(A) State Success Factors pbtotal points)

(A) (1) Articulating Stateds educai(6bmimts)r ef orm agenda a
The extent to whiéh

(i) The State has set forth a comprehensive and coherent reform agenda that cleattestitaigoals for implementing reforms i
the four education areas described in the ARRA and improving student outcomes statewide, establishes a clear andtctedibl
achieving these goals, and is consistent with the specific reform plans thédtth@&s proposed throughout its application; (5
points)

(ii) The participating LEAs (as defined in this ntaioniofc €
reform in the four education areas, as evidenced by Memomindaderstanding (MOUS) (as set forth in Appendik &)other
binding agreements between the State and its participating LEAs (as defined in this notice) that i(ttudeints)

(a) Terms and conditions that reflect strong commitment by the participatiAgsLE ( as def i ned i n t
plans;

(b) Scopeof-work descriptions that require participating LEASs (as defined in this notice) to implement all or significa
portions of the Stateds Race to the Top plans; an

(c) Signatures from as many asgsible of the LEA superintendent (or equivalent), the president of the local school b
(or equivalent, i f applicable), and the | ocal tea
an authorized LEA representative) demongtigathe extent of leadership support within participating LEAs (as defit
in this notice); and

(ii11) The LEAs that are participating in the St atentagesof
participating LEAs, sabols, K12 students, and students in poverty) will translate into broad statewide impact, allowing the St
reach its ambitious yet achievable goals, overall and by student subgrodifg1fopoints)

(a) Increasing student achievement in (at a minimum)irgdlnguage arts and mathematics, as reported by the Ndk@Rhe

1See Appendix D for moom participating EA MOUs andor a model MOU
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assessments required under the ESEA

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, as reported bytitethe]
assessments required under EREA

(c) Increasing high school graduation rates (as defined in this notice); and

dlIncreasing college enroll ment (as defined in this 8¢
worth of college credit that is applicable talagree within two years of enrollment in an institution of higher education.

In the text box below, the State shall describe its current status in meeting the criterion, as well as projected guaibeaside

(A)(1)(iii). The narrative or attachmenshall also include, at a minimum, the evidence listed below, and how each piece of evi
demonstrates the Stateds success in meeting the cr irmadani
the State believes will be péll to peer reviewers. For attachments included in the Appendix, note in the narrative the locatior
the attachments can be found.

Evidence for (A)(1)(ii):

e An example of the Statebs standard Pardifany.pati ng L EA

e The completed summary table indicating which specifi
and relevant summary statistics (see Summary Table for (A)(1)(ii))(b), below).

e The completed summary table indicating Whi€A leadership signatures have been obtained (see Summary Table for
(A)(2)(i)(c), below).

Evidence for (A)(1)(iii):
e The completed summary table indicating the numbers and percentages of participating LEASs, settbetadints, and
students in povey (see Summary Table for (A)(2)(iii), below).

e Tables and graphs that show the Stateds goal s, overag
supporting narrative. In addition, describe what the goals would look like were thenStatereceive an award under this
program.

Evidence for (A)(1)(ii) and (A)(2)(iii):
e The completed detailed table, by LEA, that includes the information requested in the criterion (see Detailed Table, for
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below).

Recommended maximum responsgtle Ten pages (excluding tables)

(A)(L)() T In recent years, Indianaas madeanodestprogress imdvancing education reforms. cievement gapbkave narrowed
overall performance on standardized tdsis improvedand Indiana is currently on a path ensurethat all Hoosier students ar
eventually proficient inmathematics and English/language .arts B u't Afeventual llynodiiasn atblse c
improvementit will take more than 35 years for all Hoosier students to demonstratei@naff in mathematics and at least 60 ys
in English/language artsThis glacial rate of change is unacceptabieianais a state in a hurryThe Race to the Top RttT 09

cannotstart soon enough.

The RttT competitiorcatches Indiana midtrideintm | d educati on reform efforts tha
result succss in RttT will not dictatehe trajectory okducation reform in Indianalmportantly, however, securing funding for o
state will exponentially increase tiempo of change for Hoosier studentB.hi s i s why |1 ndi an a0 sFasR
Forwarddo pil beeqause RttT will enable Indiana to accelerate the reforms it has started and which are so necessary tq

improve student outcomes, closggan student achievement and make other key gains.

