't care if the student completed homework on that day or got straight A's, whatever he accomplished for that year because our students go into a classroom every day.  Every time they turn in a history book and hear how they're the lowest.  They have the highest suicide, the highest alcohol.  It's nothing ever positive.  It's not that we have a Heisman trophy from Oklahoma.  We have an astronaut.  None of these things are brought up to our students.  

We hear about Caesar Chavez.  We hear about Martin Luther king.  We try to do that in the school.  Our teachers are mostly non-Native, so they're coming away with their stereotypes also.  When we say "our teachers," we have -- 200 -- 2,500 students are registered in our program in the Title VII, so we have quite a few students that we have in there that we can't reach.  We can only reach 400 because of our budget.  Our budget needs to be increased too.  Did that answer your question?  

MR. JENNINGS:  If Charlie is going the same direction I'm thinking, if there's 228,000 American Indian Alaska Natives in greater Los Angeles, the most conservative estimate there should be 28,000 kids in the schools minimum or even more.

MS. FRANKS:  We sent out a registration packet the first year.  Every student that registers in the school district receives the registration packet.  In there, there's a whole packet on Indian education and a 506 or eligibility form stating -- it's self-identified.  The parent fills it out and sends it back to us.  We'll ask the teachers.

MR. JENNINGS:  Every parent in L.A. Unified gets that?  

MS. FRANKS:  Yeah.  I tested it at my grandson's school.  His last name is Flores, and my daughter went there and questioned it.  They said, "No.  There's no Indians here."  She said, "I'm Indian."

MR. JENNINGS:  I'm trying to understand what the breakdown is.  It sounds like the breakdown is at the principal level.  They don't want to -- they're too ignorant, or they resist?
MS. FRANKS:  Exactly.  The district mandates it to be handed out, and the whole attitude is there's no Indians here living in Los Angeles.  They're living on the reservation, you know, and when they find out you’re Indian -- my grandson is the only Indian child identified at his school and anything connected with Indian.  He's -- tell us.  Tell us.  Put on display in a sense.  

We had one parent from Claremont contact me that her -- they had a pageant.  This is the thinking of the district.  That's why I'm saying re-education.  They were going to have a Thanksgiving pageant.  One school Indians, one school Pilgrims exchanging gifts singing "One Little, Two Little, Three Little Indian."  

She called me because her district wasn't listening.  I called the district.  I created this little packet for them, books.  I thought I did exceptionally well, sent it, talked to them, everything.  It was worse.  I mean, the media got involved.  This kindergartner was receiving death threats from parents.  The mother said, "I will not let my daughter participate in this.  I thoroughly object."  

She happens to be Seneca, who is the cousin of the Puacas (phonetic), so we have a good relationship.  She even wrote a story about this.  Her book is being published by Nebraska Press.  She's having a book signing, and she says, "Oh, my God, Sandy.  You have to come.  We have a new superintendent, and they're going to change things.  What they're going to change is instead of the paper headbands and paper vests the Indians wore, they want really regalia."  

They missed the whole point, and what we're trying to do now is we're going to UCLA and the students there.  We want to face the Board of Education.  We want this Thanksgiving -- we want it told correctly.  We're not going to tell the child half the Indians that fed the Pilgrims are dead, that they were annihilated by the host at this great Thanksgiving feast.  We want to explain this.  This is our harvest time.  We give thanks for everything.  It doesn't have to be this myth.  This myth was only created by Abraham Lincoln.  It hasn't even been since George Washington's time.  The whole idea is we want change because it makes us look bad just like that incident with Geronimo.  This makes our community look bad.

MR. JENNINGS:  The thing I would want to continue.  I would like to hear more thoughts on this.  

This has been a recurring -- what you said is a great story, but this is a recurring theme.  

We were in Raleigh, North Carolina meeting with folks there.  Raleigh is another big city.  They only had 250 Indian students.  We're like wait a minute.  Where is the breakdown here?  We know numerically this is not true.  They're not getting enrolled in the program.  The more heads you get the more money you get.  You know, we're trying to pinpoint if it's the principals we'll go after the principals, but where is the breakdown that these kids are not getting enrolled.

MS. FLORES:  It was just -- 

MS. STARR:  Go ahead and go to the microphone, or we can bring the microphone to you.

MR. MENDOZA:  Before you speak, if you can speak at the mike and then repeat your name before you speak.  That would help her out.  Thank you.

MS. FLORES:  I'm Laura Flores.  I was just -- we're talking about -- because that's our problem are the actual principals.  The Privacy Act and the Indian student has to come up to the office or their parent has to come and say my son or my daughter is Native American.  They want the form to fill out.  

But my mom, actually, has it from -- right, mom, the education that says that they have to give the form out when you get the registration packet or whatever when the child starts the school year, and they don't.  

This happened in my own son's school, and my mom, actually, went up to the principal and said, "Hey, you have to do this."  And they said, "No.  I can't, they have to come to us.  They have to tell us."  That's definitely a problem.  

I think, also, it's the lack of transportation.  If you look at Los Angeles, it's so spread out, and, you know, obviously, everybody has run or driven the freeways -- just the Valley traffic, just going from one end to the next takes a long time.  I think that's a real struggle.  

We definitely need to get the proper knowledge to our teachers and to our schools.  Even my son this year, they went to a lot of field trips.  My mom came in and did a presentation.  They came up to my son and said, "You're really Indian, and you're alive?"  They think we're a fossil.  

I can't believe -- you know, when I grew up, I grew up as a suburban Indian.  When I went to school, me and my brother were the only Indians in school.  You know, when I was growing up, it was really difficult.  It's difficult when you enter junior high, when you enter high school.  

We went and had a big thing with the mascot, which Paula Starr can explain what struggle that was.  We won that.  It's been a challenge.  It's going to be always a challenge for, you know, our students.  

If you can definitely help with the Title VII to educate them.  I don't know.  My mom never talked about the educating of how it first began.  That's very interesting how Title VII first started and to why it's changed now.

MS. FRANKS:  I'm going to add something else.  If you call the school district today -- I challenge any of you.  Call the Los Angeles School District and American Indian Education.  The switchboard doesn't know we exist there.  We're in the building on the 25th floor in it.  This is how unimportant our students are to the district.

MR. YUDIN:  You have here the Director of the Indian Education program, the group leader of the Title VII program, the deputy assistant secretary that oversees these programs.  Jenelle, do you have some thoughts on this enrollment issue?   

MS. LEONARD:  I do.  Following up on something that Kevin said is that from consultation to consultation, from listening to listening session, this issue does come up, and I guess from you -- tell us -- make some recommendations as to how we can at the federal level reach down to the L.A. level and help you help strengthen the membership drive.  What is it we need to do either in legislation, either in policy that we can support you from the national level?  

MR. YUDIN:  Can I ask a follow-up question to that as well?  Is it the 506 -- is it -- is it self-identification?  Is that the issue that you're not getting the levels of enrollment because people don't fill out the 506, or is it because they're not getting the 506 to fill out?  

MS. FRANK:  Both.  And another thing, also, we have no real state representation that I understand up in Sacramento.  I hear some -- how would you say -- verbiage about we have somebody up there.  I don't see it.  It starts at the federal goes to the state down to the local.  I'm not seeing this happen.  Maybe I'm personally not or what.  With the registration, it mandates from our district we have to send it out.  It gets to the local schools.  They don't do it.

MS. STANHOFF:  If you want to get attention for our program, have somebody like Sandy meet with the president; if you really want to get some attention for our program.  I know and respect all of you folks here because you are here to help us.  You want to get buzz for this you have to have it from the top and make it serious.

MR. GARCIA:  I'm Bernard Garcia.  Thank you very much, Sandy, for your comments.  I know Los Angeles Unified School District is a large district.  You face many challenges like some of the urban districts.  Chicago public schools is another example.  Minneapolis, Minnesota.  You guys are dealing with, basically, the same issues.  

I think the project coordinator from Chicago public school, Jolene Aleck, had suggested that we hold a networking type of activity for some of the urban districts.  That way you can share and support one another and how you can advocate for your Title VII program for a large district.  That may be an idea to do as well.  

I think under Jenelle's leadership in the Office of Indian Education one thing we're talking about is to try to somehow leverage more support from the superintendents.  

For example, today's sessions we have 96 school districts that applied from California.  I am a little bit set back.  I'm not seeing the representation here of all the schools.  Of course, there are some --there are individual concerns who have not attended today.  

The message went out to the Title I coordinators, Title I directors, as well as the superintendents of the schools.  We, actually, sent out the notifications to them.  We were a little late in getting that.  

You're right.  When I went to the state department to get a list of superintendents, I went through the same hoops to find out can I get a list of superintendents in the California area to send messages out to them.  There are some issues there.  

We used to have -- I've been with the department for quite some time.  Before we had a state Indian contact person at the state department, they were a liaison, our point of contact.  That sort of helped out.  

I'm not sure what the advocacy around some of the work our Indian Education group in California is doing to support that.  Maybe we can hear some of that.  

Sandy, I would like to hear more about the American -- American Indian Commission.  Was that something that was based out of here in L.A.?  Can you talk about that?  

MS. FRANKS:  During the turmoil of the '70s, the district decided they would have commissions that would support -- ethnic commissions.  We, as American Indians, petitioned and got an ethnic commission for American Indians.  

It was really great because we had no affiliation with the board only as liaison between the community.  We could bring up the mascot issue to them.  We could bring up if a child was discriminated in school.  We could sit in during parent-teacher conference.  

I'm sure you're aware of it, but a lot of times teachers will talk down to the parent.  And I got involved.  

In my own case, my daughter -- they were testing her.  They asked her a question who discovered America.  She said, "I don't know.  Some Indian."  They were upset because she would not say Columbus.  She was, like, three -- no, third grade or something.  

Then my girlfriend said, "Did you look on her cume card?"  I was a parent.  I didn't know what a cume card was.  I happened to turn the cume card, and they said she was verbally retarded.  And I asked why, and they said because she wouldn't give the name for donkey a jackass.  Well, in our home, she thought ass was swearing, so she wasn't going to say it.  So she said I don't know.  

She talked about -- oh, it was written on there that she associates with only other minority children like she was taught racism by her father and only associates with other minority children.  I questioned this.  This is '70s mentality.  They told me -- they said, "Because she knows about the Trail of Tears."  

My husband's family was on the trail.  I'm part Cherokee.  My family was on the trail.  This is an important part of the history of my childhood.  We have a lullaby that comes from that, so these were important to us as parents.  

We lived in a place that was mostly Caucasian.  It wasn't important to them, so these things are what sets our education of our children back.  Pretty soon we're like our parents or our grandparents.  Don't say the language.  Don't talk about your history.  Don't be proud of who you are.  We're in the year 2011.  I'm still fighting that battle.

MR. GARCIA:  I appreciate that very much.

MS. FRANKS:  That's why the commission was started.  I get off on a tangent.

MR. GARCIA:  During the course of the day, maybe we would like to hear more what we can do in the state of California.  Like I said, we have 96 schools.  We have a plight of representation of students throughout the state here.  What can we do to lean more towards building advocacy for these students that are in schools?  Maybe we can hear some suggestions.

MS. FRANKS:  Let me add this too:  We have two and a half staff.  I'm the half.  I'm only part time.  Our director is called away.  He's in the military.  Right now, we keep having interim directors.

MS. STARR:  We're going to ask you to speak later.  I'm going to continue on with the rest of the stakeholders at the table.  Thank you, Mr. Garcia, for those questions.  Sandy, I was there too.  I was one of the former Indian Education Commissioners.  We had a lot of battles.  It was very important to us as community members to provide a vehicle to the educators, to the teachers to have certain curriculum that was appropriate to teach in the school systems, and that's lacking.  But I'm sure Mr. Folsom will speak on that later.  Why don't we start with Craig Stone.

MR. STONE:  I teach at a place, Cal State Long Beach, and so that's listed on the National Registry of Historical Places as a sacred site.  Craig Stone is my name.  

One of the things that I think very often when we are thinking about urban Indians is the conception that everybody came out of the relocation.  That's not the case.  We're reminded every day because we're located on the birth place of a religion to an initiative.  It's the oldest continuously inhabited Gabtal Village (phonetic) site.  I think that's important.  

I'm going to tell you just in terms of your initiative that it has, actually, impacted our institution.  It's impacted our institution in that there's a big push at this point.  That push is to get people their degree in a swift manner.  

Last year we were listed as fifth in the nation for graduating American Indians from universities or colleges of our tribe.  We, typically, have about 200 students at any one time.  In the last few years, we've had from 79 to 49.  We'll have 51 Indian students graduate this year.  They are all self-identified, so that's one of the issues.  We have American Indian students that get admitted to Cal State Long Beach, and our students call each of them and try to encourage them to come.  And so we had 80 -- we had 80 admitted this last year, and only 25 came.  Those are students that have been admitted.  

Because of the economy because we are taking fewer students, we don't know how many -- we have 175 self-identified students at this point this semester, so as we accept fewer students, we accept fewer American Indians right.  Right now total enrollment, is 33,800.  

And we do have a relationship with Long Beach Unified School District, but it's a historic relationship when it was Title IV in the '70s.  It's blacks and white.  Right now, we have the Mexican coordinator.  There are two Indian faculties in Long Beach Unified School District that worked, who is Kathy Navaho, and Rebecca Sanchez, who is enrolled.  

One of the things that's happened to us in California in terms of being able to accept students is that they have to be prepared.  This really impacts our relationship with Sherman Indian High.  We used to have a really good relationship.  We could do special admits.  At this point, that's dead in the water.  Post-2009, we have no way of admitting Indian students unless they are highly qualified, and at this point, we have a ridiculous sum.  I can't remember, but you can find it online -- just an enormous amount of people who want to be admitted to Cal State Long Beach.  There's something about this.  I'm trying to think.

MS. STARR:  Senior moment.

MR. STONE:  Yeah.  Paula said it's a senior moment.  Oh, yeah.  So unlike the time period when Paula and I and Tracy and, also, many people went to school myself, you know, I started having to take these bone-head review, of course, as you know.  And we were supported.  We had lots of support.  

At this point, the students at Cal State Long Beach who are American Indians have the highest GPA of any ethnic group.  The ones getting in are people who are going to succeed.  

We have an interesting situation with Long Beach Unified because we have created an initiative.  If students -- it doesn't matter what your background is.  If you go to school in Long Beach Unified School District and then you go to our community college, Long Beach Community College, you are then able to transfer into Cal State Long Beach.  That's the only root that we can say to somebody that they would be moved to Long Beach if you want to go to Long Beach.  That seems to be the only root where we can, actually, help.

MS. STARR:  Craig, could you, also -- and I hope, Kogee, you'll join in.  Back in the '70s and '80s how many American Indian students there really were through the American Indian College Recruiters Association of the UCs and Cal States and communities colleges.

MS. THOMAS:   Which I started 40 years ago.  It still survives today.  I knew outreach was a problem for American Indians.  I started that recruitment, but we need outreach in Title VII.  There is one thing that we're totally lacking.  There are no funds for it.  There's no category for it.  Outreach is the most important thing.  

Both of my parents ran away from Shalako Indian School and told us that we had to go to college.  

Not until I graduated from college, I found out I had a choice but not with my parents, so all of us children -- there were eight of us.  We had to go to college.  There was no ifs ands or buts.  They wanted us to have the best education like all Natives in America.  We signed treaties for the best education.  Did we get it?  No, and we're still fighting today.  I could take this whole conference in the '70s.  It would be the same as today.  

But we need the outreach programs, and we have things that are lacking, the preschool programs.  We need that, the learning skill programs.  I have "Home Sweet Homework," which written by a Cahto Native America.  If I had this book when I went to grammar school to middle school to high school, I would have been a brain surgeon today because she talks about their learning skills and how we learn different from everybody else, how the lights of the room even affect American Indians' eyes.  Colors affect us.  We have to understand where we come from and have a true meaning about it.  

All education has to come together.  We have to work with the tribal community college.  I have an outside-the-box program that I want to make real for Native community college to come to California to teach with UC Riverside on the campus of Sherman, have a UC teacher and a -- a “wannabe teacher”, as I put it, for the tribal people.  Do the best for us.  This is the best program, but we don't get the best.  We get second class, and we always had the second class.  But I won't accept it no more because I'm an elder, and I use it, and I abuse it.  

Okay.  We did write the book for tribal community colleges, the first one in 250 years from the University of California to be written free for American Indians.  It's out of date now.  We need the G pattern in here.  We need more of the tribal colleges.  In the day I wrote it, we didn't have all of them.  Now, we have more to be added to this.  Grab this book.  Read it.  There's ten dream catchers, and those stories have a deep meaning in Indian education.

MS. STARR:  Kogee and Craig, I do want you to bring up how important that American Indian Recruiters Association was and can be for our Indian community and our students especially the grade-schoolers, junior high, middle school and high school.  I think that it was very important.  You two were very much involved in that.

MS. THOMAS:   In the '70s, in Orange County, the Board of Orange County and L.A. County, we would get together.  It would be 27 programs.  We get together. Now, It's seven.  Does that make us in the 21st century looking good?  No, it doesn't.  

The Title VII programs -- Michael Folsom and a team went out to see if we can get Title VII’s in other school districts that had them before.  They flatly turned us down.  They don't even want the money, the care or the problem.  There's nothing we can do that about that.  We go from school districts who want it but no one is out there to push it.  That's Temecula.  That's areas that are a distance.  We have to push it ourselves.  Some of us are trying our hardest.  I want to leave a legacy here for Indian education.  

I've been working for 40 years in it 40 years, and in 40 years, there's not been that much progress for American Indians.  We still look at the numbers.  We still have the highest -- as you said, the drop-out rate is tremendous.  The preparation is not there.  

Learning skills are one of the highest things we need to be taught at grammar school, at middle school, at the universities, but there was a report -- research report done by UC Berkeley.  How do these minority students make it into the top divisions of the doctoral programs, the medical programs, and they studied the Asians, the Blacks, the American Indians and the Hispanics, and in that study by Yuri Traisman, he listed the Asians.  

When you get to the campus of any UC campuses, they talk together.  They walk together.  They listen together.  They form a team right there.  We isolate American Indians.  They have no ability of working together unless we pull them together.  

Stanford is doing that because in their research they found if you pull the pool together and be like the Asians because you're going to make it through higher degrees, and then the Blacks isolate themselves.  The Hispanics isolate themselves, but we isolate ourselves more.  And we need to build teams of educators and teachers and doctors, and every profession is needed still.  

So hopefully, this box that I'm talking about putting together -- there's a team of us that are working on this -- Indians.  We're trying to look to see what happens with Sherman Indian High School.  They have beautiful colleges around them, but nobody is coordinating.  You need a coordinator and people with a passion of American Indians because they can be the smartest and the best.
At my summer program at UCI, we brought in Sherman as gifted and talented.  You tell them they're gifted and talented.  They become gifted and talented.  They demanded algebra at Sherman for the first time in years.  Sherman is 109 years old, and, you know, you have to make changes within the families, the community and the universities and the high schools and the BIA school.

If we turn the BIA schools to college prep, career readiness, you have changed Indian education because we need everything in every field, and if we turn that into a program where we have beginning teachers -- because we don't have enough Indian role models.  I had to jump two hedges at UCLA to meet Dr. Bruce Gruce (phonetic).  This is the only person I heard had a PhD.  I jumped two hedges to meet him in my younger days.  Couldn't do that today, though.  We didn't have the role models.  

I got a scholarship to Stanford.  My father didn't know what the word "scholarship" meant.  He turned it down, $30,000, because he didn't understand the word.  I was meant to work my way through education.  I'm glad I did.

MS. STARR:  Thank you, Dr. Thomas.  Craig, if you can do a couple minutes follow-up on this.

MR. STONE:  Okay.  We had real well-funded recruiters, and that made a huge difference.  One of -- I'm going to talk, however, about now the frustration of recruiters at our institution, and that is that they go out.  And what they find is -- they're embarrassed to go out because even our own alumni who have -- you know, their children want to go to Cal State Long Beach.  They can't get in to Cal State Long Beach.  We have no way to get them in other than suggesting for them to move to Long Beach.

MS. THOMAS:  They're not in the pool, as we would say at the state college.  They're never in the pool at the UCs too.

