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I would like to begin by thanking you for the opportunity to contribute the views of the Boulder 
Journey School learning community to the Early Learning Listening Forum on Work Force and 
Professional Development. I am the Executive Director of Boulder Journey School, a school of children, 6 
weeks to 6 years of age, their families and faculty. The school’s educational philosophy has developed 
through our ongoing study of the schools for young children in Reggio Emilia, Italy as well as the work of 
world-renowned educators, David and Frances Hawkins. My colleagues and I educate Master’s level 
teachers at Boulder Journey School, in partnership with the University of Colorado Denver and the 
Colorado Department of Education. I represent the school as a member of the International Organizing 
Committee of the World Forum on Early Care and Education, board member of Hawkins Centers of 
Learning and the North American Reggio Emilia Alliance and, most recently, as a member of the Colorado 
P-3 Subcommittee’s Professional Development Task Force. 

At Boulder Journey School, professional development is viewed as a process for creating and 
maintaining a professional learning community. This means that members of the faculty work 
collaboratively; we mentor, coach, assess, encourage and support one another in our work with children, 
families and colleagues. 

Collaboration has been identified as a 21st century skill, along with critical thinking, problem 
solving, creativity, innovation and communication. If the attainment of 21st century skills is a desired goal 
for children, then educators’ professional development must also focus on these skills.  With 21st century 
skills in mind, we think that professional development should provide educators with the space and time 
to engage in a sharing of experiences and ideas with other adults as they engage in investigations of the 
materials that the children utilize to construct and communicate their learning.  

We think that educators who continue their own learning about the physical and social world are 
better able to understand, support and extend children’s learning. Further, we think that professional 
development should be closely connected to the ongoing explorations and investigations of children and 
adults in the school. In other words, educators must have a voice in shaping professional development 
that is relevant to their daily experiences with children and colleagues. As an example, during the past 
several years at Boulder Journey School, professional development groups have worked with materials to 
better understand scientific and mathematical concepts related to balance, light and shadow, rolling, 
weaving and drawing. In essence, we think that professional development must be ongoing, providing a 
forum through which educators are able to gain competency as well as the feeling of competency, the 
empowerment and enthusiasm that is necessary to venture into a place of authentic inquiry with children 
and other adults.  

Documentation of our experiences at Boulder Journey School provides support for our thinking. 
However, anecdotally I would like to add that my many roles have offered me opportunities to visit 
schools throughout our nation and the world. During these visits, I have witnessed something powerful: 
when teachers are engaged in meaningful and relevant professional development, the children are 
likewise engaged, joyful and learning. 

In this time of great opportunity for our nation to make innovative and transcending choices that 
can alter the trajectory of our educational system, it is relevant to revisit the time enduring statement 
made by David Hawkins in May, 1970 (40 years ago) in his testimony before the Committee on Labor and 
Public Welfare, U.S. Senate Education Subcommittee: “The basic innovation we need to support is that of 
exploring, with and through innovative teachers, all the means through which children can be brought 
into a different way of learning. The very phrase ‘teacher training’ implies a style of innovation in which 



teachers are being shown the way when in fact teachers must be part of every effort to find the way – 
with help, with moral and material support, through teachers of teachers who value their minds and 
respect their innovative capacities, who are prepared to receive as much as they give.” 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 



SEIU’s Comments for Early Learning Listening Tour – Workforce and Professional Development 
April 26, 2010 Denver, CO 

Delivered by: Karen Hoerst 
 
 
On behalf of our 2.2 million members we thank the U.S. Departments of Education and Health and Human 
Services for this unique opportunity to share our thoughts about Workforce and Professional Development in 
the early care and education industry.  
 
SEIU members have a strong stake in early education programs. Over 300,000 members work in the k-12 
and early education systems in schools, child care centers, Head Start Programs, and home-based settings 
across the country.  Our members are also janitors, security guards, nurses, home health care workers, 
and firefighters; many of whom are parents.  Many work late nights and irregular hours and depend on 
quality early learning programs so their children can get the best start possible.  
 
As public investment in early education has remained stagnant and even decreased in recent years, our 
early childhood members have struggled to provide quality services that help children get ready for 
success in school and beyond. 
   
Now, the Departments of Education and Health and Human Services have an opportunity to develop high 
quality professional development systems that invest in adults so that our children can realize the 
greatest gains.  We greatly appreciate the commitment that the Obama administration has already shown 
through increased funding for child care and Head Start in The American Recovery and Reinvestment Act 
of 2009 and the funding increases proposed in the FY 2011 budget. We urge both Departments to build 
upon this progress by investing in the early childhood workforce.   
 