Over the past twelve months, working together with Goverhktitch Daniels and the Indiana General Assemithge Indiana
Depart ment dOOE®&E)dnder the leanlershig &tate Superintendent ublic Instruction Dr. TonBennett, has mad
significant progress in fostering a refoneady environment and setting the stage for the additional bold and innovative init
out | i ned HastFoiwardplam mha éxamples of change achievedinl v a f ew mont hs 6revampmeg
teacher licensing standards, revising statutory language that prohibited the use of standard assessments in evalua

effectiveness, enforcing existing laws in order to expand the instructiomalchildren in Indiana receive, successfully block

2 A glossary is included as AppendixA
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attempts to place a cap on the availability of charter schatkestablishing a pilot program for online charter schools, Indiang

demorstrated that the conditions in tBeateare ripe for drante reforms.

These changing conditions over the last twelve months have not gone unnoticed. From editorial pages to public megttey
gatherings, Hoosiers are talking about what attributes make a great educator or instructional leader, ihg&hicysharter school
are working and how they should be expanded, the effitte
Stateds most persistently failing atclésplettesgo.the editan, and editaidls, ha
appeared inewpbhpdranadscussing education reform. I ndi an

Governorb6s and the State Superintendentodés offices.

While absolutely necessathestae 6 s cour age to begin -asws uald,i cand yt lceh apugle
themselves insufficient. The reforms set forth in #ast Forwardplan will only take hold in a lasting and meaningful way wi
they are carried out byedicated agents of change in district offices, school buildings and classrooms statewide. This is re
easy to declare and equally difficult to accomplish, witl® 850 ¢ a | e duc atlkEAst) , a grearcdb0estshbods rng

approximately 60,00@achers across Indiana.

A

Given this challenge, I ndi anaés approach to RttT di ¢aé
performance i mpr ov einm®ne supporsto districy) nore sfate and écal capacilding; or more financia
resources. Rat her , I ndi anabés reform agenda asserts ibnh
system i si differenflévels of tnahsparency through common, \pablicized data; ifferent supports to districts fror
IDOE that take advantage of its unique assets; and different state and local policies that acknowledge and removereistio

progress.

The interdependent goals of tiitast Forwardagenda are (1) to rapidly, sematically and permanently transform the structur
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education in Indiana and make Indiana a breeding ground of educational innovation; and (2) to create a critical maesrof
champions who embrace this new structure and demonstrate signifiscdemtsachievement gains by working within it. The f
cannot be successful without the second and the second cannot ankmwvegfulgains without the first. Over time, Indial
believes that this critical mass will reach a tipping point, institatiamg RttT-inspired reforms and sounding a death knell

todaydés status quo and the mediocre student growth resu

Indiana will reach these goals using a set of -@rehing strategies that are interwoven throughout this applicaByndeploying
these strategies, Indiana will create a fundamentally new and different role for the state department of educatioarcentctiee

following:

1. Fostering the courage to act The chall enging |jobs | n daskathtaundertakeecandacs
underestimated. The bold reforms proposed, and in some cases enacted, within the confines of the state capitol |
multiple degrees more challenging to translate into action than the traditional apprdatike regdatory compliance
courage camot be mandated by IDOE. To give local leaders the backing they nee8ashd-orwardplan will create
powerful financial incentives for bold action; shine a bright spotlight on data to reveal success and failure; anstatiex
policies and practices to support the activities L
administrators from political pressures and embolden local leadership, in much the same way that the fed
requirements havimpacted state policymakers around the nation. This strategy particularly underpins the initiatives

in Sections D and E of this plan.

2. Arming those LEASs ready to act with effective supportés the State makes plans to implement common stas daudi
assessments, to deploy enhanced data systems and instructional strategies, and to move to common teacher @

evaluation frameworks, the work inevitably burdens Participating LEAs withtagarchallenges while betting on a ler
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term win. While these are the right reforms to pursue, state departments of education themselves too titecdpekityto
deliver the highguality support LEAs and educators need. As a resulEakeForwardplan will pioneer a new generation
help. To ase the implementation of new systems, IDOE will partner with other states to develop more effective, ac
usable supports than any state could build by itself; streamline its own operation to increase the quality of sereictati®
provides; and provide other supports it is uniquely positioned to bring to bear, such as recruitingtdirgtationally
recognized human talent to the state t@hmlig shortages in key areas. This strategy is &k wwoughoutSections B, C, C
and E of this [an.