MR. STONE:  What we're beginning to see in the last two years is a decline in overall number.  It hasn't affected our graduation rate as of yet, but we know that is going to affect that.  With the state laws, such as Proposition 209, which gets interpreted at university campuses in different ways, it would be helpful if there was some way for us to be able to admit American Indian students.

MR. YUDIN:  Can I ask you what 209 does?

MR. STONE:  It, essentially, stopped affirmative action in the state of California.  There's a couple other things that I wanted to talk about, and one is that when we do have these bright kids from Sherman, oftentimes, they go to junior college.  Then they come to Cal State, and unlike the residents of California, who whether you're -- you know, have means or are of limited means, you're accustomed to living here and dealing with our economy.  But folks from elsewhere, it's very, very difficult for people, and what we see is the financial aid for American Indians becomes very important especially from people -- you know, one is from Pine Ridge right now and had to stop and go back home and work and then come back.  He's a dedicated persevering individual, but most people wouldn't do that.

The other thing is this has been addressed.  If we just look at history and look at mainstream authors, if you just look at American history, there's a book, probably, everybody has read it or heard of it.  It is called "Lies my Teacher Told Me."  When it first came out, that was -- I'm not sure exactly when it came out.  The author a couple years ago said that it had been a decade since he looked at what is taught in history books in the United States, so he did the study again.  

Essentially, there's no change.  The history that's taught about the American Indians is not about the American Indian experience.  It's about the American experience and how the American Indians are in there to reaffirm our national mythology.  

So if you could address that, I think that a lot of the things that people kind of beat their heads against the wall in Indian education projects is every year there's a new crop of folks who have exactly the same misconceptions.  So if you could, actually, deal with changing the history books to speak to the 

American Indian experience and not to the -- how Indians is kind of our subtext to the American experience to, actually, tell the history.  So that would be really, really really helpful.

MS. THOMAS:  I'm putting together a curriculum book for teachers.  In that book, I have every subject area that is of the standards, and Dina is helping me.  And Michael is helping me put it together.  It's for teachers.  

I gave staff development last year for the first time in K through 12.  In this booklet I put together, I thought the teachers knew more, and I was going to enhance what they're teaching.  I found out they knew nothing, and I was shocked.  So I put this booklet together to reach the teachers and tell the teachers today what's happening.  

At the 12th grade, I put the Indian time line.  I need to put someone on the Caucasian time line, so we can see what they were doing in wars while we were dealing with different wars.  I need to mesh that together.  There are items in there that work with every tribe.  We go by the standards, and the teachers grabbed the book and said -- even though it was unedited, the first one, it's getting edited now.  The teacher said this is the gold mine I was looking for, and they need that material.  There's like six American Indians working on this with me.  

We need that to reach every teacher that we have.  Within their standards, they'll teach it, but unless we commit to the standards in every state, they’re all different.  We should have national standards.  That's very important for our next generation.  If we don't even ask for that and we try to develop it ourselves, it goes nowhere.  We need the government to help us and build those standards for all nations, and this is our -- one of my major goals to help with those standards.  But we need a team of Native Americans in higher education to K through 12 working together on the standards for Native Americans.  It's never been done in 500 years.

MS. STARR:  Thank you, Dr. Thomas.  Craig, are you done?  

MR. STONE:  I wanted to say one more thing.  This is more for you guys working with the kids, and that is what we often find becomes a problem is that folks living out here might not enroll their kids because they're not taking them.  They might not have good insurance, whatnot.  

Then when folks want to go to college, you know, enrollment has been suspended, so that might be something you need to tell the parents of the kids.  Make sure, if you can get them enrolled, get them enrolled.  That's very helpful.  

The scholarships -- tribal scholarships -- you know, a lot of the scholarships are only for federally enrolled.  A school like ours where it's self-identification, you know, the other kids, they're not eligible.  Unfortunately, a lot of people that should be eligible are not.  That's the frustration.

MS. THOMAS:  Learning schools.

MS. STARR:  Thank you, Mr. Stone.  Dina, let's move on to you.

MR. FOLSOM:  I'm Michael Folsom.  The history I want to draw for you -- we have a PhD American Indian woman here who has been in Indian education for 40 years.  You can tell her experience.  She started libraries at UCLA.  Her time has been spent at UCLA, UC Irvine with these sorts of causes.  

One problem that was not brought to you today is the fact that the Title VII programs are overseen by administrators in the school district who are non-Indian.  Kogee has been cut back the last two years to 15 percent of her traditional workday.

MS. THOMAS:  I work more, and they don't know about it.

MR. FOLSOM:  Exactly but that's a huge problem in the education of administrators and school districts that non-Indian people are making the decisions and telling Indian people what their programs will be.

MS. THOMAS:  In my district, they want the roll number.  It took me 20 years to get my roll number.  I sort of laughed and said, "Okay.  You deny Indians because they don't have a roll number.  It's not right."

MR. FOLSOM:  There are inherent problems in identification of students with the current 506 eligibility form, but there's, also, then that piece of administration and, you know, passion for Indian education, which is not there.  

In fact, decisions that non-Indian people are making for the Indian education program destroy Indian education programs.  I think you can go back through the rolls and see that the 26 school districts that Kogee is talking about now being seven that would be a major contributing factor.  I just want you to have that history.

MS. STARR:  Thank you, Michael, and I, as a parent was with ABC School District and La Mirada School District with the Title VII programs, they're gone.  I was, also, a teacher with Garden Grove Unified School District.  It's gone.

MS. THOMAS:  Westminster is gone.  Cerritos is gone.

MS. STARR:  And the 506 marks, also, are a hindrance in getting our enrollment up, and yes, our parents aren't enrolling our children.  That's something we have to identify as well.  Let's go ahead and continue.

MS. GILIO-WHITAKER:  I'm going to change gears.  It's all related.  I prepared my statement, and it's written.  I'm going to go ahead and read it.  And as is traditional, when Indian people gather, we honor and give thanks to the ancestors of the Tongva, people upon whose land we now sit and whose spirits accompany us.  

To the government officials we address today, we, also, say thank you for the opportunity to have our voices be heard on behalf of our children for whom we work now and seven generations from now.

My name is Dina Gilio-Whitaker.  I am a descendant of the Colville Confederated Tribes in Washington State.  I'm here as a parent, a community member and assistant to Dr. Kogee Thomas, a coordinator of the Indian Education program in the Capistrano Unified School District in Orange County.

When we talk about Indian education, we are talking about a vast panorama of conditions, possibilities and experiences that constitute learning for American Indian children.  It never occurs outside the history of federal Indian policy but as a legacy and consequence of it.  The policy of forced assimilation through indication, which lasted half a century, manifests today as intergenerational trauma for our people and account for disproportionately high rates of mental illness, alcoholism, substance abuse, low self-esteem and educational underachievement in our communities.  

The termination era of the 1950s and 60s relocation programs resulted in the realty we now face, that the majority of American Indian people now live in diaspora away from their tribal communities in urban environments like Southern California, a major contributing factor to that trauma.  We haven't disappeared or ceased to exist as Indian people, but to a larger society we are invisible.  All of these conditions contribute to what scholar Cornel Pewewardy has characterized as the miseducation of Indian people.  If there is one element that defines that miseducation, it is the loss of traditional culture that came with assimilation, and it is especially acute for urban-dwelling Indians.  

I iterate these ideas not only as a Native American studies scholar but from my own lived experience as an urban Indian who grew up in the city.  My mother came to Los Angeles during the relocation years and was the product of the earlier assimilation era, as her mother was a boarding-school survivor.  Chemawa robbed my grandmother of her language and replaced it with shame, and the pressures of poverty and racism mounted, she was compelled to leave the reservation in search of a better life.

I, on the other hand, grew up with an abundance of socioeconomic opportunity but a void of traditional culture knowing I was Indian but not knowing what that meant in a city where I didn't know any other Indian kids and in a school system that failed to recognize me for who I was.  

That confusion would haunt me well into my adulthood until I made my way back to my family on the reservation, and I began to put the missing pieces of the puzzle of my life back together to see the whole picture.  

As a lost adolescent and teenager, I was a failure of a student who was never expected to amount to much of anything.  Due to the dysfunction of my family, I made the mistake of getting married while I was still in high school just to get out of the house, which allowed me to ditch classes with impunity.  It was all I could do to not drop out, and when I graduated, my grade point average was 1.78.   

It was the road back to my Indian roots that opened up the mental and emotional space in my consciousness to motivate me to go back to school. Against all the odds, I sit here before you today having graduated from college summa cum laude with a degree in Native American studies, as a second-year graduate student and the only one in my family to pursue the path of higher education.  

Without a connection to culture, education for Indian kids is only a replication of earlier assimilationist education that is designed solely for the utility of the marketplace.  It is a compartmentalized approach to learning that ignores the whole person and treats all children as one undifferentiated mass of potential for how they can contribute to a capitalistic system that may or may not present them with equal opportunity.  

Education and learning should be about more that creating productive workers.  In Native cultures, education is about learning who one is in the context of that community.  It is about learning the values of that community so that wisdom, not just knowledge, is produced and shared.  It is holistic.  It is productive.  It is wise because it encourages critical thinking.  It is the critical thinkers that the world needs most today if we are to imagine solutions to the dire problems we all face with our environment and our relations with our global community.  

The academic literature on the role of culture and language in Indian education is clear.  Native students are far more likely to succeed academically and socially when their cultural identities are reinforced and supported in their education.  Most of the research, however, is geared to reservation communities and BIA schools, and far less data exists in urban Indian education.  

Incorporating traditional culture in urban schools presents unique challenges for many reasons but stems primarily from the intertribal nature of the urban Native population and the relatively small numbers of students spread out over large geographical areas.  

Addressing culturally relevant and responsive learning is far from insurmountable, though, and can take many avenues.  

For example, one study explored the ways the needs of American Indian students were being met in Dallas and Austin, Texas.  They involve a variety of academic and personal interventions, activities and programs that encourage the teaching of culture by knowledgeable Native leaders.  While the examples of Dallas and Austin contain great ideas for introducing Native culture into public school districts, so much more can be done.  

These examples, as well as many of the language immersion and culturally based schools we see in reservation communities and in Hawaii are examples of community-based approaches to education.  Traditional indigenous education places high value on the involvement for everybody in the community for the unique talents and gifts they bring.  

As we all know, the more funds we have the more we can do, so funding must be a key priority.  Why not designate grants that target efforts to bring culturally responsive programs and curriculum into school districts?  

Los Angeles has the highest population of urban Natives in the country, yet between Los Angeles, Orange and Riverside Counties, there are only seven school districts with Title VII programs.  

More ambitious goals would involve the creation of charter or magnet school in Los Angeles and Orange Counties that are built around traditional Native values such as the Native American Community Academy, which is in Albuquerque, New Mexico.  It's a wonderful, wonderful school where they're doing that.  

Where charter schools are out of reach, Title VII programs can be expanded to include districts where there currently are none.  As we see the disappearance, they need to be revived, obviously.  Partnerships between district programs can be formed for coordinating cultural activities, educational outreach and information sharing.  

In our district, Dr. Thomas has created a museum dedicated to the teaching of Native culture and history through the donation of 2,000 artifacts and objects by her family.  Accompanying the museum is a curriculum that supplements and goes beyond California standards for teaching Indian history and culture and incorporates Native perspectives and world views.  It is being used for staff development for grades K through 12.  

We are also currently working to develop another exhibit that focuses on Native science, ecology and substantiality and will also have its own curriculum.  Our goal for both of the curriculums is that they will become national models that will be adaptable in any urban and rural educational setting.  With funding, trainings utilizing the curriculums can be developed and shared anywhere that they are requested.  

Within districts, we can implement classes dedicated to Native American culture in ways that support and reinforce that tribal identity taught by Native teachers with the appropriate levels of knowledge.  Models for this already exist in the work of Dr. Greg Cajete.  However, the credentialing mandates of "No Child Left Behind" may have to be reevaluated and adjusted to accommodate teachers who may be skilled at teaching culture but without the necessary credentials to comply with NCLB.  

  
This has been a problem in some tribal schools in New Mexico where state and federal standards have precluded the most qualified people from teaching in language immersion programs simply because they lack the required credentials.  It's been real harmful to those programs.  

Culturally appropriate teaching would include education on wellness on, physical, mental, emotional and spiritual.  It could incorporate experiential learning by exposing Native students to learning environments they may never have been exposed to before, such as nature-based programs that perpetuate Native values and world views.  Cultural standards should be infused into the state standards to increase the likelihood for academic success for Native students.  

To conclude, these are just a few ideas of ways to incorporate traditional culture into the education of Native students.  There is no lack of good ideas and solutions to the challenge we face in Indian education.  Yes.  We do need more Native educators, and there should be policy initiatives to encourage Native people to become teachers with the incentives to come back into the urban setting to teach.  But in their absence, the funded support of community based efforts can go a long way toward addressing our kids' needs.  

The most important thing to remember is that when Native kids are no longer invisible and they are being recognized for who they are as Indian people, you send the message that you value who they are and the unique and beautiful cultures they come from.  You are telling them that they are wanted, that they matter and that the sad histories they come from can, to some degree, be amended.  I'm referring to the history with the relationships of the federal government.  The research absolutely confirms by doing this you greatly increase their chances for academic and personal success as adults.  

I'd like to end this part with a quote from my mentor, Dr. Cajete that came out of his book -- one of his books he wrote called "Look to the Mountain."  It's about Indian education.  

He says that a primary orientation of indigenous education is that each person is their own teacher and that learning is connected to each individual's life process.  Meaning is looked for in everything especially in the workings of the natural world.  All things comprising nature are teachers of mankind.  What is required is a cultivated and practiced openness to the lessons that the world has to teach.  Rituals, mythology and the art of storytelling combined with the cultivation of relationship to one's inner self, family, community and natural environment are utilized to help individuals realize their potential for learning and living a complete life.  Individuals are able to reach completeness by learning how to trust their natural instincts, to listen, to look, to create, to reflect and see things deeply, to understand and apply their intuitive intelligence and to recognize and honor the teacher of spirit within themselves in the natural world.  This is the educational legacy of indigenous people.  It's imperative that its message and its way of educating be revitalized for life's sake. 

MS. STARR:  Thank you, Dina.  Right now, I'd like to move towards -- 

MR. YUDIN:  Can I make one remark.  Thank you for those remarks.  I think they were incredibly important for us to hear and be on the record.  

One of the single biggest issues we heard, whether they be in Indian country or American Indian settings, is the need for increased access to culture and language.  

Title VII program is designed to supplement the educational needs of kids, to provide culturally related and academic support.  That's the intent.  That's the design of Title VII.  We've been hearing about it.  We've built proposals for "No Child Left Behind" that Title VII should be used to strengthen access to culture.  

One of the things that our office, Jenelle and Bernard and I, are looking at is how do we use our federal -- our national activities dollars, our Title VII dollars to support programs that you're talking about.  We're looking at ways to identify and evaluate effective practices in Native language and culture, so we definitely will follow up because we're looking to provide -- to be able to identify and disseminate those best practices. 

MS. GILIO-WHITAKER:  It goes down to – to research.  I mean, there's not that research, but there's some -- you know, it puts us in a position to be really creative, and it's there.  As I said, there's so many good ideas, and the examples in Dallas and Austin were really good ones.  There's a lot of details about that.  They were working with really, really small amounts of money.  They did a lot with what they had.

MS. STARR:  Thank you.  Mr. O'Conner.  Oh, I'm sorry, Sandy.

MS. FRANKS:  I want to address two things.  One thing is how Mike says that non-Natives are controlling what we do within the district.  That's true.  

If we make too many waves at our district -- I was told not to make too many waves.  Keep quiet because they don't really need to have you, and they can eliminate our program at any time with our school district.  We have to say thank you and shuffle around them.  Where I would like to make stands, I have to keep quiet.  

The second thing is the enrollment issue.  When I was in my twenties and very active and fighting for rights, I was very adamant to have an enrollment number.  As I grow older, I have a trouble with that.  We are the only ethnic group that has to prove who we are.  That really bothers me.  I mean, Rwanda and Nazi German had to carry identification.  I don't see an Irish man or a French man or anyone that has to prove.  

I think there is a lineage back there, and if I'm enrolled in the Cherokee, my family have to have been Missouri during the enrollment.  We're not on the Cherokee rolls, but we know we're Cherokee.  That is a problem with me for asking for identification.  

We're doing something really unique in Los Angeles.  We're partnering with other agencies.  I haven't seen this in the 77 years I've been alive I think.  We are ”partnership-ing” with everybody to form a stronger community here in Los Angeles.  I think I'm really proud of all of us that are involved, Paula, Mike, Barbara.  We're all becoming partners and sharing our information and our strength.  

MS. STARR:  Thank you, Sandy.  Tracy.

MS. STANHOFF:  Tracy Stanhoff.  I, also, have to address the enrollment issue, and although I know people are Indian and not enrolled but as a formal tribal leader who had to represent a tribal nation, it is not our business to say who is tribal and who is not tribal.  It is our tribe's business to do that.   

And I feel strongly that we must maintain that federal relationship from our tribes, especially unique relationship.  I'm not talking about ethnicity or a blood quorum when I'm talking about this.  I'm talking about our political nature of our tribal relationship with the federal.  There's a fair process -- maybe not so fair some people may say -- in recognizing our tribes to the Bureau of Indian Affairs.  

Once we let go, our treaty rights may diminished.  Our relationship with the U.S. Constitution may diminish.  In my opinion, they will be diminished.  I'm one of the outspoken.  It may not be as politically popular in this room.  I'm maintaining that federal enrollment standard for a lot of programs.  

Title VII I think is a great thing to maintain that self-identification; however, overall, as an Indian tribal leader who is elected by my tribe who is a federally enrolled person who had to fight for our land at the capital level numerous times on this issue in the two years that I served as my tribal leader, it comes up over and over again.  We must maintain that relationship of federal enrollment.  I do understand that people are Indian and are not enrolled, but this is why we're sitting here.  This is why we have this relationship with the Department of Education.  I tell you we're a very small minority.  You folks would not be sitting here if we didn't have that special unique relationship with the U.S. government.  

I don't have children, but my nieces and nephews cannot get enrolled in the tribe that I just served as chair for.  That's what my tribe decided.  Fortunately, I’m Chakra too so they're enrolled there.

MS. STARR:  One more, Kogee, and then we've got to move on.

MS. THOMAS:  I just have a speech that's five minutes.  She's going to read it for me.

MS. STARR:  Let's proceed with Mr. O'Conner and Mr. Folsom.  We'll see what time we have.

MR. O'CONNER:  I'm Michael O'Conner, a specialist consultant with Professional Tutors of America, but more than that, I am a friend of Kogee's.  

Having said that, I'm going to defer most of what I have come prepared to say, but I'm going to bold for three or four minutes.  First of all, I'm going to ask anyone who is a special Ed specialist.  I would love to have lunch with you.  Anybody on the team?  Will one of you volunteer so I can sit with you at lunch?  That is my passion.  

The reason I say that is because I had a special needs child who lived to be six.  He had three heart attacks, and then he died.  I got your attention.  I'm totally committed to education.  I'm not a newbie on the block, 38 years, two years behind Kogee.  

I had a stroke four years ago.  I'm almost back from it.  When I get nervous and I'm a little nervous but not too much, I sense the power of the people I'm looking at right now, and the power of the people in this room, so I'm going to speak bold.  

My son's name was Sean.  If I get too emotional, I slur words.  If I get too happy, I slur worlds.  I have to keep myself under control.  I'm going to make 13 bold statements, and then I'm going to tell you why.  I have to get to the right page.  

I know how to teach young children to learn.  I know that I know how to teach people with learning disabilities how to learn.  I know that I, also, know how to work with children with severe special needs.  I spent two-thirds of my life.  I know that.  I can help them with -- I'll have to go back to script.  I can help them retrain their brain so organized visual, auditory and tactical input can be stored properly and retrieved properly.  I, also, know how to help people recover from a mild to moderate stroke.  I am a self-taught recovery stroke victim.  

I spent two years in front of a mirror massaging my face and my neck and trying to get this part of my face up.  As a teacher, if you lose your voice, you've lost everything, and I looked horrible.  And I was ashamed.  It caused my retirement.  I'm back out of retirement.  I'm almost all the way back, folks, but every day I have to work on keeping my face from falling down, so what I'm speaking to you for the next two or three minutes comes from the heart.  