Research shows that in the early education industry, adequate compensation and access to benefits are 
linked to higher employee morale, making it easier to attract and retain qualified teachers who offer 
stable, high quality services for children and families.1  But early childhood educators (who are 
overwhelmingly female) are among the lowest paid workers in our society, earning about $20,000 
annually.2  Head Start teachers fare only a little better, making about $25,000 a year, still far less than 
what public school kindergarten teachers earn (at around $47,000).3  Not surprisingly, more than one-
third of child care providers leave the industry each year .4 compared to 7% turnover among  elementary 
school teachers.5   
 
Similarly, research shows that formal education and specialized training in early education are linked to 
quality care.6  However, most family child care providers and centers assistants have no education 
beyond high school.  In Head Start, only 35 percent of teachers have a BA, and 53 percent have at least an 

                                                        
1
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Associate’s degree or Child Development Credential.7   Increased public investment in this workforce is 
urgently needed. 
 
While early childhood programs such as Head Start and state pre-k programs are emphasizing increasing 
teacher qualifications as a way to improve program quality, current federal funding for professional 
development is not nearly enough.  To retain a stable, well-trained early education workforce, educators 
must have access to incentive-based training programs and increased compensation.   
 
Federal investment should include significant funding specifically for workforce development and 
training for all early care and education providers in all settings.  The existing, diverse early 
childhood workforce should be supported to become qualified to provide pre-school.  The 
Departments should develop policies which encourage states to invest in quality improvement 
and workforce development for all settings through incentives such as stipends, tiered 
reimbursement, and access to health insurance for increased education, accreditation, and 
training .  Other programs to improve compensation could include graduated salary supplements 
tied to a living wage based on longevity, or marked to the pay and benefits scale for local public 
school teachers.  These initiatives must be designed to include and support caregivers who are Limited 
English Proficient or license-exempt as these providers often care for our most vulnerable children.   
 
Training and education should be offered in convenient community-based locations through diverse 
providers such as child care resource and referral agencies, community colleges, and union training 
funds.  Trainings should be held when providers are not at work and/or offer substitute care, be 
affordable, and be carefully designed to meet the needs of providers, recognizing the value of their 
experience on the job and bridging .  the gap from community based-training to college coursework.  Any 
degree or certification requirements should be phased in and financially supported.   
 
In conclusion, thank you again for this opportunity to address workforce development needs of the early 
education field.   More and more business leaders, policymakers, scientists and economists are 
recognizing the importance of investing in our young children.  We must understand that these jobs are 
not “babysitting,” but critical to the “real” education of young children.  Now is the time to give early 
educators the tools they need to support high quality development for all children.   
 
SEIU’s hundreds of thousands of early care and education providers and the working families who rely on 
quality early childhood services look forward to working with the U.S. Department of Education, the U.S. 
Department of Health and Human Services, and other willing partners to strengthen professional 
development opportunities for this workforce.  
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Listening and Learning about Early Learning – Workforce and Professional Development 

By Nancie Linville, Vice President of the Clayton Early Learning Institute 

 

I’d like to thank the U.S. Department of Education and the Dept. of Health and Human services for organizing 

these important Listening and Learning about Early Learning series.  I’m Nancie Linville, Vice President at 

Clayton Early Learning and I have the privilege today to represent the 100+ teachers and child family educators 

from Clayton Educare and the 40+ coaches and researchers from our Institute.   

Clayton Early Learning is a powerful model offering what very few other organizations can -- a continuous loop 

linking  research, practice, and professional development that garners the most effective, proven methods for 

preparing young children for success in school.  The three major components include: 

• Research: The Clayton Institute researches, develops, and evaluates new and effective methods of training 

early childhood professionals and educating young children. 

 Practice:  On a daily basis at Clayton Educare, we employ research-based, outcome-focused early learning methods to 

close the achievement gap for over 400 prenatal to age five Head Start eligible children.  Our main goal is for children 

to arrive at kindergarten prepared for academic success. 

• Training: The Clayton Institute offers evidence-based training, coaching and education to better prepare early 

childhood educators. Our practices indicate that teachers and other early childhood professionals are more 

successful when coaching is part of their on-going professional development.   

At Clayton, our current research to practice agenda is focused on answering the following questions: 

What practices support building attachment and trust in young infants and help toddlers learn to regulate 

behaviors and emotions?  What’s the best way to engage four-year-olds in developing reasoning and problem-

solving skills?  How do teachers and families support the early literacy skills of children learning more than one 

language? How do we encourage parents to partner with schools?  Which coaching methods work to engage 

teachers in increasingly effective practice?  What are the key elements of effective early childhood leadership 

development?  How do you build a credentialed and effective EC workforce?    This model linking research 

with hands-on practice needs to be the foundation for teacher/leader preparation in early childhood. 