Interceding when, for whatever reason, LEAs are unable or unwilling to make necessary cha@pédren cannot bear th
risk of differences in the willingness or capacity of individual districts to enact reforms. Thisrgisispartner LEAs anc
their local association representatives to take numerous difficult actions, but given differences in the politicalandl
administrative landscapes across districts, Indiana cannot allow its saccasisreto be completelgontingentupon all 38
LEAs doing so. The State must institute a series of measures that serve as a backstop to ensure that the most est
set forth in this plan are completed. By intervening directly in persistently failing schools and by aligning accredits
licensing standards with RttT priorities, IDOE will serve as a single point of accountability for achieving the most ftaic

of the intended reforms for all LEAs. This strategy is evident a8essons D, E and &f Fast Forward

These strategse and the many initiatives that underlie them, will fundamentally change the role of IDOE as the state €

agency; the interactions between teachers and school leaders; the visibilityadildy of student, teacher and leader performe

data; ad ultimately the outcomes of student achievement. While some of the supporting initiatives are investments that wil

programs that are working productively in the existing systemhancing the presence of Teach For America, for exaimplest of

these efforts will take advantage of etitee RttT funds to effect change at a structural or policy level. These changes, along

growing network of champions who support them, will persist long afteRdlce to the Topas ended.
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The many Inthna stakeholders especially IDOE andParticipating LEAs responsible for carrying out these swiftving and
sweeping reform$ are not naive in their understanding of the difficulty of following this roadmap. There is somethingHastt
Forward plan that causes most every player discomfdittis must be the casethe plan must be audacious and demandiiigt is

going to fulfill the exceptional and imperative mission of Rece to the Tap Indiana stakeholders are committed to following

path of these reforms and have laid out an exactingtpldnso.

(A)(1)(i1) T The model Partnershipgreement Appendix A2) represents the binding agreement between IDOE and Particiy
LEAs. Al l of I ndi anads 26 thisFRadnership Agreement witlgout nddificationh arreecomgplg
detailed table, by Participating LEA, that includes the information requested in Section (A)gl{t)uded ad\ppendix A3.

(A)(1)(i)(a) T By executing a Partnership Agreemesdch Rrticipating LEA commis to implementing all applicable aspects of

Fast Forwardplan. Under the terms of the Partnership Agreenianticipating LEAs must prepare detailed work plans descri
specific goals, activities, timelines, budgets, key perdoang annual targets and setting forth the manner in whiche8pective
ParticipatingL EA  wi | | | ocal | yFast Fopwareplae m &a méanirgful eamd dhighsquality way. The work plan

require the signatures tiie LEA superintendent, therg@sident ofthel o ¢ a | school boar d, and t}
Participating LEAs have accepted responsibility for sharing best practices, participating in program evaluations, ang @l
necessary information to IDOE (through tBepport and Accountability Office described below). Importantly, the Partne
Agreement empowers both IDOE and Paaticipating LEA to collaborate in good faith throughout the life of the grant to e
continued alignment between IDOE and local plag and implementation activities in order to effectively and efficiently achiey

core goal sFasbHorwardpldn. ana 6 s

A@Q@ )BT The preliminary scope of work ancil | ar Yarttipating LEASLO?
implement each of the applicable elements of Fast Forwardplan. IDOE is responsible for determining which elements
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inapplicable to a particular LEA (e.g. turnaround requirements for participating LEAs that do not have persisteatlyidoiny
schools). A completed summary table indicating which specific portions oFdke Forward plan each LEA is committed t

implementing and relevant summary statistics is set forth below as Table (A)(1)(ii)(b).

(A)(L)(ii)(c) T Indiana is a state readyrfaignificant reform. Nearly twot hi r d s o B31 panidpatiagn L&Assbtained
signatures from all three | eader s, including t he 3sooleader.
More than 99% of the Partnershygreements were executed by both the superintendent and the local school board pres
completed summary table indicating which LEA leadership signatures have been abtaetddrth below as Table (A)(1)(ii)(c).

(A)(Q)(i) T As shown in Tablg¢A)(1)(iii) below, the nearly 92% of LEAs that are participating in tast Forwardplan account fo
91.14% of schools, 91.08% of all-K2 students and 92.26% of students in poverfs a result of this strikingly extensiy
participation, in addition tdhe structural reforms that Indiana sets forth in this plan that will apply to participating an(
participating LEAs alike, Indiana is well poised to translate this plan into broad statewide iffpaat. a det ai | ed

goals for reformpothwith and without RttT fundingsee Appendix Ad.

As depicted in Appendix A, the State has established 80 aggressive, yet achiegaalks, for increasing student achievemg
narrowing achievement gaps, increasing high school graduation ratesceeabing college enrollmentn formulating these goal
and ensuring that they are credjdlBOE considered historic improvement trendse-RttT reform plans and existing goals; and
projected impact oFast Forwardreforms. Because limited data &vailable for college enrollment targets, IDOE has projected
|l ndi ana wi ||l increase college enroll ment rat es andh schodl
graduation rate goalConsistent with thé&ast Forwad strategy, the graphs contained in Appendid Ahow that the trajectory ¢
change is similar with or without RttT funding, but tta¢éeof change is dramatically different. Especially noteworthy is the affe

the achievement gap: while Indiana expect narrow achievement gaps between Black and White students and between |
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and White students by 1% regardless of the availability of funding, it expects to reduce each of these gaps by 10%isf

awarded a RttT grant.