I've spent 38 years as a treachery, as a setter, as a person in the classroom.  How do I know some of these things?  I've done over 8,000 IEPs -- not 800, 8,000.  I've had the ability to assess over 5,000 brain-injured children.  The first of which was my own son, who didn't last very long.  He asked me, "Daddy, am I ever going to be able to go to school?"  No, he could not.  

All of you who are close to our age remember seeing a movie about 20 years ago called "The Bubble Boy."  My son had that kind of condition and lived almost to be six years of age.  As I said, his third heart attack took his life.  

When I try to use big words, I still slur them, so sometimes people think -- what do you think when someone slurs their words?  They're stupid, or they're an alcoholic.  I still have people think that.   When I get up in a few minutes from now, it will take me a while to get up because my feet -- I will have to look at my feet to make sure I don't fall down because I fall down.  That's part of the disabilities from my stroke.  Sometimes I repeat myself, and I know I'm repeating myself.  And I can't stop, so I'll say the sentence, and then I'll say the sentence.  My inner brain goes stop, and after a while, by that time, I've lost the interest of whoever I'm talking to.  I'm still recovering.  Every day is a struggle for me.  --

This little intro had 14 I statements.  Culturally, it's not good for Native Americas to use "I."  We're thought not to.  

I want to switch gears for a little bit.  The single most important word for a child with special disabilities is I.  I can do this.  I did that.  I put my shoes on, daddy.  I read that book.  I know how to whatever.  

I worked at a high school where there were 14 of us, 14 special Ed students, 14 setters.  I won't name the high school.  They should get the credit, but I won't.  Three of us had PhDs.  I wasn't one of them.  All of us had master's degrees.  If I have to boast one more time, it's only on behalf of the special Ed kids throughout the world.  I have special Ed specialist credentials.  I'm a master sergeant, not an officer, and I've spent my career working with children to learn the power of I.  I did it, and then we give them praise.  

In the Native Indian community, we are punished if we go around I, puffed up, I.  You know, for the Sherman School and for these other schools, we have to teach them it’s okay to say I.  It's okay to look at each of you in the eye and tell you we need your help.  We will be self-sufficient.  We are not weak.  We are educated.  Lots of bad things have happened, but you're changing that.  That's what we depend on here.  

Some other stuff, I just want to go to the very end and use the symbol.  In all Indian cultures, the symbol I is used, at least, as far as I know.  The people up here would know better than I.  This is I, and if we turn it on its side, what does it look like?  Like a fence or a ladder or a link.  This is I if we turn it on its side.  What does it look like?  Also, a ladder or a link or a bridge.  

The purpose of this meeting today is to link us together.  We need you.  We trust you, and if I get your telephone number from DC or any of yours, I promise I will call you.  I promise I will call you.  The need is critical.  We're patient.  I was born in Sioux City, Iowa two blocks away from the Sioux warrior.  Every day from the time I can recall when I would walk to school, I would see the Sioux warrior head down.  I don't know for sure I am a Native American.  It was suppressed in my family.  I believe I am Lakota -- 25 percent Lakota.  I hope I am.  For my whole life, I have been driven.  I'm a friend of Kogee's previously met her six months ago.  I met several people who are, also, her friend.  I've got researching on tutoring.  Tutoring works, folks.  That was my piece.  I will be glad to type it up and send it to whomever, so it can be entered into the congressional educational record.

MS. STARR:  Thank you, Mr. O'Conner.  I thank you.  Let's go on to Michael Folsom.

MR. FOLSOM:  Thank you.  My name is Michael Folsom.  I want to start by prepping us by talking by saying who is our advocate.  These folks up here who came in today said they will advocate for us.  In my 20 years of being in Indian education, I've not found an advocate yet who, actually, speaks for Indian people in the upper levels.  I'm happy to hear you're in that place.  I hope that we will keep this relationship strong and that we will keep this relationship for a long, long time.  

You see, California has the largest American Indian population in the United States.  L.A. has the second largest population, yet Indian people are virtually unseen.  We have disproportionately low levels of economic and political indicators.  We have disproportionately high levels of social problems like mental illness, substance abuse, education underachievement.  

Despite the U.S. Government's trust and responsibility to provide education and health care, this is -- despite -- we have those disproportionate levels despite the U.S. Government's responsibility to provide education and health care.  This is especially true in Orange County with no federal funds for American Indians.  

A lack of awareness creates an educational environment that underserves.  This is especially true when you look at Huntington Beach Elementary School District, one of my feeder school districts.  Huntington Beach High School District said they don't have any American Indian students.   This is, also, true of districts like Garden Grove.  When we approached them to reopen their Title VII program said they have plenty funds of, plenty of programs for American Indian students and do not need a program like Title VII.  

The Joseph Cult Report for the U.S. House of Representatives in 2007 was titled "The State of Native Nations."  He says the American Indian drop-out rate is 15 percent compared to 9.9 in 2007.  American Indians are disproportionately placed in special education.  American Indians are at the greatest risk of receiving a poor education and underperforming, and BIE schools are even worse with funding less than one half that of public schools.  

Who is our advocate?  Who do we bring these problems to?  I hope this board is someone that we can bring the programs to, but I, also, want you to know that Indian education does work.  In being involved for 20 years, I've seen Indian education work for Indian children.  It may be like that story of the starfish on the seashore where there were thousands of starfish, and there was a young man there throwing one at a time back into the water.  And someone stopped by him and said, "Why would you do that?  Why would you waste your time throwing starfish back into the water?  You'll never make a difference.  Look, there are thousands of them."  And he said, "This one will make a difference."  That's what Indian education does.  It makes a difference for students one at a time.  

I'm here to tell you after being the director of Indian education for Huntington Beach High School District for the past 11 years that we do make a difference.  We have a history of 35 years of -- over 35 years in Indian education.  This year we have 1160 students in our program, 100 more than we had last year simply because we were given the ability to make phone calls over a special educational link that the principal’s use just telling them we have programs for them, and we have free services.

MR. JENNINGS:  What is your total enrollment?

MR. FOLSOM:  Total is 1163.

MR. JENNINGS:  No, of the school.

MR. FOLSOM:  14,000.  We have seven high schools in our high school district.  We have about 6 or 7 percent of the school district are identified.  I still know there are others.  Even though we were allowed to use that telephone call this year, I know the administration department called me on the carpet and said I shouldn't make the phone call to the 14,000 recipients because it was a disruption to the superintendent.  I asked to speak personally with the superintendent.  Those phone calls netted $20,000 in operating costs.  I think he would be happy to bring in an additional $20,000 given our record, given what we do of bringing students in the district.  

We provide tutoring, counseling services and cultural activities for our students.  I focus on math, language arts and science for our tutoring.  We have state-of-the-are math programs that are Internet connected so the students can study 24/7.  We have reading programs that our students can access that they are able to access 24/7.  We are partnering with people like Duane over here, who has -- yes, mind juggler to use technology to use different ways of reaching students.  

We reached them right now with college-level tutors.  I'm able to hire three tutors this year. Because of our increase in numbers this year, I was able to go to four tutors.  We have additional volunteers that will give of their time.  Each one is especially versed in mathematics, but they all have their different specialty areas also.  We, basically, cover all subjects that could be covered in a high-school setting.  

Our counseling is provided by me.  I'm a school psychologist.  I go to school to put out fires.  I go to schools for suicide interventions.  I run groups.  I run family sessions.  I run parent groups.   I see individual students, and we work out problems one at a time so they can be fully there for their academic work.  

Our cultural enrichment program has lots of different -- different consultants, I guess, cultural consultants from the area that we hire to come and run cultural programs for our students.  It's a very important piece.  It gives motivation for the students for the actual work that they do in school.  

We focus on college and career readiness, and our statistics are showing that we're closing the gap for American Indian students.  When programs are there, the gap does close.  

Our SAT math scores for 2010 were 540 for American Indian students.  In California, the average was 504.  In the United States, the average was 492.  Indian education does make a difference when it's applied in a caring and loving environment that is culturally appropriate.  

Our ACT overall scores have gone from 22.3 to 24.8 over the last two years.  The number of AP exams passed in 2008, were 56 percent.  In 2010 -- 2009, they were 79 percent, and in 2010, they were 64 percent.  The learning curve is going up when Indian education is applied within a district.   

We have model programs like SCORE.  Dr. Kogee here showed you the book "Home Sweet Homework" from the originator of that program.  That program improves student behavior and attitude.  It increases academic performance and raises college and career eligibility.  It was approved by the Department of Education as a model program.  

We, also, have partnerships with people like Northeast Oklahoma University, OIL, Oklahoma Institute of Learning, for learning styles inventories to teach our children how they learn best.  

I hope to use Mike O'Conner next year to have a face-to-face approach with my students.  With all this said, the successes that we're having in Huntington Beach there are still great needs.  We have a lack of data collection, which continues to cycle us being individual.  We're underrepresented.  The lack we need is to address the need for American Indian students in preschools.  We need to know the number of students in GATE programs.  We need to identify American Indians in universities and colleges, universities and graduate programs however small that percentage may be so we can help mentor them through programs so they will feel the support.  

The universities have American Indian recruitment programs, American Indian programs, but they need additional community support to get through also.  Those are many of the students that I hire for my tutors come directly from those programs.  

In a blueprint that President Obama put out, he said that he wants to expand eligibility for Indian education programs.  We have been asking for Native Hawaiians for a long time to be included in our counts so they can receive the services we offer.  I would propose that would be a good change.  

We need to look at expanding the number of school districts that apply for Indian education grants.  Two years ago we put together the Title VII programs in our area, and we began to call ourselves American Indian Education Partnership.  And our goals there are to expand the number of school districts to give technical support.  We have over 100 years of experience under our belts of being involved in Indian education programs.  We want to look at additional grants we can bring in to supplement the Title VII grant, and we want to partner with community agencies to strengthen Indian education.  

We need to look at eligibility requirements for our 506 forms.  I would suggest we look at electronic submissions with that form.  Many Indian people feel very put off by government forms, period.  Our form, as it exists today, asks for tribe, tribal enrollment numbers, actual lineage and genealogy information, and when we used to have technical assistance by Mr. Garcia, we were always told that those parts did not count on our form.  We needed the student's name.  We needed a tribe.  We needed a parent's signature and date.  So when someone looks at that form and sees they're asked for their genealogy, many, many people put that away.  

In our school district, we try to make as many one-on-one face-to-face contacts with parents and students as we can.  To that end, the 100 new enrolled students in our program I met personally with parents, students to give them information about our program and how they can be more involved with what we're doing.  

We need to strengthen our partnerships with our local nonprofits and community-based organization.  To that end, I'm the president of Southern California Indian Center, and we're working very, very closely at looking at our programs, programs that we both already are committed to that we're giving programs to our students.  

We need to write the grants together and collaborate to improve Indian education life and outcomes.  We need to develop American Indian community centers, development including both mental health and health concerns.  We need to have American Indian mental health clinics in Orange County.  We have none.  We have no health clinics in Orange County either.  

We need to provide after-school experiential learning through Indian center and their education component.  We can include academics.  We can include cultural programs, and we can provide alternatives to school programs that are failing.  

Our American Indian students have a hard time with PE.  They don't like to get dressed.  I have a lot of F's in PE because students will not dress down.  We can offer an alternative by offering dance workshops, basketball tournaments.  L.A. marathon is something SCIC has run for a number of years now with their students.  

We need family activities that engage in the child's learning.  They have the background coming from the boarding schools.  They have the background of not being successful in the public schools, and so they need to be reassured that they do have a place through Indian education, through Southern California Indian Center, through organizations like Walking Shield and the Elk's Club, community-based organizations that support Indian education.  

I can envision educational programs in and out of school, community-based education, summer school programs that are being provided by Indian people for Indian students, nutrition and education and healthy eating programs.  I can envision reducing substance abuse through education.  I can envision activities that strengthen families and community engagement many of which are already in place at SCIC.  

We need to strengthen our partnerships with universities and colleges so that we can create college and career pathways.  We need to prepare Indian students for college-level work at the high school level.  We need to provide early college experiences and work with the universities in providing dual enrollment.  We need to support AP students through having them mentored through professors.  UCI has a professor mentor program where math students can work one-on-one with math professors and be mentored through the process so that they will be college ready.  

At the elementary and middle school level, we need to improve and include Indian education in the GATE (Gifted and Talented Education) programs.  We need to work on history.  We need to work on culture.  We need to have our students included in more GATE programs.  We need a buy in and accountability from the federal government for Indian education.  

We would like to see regular meetings of this sort and regional summits so we can review progress and identify our strengths and weaknesses.  We need to strengthen programs through professional development and technical assistance.  Those programs have gone away.  We have no support in our technical advancement in our Indian education programs.  We need to implement best practices and have a liaison available to respond to our questions when we have questions about best practices.  We need concerns and inputs from programs in a timely manner.  We need to seek out philanthropy groups and enlist community-based organizations in our Indian Education cause.  We need to create a five-year plan where we can all learn to work together and provide a better future with our students.  

With this said, I want to once again ask who is our Indian Education advocate?  

Scott Momaday said, "At the turn of the century was the lowest point of devastation for Indian culture by disease and persecution.  And it's a wonder to me that we survived and have not only maintained our identity but, actually, are growing stronger in some ways.  The situation is still very bad, but there are more Indians going to school, more Indians becoming professional people, more Indians assuming full responsibility in our society.  We have a long way to go, but we're making great strides.  I thank the creator for Indian education."

MR. ROSE:  Thank you very much, Michael.  So we're about to break here for lunch, and before we do that, I have two things that I'd like to pursue just briefly.  One is this, clearly, wasn't the take-away from your remarks, but I'm still having a really hard time with these numbers.  So you mentioned that you have, roughly, 1160 students in your Title VII program and a school district that is, roughly, 14,000 students.  That's, actually, more Title VII students than in Los Angeles's L.A. Unified.

MS. FRANKS:  No.

MR. ROSE:  2500.

MS. FRANKS:  …that are enrolled.  There's much more out there.

MR. ROSE:  I know that, but L.A. Unified has, roughly, what, 600,000 students?  

MS. FRANKS:  Yeah.

MR. ROSE:  We have 2500 Title VII students in a 600,000-person school district and 1100 in a 14,000-person school district.  That's staggering.   

MS. FRANKS:  Our district does not support.

MR. ROSE:  You made that point.  The contrast is just staggering.  The second thing is we profoundly appreciate the views that all of you have shared at this table.  After lunch, what we would love to do is offer all of you a chance to share your views as well we hope you return and 1 o'clock.  Is that right, Paula?

MS. STARR:  Maybe 1:05.  

MR. ROSE:  Let's say 1 o'clock.  It will be 1:05.
OPEN FORUM PART II
MS. STARR:  I'll give you the first four people that are going to speak:  Duane Hall, Joely Proudfit, Donna Joe and Gil Harper.

So those are the four -- first four people, and we'll wait until we get Charlie back.  Charlie, did you want to say beginning words?

MR. YUDIN:  Just so folks know that there are parking discount vouchers for $10.00 at the registration desk.  Alright.  So go do that.

MS. STARR:  Otherwise, it's $21 so get your discount.  Such a deal.  Everybody is running now.

MR. YUDIN:  They'll be there, after.  They'll be there all day.

MS. STARR:  And it's really important for everybody to know and to remember our treaties.  That's why we have what we have now because of our ancestors signing those treaties.

Those treaties seeded a lot of land, but in exchange for the future generation's education, health, and general welfare as long as the water shelf flows, and the grass is green, et cetera, et cetera.

That's why we have that unique relationship with the United States of America.  It's a political status, and because of that political status, we need to remember to remind our legislators, our public officials, that that's why we have this political status.

So without further ado, we need to hear from you all.  So the next -- the first person, Mr. Hall, take it away.

MR. HALL:  Thank you.  My name is Duane Hall.  I wanted to give you a different perspective than a lot of what you heard today.

First of all, I am a small business owner.  I designed a fully automated educational Web site.

  Biology is our first subject that we're bringing out.

What I have done is automated it to the California standards.  I want to look at how kids themselves are.  From my research across the United States, kids just don't care about their grades in a lot of areas.

I'm speaking of teens.  So I wanted to find a way that kids would get back to wanting to learn, but I found the bureaucracy in the school is tough to beat.

So as a business owner, I don't worry about that.  I just moved on.  A year and a half ago, I was picked to get $156,000 from the Obama Stimulus Package.

The State of California never released that.  I didn't worry about that, moved on.  This summer we're getting ready to put the program out.  I'm offering a free summer school session mainly because I want the teachers and the school to try the program to see what they think.

When you offer something free to schools, it's amazing how the bureaucracy is.  It's for free.  It was like pulling teeth to even get them to even look at it.

How did I get the LAUSD to look at my system?  Two years I contacted the secretary for the -- I'm sorry, the superintendent's secretary.

Six months ago or six months previous, I said, "I'm going to contact you six months from now," and she said, "Why is that?"  I said, "Every time you turn my information over to somebody, I never hear from them, ever."  Called her six months later, and told her who I was.   She remembered me from that conversation.

I said, "Now I want to do something different.  Can I send you the link?  Will you look at it?  If you like it, will you pass it on?"

She did.  Two weeks later I had a meeting.  It shouldn't be that difficult for a new idea to be looked at.  We have budget cuts.  I totally get that.  We have no money in the school systems.  I totally get that.

But the school system from my perspective looks at a system that is broken, and how do we fix it with no money.  If you can't come up with the solution yourself, you must look outside.

My system is a fully automated educational system for testing quizzes; fully automated study cards for the kids.  We are going to -- the next step is to, actually, hire California teachers to do a two- to ten-minute video on every individual section of the standard.

So when kids go home, the same kids who don't want to raise their hands because of peer pressure, they can now stay at home for homework, review all the information, come again, and then ready to have the teacher teach.

The idea that I'm looking at besides that part -- because we just don't want -- they don't want to get bored, as it is, with teaching -- we're going to make it so that kids will, actually, compete against other kids with the same subject matter.

My view is by having them in competition --compete they will remember the information longer.  We intend on putting our first games out the week before they do their final exams, that way they're preparing for the game with the same information they must take on their exams.

It's a simple idea.  Can the school board afford it -- the schools themselves afford it?  It's $24.95 per student, unlimited subjects every six months.

For the cost of a book, students will have access -- more access with my information, which is the same information that this state puts out, but we just don't have the money.

This is a $350 laptop from Sam's Club.  I personally carry this with me everywhere.  I had one principal that showed, when I downloaded all the books that the State offers, he said, "You have more information in your computer than I have sitting behind me."  Okay? 250 gigs, the price of computers is really coming down.  You're looking for new ideas.  Technology is -- needs to be in the forefront.  You don't look to teachers for technology because they're not out there looking to design products because they're too busy trying to figure out how to teach the kids.

When I had to go to the particular secretary, within two weeks having a meeting, it was frustrating to me, but as a business owner, you blow it off and you move on.

So I started thinking, "How could it be easier for teachers who come across a person like me they bump into in the street, why not a department like yourself do a bonus structure for the principals or teachers?

If they come across a good idea that at least sounds like it needs to be looked at, why not let them push your name up in the district, have the district take it serious to at least listen to it.

When I had my first meeting with LAUSD, he sat back and he said, "Duane," he goes, "I can't believe we don't have your system out there now," okay.

I'm really excited about being the one who has designed it.  I am Native American myself.  I'm Ojibwe from Sault Ste. Marie, Michigan.  It's the first of its kind to have so much, and it's -- first, so much for so little; okay.

I'm -- Tracy said that we're – Native Americans are a quiet people.  You can tell that I'm an exception to that rule.  With those ideas in place -- let me go through a couple here.  As a business owner who has graduated and moved on, I was awarded the supplier of the year in 1999.  I had a meeting or -- when I received my award, I had an African American gentleman say, "I'm so frustrated because we only get 11 percent of the contracts."

You're getting this really nice award.  I said, "Why are you upset?  I'm Native American.  I've seen the numbers.  The City of LA issues .00024 percent of contracts"; okay.

We need a lot more people like myself and like Tracy out there beating the bush, and our ideas come from experience.  The kids are young.  We need better tools for them.  We have great ideas.

If the bureaucracy of the school is so tight that you can't get a new idea, I ask that you at least take the time to listen to us because I can -- I can do what the federal government wants to do.

With my system I can take one set of standards, create it like the federal government, across the United States right now.  Thank you.