Clayton Early Learning extends its work beyond our campus – through innovative public and private 

partnerships.  As Colorado works to better understand the links between program quality and teacher 

preparation, we have forged strong partnerships with higher education to raise quality standards and push for 

systemic change in our early childhood professional development system.  I’d like to highlight 2 innovative 

programs: 



1.  Buell Early Childhood Leadership Program:  Research recognizes the need for additional professional development 

of those in leadership roles. Clayton Early Learning partners with the Morgridge College of Education at University 

of Denver to create and offer a unique program.  funded by the Temple Hoyne Buell Foundation. As the first of its 

kind in the nation, the statewide program offers graduate-level certification to a cohort of 20 fellows annually. The 

standards-based curriculum prepares students to address critical issues in the field by applying multiple leadership 

dimensions, including among others Pedagogical, Strategic and, Political.   By the end of May 2010, 59 graduates of 

this unique leadership development program are on the forefront of resolving critical early childhood issues in 

Colorado – with another 20 fellows beginning the program in June. 

2. Recognizing that the majority of early childhood teacher preparation is provided through community colleges – 

Colorado launched the Strengthening Early Childhood Professional Development through Colorado Community 

Colleges initiative.  Fourteen of our sixteen  community college Early Childhood Departments are working as a cohort 

(?) toward national accreditation or program improvement of their degree program from the National Association for 

the Education of Young Children.  The Boettcher Foundation has funded this statewide initiative through Clayton 

Early Learning with $750,000.  The opportunity to impact Colorado’s professional development system is immense – 

and most importantly – the impact for our children is immediate.  Due to new state licensing requirements, enrollment 

in our early childhood classes at community colleges has increased 120%.  These students – early childhood teachers 

by day, students by night – teach almost half of the 233,000 children in Colorado’s licensed early care and education 

settings.  

 Clayton Early Learning urges the following action be taken: 

- Aligning the intended outcomes and quality standards of EC systems at the federal level – Head Start, p-3 (Part C, 

Part B, etc.), Child Care Development Block Grant programs. States including Colorado are working within the 

disparate regulations of these programs to bring alignment to the greatest extent possible and we could use your 

help. 

- Continue your emphasis on funding opportunities through the reauthorization of ESEA and another run at the 

Early Learning Challenge Grants to support teacher preparation models linking research to practice – giving 

increased hands-on experience in high-quality classrooms supported by master teachers/coaches. 

 

 

 

 

 

 

 



The following is the content from my statement during the Public Comments at the April 26th Listening and 
Learning about Early Learning conference in Denver.  

I own and am the director of two small child care centers in Albuquerque, New Mexico. Most of my budget 
goes to salaries. My source of income comes from state subsidized care contracts and parent paid tuition. 
Parents are losing jobs and subsidies are frozen. 

My teachers are good people, but it is difficult for them to understand and provide the kind of care we 
would like to see. Just this morning, I got a call that one of the infant teachers quit. She is moving to 
California to escape a violent relationship. Retention is an ongoing problem. 

I see two solutions to help small centers and family homes: 

Ongoing financial support for salaries to those teachers who achieve educational goals 

Coaches or mentors in the classroom to provide relevant teaching in a hands-on setting to help bridge the 

gap between education and practice. 

My centers are part of the New Mexico Project PLAY. Mentors are in the classroom with teachers of 
infants to age 3, teaching and role modeling language acquisition for the teachers. This has made a huge 
difference in how teachers teach. This kind of support is what we need. 

Thank you. 

Marlene McKitrick 
 
Thank you for this opportunity. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Recommendations for Federal Action 
on the Early Learning Workforce 

By Marcy Whitebook, Ph.D. 

 

1. Preparation Matters 
 

o Invest federal financial resources in a coordinated effort to revamp higher education program 
content and method of delivery and to support faculty professional development.  

o Provide resources and guidelines to build an early learning leadership pipeline in institutions 
of higher education for college instructors, mentors and supervisors, administrators, principals 
and other field leaders. 

 

2. Support for Ongoing Learning Matters 
 

o Develop guidelines for effective content and approaches for professional development 
initiatives supported by federal dollars. 

o Develop promising practices for training mentors and coaches and require training for all 
mentors and coaches paid through federal dollars. 

o Encourage states to focus attention on improving adult work environments through convening 
experts to recommend criteria for QRIS ratings, supporting use of federal dollars for improving 
work environments, developing better measures of the adult learning environment, and 
requiring focus on the adult environment as a condition of federal funding for QRIS.  

 

3. Workplace Reward Matters  
 

o Establish a federal task force to address compensation crisis. 
o Support creative use of federal subsidy dollars to promote better compensation. 
o Strengthen the link between degree attainment and higher salaries in Head Start and federally 

funded professional development initiatives. 
o Link federal resources for QRIS to improving compensation. 

 

 

 

 

 



 

Tourette Syndrome Association, Inc. 

My name is Kathy Giordano.  I am the Education Specialist for the national Tourette Syndrome 
Association, Inc.   TSA recognizes the critical and positive impact that professional development has on all 
children with Tourette syndrome and has established an Education Committee which provides education 
in-services to schools all over the country at no cost.  