The completed det&t table, by Participating LEA, that includes the information requested in Section (A)(f)(included ashe

previouslyreferenceddppendix A3.

Summary Table for (A)(L)(ii)(b)

Number of LEAS Percentage of Total
Elements of State Reform Plans Participating (#) Participa?ing LEAS (%)
B. Standards and Assessments
(B)(3) Supporting the transition to enhanced standards aneijbaghy 331 100%
assessments
C. Data Systems to Support Instruction
(C)(3) Using data to improve instruction:
(i) Use of local instructional improvement systems 331 100%
(i) Professional development on use of data 331 100%
(i) Availability and accessibility of data to researchers 331 100%
D. Great Teachers and Leaders
(D)(2) Improving teacher and principaffectiveness based on performance:
(i) Measure student growth 331 100%
(i) Design and implement evaluation systems 331 100%
(i) Conduct annual evaluations 331 100%
(iv)(a) Use evaluations to inform professional development 331 100%
(iv)(b) Use evaluations to inform compensation, promotion and retention 331 100%
(iv)(c) Use evaluations to inform tenure and/or full certification 331 100%
(iv)(d) Use evaluations to inform removal 331 100%
(D)(3) Ensuring equitable distribution of effectivad¢lers and principals:
(i) High-poverty and/or higiminority schools 331 100%
(i) Hard-to-staff subjects and specialty areas 331 100%
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(D)(5) Providing effective support to teachers and principals:
(i) Quality professional development 331 100%
(i) Measure effectiveness of professional development 331 100%
E. Turning Around the Lowest-Achieving Schools 331 100%
(E)(2) Turning around the loweathieving schools 331 100%

Summary Table for (A)(1)(ii)(c)

Signatures acquired from participating LEAS:
Number of Participating LEAs with all applicable signatures
Number of Number of
Signatures Signatures Percentage (%)
Obtained (#) | Applicable (#) | (Obtained / Applicable)
LEA Superintendent (or equivalent) 331 331 100%
President of Local $mol Board (or equivalent, if applicable) 328 330 99.700%
Local Teachersdé Union Leader 171 274 62.41%
Summary Table for (A)(1)(iii)
Participating LEAs (#) Statewide (#) Percentage of Total
Statewide (%)
(Participating LEA / Statewide)
LEAs 331 360 91.9%%
Schools 1,730 1,88 91.15%
K-12 Students 950,957 1,044,082 91.08%
Students in poverty 352,314 381,867 92.261
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(A)(2) Building strong statewide capacity to implement, scale up and sustain proposed @Rupint)
The extent to which the State has a kggilality overall plan té
(i) Ensure that it has the capacity required to implement its proposed plan§28ypoints)

(a) Providingstrong leadership and dedicated teams to implement the statewide educationptafsitine State has
proposed,;

(b) Supporting participating LEA&Ss defined in this notice) in successfully implementing the education reform plans
State has proposed, through such activities as identifyiognising practices, evaluating these practicese f f e ¢
ceasing ineffective practices, widely disseminating and replicating the effective practices statewide, holding
participating LEAd9as defined in this notic@ccountable for progress and performance, and intervening where
necessary;

(c) Providing effective and efficient operations and processes for implementing its Race to the Top grant in such ar
grant administration and oversight, budget reporting and monitoring, performance measure tracking and reporti
fund disbursement;

(dUsig the funds for this grant, as described in the
Stateds plans and meet its targets, including whe
funds from other Fedarl , St ate, and | ocal sources so that the

(e) Using the fiscal, political, and human capital resources of the State to continue, after the period of funding has ¢
those reforms funded under the grantvidrich there is evidence of success; and

(i) Use support from a broad group of stakeholders to better implement its plans, as evidenced by the strength okthis stat
actions of support froth (10 points)

@The Statebs teachemrcl| el tphre nStigtad éss, twehacchheris 6 u
and

(b)Ot her <critical stakeholders, such as the Stateods
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school membership associations (if applicable); other Stadd@ual leaders (e.ghusiness, community, civil right
and education association leadgr$ribal schools; parent, student, and community organizations (e.g., parent
teacher associations, nonprofit organizations, local education foundations, and cdyabasad organizations);
and institutions of higher education.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachliredats sha
include, at a minimum, the evidence listed below, andlaowe pi ece of evi dence demonstr
criterion. The narrative and attachments may also include any additional information the State believes will be helaful to p
revi ewers. The Stateds dressdintimededget sectign fSectiod VIl of the applicatien). |Attachi
such as letters of support or commitment, should be summarized in the text box below and organized with a summary tah
Appendix. For attachments included in the Appentbte in the narrative the location where the attachments can be found.