MS. STARR:  Thank you, Mr. Hall.  Just a reminder, you have five minutes.  Speak slowly so Willie can hear you.  Dr. Proudfit?

DR. PROUDFIT:  Good afternoon.  My name is Dr. Joely Proudfit.  I'm a descendant from the Pechanga Band of Luiseño Indians Ngeesikat clan.

Thank you all for being here today and especially those that traveled from far locations to be with us today.

I have a list of things that I'd like to share with you.  I don't think I'll be able to get through the list because of the five minutes unfortunately.

But let me first say I'm really concerned that there are no California Indians on this panel.  We are home to 109 -- oh, you just came in.

We were home to 109 tribes in the state with the two largest urban Indian populations, and because of our large number of tribal population, it's very difficult to reach all of the California Indians here.

I know that you all went to Stockton.  Why you chose the locations you chose, that's another conversation, I think, that tribal leaders should take up with some of you folks for another day.

But I don't think that we need to have more of these conversations and these dialogues.  I am a director of the California Indian Culture & Sovereignty Center in San Diego -- the North County of San Diego.

San Diego is home to 18 reservations.  The most number of reservations than any other county in the United States.  My reservation is in Riverside County only six miles outside of that area.

So I want to encourage you to think and consider about coming to our region to hold one of these dialogues, and I'll guarantee you, you'll have a room like this if not double the size full. 

We have a number of issues.  We're very organized, and we have a number of best practices that we'd like to share with you that are working in our communities and, I think, should be replicated not only across the region but perhaps even across the country.

But let me start with just a couple of areas of concern.  And I, also, want to acknowledge my colleagues from Sherman Indian High School.  That's another location where I think the federal government must come to listen and visit and see.

 
It's a shame on all of us for letting Sherman get into the situation that they're in.  Their buildings need paint.  Their students need books.  They need resources so we need to consider that given that that's the only federal Indian boarding school in the state.

As the director, not only of the California Indian Culture & Sovereignty Center, but the director of the California Indian Professor's Association, I hold a number of hats, and I work closely with our current Superintendent Tom Torlakson.

And for those of you who don't know in the room, we have a new superintendent in public education that is going to be looking at statistics and data collection in those numbers. 

Because these are longstanding problems that have been going on, and so -- but we need to hear from you in an organized thoughtful way with some of your issues so that we can make those policy changes.

So I am working with him.  I'm working with Chairman Ramos from San Manuel.  We're putting together two advisory boards to deal with some of the issues here in the State of California, and for many of you who don't know this, the California Indian issues are not just for California native indigenous people, but relocated Indians from other places is so broad, not just because of the numerous number of tribes, but our location.

I mean, we boarder, you know, another country, and several states, and so there's -- there's a number of dynamic issues.  But the State of California has helped us under the immigration department migrant education.

So when we're either housed under an umbrella of that nature, it's no wonder the data is not collected.  Or if we're under the other category because our numbers are so small.

That's a concern for us, and so the federal government needs to institute its government-to government relationship, honor its trust and treaty obligations and to heck with 209.

We already have legal scholars that have looked at that issue, and we can just proceed.  And you know what?  If they're gonna sue anybody, go ahead and sue the federal government.

Just allow the students -- and our university has been very successful.  We're the fastest growing campus for Southern California and California Indian students.

I also want to look at culturally sensitive coursework and curriculum.  That should not be confused with teaching culture in the classroom.  We need to focus on getting our students access to good culturally sensitive material, and we know that they don't.

You mentioned the Geronimo issue last week that happened with the Osama Bin Laden.  I guarantee you, if those military leaders -- soldiers had had some cultural sensitivity training, they would not have had a faux pas such as they do.

Do I think it was hateful and racist?  Yes.  But most of all, I think it was ignorant, and so not only do we need that for our political leaders, we need that for our teachers, our school board members, our PTA members.

And so that I'm not constantly being asked to go talk to 4th grade classes, right, we need to institutionalize this, and so we need to create government subsidized set aside funds, grant funded programs where teachers, school board members, superintendent are getting this type of education and training.

Education in the past was about acculturation and assimilation.  Today it's about empowerment, and that's what we should be focusing on.  It's about empowerment, empowering your students.

What works here in the state, a good example, our California Indian Cultural Awareness Week at San Manuel.  It started out of Cal State San Bernardino.  It was started by one tribe who had the resources to fund it.  It's a great model.  I'll be happy to send you the materials that we have developed for that.

We have developed curriculum for that, teacher training materials.  I'm on the board of the California Indian Museum & Cultural Center where we are developing curriculum.  We're just about finished.

That curriculum will be used by the state.  We didn't receive a penny of funding from the state to do it.  We got so sick and tired of waiting that we went ahead -- those of us who have PhDs and law degrees and curriculum experience. 

We're using the state standards, and we're getting it out.  We're also using multimedia technology like video.  We know that teachers have to teach to the test.  We're not getting away from that.

So what we've developed are tools and useful user-friendly tools that teachers can use.  They can just pop in a DVD and educate their students.  So we're taking that approach.

We're -- rather than focusing on the negative and what we can't do, we're focusing on what we can do, and I just got one last point.

We also need to listen to our teachers, our parents, our experts.  I'm not an expert in native health and medicine.  I am an expert in American Indian Education and American Indian Policy.  I'm a political scientist.

Ask me, and I'll tell you; and if I don't know, I'll tell you who knows the answer.  But let's talk to the right people.  Let's talk to each other, and most importantly like Vine Deloria, who was my mentor said, "We talk.  You listen."  Thank you.

MR. ROSE: I wanted to ask you a question since you invited the question.  Do you -- one of the issues that we've heard consistently during tribal consultation not only last year but this year was empowering the role of tribal education departments or tribal education agencies vis a vis the state education agencies as well as local school districts.

And given your background as political scientist, I was just curious whether you had any particular view on that.

DR. PROUDFIT:  In terms of education centers versus?

MR. ROSE:  No.  It's, like, tribal education departments that are a part of the tribal nation being empowered to have greater influence over whether it's operations in local school districts, whether it's title of school district particularly on native American issues, being empowered with the functions of the state education agencies, reforms, and that type of thing.

DR. PROUDFIT:  What we found what works is when there are partnerships, and when tribal governments and tribal education centers are empowered.

For example, the good example would be San Manuel in San Bernardino County.  The San Manuel tribe worked with the superintendent in San Bernardino, and because of that, we have a long standing -it's almost -- 15 years old program where we've educated over 15,000 K through 12 students and teachers.

That's a unique partnership with a tribe, a university, and a superintendent, as well as the superintendent of public education.

In -- on my reservation, we have a private school that the tribe funds, and we work closely with our Temecula School District to make sure that they're using culturally sensitive material in the curriculum.

Now we're not the answer to everything, but developing and building those partnerships is a step in the right direction.  We have native parent, teachers associations.  We have education centers and directors that were meeting with local school boards on a regular basis.

We invite them out to our university to do training.  We're working on a grant, for example, at my university to do teacher training and principal training, superintendent training where we're working with the tribes, universities, school board associations, not only the national school board association but the state school board association and the local school board associations.

We realize we don't live in a bubble.  We have to work collectively and work together, and our tribe has been very successful in doing that in recent years.

One, we have some of the political and economic wherewithal now that we didn't have in the past.  We have the human capital and capacity.  My colleague Tishmall Turner is the tribal liaison at my university, and we're the only university in the state that has a tribal liaison.

That is particularly because tribal response -- and we have a Native American advisory-counsel with tribal leaders, and so the tribal leaders are driving the agenda with the school board, with the state programs and so they're finally listening.

But unless we organize our thoughts, unless we make ourselves available and tell folks what we need in an organized and structured kind of way, people are really going to continue to do the same things.

So I think, you know, listening to tribes -- and that's one that is so important here is when you call something an "Urban Indian Listening Session," be careful of doing that because you have a tendency to exclude people.  Not intentionally, but people say, oh, that's for the urban Indians.

And the majority of us are urban, and by virtue of being in California, we're practically all urban even though it's some living on the reservations because the cities are, practically, on top of us; right?

And so I would encourage you to think about that differently especially in California.  We're just a different animal out here when it comes to education and tribal government.  I live in Pasadena, and I teach at a university 118 miles away because that's my tribal land.

MR. ROSE:  Thank you.  Did you want to comment?

MS. STANHOFF:  Yeah.  I had a comment.  I thank you guys for sticking up and coming into urban territory.  I understand what Joely's saying, and I'm not arguing with that, but we get out here not listened to enough as far as non-California tribal people, but my point was -- I mean, when you were asking about the partnership between the local district and the reservation.

In my tribe when I was there we formed a partnership with the local school district, but I will have to tell you -- and being a little bit of cynic that I am -- it only happened after -- I mean, I told you we had a Pre-K program before gaming happened, and it's only happened until after gaming was going and we had some funds -- some skin to put into the game. 

And then they were -- the local school district was then interested in our tribe because we had some funding or some worth to get behind it, and not all tribes have that.

So it was kind of an interesting situation, but we kind of were able to -- I don't want to say buy our way into it, but we were able to put some resources behind it to attract some attention from the school district there in Kansas.

MR. O'CONNER:  I want to thank you because you asked the question.  Last week I did some research on tribal centers, learning centers.  There's a list and Dr. Proudfit you alluded to that.  The first ten calls, seven of those, the seven that responded had lost funds.  Education directors have been laid off.  There's no money or they've reduced their hours just to two to three hours a day.

California has been -- in the Indian education cultural centers have been extremely hard hit, and that's a partial answer to your question until some funds can be restored.

One lady was running a center by herself for four hours.  The director had been laid off.  The education director had been laid off.  This was a volunteer parent running a program with no money. 

MS. STARR:  Before we have the next speaker, I would like to introduce Chairman McDonald from the Chemehuevi Tribe down below.

MR. MCDONALD:  Thank you.  Sorry I was late, but I'm not a chairman.  I am a councilmember for

Chemehuevi and thank you Paula. But just real quick, before you move on.  When it comes to the education directors and empowering those folks, I mean before you can even talk about forming partnerships that – you know, there has to be communication.

That, you know, I called our education director this morning and said, "Hey, you know, is there anything" -- "I'm going to sit on this panel.  Is there anything you want me to say or are there any problems?"

She was like -- she knew nothing about the involvement of the US Department of Education in our program other than there was some funding.

She didn't know who the contacts were, and now this could be -- I'm sure in fact this isn't a program just specific to Chemehuevi.  You know, oftentimes, you'll have young tribal members go in this role.  Maybe they've had some sort of education, maybe not.

But certainly, you know, the way that tribes govern themselves are different than the US Government governs, and so, you know -- and as, you know, you're receiving these documents, and they're going back and forth and funding is received, displaced.

I mean, I'm sure that they're reviewed, and the folks that are reviewing these documents, when they see a new name, I don't think it would hurt to give that new person a call and say -- to introduce themselves and say, "Hey, this is, you know, who we are, this is what we do.  This is how we can help.  What are the problems?"

I mean, if you can do that at that level I think it would -- it wouldn't excuse some of the conversation we have at these circles, but, I mean, that is an important piece of forming a partnership so I just wanted to say that.

MS. STARR:  Thank you, sir.  Okay.  The next couple of people, Donna and then after that Gil Harper.

And Joely, we did ask several of the local tribes in Riverside and San Bernardino to come.  I'm hoping they will still arrive.

DONNA:  Hi, I'm the director for Santa Barbara County Education Office Title VII Program.  There's a total enrollment in Santa Barbara County of 66,040 children and we have 1,545 American Indian students.

Now, we only have -- in CBEDS (California Basic Educational Data System) there's only 860 or so kids that are listed in CBEDS so we have a program with -- when STAR (Standardized Testing and Reporting) Testing is done how ethnic groups are divided, the teacher looks at the audience of children in their classroom and says, you're white, you're black, your Mexican, and you're other.

So when I go to collect the data for my reporting to OIE (Office of Indian 

Education)  for the Title VII grant, I have to go back and try to figure out which ones of my kids they actually tested, which they marked incorrectly even though I spent a year -- I've been doing this for 15 years.

So I go to every school, 227 schools, 23 different school districts with a different principal and superintendent every three years and have to reintroduce myself, show them the game plan all over again, get the cume out, show them where my kids are, and try and figure out who they tested and what they actually marked them as.

It takes hundreds of hours.  In the last -- first part of this grant I had over 6,000 phone calls to make, 6,000 text messages to return, and 4,000 e-mails.

So -- and I -- it takes time.  In addition to my being the program director, I'm also the preschool aid, the after school tutor, the front desk person.  I answer the phone.  I take care of parents.  I do social services.  I work for juvenile hall.  You know, we're not just a program director sitting there drinking our coffee and looking at the computer.

No time for bon bons or soap operas, so – and they laugh at our salaries when we try to get our -- you know, we don't get that much money to start with and then try to serve this many students, I should be making three times what I make.

I give one-third of my salary back to the program just to provide constructional consumables for my students.  I also take the other third to pay for the building that we have the transportation and the mileage to take the children to do field trip activities and the other types of things.  The other third goes to taxes.

We have had a lot of, not dissension in our area, but we have a local tribe, and they just now starting their own Title VII program, which is going to serve their students.

So there's a lot of confusion as to where do we go with our form.  So Nick and I have both worked out and passing the forms back and forth to make sure they get to the right place.

But we have a lot of resentment from people that are not feeling like they're being heard or serviced in a way that tribes with casino money can help their children like we can't, because it's just a regular Title VII program.  It's just not enough money to go around.  I go to all IDPs (Individual Development Plan), 504s, parent conferences the kids and parents ask me to go to.

I have to dig through 1,500 cumes every year.  Most of our parents read at, approximately, about a third-grade level.  So every form that comes to parents, I have to interpret it for them or show them how to fill it out because most of them can't even fill out the 506 because they're daunted by it because it says your tribal lineage and that kind of thing.

They're afraid.  They'll hold the form.  They won't fill it out.  They'll carry it or have the children fill it out for them.

We're just the invisible population.  We have, probably, 200 different programs within our county research to help us out.  I have to go to every single person from migrant Ed to special Ed to the Tooth Fairy lady to reintroduce myself -- because they change every six months or every year or either the program is not there any longer -- to get them to bring services to our programs or to our kids.

We have a large unseen population of students.   Our kids that go from 8th to 9th grade -- all of them have been set back and maybe, possibly, held back a grade.

Most of our young girls -- a lot of them become pregnant or they're the oldest child, the one that stays home to take care of the others.  They don't want them going to grade schools because of the economy.  Both parents are working.  They don't qualify for Head Start or daycare because they're working middle class or working poor class people.

And what happens is girls are 15, 16 pregnant with babies not in high school.  The dads are dropping out because they got to help support because welfare doesn't make money to help them take care of their family.  So that's where Gil comes in.  He works with -- you can help with this -- the dropout rate in our juvenile system.

MR. HARPER:  See, one of the -- someone asked earlier, you can have the superintendent's number.  You can call him.

You know, and that's why -- real clear kind of stuff.  I walk these kids through gang territory so they -- or bring them back through gang territory so they can go to school.

You know, the kids are jumping them.  They don't know what to do with themselves so they stay home.  You know, I worked in juvenile hall for 25 years now that I've been doing this.

And it's the same thing.  We talked about the computer thing.  We have a program already written and running an Eight Plus Recovery, credit recovery program, and we've asked.  We got -- there's – in juvenile hall there's 150 of them already set up.

One of the other schools, there's 35 of them that I set up.  We asked for two, and they said no.

We just want to get the kids in and get credit recovery and have them graduate.  No.  Why not?  You know what, we don't want to do that.

You just put -- I started with the – I started the program up and running for everybody to do it and now you're saying no to two, three kids.  No, we don't want to do that, but they'll go to another district and give them 30.

DONNA:  That's Hispanic.

MR. HARPER:  That's Hispanic kids.  You know, I sat in the classroom STAR testing, and I look over their stuff, and say, "Well, wait a minute.  You're not a Hispanic kid.  Your last name is," you know, "that's a tribal name."

I sit with every one of those kids and try to get them to write down or speak to their parents, but none of them will do it.  I'm the only Indian guy in the school, you know, that will go do that.

Everybody else is being their all one other guy.  The teachers -- now you know, what you treat them all the same.  So, you know, there's a lot.  There's too much that's going on that's stopping us from taking action.

Helping these kids, you know, so I give you a number you can call them.  Tell them, you know, you're not doing this or that or however you take this back to your people.  The biggest part is you know what some of us are getting pretty tired, you know, of going through these changes.

And I'm sure everybody in here is going, you know what, what do you do?  It's a hard play every day. I have an eight-year-old son that I'm raising, and I walk through gang territory so these kids can come to school.

The girls are coming with babies.  They're only 14 years old, and then they stop coming.  You know, there's got to be much more.

DONNA:  And we attempt to treat the whole child and the whole parent and the whole family.  We volunteer our time bringing food share in where the kids are fed in the morning.  They take home back the food if there's no food at home.

We look at their shoes.  We have people donating shoes.  We -- my kids have been robbed of every Christmas present they've had in the last, you know, 25 years, but they gladly give up their own things if they know somebody needs things.

We have great parents, but our parent committee also is frustrated because even when they raise money then the district want their 5 percent cut off the top, which they consider indirect, which they don't do anything with that.

Their indirect for us is listing us in the phonebook, putting us in the teacher's handbook to show that we have a program, and cutting us checks three times a year.

So we have to wait for our pay and not get paid except for every four months, which is very difficult to keep qualified staff when you have to, like, starve in between and try to take care of your other people.

The other thing is that we have no -- we are just starting our own vocational and trade school for our kids.  Dads that have just offered to teach skills with carpentry tools, vocational things of welding,  women teaching practical living skills like sewing, cooking, things the kids will learn because our children are becoming very young parents.

And with the recession, we're going to see more and more of that.  Our kids are staying home, the oldest one, like I was, I never got to go to college because I had to take care of everybody else before I was allowed to be a grownup.

So I left early as soon as I could get out of there, but I think it's really important that superintendents, we're a sign-line program.  They don't realize we serve a whole community not just the 1,500 kids.  We serve all of their families, their grandmothers, their aunts, their cousins -- all that's connected to that.

And it's important that we keep in mind that Indians are clanish.  We're a community.  We stick together and especially in urban settings where there's no tribal affiliation with another group.

And we take care of our own, but we do need help because, you know, it's rare that you see somebody that will give up their salary.

Our girls work 60, 70 hours a week and they're getting paid, you know, less than a teacher's aide at $8 an hour.  So we do it because we love it, and it's important for the children, but we've got to have somebody stand up and say, you know, enough already.  We need the money.

Immigrants get close to $800 a kid.  What do we get a couple hundred dollars per student?  This is our land, not theirs, and I really disagree with it.  Immigrants are getting more benefits than indigenous people.  Thank you for listening.

MS. STARR:  Thank you, hon.  The next two individuals -- Nadia Littlewarrior and Jennifer.  Are you here?

MS. LITTLEWARRIOR:  I'm right here.

Ladies and gentlemen, I'm Nadia Littlewarrior.  I'm Pottawatomie of Oklahoma, a citizen Pottawatomie.  Tracy is Pottawatomie.  We're cousins, and just to represent just a tiny bit of reality of the American Indian population in Los Angeles and Southern California.

I've been here since 1976.  Tracy was born here.  Some of our many tribal intertribal people have been here since 1954, and I'll quote it "Relocation Termination Act," signed by President Eisenhower.

Just the name itself makes my heart hurt.  I'm standing before you today.  I'm 63 years old.  I'm a grandmother.  My sons are both college educated.  I dropped out of college protesting the Vietnamese war while my uncle was over in an Air Force fighter plane bombing it.

I worked for a Title VII education program in Los Angeles.  I do anything that Sandy French asks me to do.  I'm using the term a lot simply because I stand before you as a 63-year-old woman who's really kind of just become -- putting the fun in dysfunctional around 18 years old.  That's how long I've been clean and sober.

Now, I've known all my life that I was an Indian.  My children were raised to be proud to be an Indian.  My grandparents raised me with Indian ways without referring to them as Indian ways.  So as many of the people that you see before you speaking to you and listening to you, we're raised not to refer to ourselves.

We're raised to speak with our heads down.  We're raised to be seen and not heard to not draw attention to ourselves unless we're doing a grand entry in the arena.