By providing information to educators, diagnoses increase for children with this highly 
misunderstood, complex neurological disorder.  Additionally, the number of children who are provided 
appropriate, positive and effective supports increases significantly. 

For the past 5 years, TSA has received funding from the U.S. Centers for Disease Control and Prevention 
(CDC) to provide professional development for educators and allied professionals.  Since Tourette 
syndrome symptoms typically first emerge prior to the age of seven, providing accurate information to early 
learning teachers is a commitment that we take very seriously.  Feedback from educators who attended 
these education in-services has consistently demonstrated that the information they receive changes the 
manner in which they teach their students in a positive fashion.  They report that because of the training, 
they understand that appropriate supports for children with Tourette syndrome are positive, proactive, and 
more effective than negative consequences which often is the intervention used prior to their attending our 
education in-services.   

Providing professional development to early learning educators, results in more positive outcomes 
when developing the foundations for learning that are essential in the early years of education. For 
example, a large number of students impacted by Tourette syndrome have difficulty with written 
language.  By making this information available, they are able to teach youngsters keyboarding at an early 
age which make available the skills that will be necessary for the student’s future success.    

Educators generally are not taught as college students how to recognize or how to support students 
with Tourette syndrome.  Often they learn about rewards and consequences which work for many 
students but which typically are not effective for students with Tourette syndrome, and actually often 
make matters worse.   

Many schools for whom we have provided these educational in-services have expressed their 
gratitude for providing information and strategies that assist teachers support children with many 
disabilities, not just Tourette syndrome.  The professional development that we provide includes 
information and strategies for many of the related difficulties that are commonly associated with 
Tourette syndrome.  These include, attention deficit disorder, obsessive compulsive disorder, 
oppositional defiant disorder, executive functioning deficits, dysinhibition, sensory issues, social skills 
deficits, to name a few.  

 

As an example of why the Tourette Syndrome Association recognizes professional development as a 
priority, after attending an education in-service a 2nd grade teacher understood the symptoms that made 
it necessary for a bright third grade student to read everything that was hanging on the walls before he 
was able to begin his math assignment.   



As another example of the importance of Tourette syndrome professional development programs, 
one MAY have prevented the third grade teacher from asking every child in her class to take turns telling 
their classmate who had Tourette why his tics bothered them.  I am confident that the teacher did this 
with the best of intentions and believed that this would provide the boy with the motivation needed to 
stop his involuntary vocal tics.   Unfortunately, because she was misinformed, her actions only served to 
increase the child’s stress which increased his symptoms.  

It has been our experience that by providing professional development for everyone who comes in 
contact with a student who has Tourette syndrome, the probability of that child experiencing future 
behavior issues is reduced.  When adults see the child as HAVING a problem rather than a child who IS 
the problem, the adults are much more likely to be nurturing rather than punitive toward the child.  
Children with Tourette syndrome that are constantly punished for their involuntary symptoms become 
frustrated, discouraged and often angry.  Relations between the school and the child’s parents frequently 
become adversarial instead of collaborative.  However when a youngster receives acceptance and 
assistance at an early age, parent/school relationships are more likely to be positive and the child’s self 
esteem is bolstered rather than damaged.  Additionally, by assisting the child at an early age to develop 
strategies to help manage his symptoms, it increases the likelihood of this child being open to using other 
strategies as he progresses to middle school and beyond.    

The Tourette Syndrome Association thanks you for the opportunity to share our commitment to 
Professional Development for early learning educators.  We have experienced firsthand the positive 
outcome of professional development and request that the United States Department of Education 
provide the necessary supports and incentives that will allow Professional Development programs to be 
available to every early learning professional so that all youngsters receive support from well-informed 
educators.   
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Educational Audiologist 
 

 

 
 

Date:  April 26, 2010 

Event:   Early Learning Listening Tour – Workforce and Professional Development 

 

INTRODUCTION 

I am an Educational Audiologist for Denver Public Schools, and the Audiology Coordinator for the Colorado 

Department of Education. In these roles, I advocate for the hearing, listening, and learning needs of all of 

Colorado’s children, but especially early learners. Early learners are the most likely of all children to experience 

reduced hearing sensitivity, under-developed listening skills, and a less than ideal acoustic learning 

environment. The earlier that hearing and communication problems are prevented and/or identified, the 

greater the chances for school and life success. 

 

REPRESENTING 

I am here today as a concerned resident of the Denver community, a Denver Public Schools educator, 

a voice on behalf of my fellow Colorado school-based audiologists and speech-language pathologists, 

and lastly, a member of the American Speech-Language-Hearing Association (ASHA).  

 

ISSUES  

The title of today’s event aptly describes the underlying basis of our educational system. What we 

are doing here today – “listening and learning” – is what children do every day in school settings 

everywhere. Think about it: how did each of us learn to speak? By hearing those voices near to us – our 

mother, father, siblings, family members, and teachers. Hearing and auditory function have significant impact on 

the development and use of language and communication, which are fundamentals to academic achievement, 

social well being, and lifetime opportunities.  

