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Program/Policy 

· In 2001, Congress established the Teaching American History (TAH) program to improve instruction in the subject by providing funds to local school districts for developing and operating three-year professional development projects. 

· This program is authorized under Title II, Part C, subpart 4 of the Elementary and Secondary Education Act (ESEA).

· The program was funded at $118 million in FY 2010.  
Main Study Questions

· Is it feasible to use states’ student assessment data to conduct an analysis of TAH effects on student achievement? 

· What is the quality of TAH grantee evaluations?

· Are TAH evaluations of sufficient rigor to support a meta-analysis of TAH effects on student achievement or teacher knowledge?

· What are major challenges that impede implementation of rigorous grantee evaluations?

· What are promising practices in evaluation, especially in the development of new assessments of student achievement in American history?

· What are strengths of TAH grantees’ program designs and implementation?

· What are major challenges that impede effective program implementation?

Findings and Implications

· The feasibility study, conducted in 2008, found that it was not feasible to use state data to analyze the effects of the TAH program on student achievement. The feasibility research, conducted in 2008, found that 20 states administered statewide, standardized student assessments in American history. Nine of these states, at most, could provide comparable, multi-year assessment data.  After contacting these states, ultimately, only data from five states was available. Researchers considered two quasi-experimental designs for analysis of student achievement outcomes of TAH. Ultimately, the data available were too limited to be used to conduct analyses of TAH effects.
· TAH evaluations were not sufficiently rigorous to determine the impact of the TAH program on student achievement or teacher knowledge. A screening of evaluation reports of 2004 grantees for possible inclusion in a meta-analysis revealed that the great majority of evaluation reports either did not analyze achievement or knowledge outcomes, did not document the measures used, lacked controlled designs or did not provide detailed information about the sample, design and statistical effects. Of those evaluations with quasi-experimental designs, most used a post-test-only comparison group design and lacked adequate controls for pre-program differences in teacher qualifications and student achievement. 
· In case study sites, TAH professional development generally balanced the delivery of content knowledge with strengthening of teachers’ pedagogical skills. For example, historians imparted to teachers an understanding of history as a form of inquiry, modeling how they might teach their students to closely read, question, and interpret primary sources.

· Partnerships gave teachers access to organizations rich in historical resources and expertise, and were flexible enough to adapt to the needs of the teachers they serve. The number, types and level of involvement of partners varied across the case study sites. Partnerships praised by teachers connected teachers not only with historians but also with local historic sites, history archives, and primary sources. At some sites, partners engaged teachers in original research.  Teachers in turn used this research to create lessons that engaged students in historical thinking. 
· Most TAH case study sites were not implemented school-wide or district-wide, and most received uneven support from district and school leaders. Obtaining the strong buy-in of all district and school leaders was challenging for some project directors, particularly those administering multi-district projects. Strategies that were successful included the creation of cross-district advisory committees, and the linkage of TAH activities to school or district priorities such as improving student performance in reading and writing. In those grants with strong district-level or school-level buy-in, teacher participation rates were higher and teacher networks were more extensive.  
· Most grantees struggled to recruit teachers most in need of improvement. Project staff reported that it was especially difficult to recruit newer teachers, struggling teachers, and teachers with less experience in teaching history. Grantees used a wide variety of strategies to recruit teachers such as widening the pool of participants to encompass larger geographic areas, more districts, and more grade levels; and offering incentives, such as long-distance field trips, that sometimes resulted in high per participant costs. Among strategies that grant directors reported to be successful were conducting in-person outreach meetings at schools to recruit teachers directly, and offering different levels of commitment and options for participation that teachers could tailor to their schedules and needs. 

· Some TAH evaluators were in the process of developing project-based assessments, but these assessments required additional refinement and validation.   These assessments included tests of historical thinking skills, document-based questions (questions based on analysis of primary source documents), assessments of lesson plans and student assignments, and structured classroom observations. 
Study Rationale 

Study requested by Office of Innovation and Improvement (OII).

Study Design 

· Feasibility Study of State Data Analysis. Researchers reviewed the availability of states’ American history assessment data and investigated the statistical power and validity of two rigorous quasi-experimental designs for analysis of TAH student outcomes.

· Review of Quality of Grantee Evaluations. Researchers reviewed 94 final evaluation reports made available by grantees funded in 2004, documented their research designs, and considered whether the evaluations could support a meta-analysis of TAH effects. As part of case study research, researchers also reviewed the ongoing evaluation practices of the 16 grantees (of the 2006 cohort) visited, and identified both challenges and promising approaches to evaluation.
· Case Studies. Case studies of 16 TAH grantees (selected from among 124 grantees in the 2006 cohort by matching eight pairs of grantees with similar demographics and different outcomes) provided qualitative data on grantee practices. Site visitors examined how TAH projects incorporated, adapted or struggled to implement high-quality professional development practices as defined in the professional development literature.
Study Limitations

· Case studies of sixteen TAH grantees could not associate practices with outcomes, but provided in-depth qualitative data on strengths and challenges of TAH implementation.

· The results of the case studies cannot be generalized beyond a small number of states and programs.

Study Budget 

$1.5 million
Contractor 

Berkeley Policy Associates
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