Evidence for (A)(2)(i)(d):
e The Statebdbs budget, as completed in Section VIII of
and how it connectstothe Stabs pl an, as compl eted in Section VIII

Evidence for (A)(2)(ii):
e A summary in the narrative of the statements or actions and inclusion of key statements or actions in the Appendix

Recommended maximum response length: Five pagesdiexcbudget and budget narrative)

(A)(2)()(a) T RttT presents an extraordinary opportunity in terms of the intensity, scope and pace of education reform; g
demands, and Indiana will deliver against, an ambitious implementation strategglidsaon leadership from the most capg
resources and produces measurable results in the shortest amount of time possible.

The quality of human capital entrusted with every level of this plan is critical to determining its success. While IDC
ultimat el y be responsi bl e f theeddcatiohirefiorms éagiedmut anger Bast Sorwardmaa are t&
fundamental to be left to the caprice of political change or to the confines of state employment pradtlomsgh IDOE has
swecessfully attracted higgual i ty human capital to its ranks in rece
acknowl edges that attracting top talent to gover nmen
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sonmetimes burdensome human resource policies that prohibit effective recruitment and accelerated hiring.

In order to expeditiously ramp up staéwel capacity to launch and sustain the effectiveness of RttT reforms, therefore, ID(
request proposal®if the administration of theast ForwmardSu pport and Ac c o uSugpatiandlAdccduntabildyf
Officed o r Officdne This Office will beresponsible for managing the tirrgensive, yet relatively shoterm, responsibilities
associatedavith implementing a grant program of this scale. By bringing this additional resource to bear to assist-toHtiags

grant management, IDOE can be solely focused on restructuring its staff as necessary to support the more lastingfefi@cts

Drawing on its extensive experience engaging partners for significant statewide work, including the partnerships cult
| DOE to build and i mpl ement | ndi aSeaidng], Indiana wib impglement a cdnipatigy
bid process and select a preeminent program management partner. Througlefithiprocurement process, IDOE will seleg
partneror partners that demonstrate($) strong capacity to deliver and maintain hagliber human capital to resource the Offi
(2) experience in managing or providing strategic advice to4secgke and complex organizations; (3) capability to use and

others access sophisticated technologies; and (4) performance results against aggressive targets, regardless obthajetis

Rather than growing state government for purposes of RttT only to contract it again at its conclusion, IDOE will tagtethgti®
those granspecific responsibilities for which IDOE does not need to immediately gain expertise, inclu@ifg?rogram
Managementi providing all general program oversight relative to implementingFdest Forwardplan; (2) Grant Support i
assisting participating LEAs in implementikgast Forwardby maintaining regular contact witRarticipating LEAs to answe
grantrelated inquiries and provide guidance; Rporting i aggregating all required reports and transmitting the same to
for revi ew, modi fication and submi ssi &D0)(#) dEvaludiian i ehgagihgead
independent entity or entities to evaluate which initiatives are having the expected impact and which require modificBash
Practices Clearinghousei warehousing and communicating best practices from around Indiana and, as the inform

available throughout the country; and (Bunds Realignmenti recommending to IDOE a realignment of funds away from tt
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programs that aneot achieving results or from tho&articipating LEAs that are not implementiRgst Forwardwith fidelity.

Contract paymet wi | | be based in part on delivery against e
meeting the performance metrics established in this application. Additionally, starting in year three of the four yeantighe
managiy partnerods deliverables wild!l I ,rsuch as dhe Best ®’faatices Cleirmghotcs
IDOE. As a result of this knowledge transfer, IDOE will be ready to assume all continuing responsibilities after three teamye

Ultimately, | DOE is responsible for the work of the p
relationship with the leadership of the Support and Accountability Office and IDOE will add one executive level stadf dother
day-to-day liaison with the Office, ensuring appropriate coordination with the many activities that IDOE will carry out und
But final accountability wil!/ be to Indianads Go veeeivend
quarterly written progress report from the Office and who will meet with the executive team of the Office at least carult

more regularly to the extent that the performance targets set forth in this RttT application are not beingnyeeéson.