 

Audiologists and speech-language pathologists are key professionals within the education system 

who guard these pillars of learning and literacy – hearing, language and communication. They play 
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unique roles in supporting early identification and early intervention. We must continue our 

efforts to value these professionals, and to explore effective recruitment and retention strategies 

to attract and retain such highly qualified experts. 

 

Audiologists 

Federal special education legislation has provided the underlying support for audiology services in the schools for more than 

thirty years (PL94-142, 1975; IDEA 1997; IDEA 2004). Additional education and civil rights legislation (e.g. No Child Left Behind, 

2001; Section 504 of the Rehabilitation Act of 1973; Americans with Disabilities Act, 1990) require schools to provide all 

students with access to the educational environment and to incorporate accommodations and modifications for students who 

need assistance in order to access general education instruction and curricula.  

 

Good hearing is critical for school readiness, and hearing loss is one of the most prevalent childhood disorders 

and barriers to learning. In Colorado, I am proud to say that every school district and/or BOCES employs or contracts the 

services of audiologists to facilitate support for students with hearing difficulties within their LEA. In addition to identification 

of hearing loss, audiologists have specialized knowledge and skills regarding the impact of hearing loss on learning, relevant 

educational goals and benchmarks, and experience with strategies and technology for support within the classroom for both 

the student and the teacher. Audiologists regularly participate as collaborative members of early learning teams. Here in DPS 

and in many districts throughout Colorado, educational audiologists are active members of Child Find teams and IEP teams 

and help to ensure that children are ready to learn.  

 

Speech-Language Pathologists 

Speech-Language Pathologists (SLPs) have extensive education and experience recognizing and understanding individual 

differences in typical language development and disorders. SLP’s are often the first professional to identify the root cause of 

reading and writing problems through a child’s difficulty with spoken language. They are instrumental in designing emergent 

and early literacy programs in phonological awareness, sound-letter correspondence and other fundamental skills needed for 

children to learn to read. Effective communication skills are essential for school success and have a strong influence on 

learning, social interactions and behavior. A great example of how SLPs collaborate with teachers can be witnessed at Carson 

Elementary School’s auditory-oral deaf education preschool (here in DPS). The teacher of the deaf is responsible for delivering 

the preschool curriculum but has daily, inclusionary support from a speech-language pathologist. The two work together to 

support the auditory, speech, and language needs of 17 deaf and hard of hearing students. Each of whom have significant 

hearing and communication barriers.  

 

 

 



Challenges to Colorado’s Audiologist and SLP Workforce 

Audiologists and speech-language pathologists, in addition to other related service providers in special 

education, as you know, are in critical shortage around the state and country. There has been a concerted 

effort on behalf of recognizing the importance of recruiting and retaining these professionals to the school 

community and in Colorado our administrators are working together to address the challenges as well. The 

challenges are many, but I have personally witnessed most of the following: 

 

- Lack of visibility and understanding about the professions 

- Geographical challenges (rural, urban) 

- Lack of coordination/collaboration with other decision makers, including administrators 

- Lack of funding 

- High caseloads and workloads 

- Schools unaware of how to recruit, high costs of ads 

 

The Colorado Department of Education in conjunction with several directors of special education throughout 

the state have formed a committee and are collecting data to better understand the problem and to find 

solutions. They are particularly exploring the areas of tele-services and distance education for professional 

development. There have been some promising developments in both areas. 

 

I could tell you countless stories of rural school districts in Colorado who have difficulty hiring and keeping 

audiologists and speech-language pathologists. I have consulted with several of them and offered suggestions 

around many of the challenges above. One particular situation resulted in a collaborative solution. Special 

education directors in two BOCES (Board of Cooperative Educational Services) in southwestern Colorado 

teamed up to provide educational audiology services to their districts. These directors first of all placed a high 

value on these services and then figured out how to utilize two local audiologists, to share testing equipment, 

and to navigate the geographic isolation in order to ensure provision of services required by law. 

CLOSING THOUGHTS 

In advocating for audiologists and speech-language pathologists, I am ultimately advocating for a 

knowledgeable and competent workforce to serve early learners. By reducing the barriers that hearing and 



communication disorders bring to this susceptible group, these professionals help our country’s kids reach 

their educational and life potential. 
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Director of Children and Adolescent Clinical Services,  
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*** 

2010 President of the Colorado Speech, Language, Hearing Association 
2010 American Speech-Language-Hearing Association:  Audiology Advisory Council Representative 

 
 
Thank you for allowing me the opportunity to address the U.S. Department of Education this morning. It 
is my understanding that you are accepting comments on three specific areas related to early learning 
today: Understanding Preschool – Grade 3 Structures, Workforce and Professional Development and 
Standards and Assessments. 