In the -- and I'm going to quote a man named Charlie Cook, who's -- has no tribal affiliation  although he's proven thousands of years of Chumash descent.

The way the rules are set up in California is many California Natives will tell you they're set up by a mission.  This man, his family was with the ranchero.

So he has no tribal affiliation and no benefits from being tribal, but he always called it "white tape."

He didn't call it red tape.  Everything in government for him was white tape, and I'm going to refer to it as white tape because what I know happens from my experience of just my seven years with Sandy is that nobody is speaking to the person next door.

The right hand never -- rarely knows what the left hand is doing.  Communication is a major key and it's a shame, but as an example -- Tracy and I are cousins.  In the Pottawatomie world I'm the Black Sheep.  I'm the “sheshebay ishnobec”.  Sheshebay ishnobec (phonetic spelling) is a derogatory term.

Now ishnobec in Pottawotmie means people with good intentions.  But the ishnobay and the ishnobay sheshebay are my people, the Citizen Pottawatomie, and we took the first citizenship of any tribe.

We didn't make the first treaty, but we took the first citizenship.  We took the land.  We went to Oklahoma.  They still took my great grandmother from her home.  They still cut her hair.  They still stopped her from speaking her language, and they put her in Sacred Heart Reform School.

I got less than two minutes to tell you that from being born in a dysfunctional alcoholic family of

  American Indians who are ashamed to be who they were and tried to fit in.

I've tried everything in my power to be who I am, who I know I am in my heart which is American Indian full blood.  I have a tribal enrollment number that I was born with.

Many of our students don't.  We need to identify them, that's the key.  I've got three suggestions:  One is PSA (Public Service Announcement), not to just educate the Indians but educate all of America about this program.

To educate all the parents -- people don't want to read.  They don't want to fill out forms.  They'll watch TV.  They'll go to a Web site.  They'll get involved that way.  That's the way today's people are.

Also I've heard the terms used over the last few years of programs for inter -- for -- well, I'll just use the word.

Tolerance is the word I've been hearing for years and years and years.  We need to be tolerant.  Well, tolerance is just another way of saying we'll put up with you.  What we need is pride.  What we need to instill in all people who walk on this continent that my ancestors called (Unintelligible) is pride.

          
All two leggeds bleed red.  We need to be here now and be here together.  We need to teach the ways of the earth.  The bio region ways of the earth.  Sure we all need education so we need to be in the modern world where it's just looming by us every minute.

          
But for those of us who don't, when we get on the freeway for those of us who are gonna live from their heart who won't look you in the eye and have been taught not to say these things to you, we need to also address the ways of the people that live from their heart.

In the 1980s Sandy brought to Barbara at the Southwest Museum Title VII Los Angeles County's Children's Art Exhibit to a national museum.

When the cowboys bought the Indians, the Padres took it over, and we still, to this day, install a Title VII art exhibit at a national location museum that's recognized that the children can put on their resume that they exhibited at a national museum their artwork.

And I want you to take a look at that museum if you can, and please try to encourage that type throughout the system of Title VII.  Thank you.

MS. STARR:  Thank you, Nadia.  Jennifer?

MS. VARENCHIK:  Jennifer, V-a-r-e-n-c-h-i-k, (Unintelligible.)  Good afternoon.  I say good afternoon to you.  That's my native language, so...

I'm from Upland and I was born here in Los Angeles.  I was adopted, and I was raised in the Bay Area with a nonnative in a Caucasian home.

Growing up in pretty much a Caucasian community, I do remember looking at the history books, and, specifically, in sixth grade, I learned about Alcatraz Island and John Trudell.

That's the first time I ever saw a Native American in history.  It had a huge impact on me, and so I was thinking about trying to get more Native role models into our history books.

And then I was hearing about well, we have to teach to the test.  We have to teach to the test.  So then I was thinking, "Well, can we get on the test?  Can we have some Native questions on the test?"

Maybe that would encourage teachers to actually teach if we can get on the test.  So creating a supplement would be fantastic, and having an agenda and a lesson plan and all that stuff, but we have no guarantee once we send these to the schools that they would actually use them.

So that was my first suggestion.  Let's try to get on that test.  My next suggestion is continued funding for programs like Paula's.  She has an excellent tutoring program where the tutors actually go to the home where they meet the students at their local neighborhoods or libraries, wherever, and they work with them -- so continued funding for that.

Additional funding for Sandy's program.  Sandy -- we've all heard today about how wonderful it is, and I know.  I've been to many of her meetings and I volunteer.

It would be really great if we could have another office besides the downtown LA office so we could do more outreach to the Valley area and every -- all the other schools that are out there.

Can we have a liaison -- some type of a liaison between your department and -- well, basically, just -- we need to cut through the white tape, I guess, Nadia said.

So we just need to cut through that white tape.  I'm a financial educator.  I teach entrepreneurship.  I'm a community activist.  I'm here representing the American Indian Community Council, and we have all these great programs.

Like this Friday, we have a scholarship night, but we can't get directly to the students.  We have to go through Sandy, who then will take it to the person who works with the school, and then the school -- then that person might hand it to the student.

A lot of times it's not on time, and they're getting it a week or two later.  So we have to figure out a way that we can directly reach the student and cut through that tape.

Another idea was some type of a virtual newsletter.  I don't know if the Office of Indian Education has a newsletter, but where we can connect and highlight, not only historical Native figures, but what's going on in Urban Indian Education around the country.  So highlighting, like, what is Chicago doing?

I thought that was really interesting.  We talked about that earlier.  Maybe partnering with the National Urban Indian Coalition and then having that connect not only through the Title VII offices, but connect to the district to the different school districts, connect to the school.

          
A lot of schools actually have their own Web site, so if we could connect to their schools.  Also like Nadia said PSA (Public Service Announcement), that would be great.  I guess in closing here, the school -- our schools have such a high potential to be a connecting point and to really bring our community together.

          
But it's hard to do that because there's all this bureaucracy.  So, you know, we have the saying,

  "It takes a village to raise a child."

Our schools have such high potential to really connect the students, the family's through all the different resources that are out there.  We just need help getting through that red tape, and I wanted to just share.  These are an example.  This is 2010 red pages.  This is a list of Los Angeles, a resource guide.

We would like to get this in the hands of all the different schools, the students that are out there, but it's really difficult to do that when we have such bureaucracy.  So those are my ideas.  Thank you.

MS. STARR:  Thank you.

MR. YUDIN:  So just to note one of your remarks, which I appreciate.  We have heard consistently over the course of last year and this year that we need to find a way to have Title VII program directors and staff connect better.  So we've heard that, and we're trying to build that.  And we hope to build that as soon as we can.  Jenelle, did you want to add anything to that order?

MS. LEONARD:  Yes.  To say a backup of what Michael said.  We have heard that, and just to kind of elaborate on that.  We plan to, certainly, within the next six months, have a number of webinars that will certainly pool the superintendents together so that we can review with them just the basics of what the Title VII program is, what their roles and responsibilities are so we can go over that and strongly impress upon them what our expectation is at the national level.

As well, I think the other point too is just to share the feedback that we've been getting from the listening sessions for those.  We get a number of superintendents but not as many as we expected, but the listening sessions, the transcripts, the documents specifically that relates to their work and their implementation of Title VII program we need to share that with them and come up with some strategies on how we can improve that.

The other thing too is following up on suggestions that we've heard here as well as in other sessions, with pulling together the Title VII program coordinators, to have regular ongoing meetings, discussions, networking kind of activities, to share ideas, best practices, as well as something else we're thinking about is to establish communities of practices where like associates are coming together to have these meaningful and productive discussions about how to effectively implement and identify strategies for improving the program.

We also heard about a parent -- the parent advisory committees.  So we're looking at trying to pool together parent advisory committees and host those kinds of meetings as well.  And any other suggestions for meetings and networking opportunities that we could begin to focus on, certainly the newsletter is a great idea, and we'll take that back and see how we can look to implement and try to get out and share information about what's happening with the program.

But those are the kinds of things that we've learned.  We've heard from the existing sessions.  We are learning better from you how to do this and how to put into play some effective strategies for really establishing and continuing the communication between and among you.  So thank you for that. 

MS. STARR:  All right.  We have a little interruption before we get to Barbara and Pamela Tishmall, you need to -- you have an emergency.  So why don't you come up and do your five minutes.  Remember to say your name and spell your last name, five minutes.

MS. TISHMALL:  My name is Tishmall Turner.  It's T-i-s-h-m-a-l-l, and I am a member of the Rincon Band of Luiseño Indians located in North San Diego County.  We have a little over 600 tribal members, and on our reservation we have a charter school.  It's an all tribe American Indian charter school that 90 percent of the students are living with their caregivers, not their parents.

So we also have an education program that is funded through the State of California, and the State of California is funding 29 Indian education centers, and for those of you that don't know of that --

California has 109 tribes.  So 80 of the tribes in California do not have education centers.

MR. O'CONNER:  And if I can add this as you say that those 29 out of the first 10, 8 have had funding cuts, severe.  One was managing on 20 percent of the budget that they had earlier this year, 20 percent.  Next week I'll finish off the others -- calling them.

MS. TISHMALL:  The state is providing $4.8 million towards those state education centers for 109 tribes, and -- anyway, so we have, you know, lack of resources for our after school programs.

On our reservation, students are coming from nearly 20 miles away for after school education programs.  I'm also on the Title VII Advisory Committee for the Valley Center Pauma Unified School District, which has 20 percent American Indian student population, which is extremely high for the State of California but due to the close proximity of the tribes in that area.  Out of those 420 students for Title VII funding, we receive $101,000.

And if you divide that by the 420 students, it's about $240 per student, and there hasn't -- there's no administrative cost taken out of that $240.  And I -- lastly, I'm the tribal liaison at Cal State San Marcos, and I'm really proud to be the first tribal liaison in the Cal State University System and in the

UC System.

Our president Karen Haynes has been, you know, very adamant about recognizing the federal relationship with the tribes.  We have accepted 85 American Indian students for fall enrollment, and I have, probably, I think, you know, it's my work there.  Dr. Proudfit's work.

That's why we're creating American Indian students, but I think that we have the highest growing population of American Indian students from California applying to Cal State San Marcos.

And it's a -- because of the collaborative approach that we are taking, and I look for this department to help us fund -- creating a college growing culture for American Indians, and we need funding for mentoring programs to make sure that those students succeed in our systems.  So thank you.

MS. STARR:  Thank you.  And Joel is passing out another red page.  It's called a red book.  Red pages and his red book, right, Jennifer?  Okay.  You still have a minute and a half.

MS. TISHMALL:  I know, I wrote in my notes and revised them, but on behalf of the Southern California Tribal Chairman's Associates, which is 35-plus-year-old collaborative organization, it represents 18 tribes in San Diego and Riverside County, and Cal State University San Marcos, and Chairman Ramos from San Manuel we would like to host something like this.  It's a trial for our tribes in the Southern California area, and I think that it would really be honored by our tribal leaders to have a tribal consultation in the San Diego area.

We do have 18 tribes.  That's the largest number of tribes in any county in the entire United States.  So we really look forward to providing that leadership at the tribal level in California.  Thank you.
MS. STARR:  Thank you.  Next we have Barbara Arvi and then Pamela Villasenor, and Rincon and San Manuel have been very supportive of Southern California Indian Centers in providing funds to assist us.

MS. ARVI:  Hello, my name is Barbara Arvi.  I'm the program director of American Families Partnership.  And I really won't take much of our time.  I am going to fill this out completely, and I will hand it out to as many people as possible because this is a very serious subject, and we need to get as many responses from the community as possible.

So I will follow my own directive and hand this in.  However, I would like to say that I worked with Sandy Franks in Title VII and I've seen some of her frustrations over the past 15 years, and one of the real problems is you're working such a huge bureaucracy the size of Los Angeles Unified School District.

When you see Michael over here having such wonderful, wonderful results.  He has a supportive board.  He has a supportive district.  We're working in an area that there is no one directive.

Everyone is pulling apart, and it comes down to interactive relationship with Sandy and each of those schools.  So just one of the suggestions that I might put down on this board or this card that I'm going to be sending in to you is some in-service.

Because if you have support within the schools of the program, if you have knowledge within the school of the positive results of the program, then you may have more support within the principal -- from the principals who might, actually, send out the information to their families.

So I really give you a lot of credit, Sandy.  I know it's an impossible job, and all of you.  You're working under, you know, very difficult circumstances.  This is a huge community, and it is unlike some of the other areas.  We don't have tribal groups right here.

We have a multiple, and that's positive and negative.  You have input from 500 different tribes.

So it could be so positive.  It's just getting the buy- in from the district.  So please expect my card, and those of our families.  Thank you. 

MS. STARR:  Thank you, Barbara.  Pamela, and spell your name please.

MS. VILLASENOR:  My name is Pamela Villasenor, V-i-l-l-a-s-e-n-o-r.  I am Tataviam, and I'm the Director of Special Projects for Fernandeno Tataviam Band of Mission Indians.

We are the people of Northern Los Angeles County, and I just wanted to point out that there are no representatives from the Tataviam people on this panel and that is shameful.

Because even though we're not recognized, we're still here.  We have a long history why we're not recognized, and that's not --

MS. STARR:  Excuse me, Pamela, Rudy was supposed to be here.

MS. VILLASENOR:  As a commissioner, yes.

MS. STARR:  But we also invited him

(Unitelligible.)

MS. VILLASENOR:  And that's different from the tribe.  So I just wanted to say -- make it very – I want to clarify that while this is an urban city, this is Indian land that you are on.

And this is the as Tonga (sic) people they're not here as well.  So I'm really here to advocate for the non-recognized. 

As was mentioned there's 109 tribes in California, but there are a number of us who are not recognized for a number of reasons that happened back in the 1850s, but in that way, I want to make sure that we are counted as well.

We don't have numbers, but we have disproportionality (sic).  In my tribe, .1 of us have a bachelor's degree.  That is education crisis, and it's really difficult because when we talk about Title VII had phone conversations with Sandy Franks.

It was cut from our Valley, from where we're from because LA County's 4,000 square miles.  How do you have conversations about comprehensive educational paradigms when it takes an hour and a half, two hours to travel 15 miles in some cases.

How do you get kids from point A to point B to get clearing?  How do you get those kids enrolled when to enroll in Title VII is completely optional and there's a reliance upon the school to get the papers from the school districts and then hand those to those kids and then the parents would turn those in.

And so there seems to be a lot of dropping the ball in communication.  I do want to talk about the US Indian Demonstration grants, though.  I don't know how many people were awarded those contracts this past year, but how many of them went to urban locations.

And how do you compare reservation needs to urban Indian needs.  I don't think you can, and so I have looked at some of those awardees, and I don't think they're in urban areas.

And Los Angeles really needs one.  So an idea that I would like to see implemented is perhaps piloting the US Indian Demonstration Grants.

Have a couple go to urban places.  Have them pilot it and try it out.  I'm not saying to take from what's already going to reservations, but I'm advocating for more allocations and earmarking those for government places.

And a requirement of those urban places needs to work at their non-recognized tribes.  If you go around on a map and you start pointing out the biggest US cities, I guarantee you there's non-recognized people there, still there fighting the good fight with the office of federal acknowledgment like my people for the past 40 years.

Other than that, I want to make sure that when the US Department of Education works on Indian issues that you're not just judging on prior numbers but by the disproportionality itself.

That is alarming in a lot of cases that we're not reaching our kids, and that we're not even on the political agenda because we don't have the numbers.

And I hear that time and time again when we look at LA City, LA County, they don't even talk about us -- urban Indian issues.  They don't talk about even the tribes that are from here.

And so, really, I am advocating for not only the non-recognized people in Los Angeles, but, also, the urban Indian people who call our land home.   Because we really need some help, and the US Department of Education would be a great liaison to help us with our school board, with our elected officials, and with the greater public in general in requiring culturally competent and culturally accurate curriculum.

Not just saying here's some information, but saying you need to engage -- you the school district, and find out what should be taught, not this romanticized version of the mission.

Why are we talking about why my people were taken there, and why we were forced there, why we had to live there, and how it is a place of great pain, but, also, great celebration for us.

And it would be nice to see more non-recognized people given the history of California, to be represented at these hearing sessions.  Thank you.

MS. STARR:  Thank you, Pamela, you're absolutely correct.  Our next two individuals, Janice and Virginia.  Janice, if you could come on up, please, and spell your name, please.

MS. GRADIAS:  Hello, my name is Janice G-r-a-d, as in "David," -i-a-s.  I'm Southern Ute, and a child Pueblo.  I'm a community member and a parent of a sixth grader and a 25-year-old which have both gone through the Indian Education Program.

My concern now is my sixth grader because we got told that their Indian Education Summer Program has been cut because they don't want to step on the toes of non-Indians that don't have money for this program.

I have a problem with that.  I got looked over when I was growing up because we didn't have the money for these programs.  Now, it's our turn.  We have the money for these programs.

Why can't my son go?  Why can't all these other Indian kids go to summer school because we don't want to step on the toes of non-Indians?  No.  We've gone -- grown up, sorry.  I'm not a public speaker.  I've grown up like this --

MR. YUDIN:  You are now. 

MS. GRADIAS:  -- not having anything because I'm Indian, and I'm going to fight for my son to have what I didn't get because it's their turn now.

And I'm tired of people crying around and telling us, you can't do this.  You can't do that.  No.

  It's our turn now.  We need to come up now.

We are the strong ones now, and so are our kids, and for them to be pushed aside because we're Indian?  No.  I have a problem with that.  My son sees that.

Why can't I go to summer school, mom?  And I have to explain to him because we can't piss anybody off.  We don't want to make waves, but you know what?  We are because I'm tired of this and so are a lot of the parents.

And the fact that we have this money and the person that is in charge of the program that my son goes to is having to be told how to spend the money?  Why is that?  This is our money to be spent how we like it, and to have some non-Indian come in and tell us that you have a certain way you're supposed to spend it.  You have a certain time or whatever, no.

This is our money.  This is not your money.  This is the money we got from the federal government.  We should be able to say how we can spend it and not someone who's not non-Indian to tell us how to spend it.  Okay.

MS. STARR:  Thank you.
MR. ROSE:  Wait.  What school district?

MS. GRADIAS:  Ocean View School District, Orange County.  Oh, and that's another thing.  How come Orange County doesn't have a lot of programs that LA County has?  I live in Orange County.  I don't want to live in LA County.  I like where I'm at, but I don't want to travel 20 miles away -- and it's going to take me two hours -- to have my son go to a program that we can have in Orange County.

Why can't we have one in Orange County?  We have a lot of Indians in Orange County, not as many as in LA -- and I can't give you specific numbers -- but there are a lot of Indians in LA -- in Orange County.

MS. FRANKS:  We're saying that in the San Fernando Valley, so...

MR. ROSE:  So what happened?  Ocean View decided to eliminate --

MS. GRANDIAS:  The summer school program.

MR. ROSE:  Funded with Title VII money.

MS. GRANDIAS:  Yes.  Thank you.

MS. STARR:  Thank you, Janice.

And this is money that's already been approved by the parent committee to have a summer program, and the superintendent, the school district said, no.  No summer school.  You can't have it.

And how many students does that effect?  500 students.

MS. FRANKS:  Can I just answer it?  Also what the school districts do, they freeze our money.  We can't take trips.  We can't hire people because the district has a hiring freeze on their money, not our money, their money.

And they stop all services to our students until October/November because they have a freeze on their hiring practice.  That's not their money.  It's our money, and we fight with them over and over.

MS. STARR:  Okay.  Ms. Virginia.  And I'd like to say that Virginia's mother, who did the prayer this morning, she sent all of her kids to the Southern California Indian Center's Education Program, and they're all homeschooled.  And now we have Virginia as the lead tutor and tutor coordinator for our education program.  Virginia?

MS. ARVIZU:  Hi, my name is Virginia Arvizu.  That's, A-r-v-i-z-u, and I wanted to -- like one of the  issues (sic) that I have is a few years back, I tried getting some of our fliers out to the school districts, and a few of the school districts, actually, told me that they couldn't distribute the education flier because it was discrimination.

Another school district told me that all they would do is put the flier on the table in the school district office, and I asked them, "Well, how many of the parents go in consistently to the school district's office?"

And they said that that was all they could do is put the flier into the office.  I was -- that's pretty much as far as I got.  I couldn't get any further.  I did go into a couple of the offices, and they just gave me the runaround.