Establi shment of the Office wildl augment and concenthis
FastForward plan conceives of an entirely new role for IDOE that will serve as a model for other state edysimesa IDOE
must and will completely adjust its structure and practices to align with RttT priorities to ensure these reforms
institutionalized and that IDOE is websitioned to support LEAs in their continuing pursuit of these changes. Boirg
paramount to carrying out the three reform strategies set fo8eahon (A)(1)(i). Among the many functions noted through
this plan, IDOE will train professional licensing and school accreditation staff to suppgmojh@sednew regulationsredirect
information technology assets to create additional tools to meaningfully link available data to classroom teachinggmi

traditional curriculum and assessment offices to focus exclusively on the Common Core.

IDOE has already undergonégmificant changes consistent with this objective. In 2009, IDOE shed more than a
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responsibilities that, while welhtentioned, distracted IDOE staff from a focus on the RttT reform areas and its underlying
IDOE will continue this organizaiin a | trajectory, further aligning the a
other functions and assets with RttT priorities.

IDOE will issue its request for proposals for the management of the Support and Accountability Officéewithays of receivin
notice of a RttT award. Potential bidders will be given sixty days to prepare their responses. IDOE will review pnauogtis

and will either name a management firm or establish a state office approximately 100 days of aoteeard.

(A)(2)()(b) T The Support and Accountability Office will track progress of various initiatives, suppdrtipating LEAs in theit
reform efforts and redirect activities thave not demonstrated succe&ased on rapidime data availabléom diagnostic ang
summative assessments, the Office will (1) identify schools that have experienced statistically significant growthy(2her
RttT activities of those schools to identify practices that likely gave rise to the growth; (3) rankipgopnactices based on t
magnitude of the change each has prompted and perform a full evaluation of those practices in rank order, to the aiade

resources, grouping similar activities to reduce redundancy; and (4) share results broadly.

In 2009, Indiana invested in an online portal that will serve as a Best Practices Clearinghouse, conveniently and
disseminating information about promising practices to administrators, teachers, and other stakeholders. The Learning,(
descibed in greater detail iBection (B)(3) supports professional collaboration between educators across schools and dist
will allow Fast Forwardchampions to share their expertise statewide intne@ without leaving their own school buildings.

While confident that many promising practices will be identified through this process, IDOE expects that the Office tiiyll
efforts that have shown no demonstrable improvement in student achievement. Based on an annual review, the Officeg

recommendations to IDOE regarding practices that should be discontinued.

In 2009, IDOE reallocated funding from lomgtablished programs that failed to appreciably increase student achievement,
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pressures to maintain the status quo. For exanip@E revised its plan for the final year of Reading First dollars and s¢
proposals midyear for the use dhdividuals with Disabilities Education A¢tIDEAG ) di scr eti onary do
data from historicallyfunded programs revealesh insignificant return on the federal investment. IDOE will be equally aggre
in holding Participating LEAs accountable for results and redirecting RttT dollars to tRadeipating LEAs that hav

demonstrated success and expressed a willingnesplicate other effective practices identified by the Office

Identification of promising practices will occur as data becomes availabiea quarterly basis for diagnostic and an annual |
for summative assessments. The Learning Connection is ttyrogerational and will immediately house the Best Pract
Clearinghouse as practices are identified. The Support and Accountability Office will make recommendations to cease

programs onmannual basis.

(A)(2)()(c) T Working with the Spport and Accountability Office, IDOE will efficiently conduct the essential functions of ¢
management in the manner set forttSiction (A)(2)(i)(a)also drawing upon its considerable experience in effectively man

Title 1 and other federal graprograms.

Participating LEAs will submit program budgets electronically at least annually or as is otherwise requiredusing@xisting
tools with which LEAs are familiar. Each budget will be monitored for completeness and correctness by ¢haen@fficOE will

partner with Indianads Office of the Inspector Gener al

IDOE has established a separate fund center for the receipt of all grants and awards resulting ftoimaphmi¢ation process
This separate aoant will allow IDOE to easily and effectively monitor the disbursement and expenditures of all RttT award
participatingLEAs will be required to establish their own separate local fund center accounts Ve tleeegrant awards disbursg
by IDOE. Pending final guidance frordD on approved usage of the RttT grant awards, IDOE wga#the same approve

monitoring and tracking structure that was implememsteccessfullyto monitor otherAmerican Recovery and Reinvestment 4
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(RPARRAO prants. This Wi entail the utilization of state accountants and program directors to communicate expectatiseae

follow up disbursement surveys.