All three of today’s focus areas relate to supporting and facilitating the development of language and 
therefore also to the building blocks of literacy development. Professionals in the fields of audiology and 
speech/language pathology are particularly concerned with the health and well-being of young children 
so that every child’s language development will be sufficiently “on track” to meet the milestones in 
development that form the foundation for later academic learning and for interpersonal relationships. 
The development of these early skills is crucial for later success in life. 

Issue 1: Understanding Preschool – Grade 3 Structures 

There is a strong connection between language and literacy. Research has repeatedly documented the 
strong connection between the development of literacy and oral language skills. Although numerous 
studies describe the important role of the speech-language pathologist in facilitating reading 
development and the clear link between hearing and language development, it is still not clear to what 
extent educators are implementing the critical participation of the SLP and audiologist. 
 
Effective communication skills are essential for literacy acquisition and learning in the primary grades. 
There is a strong reciprocal connection between an individual’s ability to communicate and the successful 
outcomes of learning.  It is critical that children have the opportunity to acquire a rich foundation of 
language starting in early childhood. When difficulties are noted, it is also critical that a team of well-
trained professionals work with the child’s parents and all primary care providers to intervene as soon as 
possible.  
 
Through our newborn hearing screening program, Colorado has endeavored to assure that children with 
possible hearing impairments are identified early in life so that appropriate interventions can begin as 
early as possible. However, hearing loss may remain unidentified despite this initial assessment.  Some 
children who do not pass their neonatal screening are lost to follow up assessment. Many children do not 
even receive additional hearing screening until they enter the school system.  

Further, ear infections are the number one reason for “sick” child visits to physicians in early childhood 
(other than the common cold). Children with ear infections, particularly those with repeated or chronic 
infections, may have reduced hearing at various points during this critical language learning period and 
many do not receive the necessary treatment. The increasingly high numbers of unemployed individuals 
in our current economy have complicated access to timely medical care.  



It is the position of the American Speech-Language-Hearing Association (ASHA) that speech-language 
pathologists (SLPs) and audiologists play a critical and direct role in the development of literacy for all children. 
These roles are implemented in collaboration with others who have expertise in the development of written 
language and vary with settings and experience of those involved.  I will speak to the professions of audiology 
and speech-language pathology individually although best practice indicates that related service professionals 
and educators must interact as a coordinated team with on-going interaction. 

The connections between spoken and written language are well established in that (a) spoken language 
provides the foundation for the development of reading and writing; (b) spoken and written language have a 
reciprocal relationship, such that each builds on the other to result in general language and literacy 
competence, starting early and continuing through childhood into adulthood; (c) children with spoken 
language problems frequently have difficulty learning to read and write, and children with reading and writing 
problems frequently have difficulty with spoken language ; and (d) instruction in spoken language can result in 
growth in written language, and instruction in written language can result in growth in spoken language. 
Difficulty hearing in the early years can have significant impact on language development and literacy 
outcomes.  

As with difficulty in learning to listen and speak, difficulty in learning to read and write can involve any of the 
components of language.  Problems can occur in the production, comprehension, and awareness of language 
at the sound, syllable, word, sentence, and discourse levels. Individuals with reading and writing problems also 
may experience difficulties in using language strategically to communicate, think, and learn. These 
fundamental connections necessitate that intervention for language disorders target written as well as spoken 
language needs. 

SLPs' knowledge of normal and disordered language acquisition, and their clinical experience in developing 
individualized programs for children, prepares them to assume a variety of roles related to the development 
of reading and writing. Appropriate roles and responsibilities for SLPs include, but are not limited to (a) 
preventing written language problems by fostering language acquisition and emergent literacy; (b) identifying 
children at risk for reading and writing problems; (c) assessing reading and writing; (d) providing intervention 
and documenting outcomes for reading and writing; and (e) assuming other roles, such as providing assistance 
to general education teachers, parents, and students; advocating for effective literacy practices; and 
advancing the knowledge base. 

SLPs and Audiologists are critical team members in enhancing the speech and language skills of all 
children. They must be involved in the following ways: 

 Providing information about developmental milestones so that families and teachers know what to 
expect at each grade. Helping families and teachers understand the relationship between hearing and 
language development as well as the distinction between language disorders and language differences 
for children who speak more than one language.  

 Assisting teachers in general education classrooms by working with them to build spoken and written 
language skills that are essential for literacy and academic learning. The implementation of Response 
to Intervention (RTI) models is increasing across grades in school districts across the country. RTI uses 
multi-tiered instruction to improve student performance, prevent learning and behavior problems, and 
more accurately identify those students who may be eligible for special education services.  