There was another time -- well, I -- one thing is -- the main reason why I came is because I have a son.  He's nine-years-old, and I really struggled with him the last couple of years.

He's in third grade right now, and the last year his second grade teacher really put him down a lot, and at this point, he's asking me to pull him out of school and homeschool him.

And he's a very social child, Paula knows that, and I talked to her about it.  And I'm really considering it because last year one of the teachers -- or his teacher, every single time he had an art project, they -- he was pushed aside.

And he -- you know, he didn't finish his classwork.  He didn't want to do the art project, and that's also part of education.  And he constantly asked her if he could teach the kids in the class how to use pump drills and how to drill holes and shelves just like our people did.

He asked me and my mom to come in and help teach, and she just kept saying, "Well, you know, I'll let you know when we have time.  I'll let you know when we have time."

Every single time I asked her, she said no.  At this point I'm really considering pulling him out and homeschooling him just like I was.  I just really need to see some more support, you know, from the United States Department of Education.

You know, being a parent, I really, you know, need to see it.  I need to see it because I do see a lot of community members, and they're doing everything that they can.

I've gone out of my way many times to go to the parent-teachers conferences with the parents because they don't necessarily understand everything that the teacher is saying.  You know, they have to sit there and I have to translate.

You know, it's English, but the parents, you know, in ways that the parent can understand what's going on with their children.  I need to see, you know, more funding for that because, you know, it's really hard.  It's really hard for parents to, you know, not only work, but to help their kids.

          
And it's -- I've noticed just in that in general, it's taught so differently from the way I learned it from the way the parents learned it, and it's constantly changing.

And one suggestion that I have would be to help the parents keep updated.  You know, even if it's an online Web site that we can refer them to, it would be something that would be very beneficial. That's all I have.

MS. STARR:  Okay.

MS. ARVIZU:  Oh, and my mom asked me to say that she really thinks that Head Start would be a really good support specifically for the Native American students.

MS. STARR:  Thank you, Ms. Arvizu.  The next two individuals Wanbli Williams and Kathy Leonard.  Wanbli, can you spell your name. 

MR. WILLIAMS:  My name is Cetan Wanbli, C-e-t-a-n, capital, W-a-n-b-l-i.  That's 2 words, one

name, last name Williams.
Thank you guys for coming out today.  Thank you for coming into our community and meeting with us.  I came up here to speak not to make suggestions, not to point out any problems, not to ask any questions.  Today I came up to speak to let you guys know what we're doing in the community.

You know, we come from a people that never gave up.  You know this may be Los Angeles now, but this angels that live here are the spirits of our people, and it will always be that way.  We've never given that up.  We've just shared that.

We're going to continue to do that.  We're not going to give up.  Indian education may be an oxymoron because are we educating the Indians or are the Indians educating the public?  We don't know.

What we're going to do in this community is take some land back.  I drive through Koreatown.  We have offices in Fountain Valley, Little Tokyo Armenia, Little Armenia.  I can drive through Disneyland, but where is Indians land in this community?

Where is our neighborhood?  Where is our – we have five Indian centers.  Where are our centers?  Where is our location?  Where do we even go to be educated?  What are we going to do in this community?  We're going to establish that.

And what are we going to do there?  We're going to educate our own because that's what we've always done.  You know, long before the Department of Education ever existed, we were superb scientists, experts, doctors.

We knew how to live on this earth in a way that many people can't even emulate that, because regardless of tribal affiliation or political status or what government you claim or what card you carry, we're all Native to this earth.

We can't change that.  This isn't a Native education problem.  This is a human problem.  So we're going to teach our community how to be humans, and we're going to do so right here in the middle of Los Angeles.

And when those young people learn that, then we're going to send them out to those schools.  We're going to send them out to those communities.  We're going to send them out to those places, and they're going to teach the adults.

Because there's been a miseducation.  There's been atrocities that have happened, and we can't change what happened in the last 500 years, but you know what?  We're still here, and we've never given up, and we never will.

So today I stood up to speak for my community, for my people to let you know what we're gonna do.  Now, it's up to you guys to tell us.

Are you going to help us?  Are you going to be there with us or are you going to be on the other side of the table still?

Ahomgata. (Phonetic)

MS. STARR:  Kathy, come on down, and spell your name please.

MS. LEONARD:  My name is Kathy Leonard, L-e-o-n-a-r-d, and I'm the program coordinator for Title VII Long Beach Unified.  I had a couple of things that I want to talk about.

One is, this is my third year doing the program, and I think there's been a huge disconnect between my office and the Office of Indian Education.

I feel like I'm barely staying afloat, and I'm not exactly sure what things are supposed to be done within what timeline, and I went to the conference that was in San Diego, and that was excellent because it gave me kind of a guideline that I should have had three years ago when I started. 

So I feel like there's a huge disconnect between who I am and who you are and how we're supposed to work together to address all these issues that are so prevalent in our communities.

So I think that there needs to be some kind of continued -- excuse me -- some kind of continued dialogue past this.  That's the first thing.

The second thing was this goes way back to when we were talking about 506 forms.  It seems like forever ago, but when I was -- when Sandy was talking -- one of the huge problems that I find in my district is that the 506 form states the parents are to return it to the school.

Well, what happens is we have parents that return it to the schools, but then the schools don't know what to do with it, and so they file it, and we never get it.  So we have this huge untapped Native population.  So I'm just wondering if there could be some kind of changes to the form or maybe like an addendum.

I know all programs have a center so maybe you could put "Please return to the Title VII Program Coordinator" and their center because when it's sent to the school the schools don't know what to do with it.

So I think that's just a problem that we have in our district in Long Beach Unified.

My last points is you had talked about -- I'm not, exactly, sure if it was a question or someone on the board said, but there was talk about giving -- I'm sorry -- about bringing Native American teachers into the program.

Well, I'm a Native American teacher.  I've been teaching in Long Beach Unified since the 2000/2001 school year, and I'm getting laid off.

Now, I am not the only American Indian teacher that's getting laid off in long Beach Unified. There are three others.  So there you have in the district -- I'm pretty sure we are the only four because we have a really good -- we all went to Cal State Long Beach, and we have a really good support system.

So we know that we're there, and we know that we're together, and here we are, and we are in the face of getting laid off.  So if I get laid off, and I'm the one that has the most seniority out of all of us, then who's going to pick up our program at that point?

So I was just wondering what's gonna be done now to save our Native American teachers, who are in the program, who are teaching, who are making the best we can, changes in our community?

Those other three teachers in Long Beach Unified.  They all volunteer their services every month because the program barely pays for me.  As the program coordinator, I only work five to ten hours a week.

Now you try phone calls, e-mail, making parent newsletters, hosting of parent meetings, tutoring.  We do so much that we don't get paid for.

So I'm just wondering if that could be somehow added to the American Indian Preference Act.  I know when you're hiring through Title VII, you want to hire Native American teachers to teach their content.

So how can we save our jobs as Native American educators?

MS. STARR:  Thank you so much.

The next two individuals Floyd Beller and Robert Peterson.  Floyd, come on down and spell your name, please.

MR. BELLER:  My name is Floyd Beller, B-e-l-l-e-r.  I'm with the Alliance for Education and Community Development Ventura, California.  It's just kind of a little suburb north of Los Angeles.

First of all, I'd like to give accolade to a good friend of mine over here, Bernard Garcia, who's been in Indian education for many years.  I think I came in a little before he did.  I don't quite have the 40 years yet, though.

Anyway, it's really, really nice to be here because we were invited to say something about what's happening in Indian education.  I've been in Indian education all my life.  Oklahoma, went to Indian school all the way up through the University of Oklahoma.  Came out to California.  Taught school.  14 years -- same years as in California.  Set up the Indian Education Consortium for Ventura County.

I worked for the US Department of Education as a consultant -- read projects.  Also, you know, I've lived on the Chemehuevi Indian Reservation, became a reservation Indian.  My brother over here, Brian helped me out.  We sang a few songs.

Anyway, we had a lot of fun because I started kind of in the middle, and then, you know, came up to the top, but I wanted to make sure I made the red circle.

And the last part of my red circle is where I am now, and that is with a nonprofit Indian corporation.  I tried to put everything together that I've learned through the years.

One thing that I found out that you people need help, the US Department of Education.  I worked in San Francisco for West Ed Education Laboratory, as you probably heard.  I worked with them for 6 years, 3 years with Brian over here.

21 years in Ventura, California and everything has been, you know, together.  I've even been whiplashed a couple of times because of the 506 form because I was on that committee that set up the 506 form.  But, anyway, what I've learned through the years was the fact that, one thing that you had before worked, and that was the comprehensive centers and also the research centers that you had.

You had four research centers.  Any time we needed help, we would call these people.  They would come out and help us.  Now, it's a little bit different in Washington where you had program consultants that, you know, they talk to you over the phone, but many of us had problems like Los Angeles, Ventura.

We had -- we would get the other, hash out our problems.  I also worked in the Bay Area on the Bay Area council, and they had the same problems.

          
We would get together.  We'd talk about what our educational needs were.

What are the educational needs of culturally related programs or problems that we had?  And so we looked at these, and now we have a reflection of today that we had the same problems. 

          
These are the same problems we had for many years, but we need to cultivate them a little differently.  We need to look at them more respected in a way that it's going to help the children.  Then NCLB came out.  They said no culture.  We want to work with the educational needs of these children, not the cultural needs, but the educational needs.

So we said fine.  So I wrote a little booklet to help grantees write programs.  I was in charge of 86 programs in Northern California, Title VII.  I also worked with California Indian education centers and tried to work with them and pull this stuff together.

           
But the only way that we could put things together was to work as a group like people of the fire.  You know, they come in, and, you know, you put your hand up.  Pottawatomie is good people. Chemehuevis are too.  I don't want to forget the Cherokees right next door.

           
Anyway, these things we want to look at and see.  Tell these people what our needs are, and try to help, you know, bring this together as a team.

           
But you just -- you got to have more people working and trained.  Anytime that these people need help, call a center or something, get these people out.

  
We used to do that.  We used to go to the programs and do parent committee meetings or training units or whatever -- whatever they need.

           
And so somebody said, "Well, there's not any scholarships for Indian children."  There's hundreds of scholarships for Indian children.  You just have to know where to look and identification.

           
Simple, I took the consortium of Ventura County, did the whole thing.  We started out with 4- or

  500 kids, and then we ended up with 1,200.

           
So, you know, all these things are important, and you have to look at them very seriously and work as a team.

           
I really appreciate your time, thank you.

MS. STARR:  Thank you, Floyd.  Robert, you're next and spell your name please.

MR. PETERSON:  Thank you.  Robert Peterson, P-e-t-e-r-s-o-n.  I'm coming up here today, not as a friend of Floyd's but a member of the elected education.  I'm coming up here as a past chairperson of a parent advisory committee.

           
I started that up only because public law said you had to have one.  I saw it in the paper.  I went down, found out that the parent advisory committee and the grant that was written for Title VII -- at that time I think it was a Title IV program, but it was the same Indian education program.

           
They had written the grant mainly for high schools -- getting kids into college, college awareness.  I didn't care.  My kids were in grade school.

           
So why do you want to make my kids exempt, use my kids' money for college kids, when my kids are sitting there getting nothing.

          
Well, I left that meeting kind of disheartened.  Didn't know anything about it.  The next year I was invited to join the parent committee.  When I came on the parent committee, my first thing to do was, we need to change our grant, and now we've put in a component for elementary, middle school kids, as well as high school children.

           
But one of the biggest things that we saw was that 506 form.  The 506 form on it -- gives you to two (unintelligible) that I think a lot of parents were afraid of putting on there, writing on.

           
It says "First or second generation tribally enrolled."  Well, a lot of Native American families and parents say, "Well, I'm not tribally enrolled.  I'm a California tribe." 

           
We want to put on there, I'm from this tribe.  I didn't qualify for membership or I never checked it out."

           
Well, when I heard all of that, I -- at that point I had done 33 years of my wife knowing that my father was born on the Pine Ridge Reservation, but I was not a member of the tribe.  I didn't need to be.  I didn't feel that kind of a calling until after I became a member of the parent committee.

           
Now, at that point I felt it was my duty to try to come out and say how can we show other parents what to do?  How can we get them involved?

           
And luckily I had known the Indian education coordinator director who knew all the ends and outs, and I was able to go in and find out, wait a minute, if you're not a tribal general member, what else can you do?

           
Well, you can get a CDIB (Certificate of Degree of Indian Blood).  CDIB does not require the tribes consent at all.  It gives you a certificate of degree of Indian blood.

           
You can be a tribal member, and at that point I learned how -- what my tribe's criteria was to be a tribal member.  I became a tribal member, and since that I've been involved in Indian education program as a parent, as an advisor doing other jobs and never getting paid to be involved in the Native American community, even what I do today.

           
So I think that's one of the biggest things, but it's mainly having the knowledge, knowing where to go to find this information out.

           
How do you find out what you're going to do for CDIB?  How do you find out what your limitations are on a Title VII program?

           
Can we go off and buy gym bags for everybody?  Is that relevant for it?  Can we go off and have big potlucks and pay for it out of our funds?

           
We need the expertise to tell us what we can do and what we cannot do.  And that's why I'm also a big proponent of the comprehensive centers that were around from about 1995 to about 2000.  They were able to go ahead and answer these questions and send somebody out to that district to that Title VII program and say, "This is what we can do.  This is what we want to have happen."

           
They would help guide us.  You can do this.  You can do this.  You can't do this.  I know our education dollars are short.  It would be hopeful that it would be increased, but not likely.

           
So what can we do to stretch out that dollar, make that dollar go further for us to help our children whether we're in the urban Indian environment or the rural Indian environment.

           
And that -- we have to be able to see what we can do and how we can do it and work within those parameters.  So I think that -- in closing, whatever the Department can do to look at the comprehensive center program again, look where it was.  Look what it did.  Look at this -- look at the success and look what's happened since its demise or since its defunding.

           
It was a five-year program.  It was it, and it was done.  I think that this board, this committee needs to look at -- take a look at where can we get the most bang for our buck and where can we go ahead and spend the money out and get people to understand what needs to be done with this.

           
Thank you.

MS. STARR:  Thank you, sir.  The next two individuals Maurice Begay and Josh Gonzalez Maurice.  Come on down.  Remember to spell your last name.
MR. BEGAY:  I'm Maurice Begay, B-e-g-a-y.  I'm Navajo.  I have a census number.  I was born in Salt Lake City, Utah.  I was raised there, and I moved to Los Angeles in 1988, a career move.

           
I don't have any children, but I've worked with families that have children for many years in Salt Lake City as well as here.

           
I -- as a youngster -- didn't go through Indian education program in the public school, elementary school or high school.  In fact in high school I was, probably, the only one of two permanent Indian family households that was in my high school.

           
There were other Indians that were living part time of the school year at other Indian households in Salt Lake City or in the school district that I was at.

           
But my Indian education experience came in college at Brigham Young University, and that was

probably, the biggest cultural shock that I had because growing up in an all-white society, Salt Lake City, and then being brought into the Indians education program at BYU was unexpected.

           
But what I got out of the experience of working with our people, during that part of my life, was opportunities to give back to the people who are following me and the people who are in front of me.

           
It created leadership experience.  It created skills of how to care for not just the land that we're on but for the welfare of the people that we're working with.  And with that, you know, I came to Los Angeles, and that's how I began my work with the American Indian business community.

           
I'm one of the cofounders of the American Indians Chamber of Commerce of California, and through my experiences here, I feel -- and I've seen the struggles of the Title VII program that Sandy's talked about.

           
But, there are probably other funds in the Department of Education.  I was just going through my Web site, in my phone and was reading what New Jersey has in their Title V programs.  And it's got to be some other funds, if money is the issue, through other title programs that could supplement the needs that we have here in California and for study, but we haven't talked about it.

           
Although Indian education is the topic for today, there are other education funds and probably other approaches to deal with what we're dealing with in education and other title programs that the department has.

           
So, I just wanted to bring that to your attention and maybe we could work on that, but very good to be here.

           
Thank you.

MS. STARR:  Thank you, Maurice

MR. YUDIN:  A quick response.  And I appreciate your comments, sir, and we want to move in that direction as well.

           
Last year, NIEA's (National Indian Education Association) annual conference in San Diego, the Department hosted a technical assistance workshop the day before, and we're going to do it again.  It was the first time we ever did it in such a comprehensive way.

           
And we did, exactly, what you suggesting we do.  We brought -- there were some 20-odd folks from the United States Department of Education that we brought out to talk about Title I.

           
How does Title I work?  Title I is $14 and a half billion to school districts for educationally disadvantaged kids.

           
That's based on -- generated by kids that are coming from low income family.  We talked about IDEA, which is special ed money.  We talked about higher Ed.

  
We talked about early Ed.  We talked about homeless kids.  We talked about all these other types of programs, after school programs.

           
We did just that because we think it is so much more.  Title VII is an incredibly important program.  It does wonderful, wonderful things.  It's a $10 million program.  It's -- you got to think of prospective of all the monies that are spent.  It's a tiny program in the scheme of the federal budget.

           
And state locals -- if you look at the amount of money that's spent on education in this country, on average it's .90 cents on the dollar is not federal.  It's state and local money.  So we're talking really, really tiny piece of money that's spent on education for Title VII.

        
There are other sources of leverage and -- anyway, so we will do that again, though.  You know, we haven't planned the agenda yet for the fall, but we did this great technical assistance workshop.  We were thrilled.  We had 360 folks participating in these various sessions throughout the course of the day depending on what the needs of that particular individual was.  So we're going to do that again.

MS. FRANKS:  Okay.  I'm going to add another comment.  We refused to go because they would not pay for us to attend the conference.  Our superintendent said no with our money.  So that's --

DR. PROUDFIT:  And Sandy, next time, in the future, volunteer, and we'll get you in for free.  That's how we got a lot of our Indian coordinators and program folks.  We are on the planning committee, and it's $500 to get in.  So we had people volunteer, and we got them in for free.

MS. FRANKS: I offered to do a workshop even for the district, for our program and they said no, you can't.  There's a freeze on travel.

           
I'm driving to Albuquerque this year, and I'll interlope on something else, but it's the truth.

MR. YUDIN:  So -- and just -- our conference, there was no registration fees, so...

MS. FRANKS:  Well, I'm just telling you --

MR. YUDIN:  This was an NIEA conference, so...

MS. FRANKS:  -- even national education conferences, we're mandated in Title VII to attend.  Our district is freezing our funds.  We can't send parent representatives.  I can't go or -- we're frozen, and that can't be.  It's our money.  We a lot for that in our budget, we should be able to split for it.

MS. STARR:  Okay.  Before you get started, sir, I just wanted to say that with Duane Hall, Tracy Stanhoff and Maurice Begay -- they were the cofounders for the American Indian Chamber of Commerce.  Is that correct?

MS. STANHOFF:  And we're all here supporting education.  Thumbs up.

MS. STARR:  Josh, go ahead.  Tell us your name. 

THE WITNESS:  Josh Gonzales, G-o-n-z-a-l-e-s.   I say hello, and, you know, obviously it's clearly a lot of work that needs -- still needs to be done.  Given the history -- given, you know, I couldn't be standing here without many of you, you know, years back starting these programs.  Like, Paula Starr, Kogee.

           
I mean everyone in here.  I see the generation that's really -- you know, we've moved a little bit, and it's a lot of work and just that little bit is a lot in itself.

           
But, you know, that just goes to show, you know, how much work there still needs to be done, you know.  And me, as the next generation coming in, yeah we're not going to go away, you know, as Wanbli said, you know.

           
This is something that's going to continue on that we need a -- you know, it just seems like even talking to some of my elders and some of the other elders, it's kind of like, you know, they said, "Oh, yeah.  We're still talking about this."

           
And this was, like, 30 or 40 years ago.  Okay.  So there's still the same issues, still the same concerns, and, you know, it's time, you know, to really start digging in, and, you know, it can't be overlooked anymore. 

           
You know, as native people, you know, I think -- I, personally, think there needs to be an apology to the Native people of the United States for all the atrocities and attempted genocide, but, you know, more importantly, I think we need to continue to move on.

           
Continue to have these meetings, and while we're having this, you know, I barely found out about it, you know, luckily, and, you know, I think they're still needs to be another meeting with some of the other local tribes.

