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GRANT OVERVIEW

The Alabama State Department of Education (SDE) proposes to create seven “consolidated” schools within four urban areas that represent the “greatest need” middle schools in the state.  By the end of the three-year grant period, each selected school will be engaged in all three of the following: the Alabama Reading Initiative Project for Adolescent Literacy (ARI-PAL), the Middle School Jobs for Alabama Graduates (MSM-JAG) project, and the Alabama Math, Science, and Technology Initiative (AMSTI) project.  Each of these projects was developed on a scientifically research-based process and has a proven track record of success with middle school students. 

SUMMARY OF DATA ANALYSIS

Academic Achievement Indicators for Local Education Agencies (LEAs) in Alabama

The state utilized the following information to analyze the lowest performing LEAs: 2007 Dynamic Indicators of Basic Early Literacy Skills (DIBELS) data, 2007 Alabama Direct Assessment of Writing data, 2007 SDE Adequate Yearly Progress (AYP) Proficiency Index data, 2006 Graduation Rate data, 2007 SAT-10 data, and 2007 ACT Score Average data.  Additionally, data from the 2007 National Assessment of Educational Progress (NAEP) administration revealed little to no gains in eighth-grade results since testing began in 1992.  All 133 LEAs were ranked according to “greatest need.”  Individual schools within the top rankings were then identified as to both Title I and School Improvement status.  For the purposes of this grant, LEAs of “greatest need” were identified according to academic achievement indicators as well as with schools in multiple years of improvement (years two through eight).  The analysis reflected a preponderance of middle schools in urban area LEAs as schools of “greatest need” for the proposed School Improvement Project. 

At-Risk Factors for Greatest Need Schools with Identified Title I Schools in Multiple Years of School Improvement

Individual school retentions, expulsions, and suspensions were examined by grade level for the 2005-2006 and 2006-2007 school years.  Data indicated that the middle school level in the urban area LEAs was again an area of “greatest need” for expulsions and suspensions.  The ninth-grade year at the feeder high schools proved to have the highest retention rates. All of these factors led to the decision to target middle schools for this school improvement grant opportunity.

SCHOOL IMPROVEMENT STRATEGIES

Based on a review of data, Alabama will ensure that the following capacity-building strategies are implemented to improve student achievement and to move schools out of improvement status:

·    The project will provide customized technical assistance and professional development informed by student achievement and other outcome-related measures that are designed to build capacity of the LEA and school staff to improve student learning. A review of data highlighted the need to focus improvement dollars on middle schools. Without question, the data demonstrated the statewide need to provide a strategic plan for both academic achievement and at-risk behaviors of middle school students as a means to improve high school graduation rates.           

·    The project will utilize research-based strategies or practices to change instructional practices that caused the school(s) to be identified for improvement. In 1996, the SDE began providing technical assistance and professional development to LEAs and schools about the increased relevance of using data to stimulate change.  The state has developed an “educational ruler” graphic that emphasizes the importance of measuring progress grade by grade to ensure students have safe and disciplined schools, quality teachers, challenging curricula, and effective school leaders.  By choosing this strategy for these school improvement funds, the state will continue to send a unified message about the need to change instructional practices through data analysis.

·    The project will create partnerships among the SDE, LEAs, and other entities for the purpose of delivering high-quality technical assistance and professional development.  Alabama has planned and implemented a seamless system of support throughout the SDE.  Partnerships are created through the Accountability Roundtable in order to facilitate school improvement.  In this grant the state proposes to create partnerships with the Alabama Reading Initiative Project for Adolescent Literary, the Middle School Job for Alabama Graduates Project, and the Alabama Math, Science and Technology Initiative. Additionally, Regional School Improvement Coaches and Peer Mentors will work specifically at the LEA level to build capacity for school improvement.

·    The project will provide professional development to enhance the capacity of school support teams, LEA support teams, and the state support team members.  In order to ensure success at the LEA and local school levels, the SDE recognizes the need for high-quality professional development concerning cutting-edge, scientifically proven, instructional strategies that focus on culture to occur for state education employees. The SEA will retain 5% from Section 1003(g) funds to provide state-level professional development for SDE staff as well as an evaluation component cost for the “Consolidated Schools Improvement Project.”