Audiologists also have critical roles in the language to literacy link. While historically audiologists have been 
viewed as having key roles only for children with hearing loss, the current educational audiologist serves a 
more expansive role including:  



1.  Prevention 
1. Promotion of hearing wellness, as well as the prevention of hearing loss and protection of 

hearing function 
2. Participation in noise measurements of the acoustic environment to improve accessibility and 

to promote hearing wellness 
2. Identification of individuals with hearing difficulties, including those at the levels of both the peripheral 

hearing mechanisms and at the central auditory processing level (i.e., the brain level), 
3. Assessment of the above conditions,  
4. Rehabilitation of the above conditions and 
5. Consultation to effect the best possible acoustic input for ALL students 

Good communication and literacy skills are fundamental to academic achievement, social well being, and 
lifetime opportunities. Speaking and understanding are the foundation for reading, writing, academics, 
and social relationships. Effective communication skills are directly linked to success in major life 
activities—thinking, learning, literacy, problem-solving, getting along with others. The ability to read and 
write advances higher-level language and communication in areas such as vocabulary, figurative 
language, and complex syntax.  

RECOMMENDATION: 

Involve SLPs and Audiologists in the provision of services to children in the general education setting 
(under ESEA), including pre-referral and consultative services. These services are in addition to SLP’s 
more traditional role in the provision of special education and related services (under IDEA). 

 

Issue 2: Workforce and Professional Development 

There is a growing need for qualified personnel to serve early learners. Availability of qualified personnel 
is essential to prevent substandard services to early learners and their families. We need effective pre-
service and in-service preparation of personnel who work with children in the early years. Qualifications 
for service providers have been well established by professional organizations, state education agencies, 
and licensure boards. 

The fields of Speech-Language Pathology and Audiology both require advanced degrees to assure the 
level of complex knowledge needed to effectively fulfill the roles as previously discussed. There is a 
personnel shortage in Colorado (and nationally) and we remain one of two states without licensure for 
speech-language pathologists.  

There is continuing controversy about entry-level positions in these fields. Audiology is now an entry 
level doctorate profession. Speech-Language Pathology requires a master’s degree minimally.  Speech-
Language Pathology Assistant programs are opening and expanding to allow individuals with bachelor’s 
level college degrees to serve children in the previously described capacities. We are aware that rural 
areas are often struggling to obtain professionals to fulfill the needs in their communities. It is critical 
however that SLPA’s receive supervision and on-going input from certified SLPs. 

RECOMMENDATIONS: 

1. Highly qualified, culturally competent personnel are needed to serve early learners from diverse 
cultural and linguistic backgrounds. Such personnel will help to reduce educational disparities among 
racially and ethnically diverse populations. 
 



2. Paraprofessionals and assistants must be directly supervised by highly qualified personnel. Parameters 
need to be identified that specify how such personnel should be trained, used, and supervised. States 
need to develop and adopt rigorous training standards and verifications of competencies. 

 
3.  Implement effective recruitment and retention strategies to attract and retain highly qualified service 

providers to serve early learners. 
 
Issue 3: Standards and Assessments 

In order to identify, evaluate, and meet the needs of all children, assessments and services must be provided 
in the child and family’s native language. This requirement is consistent with the Department of Education’s 
regulations in 34 CFR part 100, implementing Title VI of the Civil Rights Act of 1964, which states that “no 
person in the United States shall; on the ground of race, color, or national origin, be excluded from 
participation in, be denied the benefits of, or be otherwise subjected to discrimination under any program or 
activity receiving Federal financial assistance from the Department of Education.”  
 
Native language assessment is the only valid way to determine the presence of a speech or language disability. 
Assessments and evaluations should be conducted in a way that will yield the most accurate information for 
all children regardless of the language they speak.  Assessments and evaluations must a) be conducted by 
qualified personnel; b) be administered in the child and family’s native language (by qualified bilingual 
personnel or with the assistance of professional interpreters); and c) be selected and administered so as not to 
be racially, culturally, or linguistically discriminatory. Assessment tools that have been developed to assess 
only English speaking children carry an inherent linguistic bias.   
 
Assessments and evaluations should be administered in a timely manner. Lead agencies need to contact 
families and set up appointments for the initial interview and/or evaluation following referral.  
 

RECOMMENDATIONS: 

Include provisions (in legislation and regulations) that 

 Recognize the importance of providing assessments and evaluations in a child’s native language. 
Language usage in the home environment by the child and family must be considered at all times. 
Assessment and evaluation tools should be carefully selected to eliminate bias. 

 Highlight the right to culturally competent services that are responsive to cultural differences in family 
values and child rearing practices. 

 Include timelines that avoid undue delays in assessments and evaluations.  
 

 

 

Thank you. 