           
You know, this is something that I think we still need to continue, and, you know, as Dr. Proudfit mentioned, there are some programs that have luckily have been -- and fortunately have been funded by some of the local tribes because, yeah.  You know, we're tired of it.  You know, and it's time for us, you know, to take back -- I hope you go back and look at the notes, and, you know, as you hear everyone here, there's been a lot of great suggestions.

          
And, you know, I think for myself I'm the Director at the Native American student programs for the University of California Riverside, and myself I'm, you know, understaffed.

           
I'm the only person in my office right now, and I think a lot of other people here as well, you know, are understaffed and understand the great need that, you know, needs to be done for our youth, our next generations.

           
And, you know, I just can't say everything in five minutes, but there are a lot of things that I've been, you know, writing down.  I have like ten pages, but, you know, I'm trying to put it all within five minutes.

           
But, you know, I think there are a lot of things that need to be done, and I hope you step away from this meeting -- it sounds like you've been to other meetings as well to have these conversations so I look forward to continuing that, you know, the building of our Native nations.

           
I understand the importance of not also -- of also the education, but also the culture, and that's what I always strive when I talk to the youth.

           
You know, you can go get your paper, your degree.  You know, I have my degree.  I have an MBA as well.  You can go get your degree, but what about your people?  What about your culture, your tradition, and your language?

           
So I always stress those too.  You have to have both of those.  You go to a spiritual university and regular university, and, you know, those two, we have to walk together.

           
And it's very, very important for yourselves, state of education, US, you know, State of Education or -- you know, to understand that, you know, Native people have different ways of doing things.

           
And, you know, it's important to understanding and that communication, it needs to continue.

           
So I'd just like to go say that.

MR. ROSE:  Josh, can I ask you a couple of questions?

MR. GONZALEZ:  Yeah.

MR. ROSE:  Can you just describe some of the programs that you provide for Native American students at Riverside.

MR. GONZALEZ:  There are a lot of different programs.  We do -- like, I said, I'm the only staff person in my office right now, and I wish I could do a lot more.

           
But one, you know, we try to mentor and help our current students enrolled at UC Riverside.  We also try to go out and see the communities, partner up with other organizations, Native organizations.

           
We've had even, you know, SEIC, they've been able to host some of our students, but unfortunately, you know, they were cut as well.  You know, we had some students’ internship at our office, at my office helping us do programs and events.

           
So we do a lot of Native American awareness on campus.  Throughout the community, you know, we try to help volunteer.  And yeah, the Dreams That Are Possible, we just hosted over 500 people, youth and families at UC Riverside.

           
And, you know, like you said, you know, we try to do everything.  You know, I wear, like, 30 hats and trying my best.  And I understand that you guys, probably, do as well, but, you know, there still needs to be -- a lot of work needs to be done.

           
You know, and -- you know, provide resources for scholarships, those kinds of things.  We do it all, you know.

MR. ROSE:  How about to outreach the nonnative students?

MR. GONZALEZ:  We do it -- yeah.  We do that too.  We welcome -- we're an office -- we have -- we invite all, everyone to come into our offices, as small as it is, to try to educate.  You know, that's what I said, we do programs and events on campus.

           
We go out and I -- you know, sometimes I'll go and talk to some of the high schools, local high schools, elementary schools.

           
We do give presentation on, you know, Native history culture and try to, you know, make them aware of some of the local tribes that are within their area.

           
You know, I had a student that came by -- she's teaching now -- and she asked her students, you know, at UCR, you know, how many -- can you name at least one tribe within the area?

           
They couldn't name any of them.  You know, we still get college students going to college thinking, you know, all Native people live in Tepees or, you know -- you know what I mean?

           
Like just those simple things.  So the programs that need to be instilled, you know, into -- all the way from kindergarten even preschool, all the way up, you know, beyond college.  You know, it's something that is being done, but, you know, needs to continue more.

MR. ROSE: I just have one other question.

           
Of the Native American students that begin at UC Riverside as freshman, do you know offhand the percentage that end up completing and receiving a degree, whether it's four years, five years, six years?

MR. GONZALEZ:  I don't have the current statistics, but I know offhand, I just -- we have -- we do have one of the largest ones this year, actually.

           
We're going to have seven Native students that are, you know, have been involved with our office that have worked in the community, and that's a pretty big number for us.  You know, because we do have close to 100 students, maybe, on campus.

           
We're still .4 percent on our campus, but, you know, that's a big number because they do go work in the community.  They go and help in renewable energy, and they do all kinds of things.  But at the same time, it's hard because, you know, as much as I want them helping me, you know, in the office or doing these programs and events, they need to graduate too.

           
And luckily, you know, they've had 3.0, 3.5, 3.89 GPAs graduating, and so there's a good number of Native students graduating.  They're being successful.  They're going back to the communities helping out as much as they can, but we want, you know, we want more.

           
We need more, you know, and so it's important that we do have these programs starting from an early age, you know.  These things are important, so...

MS. STARR:  Thank you, Josh.  The next two individuals are James Lujan and Brian McDonald, and remember to spell your name.

           
And if there's anyone else out there that wants to speak, please got to the registration.  There's still some time.

MR. LUJAN:  My name is James Lujan, L-u-j-a-n, I'm from Cal Pueblo, and I'm not an educator, but I was a student, and I'm a writer and filmmaker so I think I have some insight into human nature.

           
And just listening to everybody talk this afternoon and hearing, I believe, Kogee Thomas mentioned that in 40 years very little has changed.  We still have the same problems over and over again.

           
I think one or two things needs to happen.  First, obviously more funding.  I think that's something we can all agree on, but the other most -- or just as important thing.

           
I think there needs to be fundamental shifts in the way Indians are perceived not only in the way we perceive ourselves but in the ways others perceive us.

           
And it's not easy.  I mean it's an uphill battle especially when you have, as was pointed out, Osama Bin Laden's code name is Geronimo, and you can't, really, underestimate the effect it has on the psyche of the students to hear that and to have the name of a Native war hero associated with a mass murderer of, you know, thousands of Americans and how that student, especially if they're in a predominantly white school must feel surrounded by that.

           
And, you know, it's -- since we are -- we're the smallest minority groups.  We are the least or the most picked on and least offended, and it's because of this insensitivity -- this cultural insensitivity that seems to be okay only with Indians.

           
I mean, there's the old joke, you can have a sports team named the New Jersey Jews, the Alabama African-Americans or the Louisiana Latinos, but no one says a word when it's the Washington Redskins, the Atlanta Braves, and the Cleveland Indians.

           
And as long as those stereotypes are tolerated within the fabric of mainstream culture, it is going to be a burden on Indian students as they come up to resist it.

           
And as I said, it's not going to be easy to change it.  I'm not suggesting that you change the name of the Washington Redskins overnight, but it's something that needs to be worked on.

           
I, actually, went to Stanford University back in the day, and they weren't very good about reaching out and recruiting the American Indian organization was.

           
But even in an enlightened institution like Stanford University there was still a time when I had to go with the assistant dean of student affairs, who was Indian, to the office of the athletic director, a very powerful position, within Stanford, because at that time they wanted to bring back the Stanford Indians.

           
And, yeah.  It's like this constant reeducation that always has to go.  I mean, if you're Indian, you know this.  You're always going Indian 101, educating and reeducating everybody, and that kind of needs to change.

           
And that's -- I want to follow the cue of my colleague, Wanbli, and say that that's one of the things that we are trying to do.

           I work with the Southern California Indian Center in their multimedia department, tribal entertainment.  And because the media, obviously, is a powerful force, we are trying to shape it and take ownership of our own image, our own story, and tell it in our own way.

           And we've taken the first steps toward that by offering workshops and classes to Native students in film production, in Internet and being able to get the stories out there to sort of reeducate the public.

           We're also offering services to other organizations throughout the country.  We're, actually, working a little with the Department of Labor Section 166 program to provide training videos, sort of cultural education to people who come to work for Indian programs.

           I think anybody who comes to work for an Indian program needs to have that Indian 101, and we can provide that through Indian presentations, PowerPoint, the Internet, whatever.

           
And we're, also, reaching out to the networks.  We have relationships with FOXX, and ABC, and you know, don't be surprised if there's like a Native TV series out there before long.

           
Because it is important for us to portray ourselves in a contemporary context so we're not objectified.  Because that's what they always say when it comes back to the mascot issue at colleges or the Washington Redskins.  They would say, "Oh, we're honoring the Indians," but, you know, we don't feel honored, and in fact when we have that meeting with the Stanford athletics director, we half-jokingly suggested, hey, we said hey, why don't you cut us in for a percentage and for the profits of all the merchandise you sold with an Indian image, and then we'll feel honored.

           
They backed down after that.  So that's why it's the Stanford Cardinals today, and not the Stanford Indians.

           
So, anyway, thank you.

MS. STARR:  Thank you.  And before we bring up Mr. Mc Donald, Southern California Indian Center worked with the LA Unified School District as well as many other Indian education programs throughout the state of California in getting rid of the personalized license plates that had the term Redskins.

           
So we worked with the DMV, and we got rid of them in the state of California.  Councilmember McDonald, you're time.

MR. MCDONALD:  My name is Bryan McDonald -- with an I, actually, not a Y from the Chemehuevi Indian Tribe.  Although I'm a councilmember, I'm also an executive board member for the tribal lands of sovereign Indian Nations, which is a group of tribes here in San Bernardino, Santa Barbara, and Riverside counties.

           
Actually, I'm not an education expert, although I went on to have a couple of degrees.  I got a degree in philosophy, a master's in business and strategy and in finance, which if you take all of those three degrees and apply them in the, you know, to this situation, really, the truism is that if you don't fund something properly it's gonna fail.

           
So we know that, and so we have some things to work with.  I'm glad I'm sort of coming at the end of this because I came in late and wanted to get a feel for how the conversations were going and what would be sort of the most effective way for me to spend my time, I guess.

           
Real quick broad strokes, you know, because I know that -- I know for a fact, I talked to my education director today that there's not a whole lot of contact, you know, communications going, you know, between governments; so, you know, I don't know, the best -- I went on a tour, a backpacking trip through central America not too long ago.

           
And, you know, one of the things that I noticed, you know, every village, jungle, anywhere you went there was sort of, you know, three basic things that those communities, villages, whatever you want to call them had.

           
One was a church.  One was a school.  You know, the other was a soccer field in Central America so; right?  Those three things; right?  -- are what every, you know, village or little church, you know, had.

           We don't even have a school on our reservation.  We did for some time, and this is -- having grown up there, I mean, the way that I used to go to school is that it was a pit hanging out.

           
She'd have old white hair telling the story, but it was a 50-mile bus trip into Needles to California from our reservation and a 50-mile, you know, bus trip back in 120 degree weather, you know, with no air conditioning most of the time in these buses; right?

           
And, you know, if it -- you know, something happened -- the motor -- which happened all the time, can you imagine a bunch of kids, you know, on the side of the rode crying, sweating.  You know, so for a little while, you know, we did have -- we got K through 8 on the reservation.  It made a difference because there were about 10 to 12 years where we didn't have one single high school graduate come off the reservation which is a long time; right?  -- To not have one single high school graduate.

           
Well, we started to get some graduates.  We had, you know, K through 8 there.  So they only had to do the bus ride for 4 years; right? -- Which is a huge difference.

           
We don't have that school anymore.  We couldn't find the funds.  You know, I don't know how something like that happens.  I, you know, US -- you guys are our trustees.  You know, what I mean?

           
I can't imagine anybody telling me that there's not a value to having a school in your own community.  So, you know, with the fights with Needle's School District, finally we were able to somehow, amazingly, pull those kids out of there and send them over across the lake.

           
So we, actually, send our kids into another state to go to school, which is, I think, sad in a lot of ways.  Some of the kids do still go into Needles.  You know, I can't imagine why having gone through, you know, school in that district, I wouldn't want to do it but...

           
So what we've done is we, actually, ferryboat -- we have a ferryboat, you know, that we send our kids across on, you know, which is sort of changed, I think, the dynamic of a lot of things.

           
I bring that up because we've got an interstate education transport system that we can't even get a grant; right?  -- To help fund some of our ferryboat cost.

           
I'm sure that there's something somebody, you know, in this room or that you know that could, probably, help with that. 

           
So I -- you know, hopefully, what at least we'll get -- or at least I will get -- and, maybe, I'm being selfish, you know, doing some government to government relations, but I would, you know, expect at least out of this I could get somebody to call my chairman, my education director, or, probably, our administrator.

          
'Cause those are the three pieces to really sort of make some things click.  You know, chairman is just out of respect, government to government; right?

           
You know, our education director, certainly because she's new.  She's not, you know, familiar with all of the resources, which, I mean, certainly are limited, but at least there's something that she might be able to get at processing it.

           
Our administrator who sort of runs the program, you know, and so if we can cover those three bases, I'll feel like my time won't have just been thrown out of the window today.

           
And I don't because I think what -- you know, and, again, I'm not a public speaker.  I'm not an expert.  Probably some of the points these folks made earlier today were tremendous.  I sort of, as is typical; right?  -- Sort of, you know, found out this meeting was happening sort of, you know, the other day; right?

           
So I didn't really have time to prepare.  I didn't know what the format was going to be, but I thought it was important that I paint a picture out there at Chemehuevi, you know, it would be nice if we could at least have our own school.

           
It would be nice if, you know, there was somebody sort of from the, you know, office of education sort of supporting us in our battles, you know, with the Needles Unified School district -- right?  -- Or at least helping us create safe passage -- right?  -- For our kids into this, you know, into this other state, you know, across, you know -- well, it's the Colorado River, but it's an international body of water.

           
There are all sorts of avenues, I think, that could be explored in order to make that experience better.  I mean, we've heard the numbers .2 percent, you know, of Native Americans with any sort of, you know, higher education.

           
These kids aren't -- you know, our kids aren't stupid.  You know what I mean?  In fact, I'll put them up against just about anybody.  I -- probably one of the things that I'm most proud about is -- okay.  I got these degrees, but I used to run a rec center. 

           
I, you know, I was able to put the Chemehuevi Chess Club together, and I would have put those kids up against any of those other squads because you know what?  They got it.  They're competitive, and they're smart.

           
And there's no question in my mind that if I hadn't have gone away to go to school then I would have had these guys competing at the national level.

           
Those are just a couple of the notes that I have, but what can't be forgotten is the US government is the trustee.  Oh, I did want to pick up on one other thing that was mentioned.

           
You know, you said, okay, ten percent of federal dollars, you know, 90 percent is state and local; right?  It goes toward, you know, the school programs and whatnot.

           
Well, you know, as a tribe, we don't have that tax base.  We can't -- you know, we don't have those dollars to compete.

           
Now, in San Bernardino County there are two tribes.  There's Chemehuevi, and there's -- and there's San Manuel Band Mission, which is arguably one of the most successful gaming tribes ever; right?  -- In the universe, whatever; right?

           
And they can afford to throw some dollars and resources and build relationships.  In fact, you know, Chairman Ramos is on our state education board now, you know, kudos.

           
I -- you know, I think he's going to run for governor one of these days.  You know, he's really sort of on a roll, you know, that being said, you know, those are San Manuel relationships; right?

           
They're not with Chemehuevi, and so I, you know, it's a horrible feeling to fall between the cracks, and I'm not sure, like, I -- because of the way that the seminar was titled that, you know, "Urban Indians."

           
Well, I live in Los Angeles; right?  -- Because -- well, I would live back home, but I can't afford to pay Sallie Mae back being a blackjack dealer.  You know what I mean?  So I -- you know, I just -- and our kids growing up now, that's what they are.

           
They're in an urban school system, but we can't control what's being taught, you know, in those other school districts.  At least when they're on reservation we have say.

           
You know, so, I mean, I don't know what the solution is.  I don't work with these programs.  I mean, I work with the kids; right?

           
But I would ask that -- I mean, I'm not going to make any demands, but certainly somebody from this panel please call the folks.  I'll give you some numbers.  I'll give you some names, and we can start the process from there.  That's really all I got.
MS. STARR:  Thank you, Brian.  The next two individuals, Jason Reed and Sandra Hernandez.  Please spell your name.

MR. REED:  My name is Jason Reed, R-e-e-d.  I'm, basically, here to tell you a little bit about my organization that I work for, and why it's so vital to Indian country.

           
I work for Torres Martinez Tribal TANF, temporary assistance for needy families.  We provide cash aid and support services to the Indian community in Riverside and LA County, second largest TANF program in the nation.

           
I'm an educational guidance counselor, and it's very vital -- we're federally and state funded, and it's very vital that this program -- that the funds aren't cut.

           
I've heard many other people talk about IEP and SST meetings, and there's so many different things, so many different issues that Native children are dealing with in our school districts that, you know, I  think to say they're underrepresented is an understatement.

           
And just the threat, just the threat that these programs -- that this program could be taken away is -- or could be cut back.  It's -- it's scary because our -- it's very vital to our kids.

           
Myself, I went to school primary -- I was born here in Los Angeles, California, went to school here up until the age of 16, and then I, actually, finished myself in Muskogee, Oklahoma.

           
I'm an enrolled tribal member of the Cherokee Nation of Oklahoma so I've been in and out of Indian country my whole life.  Again, I just -- whatever you guys can do, whatever you can take back, you have to support.  You have to be behind Indian country, and you have to support the foot soldiers because that's what everyone here is.

           
We're foot soldiers.  So short and sweet, that's all I wanted to do is just really plug my organization, Torres Martinez, second largest TANF program in the US.

MS. STARR:  Is there a question?

MR. O'CONNER:  I wanted to make a statement on behalf of Jason for just a bit.  Of the three -- in the last couple of months, I have three Natives -- American Natives, and they have been badly treated by the school district.

           
Your statement is important.  Indian children of the parents do not know how to defend themselves adequately at these IEP meetings, they need representation advocacy.  As I find out about that, my company allows me to provide free IEP, no cost consultation.  So I'll be glad to take on your child and anyone else in this room.

MS. STARR:  And Michael, what's the name of that business?

MR. O'CONNER: Professional Tutors of America, and --

MS. STARR:  Jason, you got that?

MR. REED:  Yes.

MR. O'CONNER:  -- we will help you.

MS. HERNANDEZ:  Sandra Hernandez, H-e-r-n-a-n-d-e-z.  Hello, how do you do?  My name is Sandra Hernandez.  I work at the Kern Indian Education Center which is one of the 29 Indian Education Centers in California.

           
It's in Kern County, Bakersfield.  Kern County is the third largest county in California in land mass.  We incorporate 11 cities.  Our population was last estimated at 844,462 individuals. 

           
Kern County has 50 public school districts and 263 public school sites.  American Indians compromising (sic) .7 percent of the 1,074 -- I'm sorry, 174,099 enrolled Kern County students.

           
The Kern County current high school dropout rate for Native American students is at 28 percent, and we also have the distinction of being the county with the highest teen pregnancy birth rate in the State of California.

           
I wanted to give you those statistics along with a few others that are not, maybe, on paper or on internet, but they are truly known.  Within Kern County there are no federally recognized tribes.  There is no federally recognized land, reservation, or ranchero.

           
So out of all of these individuals we're picking these up out of the haystack to find our Indian communities.

           
Over the last two years we went from a mailing list that had, maybe, 250 families.  To date we have over 700, and that's been by true advocacy of all the staff.

           
There's six of us in the center.  When we go out I tell everybody, "Don't leave home without your business cards" because we are picking needles out of the haystack. 

           
I wanted to give you that information.  It was a little bit of a help today to listen to everybody speak and realize that my problems are not just my problems.  They're all of our problems.  Every situation I heard from every individual who spoke today, I could say, "Yes, I have that situation too.

That is also my circumstances."

           
The biggest thing that I want to speak with you about was that we need our local school districts and school sites to cooperate with us.

           
A perfect example right now that I could give you is every year we host a graduate recognition event.  How we do this is one, word of mouth.  "Do you know anybody who's Native and graduating from high school this year?  Call the center."

           
The second mode is we try to contact all of Kern County's high schools and invite their students to this recognition.

           
We'll get faxes back from the schools saying we can't give you this information whether we have the FERPA (Federal Educational Rights and Privacy Act) -- for the student or not -- which is the family educational right and privacy form that's required for us to get anything back from the schools.

           
We'll get calls that say, "Oh, I'm sorry.  I can't help you."  This is for Native kids that are graduating from high school.  Right now we have 51 students that we're aware of, out of our population, that are graduating this year.