STATEWIDE SYSTEM OF SUPPORT  

Technical assistance to schools as defined by the 1995 State Accountability Legislation is coordinated through the Accountability Roundtable and provided by the State Support Team. The Accountability Roundtable is comprised of representatives from each section within the Instructional Services Division and also includes representatives from the Office of Technology Initiatives, Career Technical Education Services, Teacher Education and Certification, and the Regional Inservice Centers. Members of the Southwest Educational Development Lab (SEDL) and SERVE are also represented. The Accountability Roundtable receives guidance from the Deputy State Superintendent and each Director/Coordinator within the Division of Instructional Services. The mission of the Accountability Roundtable is to provide a seamless system of technical assistance and support to schools in the areas of curriculum, instruction, fiscal responsibility, management, and leadership.

The State Support Team (SST) is comprised of the SDE staff of the Division of Instructional Services as well as the Alabama Math, Science, and Technology Initiative (AMSTI) site directors and regional math and science specialists, Alabama Reading Initiative (ARI) regional partners, regional reading coaches, regional school improvement coaches and peer mentors. The SST provides technical assistance and support to all schools with focused assistance to LEAs and schools that do not make AYP. 

PROGRAM COMPONENTS

LEA Funding

The SDE intends to allocate 95% of the Sections 1003(g) and 1003(a) funds separately to LEAs.  In order to assist with participant “buy-in”, each LEA will be required to contribute a 30% match of Section 1003(a) funds toward the activities outlined for LEAs and schools.  Those funds, in addition to the Section 1003(g) funds, will be used to fund all program components.  In order to meet the criteria for the strongest commitment to the project, LEAs will be asked to contact qualifying schools to discuss the project requirements and to determine the level of school staff commitment.  LEAs will rank schools according to need and commitment and send the list to the SDE.  Members of the state Accountability Roundtable will visit nominated schools to validate faculty “buy-in” and capacity for the project. 

The SDE will define “greatest need” as those LEAs ranked with lowest academic middle school achievement and greatest at-risk factors as described in the Summary of Data Analysis and with middle schools in years 2-8 of improvement.
“Strongest commitment” will be ranked by the selected LEAs through project explanation, leadership, and faculty commitment for all three years of the project.  Final approval will rest with the Accountability Roundtable members and Oversight Committee members.

The SDE will use the following criteria to determine grant award amounts to the participating LEAs to ensure that each grant amount will be of sufficient size and scope to support the activities required under Sections 1116 and 1117 of the No Child Left Behind Act of 2001 and will assure that each grant is not less than $50,000 or more than $500,000 for each participating school.  The state will set aside the five percent for state activities which includes the indirect cost to the SDE.  Once that amount is subtracted from the total, $50,000 will be set aside for each of the selected schools.  The remaining amount will be allocated based on the Average Daily Membership (ADM) of the first 40 days of the 2007- 2008 school year with no LEA receiving more than $500,000 for each participating school.

Program Collaboration

The “Consolidated School Improvement Project” for middle school students will encourage collaboration among fund sources already in place in the selected schools.  In particular, the 21st Century Community Learning Center programs and Learn and Serve programs will include components such as career exploration, field trips to work sites and colleges, and opportunities for service-learning.  The SDE Learn and Serve specialist will provide professional development to MSM-JAG specialists to assist with their understanding of service-learning as well as correct project design and implementation of a service-learning project. The Making Middle Grades Work program, initiated for those “consolidated” schools in Year Two that volunteer for the implementation, will align with the ARI-PAL adolescent literacy project.

Program Implementation

The “Consolidated School Improvement Project” will be implemented as described below:

Year One

The goal of the Alabama Reading Initiative Project for Adolescent Literacy (ARI-PAL) is to ensure that the needs of all students are met by gaining knowledge of the key elements of a successful, scientifically researched based adolescent literacy effort.  In order to achieve this goal, ARI-PAL will

· Provide professional development that is substantial and ongoing for administrators, literacy coaches, and teachers.

· Target support to Title I School Improvement schools with proven need and commitment.

· Provide intensive weekly support to these schools.

· Collect quantitative and qualitative data for evaluative purposes.

The ARI-PAL commitments are described below.

A superintendent’s signature indicates the principal is assigned to the school for the 2008-2009 school term and commits to attend all training related to the Alabama Reading Initiative Project for Adolescent Literacy (ARI-PAL) and that:  

· At least 85% of the faculty commits to attend school-specific training in the summer of 2008 and 100 percent of the faculty commits to participate in all ongoing, job-embedded professional development activities during the 2008-2009 school year to include planning with literacy coach and colleagues, classroom visits, and side-by-side coaching.