To further institutionalize the RttT principles, IDOE will measure and monitor performance against all RttT foethiE#\s,
regardless of their participation in RttTBy April 201C°, IDOE will conduct an analysis of all data points required to t
performance against RttT targets and by June 2010 will incorporate any new data fields into regular reporting @p lo

analyzed as it becomes available.

(A)(2)()(d) T IDOE will align all federal, state and local funding within its discretion to the goals dfasieForwardplan. IDOE
will seek maximum flexibility from ED to make granting of Title I, Title II, Titlel | and | DEA funds ¢
alignment with RttT priorities beginning in 2010. Likewise, to the extent allowable by state law, IDOE will impose oastooi
the use of state professional development funding, high ability dollars, lastieal state resources over which IDOE has overs
to ensure consistency with RttT refornris.or f u |l | det ai |FasbRorwardd@get gleage refemppemdides A6
through A10.

Moreover, through the RttT planning process, IDOE haslomiéged with local philanthropic organizations, more than ten of w
have signed on in support of this application. Significantly, these organizations have committed to realigning theidiog
criteria with RttT priorities to ensure these privatdlate align with and help sustain successful RttT refornmportantly, a
number of initiatives Indiana will support throudgfast Forward have received support from The Lilly Endowment, a m
national foundation which supports educational initiati@asis headquartered in Indianapoligor a list of these initiativesee
Appendix A9.

3An overview of I ndianaébés timelin®& for key activities is included as Appe
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A)2)()Ee)il ndi kRast&dwardpl an charts the Stateds course for edu
are designed to extend beyond a@ameters of the RttT program and to permeate the fabric of education poRaytfoipating
LEAs and norparticipating LEAs alike. Many of the proposed reforms are not funding dependent. For example, IDOE
will align its licensing and accrediion regulations to be consistent with RttT principles regardless of available funding. LiK
the priorities and structure of IDOE itself can be adapted to support these reforms without expanding the size of
significantly affecting its curme operating budget. Together, these and other actions help to guarantee the sustainabifigso

Forward agenda for the foreseeable future.

Furthermore, many of the RttT reforms in and of themselves will allow IDOE to redirect existing fun@indram current effortg
to help support the continuation of RttT activitietndiana curently spends approximately $40 milli@nnuallyto build and
maintain its structure of standards and assessments. Given the economies of scale available byirgpNaitiorother states
establish standards, build assessments, and design instructional materials, IDOE will be able to repurpose existngugbqtat
other successful initiatives. As notedSection (B)(2)realizing cost savings is a coraé ofthe common assessment conso
IDOE hasjoined. Similarly, individual districts will realize savings to the extent they minimize the layers of programming ct

in effect and redirect spending in accordance witH-dmt Forwardplan.

It is clear, though, that these efforts alone will be insufficient to sustain reforms in the absence of significant changatsoim
funding. IDOE understands that the single most important thing it must do to maintamfbuy the countless stakeholdevho
have been involved in the development of ast Forwardplan is to demonstrate significant progress early in the RttT grant ¢

It is this progress alone that will generate the political will necessary to fundamentally change state edudetgon fun

Toward that end, | DOE wi I | regul arly share evidence (¢

including the Governor and all four caucuses of the Indiana General Assembly, to garner support for reallocating Sgate
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support the continuation of successful reforms. Additionally, by tracking new performance measures and making re
avail able broadly wusing the deafening pulpits of t he
generate broad public support for a continuation of th

(A)(2)(ii)(@) T Leaders from the Indiana State Teachers Association, the Indiana Federation of Teachers, and th
Associationof School Principals actively participated in a series of RttT planning sessions chaBtdd8uperintendent Bennel
These sessions, focused largely aro&edtionD of this Fast Forwardplan, resulted in several substantive agreements tha
incor porated into this application, including a r eq ustudest
growth data and a compromise agreement that peRaitipating LEAs to submit to a common evaluation framework rattaer
engaging a single statewide evaluation tool . Addi esbed g
strong belief i n the importance of | ocal col | ect ttheeRttTh
participation decision to each of their individual members, as noted in a letter from the Indiana State Teachers Asshaoiss

in Appendix A10. As set forth above, a significant number of their members have agreed to carry easthaward plan.