           
But what if it's a hundred and something?  What if it's two hundred and something?  We don't know.  We can't get access to that information.  We need something written, something policy driven stating that these schools cooperate with us, the school districts cooperate with us.

           
I work for one of the 29 American Indian education centers.  I found out about this meeting by calling the hotel to find out about a different stay, and they -- you know, once you throw Indian in something, they just oh, it must be this.  And I was, like, wait.  What meeting is that?

           
And then they started saying, you know, oh, well, it's the -- describing it, and I was, like, oh, okay.  Well, how do I sign up for that one too?
           
And I had to get online and figure it out.  This was on Friday, maybe, Thursday or Friday that I did this.  I work for the California Department of Education through my AIEC, and I wasn't aware of this meeting.

           
Whether they sent it to my other e-mail because, you know, I work with a few or not, I'm not aware of that.

           
But I definitely think that that breakdown in communication could be seen specifically in that statement.  I was not aware of this, and I am fortunate that I'm only two hours up.  I was able to come in, but what about everybody else who was further and, maybe, not able to come in.  But I just wanted to give you that information.

           
Also the supplemental material in the school systems, I have -- I'm the mother of six children.  My kids are going through my local school.  They're currently working on the native chapter, and my fifth graders brought me home their textbook, and as a parent, as an Indian educator, I had to sit down and show my kids, look at these pictures.

           
Do you see how they're depicting the Indian people?  They have pointed teeth.  They had the most atrocious looks on their faces as they were raising their tomahawks against their brave Americans soldiers.

           
You can see the different looks on their faces in these textbooks.  The American soldiers were depicted as valiant, humbled by war with courage, and I had to show my children, you know, their own textbooks and say, "This picture is wrong.  This is the wrong picture." 

           
And to tell them to pay attention to every picture that they see that has an American Indian in it.

           
How are you being depicted?  Know yourself.  And to post supplemental materials into the school system, it's just vital.  Right now it's vital.

           
We get the same thing.  "Oh, you're Indian?  I didn't even know that there were Indians that were alive."

           
Having to teach your kids from scratch, I'm just fortunate that I'm starting them from when they were very young.  I didn't acquire a lot of knowledge that I garnered until I was 20-something.  So I just wanted to bring those up, and then also the cultural sensitivity for all school administrators.

           
I don't know how many times I've had to go down and tell the teacher "Don't say that to my child again.  Please depict this currently or if you need help, just let me know."

           
So those are the three things I wanted to bring up and just like I said in support of everything that everybody's been saying today.  We all have these same problems everywhere no matter where we're at.

           
So thank you very much for your time.

MS. STARR:  Thank you.  Our last person Joely, is there anyone else that would like to speak?  Okay.  You want to go ahead, Joely?

           
Let's let this young lady speak, and I do agree with everyone.  It would have been nice to have appropriate time, enough time to get the word out.  Two weeks was not sufficient time.

           
So in the future and on the record I totally agree that we needed more ample time to disseminate this information to all of our Indian communities throughout the state of California.  And your name and spell it, please.

MS. METHOT:  My name is Leeanne Methot, L-e-e-a-n-n-e, and M-e-t-h-o-t, is my last name.  First thing I want to say is, how long has this been going on the US Department of Education coming to have conversations with Native Americans?

MR. JENNINGS: It began in February of last year.

MS. METHOT:  Last year.  Okay.  So this is kind of discouraging to just be 21 years old and hear how there were people here for 30, 40 years that have the same problems that they had then so many days past, and this has been a really long time.

           
I also wondered how can something -- how can something be a core California state standard and not be on the test?  Like, it's a California state standard to -- for a Native American to understand -- for all students to understand about Native American culture, and, you know, things that happened with Native Americans.

           
How come there are no questions about that on the State test?  Because the state test is to figure out how much you learned throughout those years; right?  And it's a requirement to learn about Native Americans.

           
How come there are no questions about Native Americans on the test?  'Cause, like, one of the women over here said, she said, you know, maybe, in a way to get people -- teachers to want to teach about Native Americans is to put one of those -- some of those questions on the test, and if it's a state standard for third and fourth grade how come it's not?

MR. JENNINGS:  My quick question is you have to ask the State of California.  We're actually -- there have been people, when the Department of Education was established 30 years ago, that never wanted a federal Department of Education.

           
So it was, actually, written into the law when we were established that we cannot tell states what they have to teach.  So each state sets its own standard, and each state sets its own test.

MS. METHOT:  Sets its own test.

MR. JENNINGS:  Yeah, so --

MR. YUDIN:  And just to add to that there is a federal requirement as a condition of money, though, condition of Title I money that the standard has to be aligned with the assessment.

MR. JENNINGS:  So our authority in this area is --

MS. METHOT:  Well, I just -- I felt that the US Department of Education -- that maybe you guys have some sort of leeway to get that question answered.  It's certainly going through people's mind, why isn't --

MR. JENNINGS:  We certainly can prod people, but yeah, the Congress drew a very clear line that prevents us from telling people what they can do.

MS. METHOT:  Yes.

MR. JENNINGS:  And believe me, there are days when we wake up and we are just as frustrated as you are, probably, that some of the shortcomings we see and we hear about, we don't, actually, have the authority to compel the changes that you are asking for, just to be honest. 

MS. METHOT:  And yeah.  It was just a question.  It was just something that I needed to understand.

MR. JENNINGS:  No.  It's a good question.

MS. METHOT:  Also, you know, like the man over here said earlier.  He said that, you know, I feel like this whole situation why we're all here today isn't about, just about Native American.

           
I feel like it's not a Native American problem.  It's a human problem, and that statement with Osama and Geronimo completely, completely proves that that that's true.

           
You know, it's a human problem, not just an issue with Native Americans, and it's not -- I don't think it's going to change until we can get people that are non-Native to understand about Native American culture, and that was it.

           
Thank you for your time.

MS. STARR:  Thank you.  Joely?

DR. PROUDFIT:  Let me just respond to Leanne about the state standards because we -- there was about 15, 16 years ago a group of us met with the Kellogg Foundation Grant and American Indian professors and educators met to talk about changing the standards, and we went by each one, page by page, by page, and it's about that thick in a three-ring binder.

           
And just getting gender in the curriculum has been a problem, women issues, and then looking at the American Indian issues and what we found was where the American Indians were discussed, unfortunately, they focused solely on the (Unintelligible).

           
And we found that really disheartening in California so we had worked on that, and we found that we were getting nowhere.  A lot of corporations and corporate interest are on the test and the standards, and so we felt that rather than go that route -- and we're still working that out.  We're writing our own curriculum and it will be ready really soon.

           
And we're going to make it available throughout the state, but we started creating supplemental material like videos and DVDs that we can send to school, and we found that teachers were using the posters from the DVD, and the textbooks and creating assignments around those.

           
And students were coming out very much more knowledgeable than they would have otherwise.  So those are some of the avenues, and I can talk to you more about that after this.

           
A couple of questions for you all.  As I'm sitting here trying to recap what I heard and saw today.

         
Michael, you mentioned action items and initiatives from last year.

           
Where is that list, and how can we get a copy of that list?

MR. YUDIN:  I think as Charlie or Kevin mentioned, we are in the process of, actually, developing a report so that hasn't been compiled yet and made available, but we're working on that, but all of the transcripts are available on our Web site.

DR. PROUDFIT:  Okay.  Do we have to dig or is there one particular place because --

MR. YUDIN:  Yeah.  No.  There is not one particular place so --

DR. PROUDFIT:  With the date.

MR. JENNINGS:  When the report comes out, you won't have to dig.

MR. YUDIN:  Right.

MR. JENNINGS:  That should only take one to two months.

DR. PROUDFIT:  So if, maybe, one of you could send me the link, I work PR.  I have a marketing and contracting firm.  I can get that out to a lot of folks so they can put it on their Web sites and have access to that.

MR. YUDIN: Awesome.

DR. PROUDFIT:  And I think it would be a good idea to at least to have the conversation of having best practices, Race to the Top, American Indian education type of initiative.

           
Because, you know, rather than throw money at what doesn't work, why don't we look at the programs that do work across Indian Country?
           
You know, and I can sit here and talk about all the fantastic wonderful programs that are happening in my community because of, let's face it, tribal government gaming, resources, but could those be replicated in other communities that don't have that same type of revenue stream?

           
I think they can, and I think they should, and so can we look at the best practices, because oftentimes we focus on what's not working, and I think we, probably, all have Ph.D.'s in what's not working in Indian country.

           
I think why don't we focus on what is working, continue to fund it, replicate it; right?  So let's -- maybe a race to the top, but, also, accountability, and that's why the race to the top.

           
I know a lot of states were pissed off.  California, you know, we didn't do so well in that area, and, maybe, we need to do a better job.  So those communities have to do their homework, and that includes me spending time to do that to make sure that we can have those resources and replication happen.

           
Also, I would encourage you to put online some of your training and your technical assistance programs.  You know, you mentioned not being able to go to NIEA.  So many folks are not being able to go to some of these national conferences anymore because -- I don't know what happened.

           
It's like when jeans went from being $40 to $250 a pair.  Indian conferences are now $5-$600 registration fees.  It's ridiculous.

           
And like I said, I get my students to go.  I get community members to go by volunteering and sharing this and sharing that, and I'll tell you I spent two years planning for the NIEA in San Diego with ulterior motives, get my people in for free.

           
Get the California Indian booths front and center, and those of you who were there know that I did that.

           
But if you can put that online and have training where we can Skype, that would be fantastic, you know, access to that. 

           
Let's see, and we're pretty technologically savvy now.  You know, some of our reservation communities, especially here in California, don't even have electricity, but we'll make sure that we get them to locations that do whether we bring them to our campus other tribal communities, we'll make sure that happens.

           
Native American day, does everybody know when that day is?  Black Friday.  The biggest shopping day in America.  It's the day after Thanksgiving.

           
When our Congressman Joe Baca from the San Bernardino area decided to move forward with this Native American Day so many of us pulled him aside and said, "Joe, please don't do this without putting some teeth in the law."

           
And the teeth that I had begged Joe to put in there was to make Native American Day an educational day and don't put it the day after Thanksgiving, first and foremost.

           
Because if we have a Native American day in this country and every teacher and every school district on that day had to focus on the Native people in their region what a difference our whole lives would be; right?

           
And so let's work to that so we can set aside a day, whether that's a Native American month, (sic) which is November, California Indian day is the fourth Friday in September.

           
Pick a day.  Figure it out, but let's focus on that, and let's get teachers those resources 'cause teachers are good people.  They just don't have the time and the resources and the money to bring this stuff into class.

           
But if you give it to them and it's good material, they'll use it.  That's been my experience.  And our president likes to use the phrase "teachable moment."

           
These are all teachable moments.  So let's use the time that we have in this history as a teachable moment.  This whole notion with this Geronimo Osama Bin Laden thing has really just -- it's almost a blessing in disguise in the fact that it puts, at the forefront, the, just, gross dehumanization of Native people once and for all.

           
I mean for Pete's sake, we are alive and well.  We have feelings.  We have emotions.  We're real people.  We're heroes.  We have fought more in this country's wars than any other ethnic group, and how dare they, how dare they?

           
And our president should be first and foremost apologizing, but most importantly, we need to – we need to make sure that this doesn't happen again with real education and real training.

           
Let's use this as a teachable moment and not just say apologize and it's all good.  Let's have a Senate committee hearing, and it's all good.  That's not enough.

           
Let's use this time to say, "Change the books.  Change the curriculum."  To telecast these meetings, pretty inexpensive, you know.  If you come to our area if you come to our campus, we'll do it for free.  We'll beam it out to Indian country.  It's pretty easy to do now.  So let's telecast these meetings so people who can't be here, can be here.

           
The only reason I'm here today is because I gave an online final, and that's the only reason I'm here.  Otherwise, today is finals for me.

           
And consider a grant for community advocates in education.  You know, it takes a lot of expertise and skill to do what we do, those of us who work on the troops in Indian education, the same thing for health care providers.

           
Let's look at a grant where we can fund and train folks to get this kind of training so they could go into communities and build NPTAs, Native Parent Teachers Associations, training programs, cultural sensitivity programs, looking at curriculum.  Look at books and say, "This isn't working.  This is working."  It can be done.  You just have to do it.

           
The red books that I passed out, was something that we developed this last year and published in January.  We had a meeting of the stakeholders at our campus, and we heard from all these different voices of some of the issues going on in Indian country.

           
And what we found was the communication.  People didn't know who to talk to or who was in the room, and oh, I didn't know you existed kind of thing.

           
And so I said, "You know, let's see if we can get some money together, and do some research.  Put as many educational resources in that book, and I had a grad student work with me on this, and we had a little $1,200 grant from one of the education departments, Rincon Education.

           
And we put that book together.  It's not complete.  A lot of people wouldn't answer the questions, and now people are saying, "Hey, why am I not in the book?"  Because you didn't answer the questions, all right?

           
But it starts somewhere.  We just got to do it, and that's a responsibility on our side, but on your side, let's be more innovative; right?  Let's be more thoughtful.

           
Why is there two weeks to let Indian folks know and Indian country know in this region -- this important region about this conference that's such -- this so very important conference.

           
But, again, people didn't even know what this conference was about.  I know I didn't when I came here.  You know, there was no abbreviation or discussion or paragraph that said what they wanted to know or what the expectations were.

           
Having done that, I think you would have had more people here realizing how important it was.

           
So thank you for your time.

MS. STARR:  Thank you.  We do have a few more minutes, and I know Craig had a couple of things he wanted to say, and Kogee also.  And then we'll give it back to Charlie, and we'll post -- retrieve the colors.

MR. STONE:  Just a couple.

           
One was -- they'll be short -- to strengthen the American Indian college recruiters for the UCs, the Cal states, community colleges, and private schools so that's one.

           
And we need a mechanism to get your American Indian students admitted to college, a special admit if we can.

           
So those are the only two things.

MS. THOMAS:  I'm going to have Dina read it because my voice is very weak now.  And it will be quick.  It's not very long.

GILIO-WHITAKER:  Okay.  So I'm just going to read from Kogee, and you can just time me if you want me to; okay?

MS. THOMAS:  Okay.

GILIO-WHITAKER:  Okay.  Kogee sees -- she has framed this in terms of questions and solution, and her first point is about family involvement; okay.

           
And she says that, "All children need someone to affirm them.  They already know their weaknesses.  They need us to point out their strengths and to become their greatest fans."   "I have spent a lifetime helping children to develop.  They are our future and our leaders of tomorrow today."

           
"We want them to have every opportunity.  We want them to pursue here education degrees that are available to them.  We want them to do a better job of leading the world than we have."

           
And so the solution she brings is "To develop family centers within Native American urban settings, and charter schools to be developed by Native American along with developing partnerships with Native American urban communities."

           
Okay.  The second issue is regarding tribal colleges and higher education universities, and she sees the solution as -- in two basic areas:  "Graduate follow-up study to identify Native American graduates that go on to higher education and professional careers, that is, teachers, lawyers, engineers, scientists, medical doctors, et cetera."

           
Then the second one is to "Provide a list of Native American teachers with credentials in every state."

MS. THOMAS:  And teachers are the most important role model to Indian students.

GILIO-WHITAKER:  The third issue is "Native American Indians role models in every field."  And that looks like three different points.  To "Encourage higher education teachers with credentials and higher education degrees to do summer teaching at Bureau of Indian Education Schools, BIE Schools, including student teaching and teacher internship and mentorship -- mentoring."

           
Also to "Increase awareness of Native American high risk populations who have diverse learning styles."  As I guess that's based on Dr. Suellen Reed's work out of OIL (Oklahoma Institute for Learning Styles), and the third point would be to address health and mental -- "Address health and mental health issues among Native Americans in Orange and Los Angeles Counties, i.e., build an Indian hospital because none currently exists for our urban Native population."  And so that's really making the connection between education and health.

MS. THOMAS:  Right.  And we don't have that.  We're trying to get our child to be the best in the -- reach the highest degrees, but if they're not healthy, they'll never get there.

           
And we have to look at that.  If we want to go to Indian hospitals, where we sit right now, we have to travel to Phoenix, you know.

           
Who has that money especially when the gas is up as high as it is?  It's really impossible.  We need more clinics right now, but we need that Indian hospital.

GILIO-WHITAKER:  On this note, I'm going to refer back to this consult report from 2007 out of the Harbor Project on American Indian economic development, John Kennedy School of Government, where they addressed the House of Representatives. 

           
And you know in this report it states that at the end of 1990 Indians in the service areas and Indian health service were almost five times more likely to die from chronic liver disease than cirrhosis than the average American.

           
The death rate from preventable diabetes is almost four times greater for Indians than for the US population as a whole.  The Indian teen rate of illicit drug use at 19.2 percent in 2005 is, approximately, twice that of the average US teenager.

           
Wait a second here.  Indian mothers are substantially less likely to receive prenatal care, and the rate of births to Indian teenage mothers is almost double that of the United States as a whole.

           
And connecting that to education, the percent of Indian adults -- Indian adults with college degrees is rising, but it's still less than half that of the United States on US rates.

MS. THOMAS:  Let's see the last page on that one.  Turn it over.

GILIO-WHITAKER:  Okay.  There's more.  Okay.  And Kogee has -- when she's evaluated the blueprint, Obama's blueprint, the ESEA blueprint.

           
She noticed that study skills development -- these things missing; okay?  These are things missing from the blueprint:  "Study skills development at every level.  Ways to tie low performing schools to high performing schools so low performing school have models and blueprints for increasing college and career readiness.  More effective Native American teachers for role modeling K-12 through higher education.  And hire education partnerships to be developed with funding."  Okay.  And there is -- she has a question here:  Will ESEA apply to tribal schools?

MS. THOMAS:  Can they apply to tribal schools?  We don't know.  Okay the last sentence here.

GILIO-WHITAKER:  And it -- then just a quote.  This comes from Widah Dekana the Iroquois leader circa 1300.

           
"In all of your official acts self-interest shall be cast aside.  You shall look and listen to the welfare of the whole people and have always in view, not only the present, but the unborn of the future  nation."

MS. STARR:  Thank you.  And Pamela, you're gonna be the last, last person.  Please spell your name.

MS. VILLASENOR:  It's Pamela Villasenor, V-i-l-l-a-s-e-n-o-r.  Something nobody mentioned was with the rise of President Obama's promise neighborhoods.

           
I want to make sure that faith-based initiative are not detrimental to those of us who are in indigenous communities cannot raise that private/public funding, that's a requirement, and second, live in location where we're not densely populated such as Los Angeles County.

           
So in the future, if promise neighborhoods end up having positive numbers, I don't want to make -- I want to make sure that that does not impact our indigenous communities who, most likely, cannot move in direction of incorporating its promise neighborhoods type based initiatives.

CLOSING CEREMONY

MS. STARR:  Thank you, Pamela.

           
As we call our vets to come up to retrieve the colors, I did mention on Facebook, for the second or third time, my experience on Facebook to President Obama.

           
The issue of using Geronimo as the military code to end Bin Laden's life.  I did recommend that he talk to his Indian staff at the White House, and William, I hope you get this message from our community to make this a teachable moment.

           
And it is a teachable moment to bring together all of our Indian educators.  You, the White House staff that are Indians, and our Indian leaders, and let's build on that because that is so wrong.

           
It is just so wrong, and those of us in our heart, we know it's wrong because it's an ever-lasting image to our children, and we've got to deal with that now.

           
So ladies and gentlemen, if we could please stand.  Charlie, you want to say anything else?

MR. ROSE:  I just wanted to express my thanks to all of you for participating in this forum today.

           
For us, with the Department, it was an incredibly valuable morning and afternoon.  Above all else, we appreciate your candor, and we appreciate the respect that you showed us.

           
And we want to work together, not just to accomplish results, which is certainly what we want to do, but we also want to work together for the next generation, the generations that succeed us so that all of our children can fulfill their destinies understanding that the key to fulfilling that destiny is education rooted in culture.

           
And the tribal nations need the United States to fulfill the trust responsibilities that we have to -- towards those nations, education being paramount among those trust responsibilities.

           
So thank you all for being here today.  We deeply appreciate it, and we will look forward to working together.

           Thank you.

MS. STARR:  Thank you, Mr. Rose.
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