· The LEA commits to implement the features of a research-based plan as outlined by ARI-PAL.

Leadership Features:
The principal commits to:

· Participating fully in initial, school-specific summer training not to exceed five days. 

· Participating fully in ongoing, job-embedded monthly leadership training.
· Participating fully in ongoing, job-embedded training with faculty.

· Ensuring assistant principal(s) participation in all ARI-PAL activities during the summer and throughout the school year,

· Establishing a school leadership team consisting of representatives of all core curriculum content areas, special education, and reading coach. Members of this team must share responsibilities with the reading coach and be willing to facilitate professional development sessions at their school and establish model classrooms where colleagues can learn about strategic teaching. 

· Conducting monthly leadership team meetings.

· Conducting monthly data meetings.

· Planning monthly with school literacy coach and regional literacy coach.

· Arranging for all faculty members hired after initial training to complete new hire training during the first nine week.

Instructional Features:

The school commits to:

· Implementing research-based literacy instruction daily in all classes for a connected school-wide literacy effort.

· Employing a full-time literacy coach.

Assessment Feature:

The school commits to using frequent assessments to monitor student progress and guide instruction.

Intervention Features:

The school commits to

· Scheduling intervention classes for students who are below grade level, scheduling time beyond the intervention classes for students who are farthest behind.

· Purchasing and fully implementing a scientifically based reading research (SBRR) intervention program which includes:

· Determining the number of students requiring intervention and the number of classes and number of programs needed. 

· Ensuring all intervention teachers complete initial intervention program training according to intervention program recommendations and prior to the beginning of school (ranges from one-to-five days in addition to ARI-PAL training, depending on the program chosen),

· Purchasing program-specific, ongoing, job-embedded, professional development  to be provided by program consultants throughout the year in the form of coaching, 

· Ensuring students’ progress is monitored frequently.

· Ensuring flexibility in the intervention schedule.

Professional Development Features:

The school commits to:

· Participating in school-specific, job-specific summer training not to exceed five days. 

· Participating in on-going, job-embedded, professional development sessions offered through ARI-PAL. (This will include occasional sessions that take place after school and/or during planning periods.)

Intervention teachers commit to:

· Participating in ten day intervention program initial training during the summer in addition to ARI-PAL training.

· Participating in ongoing, job-embedded, program-specific coaching.

The LEA commits to designating a representative who commits to:

· Participating in all summer and ongoing, job-embedded professional development. 

· Working side by side with the ARI regional coach weekly at the school.

· Working side by side with the school coach weekly in addition to time spent with the regional coach.

· Developing a plan for expansion and sustainability of ARI-PAL within the LEA.

Selected Alabama middle schools will be notified of the project through the appropriate LEA. Each LEA will be asked to select two schools to submit a proposal. Schools will be chosen based on need and willingness to implement the essential literary elements as described in the Program Components section of this grant.

The SDE will contribute the full support of the ARI (Alabama Reading Initiative) state and regional secondary staff for professional development and coaching.  The LEAs will assume the responsibility related to all expenses necessary for optimal implementation of the essential elements of the program.  This financial contribution will be financed through the 30% required match of Section 1003(a) funds and the 95% allocation of Section 1003(g) funds.  The financial contribution will include, but is not limited to, the employment of a full-time literacy coach or intervention teacher, implementation of a research-based intervention program, and provisions for additional instructional time for struggling readers.

ARI-PAL professional development will consist of the following:

· Two days of leadership training for administrators and literacy teams conducted regionally and facilitated by the ARI secondary team.
· Three days of training in best practices of reading instruction for entire faculties conducted on site and led by the ARI regional literacy coaches.

· Ongoing, job-embedded, data-driven professional development provided weekly by the assigned regional coach.

Following the implementation in the selected middle schools, the ARI-PAL model will be able to be successfully replicated in all middle schools of the selected LEAs if the district so chooses.  The intention of ARI-PAL is to gradually reduce the support from the ARI staff in ARI-PAL schools as LEAs become equipped to sustain the process of change.

Program Monitoring

The SDE will use members of the Accountability Roundtable to monitor program implementation and to communicate with regional ARI-PAL staff as to the validity of implementation and the effectiveness of the employed strategies. Accountability Roundtable members will communicate with state ARI-PAL staff about implementation concerns and additional required technical assistance to ensure that Sections 1003 (g) and 1003(a) funds are authentically being utilized to increase student achievement. 