 
Resources for additional information: 
American Speech-Language-Hearing Association. (2001). Roles and Responsibilities of Speech-Language 
Pathologists With Respect to Reading and Writing in Children and Adolescents [Position Statement]. 
Available from www.asha.org/policy. 
 

http://www.asha.org/policy


American Speech-Language-Hearing Association. (2004). Scope of Practice in Audiology [Scope of 
Practice]. Available from www.asha.org/policy 
 

 

 

 

 

 

 

 

 

 





 

 



 

 



 



 
 



 
 



 
 



 
 



 
 



 
 



 
 

 



 
 

 



 
 

 



 
 

 



 

I am an Early Childhood Professor at a Community College.  We need support for our students 
in the field to continue their education.   
 
1.  Family childcare providers need money to pay substitutes so that they can come to 
classes.  Family Childcare Providers often work alone and long hours.  They are not free to 
leave for classes. 
 
2.  The minimal standards for working in childcare need to be raised.  In our state you can 
work with children having taken only an introductory course.  They need to have Child 
Development, Guidance, and Children with Exceptionalities at the very least. 
 
3.  We need monies to fund developmental classes for our students.  Most come to us needing 
those classes. 
 
4.  The salaries in childcare are dreadfully inadequate. The ability to offer financial 
incentives to continue education and professional development would help. 
 
Peggy Johnson 
 
 
 
Peggy Johnson 
Associate Professor 
Early Childhood Program 
Sandhills Community College 
3395 Airport Road 
Pinehurst, NC 28374 
(910) 693-2063 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



To the Office of the Secretary: 
     For the past thirty three years I have owned and taught in a child care/pre-school setting.  The 
advances made in the last ten years in our state have been wonderful but I am not sure that other states 
are keeping up.  The educational background of edu-caregivers in NC has steadily grown with the help of 
our state and now all early care teachers have some college and are being supported financially to 
encourage them to earn a degree.  The danger of not doing this nationwide is serious.  The lack of 
education of the caregivers who not only educate children but also support families, can cause a serious 
breeding ground for children who are not given the help that they need to become productive citizens.  
The opposite of productive citizens are not only non-productive ones who must be supported by the 
entire society but also those who become destructive citizens causing even more cost to the society in the 
form of incarceration, rehabilitation and remediation. 
     The ability of a society to provide the supports necessary for children to thrive while growing up and 
not just endure or survive is the mark of a mature and peaceful society.  We must require that early 
childhood edu-caregivers are highly trained and that the numbers of children in groups is small enough 
to allow the edu-caregiver to do a proper job.  Even the most highly trained teacher cannot do her job 
when there are too many children in the classroom. 
 
Sincerely, 
Isabel W. Taylor 
Owner/Director 
Bell's School, for people under six 
31 Park Ridge Dr. 
Fletcher, NC 28732 
828-654-0664 
bellsschoolforpe@bellsouth.net 
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Recommendation 3. 
States should identify evidence-based practices that promote the development and learning of 
every child and make these practices the centerpiece of their professional development 
system. 
 

Currently, too many professional development efforts in early childhood focus on general knowledge rather 

than the specific instructional and intervention approaches that respond to the most pressing needs of young 

diverse learners and their families. An evidence-based approach to professional development requires that state 

planners: (1) determine which educational programs and practices have been validated through research and 

found to be effective for use with young children with diverse learning characteristics; and (2) support 

practitioners in using research, along with other sources of evidence (including professional and family wisdom 

and values, and assessment information that practitioners themselves gather) to make sound decisions in 

practice. 
 
Endnote 
Professional development is defined as “facilitated teaching and learning experiences that are transactional and designed 

to support the acquisition of professional knowledge, skills and dispositions as well as the application of this knowledge in 

practice” (Buysse, Winton, & Rous, 2009; National Professional Development Center on Inclusion [NPDCI], 2008, p. 3). 

The key components of the PD definition include: (1) characteristics and contexts of the learners and the children they 

serve and the PD providers (the who), (2) the content focus of professional development (what professionals should know 

and be able to do), and (3) the organization and facilitation of learning experiences (the how, or the methods and 

approaches used to implement PD). 

 
Resources 

The Big Picture Planning Guide: 

Building Cross-Sector Professional Development Systems in Early Childhood 

http://community.fpg.unc.edu/resources/articles/files/NPDCI-ProfessionalDevelopment-03-04-08.pdf/view 

 

What Do We Mean by Professional Development in the Early Childhood Field? 

http://community.fpg.unc.edu/resources/articles/files/NPDCI-ProfessionalDevelopment-03-04-08.pdf/view 

Buysse, V., Winton, P. J., & Rous, B. (2009). Reaching consensus on a definition of professional development 

for the early childhood field. Topics in Early Childhood Special Education, 28 (4), 235-243. 

 

CONNECT: The Center to Mobilize Early Childhood Knowledge 

http://community.fpg.unc.edu/connect 
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FPG is one of the nation’s oldest multidisciplinary centers devoted to the study of children and families. Our mission is to cultivate and 
share knowledge that enhances child development and family well being. 
 

FPG. 
Advancing knowledge. Enhancing lives. 

 