Program Evaluation

The program evaluation for each of the three anticipated project years will be conducted by the Southeast Regional Educational Laboratory (SERVE) Center at the University of North Carolina in Greensboro. SERVE works in Alabama to support improvement of educational opportunities.  The following measurable outcomes will be determined for Year One implementation:

· The number and percentage of students who score proficient in reading/language arts as measured by the state’s standardized assessments given annually in Grades 3-8 and once in high schools will show gains when compared to the prior year in student reading achievement.

· The number of ARI-PALS schools and LEAs receiving grant funds that make adequate yearly progress and move out of improvement status and whether that number increased from the prior year. 

· The number and percentage of LEAs and schools participating in the grant which make decisions regarding the use of improvement funds based on data and create systems of continuous feedback and improvement.

· The number of schools that received technical assistance through the statewide system of support that make adequate yearly progress and the number that exit improvement status,

· Evidence that the state used data to determine LEA and school eligibility for Sections 1003 (g) and 1003(a) funds.

· The amount of funds allocated under section 1003(g) and 1003(a) to each LEA and school.

Year Two

The participating schools will continue to refine the strategies and components of ARI-PALS.  In addition, the schools will participate in the Middle School Program Application of the JAG Model (MSM-JAG).  The goal of MSM-JAG project is to serve seventh and eighth grade students who are identified by middle school staff as being at risk of not reaching their potential or of leaving school prematurely. The MSM-JAG program is based on a national model with proven results. Chosen students share attributes that have been identified in a broad range of research and professional publications.  Whatever the origins are of at-risk attributes and behaviors, the MSM-JAG program strives to reach middle school students who share an ominous lack of “connectedness” to school, community, and/or family.  The program specialist seeks to connect or reconnect students to these primary supports and institutions and to provide transition support when the students matriculate into high school.

A MSM-JAG specialist works with 12 to 20 students at each grade level, depending on student needs and school culture, and will generally:

· Sit as a middle school team member.

· Facilitate communication among staff, students, and parents,

· Provide academic support and individual counseling.

· Provide a tailored curriculum.

· Promote a sense of community awareness and relationships with the larger community.

During the spring of Year One, student candidates will be referred by school staff and an In-School Advisory Committee, interviewed by the MSM-JAG specialist, and introduced to the program if chosen.  Student participation is voluntary and is offered in lieu of an elective.  The final selection of participants is made by the Specialist and approved by the In-School Advisory Committee, which is usually headed by the principal and includes teachers, guidance counselors, and one MSM-JAG program specialist for each 25 to 35 students involved.  The program is data-driven and includes tracking student achievement, attendance, and graduation rates.  Pilot programs of the MSM-JAG have shown a graduation rate of 98%.

MSM-JAG professional development will consist of the following:

· A three day, on-site training by a National Middle School Trainer to include:

· Middle School Program Services

· Curriculum

· Data Requirements Using e-NDMS (Middle School data system)

· A Middle School Mentor assigned by the MSM-JAG national program for the first year of the program.

· Two support visits by Middle School National Trainers during the first year of the program.

Additionally, the following publications will be made available to the LEA and program specialist:

1. Middle School Program Handbook (1st Edition)

2. 7th Grade Curriculum (1st Edition)

3. 8th Grade Curriculum (1st Edition)

The Middle School Program Handbook and the 7th and 8th grade curriculums will be reviewed in the spring of 2008 for the purpose of updating the documents for the 2008-2009 school year and will be available for this grant’s Year Two implementation. The Making Middle Grades Work project will be offered on a voluntary basis to schools in Year Two as well.  The scientifically research-based program provides a structure for successful middle schools and has a proven record of working well with the ARI-PALS literacy project. 

Monitoring

As in Year One, the ART members will be assigned the responsibility of monitoring for implementation with validity and will communicate with the program specialist, the regional school improvement coach, peer mentor (where available), and the MSM-JAG mentor.  The ART members will also continue to communicate with state ARI-PAL staff about implementation concerns and additional required technical assistance to ensure that Sections 1003 (g) and 1003(a) funds are authentically being utilized to increase student achievement. 

Program Evaluation

Both the National MSM-JAG office and SERVE (described in Year One) will complete program evaluations for the second and third year of implementation. SERVE will also measure the success of Making Middle Grades Work. The following measurable outcomes will be determined for Year Two implementation:

· The number and percentage of students who score proficient in reading/language arts and math as measured by the state’s standardized assessments given annually in Grades 3-8 and once in high schools will show gains when compared to the prior year in student reading and math achievement.

· The number of ARI-PALS and MSM-JAG schools and LEAs receiving grant funds that make adequate yearly progress and move out of improvement status and whether that number increased from the prior year. 

· The number and percentage of LEAs and schools participating in the grant which make decisions regarding the use of improvement funds based on data and create systems of continuous feedback and improvement.

· The number of schools that received technical assistance through the statewide system of support that make adequate yearly progress and the number that exit improvement status.

· Evidence that the state used data to determine LEA and school eligibility for Sections 1003(g) and 1003(a) funds.

· The amount of funds allocated under Sections 1003(g) and 1003(a) to each LEA and school.

Year Three

In Year Three of grant implementation, each school will continue to operate the ARI-PAL program and the MSM-JAG program and will add the program components of the AMSTI.  AMSTI is the SDE’s initiative to improve math and science teaching statewide. AMSTI was designed by a Blue-Ribbon committee comprised of K-12 educators, higher education representatives, and business leaders. The committee pursued every step possible to design the most effective statewide initiative for improving math and science teaching. AMSTI is research-based and incorporates best practices for math and science teaching. The initiative provides three basic services: professional development, equipment and materials, and on-site support. Schools become official AMSTI schools by sending all of their math and science teachers and administrators to two-week Summer Institutes for two summers. At the Summer Institutes, teachers receive grade- and subject-specific professional development that is highly applicable to their own classrooms. Summer Institute instruction is delivered by “master” teachers who have been certified as AMSTI trainers after successfully completing AMSTI trainer workshops.

AMSTI regional sites also provide extensive onsite support and mentoring. Once teachers complete the Summer Institute held in each of the eleven Regional Inservice Centers, math and science specialists from the site regularly visit the schools where they serve as mentors, helping teachers implement what was learned during the summer. Such support is vital for teachers to become comfortable and skilled in inquiry-based, hands-on learning.

AMSTI has a proven track record for helping students develop the math and science skills necessary for success in the workforce and postsecondary studies. The initiative provides equity and adequacy for all students in Alabama, regardless of their location or background. The goal is to have AMSTI available to all schools statewide. Currently, the growth of AMSTI is only limited by funding which this grant would provide.

Monitoring

As in Years One and Two, the ART members will be assigned the responsibility of monitoring programs for implementation with validity and will communicate with the AMSTI program specialists, the regional school improvement coaches,  and peer mentors (where available).  The ART members will also continue to communicate with state ARI-PAL staff and MSM-JAG specialists about implementation concerns and additional required technical assistance to ensure that Sections 1003 (g) and 1003(a) funds are authentically being utilized to increase student achievement and increase graduation rates. 

Program Evaluation

· The AMSTI outside evaluator, the National MSM-JAG office (described in Year Two), and SERVE (described in Year One) will complete program evaluations for the second and third year of implementation.  The following measurable outcomes will be determined for Year Three implementation:

· The number and percentage of students who score proficient in reading/language arts and math as measured by the state’s standardized assessments given annually in Grades 3-8 and once in high schools will show gains when compared to the prior year in student reading and math achievement.

· The number of ARI-PALS, MSM-JAG, and AMSTI schools and LEAs receiving grant funds that make AYP and move out of improvement status and whether that number increased from the prior year.

· The number and percentage of LEAs and schools participating in the grant which make decisions regarding the use of improvement funds based on data and create systems of continuous feedback and improvement.

· The number of schools that received technical assistance through the statewide system of support that make adequate yearly progress and the number that exit improvement status.

· Evidence that the state used data to determine LEA and school eligibility for Section 1003 (g) and 1003(a) funds.

· The amount of funds allocated under Sections 1003(g) and 1003(a) to each LEA and school.

Addendum to Section 1003 (g) Grant

Fiscal Year 2007

Alabama State Department of Education

1. Please identify the amount of funds that the SEA will retain from 1003(a) and 1003(g) funds for State-level activities. 

The Alabama State Department of Education (SDE) will reserve 5% ($88,654) of its allocation from 1003(g) funds for State-level activities.  $45,000 will be used to design data collection instruments and produce a comprehensive evaluation.  The program evaluation will be conducted by the Southeast Regional Educational Laboratory (SERVE) Center at the University of North Carolina in Greensboro.  $33,178 will be used to provide state-level professional development for SDE staff and Local Education Agencies (LEAs) central office teams specific to working with urban middle schools as well as needs relating to working with at-risk populations.  $10,476 will be used for printing, mailing, and other administrative expenses.

Although state-level activities are funded mostly through state at-risk funds, monies reserved under Section 1003(a) help fund school improvement activities in a broad sense.  However, the funds allocated to LEAs with designated schools in School Improvement status are awarded under a weighted formula approved by the USDOE in the State Consolidated Plan, first in 2002.   

      Alabama allocates Title I School Improvement funds to districts based on state- established criteria.  The state's 4% set aside is used in a weighted formula, with 95% allocated to districts: 80% of a district allocation is determined as a per pupil-in-poverty amount, then 20% is based on the progression evidenced in the school improvement designation of eligible schools.  For example, a district/LEA with a number of schools in Corrective Action or Restructuring would receive a designation of a Priority 1 weight (the mathematical dollar amount per pupil kicks in times 3).  If the LEA had a history of schools in improvement (3-8 years), then Priority 2 - per pupil times 2 - is added. LEAs with 50% or more of their schools or 50% or more of their students in schools in improvement, Priority 3 or per pupil amount times 1, determines the amount added.  

      Even though allocations are based on an eligible per-school basis, funds are issued to districts/LEAs.  They review data from comprehensive needs assessments before finalizing the school-level use of funds.  The SDE offers compliance guidance in writing every year and enters into dialogues if submitted district/LEA budgets do not seem prudent, reasonable, and aimed directly at improving student achievement.  

 LEAs that qualify for this grant must pledge to dedicate up to 30% of 1003(a) funds they have received for schools in improvement as included in the grant on the bottom of page 3.

2.  Please describe the specific activities that the statewide system of support provides (e.g. the types of technical assistance provided).

      To assist schools in increasing student achievement, the SDE provides on-site customized support through the State Support Team (SST).  The SST is comprised of SDE section personnel, Regional Inservice Center Directors, and SDE Regional staff (ARI, AMSTI, and School Improvement). Regional staff are assigned by inservice center regions statewide to provide support to the local education agencies (LEAs).  The members of the SST meet monthly to study data and determine needs of the LEAs within their region.  They then prioritize the services to be offered and align that support so that collaborative visits and support are provided when needed.  That means that LEAs and schools benefit from ARI, AMSTI, School Improvement as well as sections within the SDE being knowledgeable about the plans of the district and school, and coordinating their services to be helpful to those LEAs and schools within the region.  The prioritization takes into account the neediest schools determined by the data.  

      Specific types of technical assistance include: delivering training such as “Using Data to Lead Change,” “Implementing a Reading Intervention Program at the Middle School Level,” and “Using a Problem Solving Approach to Teach Math.”  Once training has been delivered, subject area coaches model lessons for individual teachers or school level coaches, provide side-by-side coaching, and observe classroom presentations.  School Improvement Coaches work with central office personnel (superintendents, curriculum directors, federal program coordinators, special education coordinators) in areas of curriculum, instruction, fiscal responsibility, management, and leadership.  They work in much the same way as school coaches by training, demonstrating, and supporting implementation. Additionally, School Improvement Coaches work with and train School Improvement Specialists (SISs) in districts designated as in school improvement status and those not designated for improvement, but choosing to hire a SIS to be proactive in matters relating to increased academic achievement.

ARI-PAL coaches assist LEAs and schools in the much same way as School Improvement Coaches. The ARI-PAL coaches work with administrators, literacy coaches, and teachers in every content area. They make weekly site visits to assigned schools and work with LEA leaders to differentiate school support.  

     3.  Specifically indicate how renewal decisions will relate to the extent to

     which the student achievement goals are met.

\

Renewal decisions (year one) will be made in the following ways:

· Effective tracking of individual students and school subgroups with on- going formative and summative evaluation data to determine ARI-PAL program effectiveness in increasing student achievement. (30 Points Possible)

· The number and percentage of students who score proficient in reading/

   language arts as measured by the state’s standardized assessments in the

   middle grades. (20 Points Possible)

· The percentage of decrease in individual school retentions, expulsions, and

   suspensions as examined by grade level when compared to previous years’ 

                      data. (10 Points Possible)

· The percentage of increase of highly qualified teachers serving the urban         

   Title I middle school as compared to previous years’ data. (10 Points 

    Possible)

· The percentage of faculty attending and implementing on-going, job-

   embedded, data-driven professional development.  (30 Points Possible)

         A total of 75 points will be required for year one renewal with the option of     

         an appeal to the over-site committee for extenuating circumstances.
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