(A)(2)(i)(b) T In total, Indiana has receivawarly 200letters of supporfrom stakeholders across the stat&@hese stakeholde
include thelndiana State Board of Educatidndiana State Teachers Association, Indiana PTA, 17 eletfiethls, 35 community

organizations, 2 institutions of higher education, 11 private foundations, 77 Hoosier corporations, educational entrepren

beyond. The I ndiana State Teacher s As s aetothda Topofundsisortpatd
for the schoolchildren i n many school [East&drwaida t ©t ii merhaftade
plan to improve Indianaébés school s. o N u te@&checs wlassociationp moted th

eagerness to partner with IDOE in implementing the pBecause this brief summary does not do justice to the breadth and
of s up p o rFast Homvardplamhasireceived, @mplete summary of the letters opport, along with exemplar letters,
includedasthe previouslhyreferencedppendix A 10.
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(A)(3) Demonstrating significant progress in raising achievement and closing d8points)
The extent to which the State has demonstrated its abity to

(i) Make progress over the past several years in each of the four education reform areas, and used its ARRA and otlaeidF¢
State funding to pursue such reforms; (5 points)

(i) Improve student outcomes overall and by student subgroup sinceta20€8s and explain the connections between the dat
and the actions that have contributedto(25 points)

(a) Increasing student achievement in reading/language arts and mathematics, both on thendAlERhe assessments
required under the ESEA

(b) Decreasng achievement gaps between subgroups in reading/language arts and mathematics, both on tredNAER
the assessments required under the ESBA

(c) Increasing high school graduation rates.

In the text box below, the State shall describe its curratusin meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence |isted bel ow, athed
criterion. The narrative and attachments may also inelady additional information the State believes will be helpful to peer
reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be foun

Evidence for (A)(3)(ii):

e NAEP and ESEA results since atded003. Include in the Appendix all the data requested in the criterion as a resou
peer reviewers for each year in which a test was given or data was collected. Note that this data will be used for re
only and can be in raw format. In tharrative, provide the analysis of this data and any tables or graphs that best su
the narrative.

Recommended maximum response length: Six pages
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(A)(3)() T IDOE has aggressively pursued the RttT reform priorities over the past year angrogsaramed federal and stg
dollars towardeach ofthese priorities. In support of the standards and assessment assuian2009 Indiana used sta
administrative dollars to host two summits with national mathematics and reading expntsffortto build a highquality plan to
roll out new standards. To advance the strengthening of data systems reform WE&# sought and obtained &tatewide
Longi tudi nal SUDSotpgsant $1 2G0T ananisvesfedi more than a million dollars to suppoctrélagion of the Learnin
Connection described in greater detail beloWwDOE has alsanvestedconsiderablestate dollardo implement diagnostic testir
statewidesince 2008 Since State Superintendent Bennett took office in 2009, he has focusedtorg@ed rewarding effectiv
teachers and leader$DOE repurpose®500,000 in state administrative dollaossupport the Woodrow Wilson Teaching Fello
( Wilsono ,) Teach For Americd TFAO Jand The New Teacher Proje€¢t TNTPO Yrograms forming partneships that are th
foundation of efforts outlined in detail fBectionD of this application. Additionally, the State has also embraced the challeng
turning around the St aDuwidgdhe falbov2089 ID@Ecfdrmed schoolgaroand keants larsd .task
them with the evaluation of chronically failing schools throughout Indiana. IDOE used state dollars to engage an aiilidg
firm to help develop a protocol for and subsequently thade teama nd t o b ui | dcapadtpfhré@wluating scaaol
Finally, to address the broader issues of the achievement gap and raising graduation Jates,af 2009, IDOE launched
Graduation Rate Incentive plan, redirect$£0,000 iradministrative dollars to create a deated account of state funds earmar

for rewarding teachers, counselors and principals who demonstrate an ability to improve graduation rates.

IDOE has taken steps to ensure that all ARRA funds are spent in conformity with the RttT reform areasRsowédl.releasing
any Title | or IDEA Part B ARRA funds, IDOE required LEAs to execute assurances that all activities would be carrig
accordance with the ARRA prioritiesBoth the LEA superintendent and the representative of the local teasBersation werg

required to execute these assurances.

(A)(3)(i) T All evidenceas requestefbr this sectionin the RttT applications includedat the end of the narrative for Secti
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(A)E)(ii)(b).

Over the past several years, Indiana has madestiodvard increasing student achievement and reducing achievement gaps
some categories of students, as is described in more detail below. While there has been positive movement, it is bal
celebrate. In the context of history, many of ¢fagns noted below are significant. But viewed empirically in the achieveme
individual students, the rate of progress remains unacceptable. Despite recent improvements, in 2009, fully 30% o §
grades & failed to meet the minimum requiremts necessary to pass the English/language arts section of the ISTEP+ exal
29% failed the mathematics section. Disaggregated, this data reveals even greater challenges, especially for some

vulnerable students.

In recognition of thischallenge, in January 2009 IDOE set a goal that 90%llastudentswill pass both the mathematics al
English/language arts sections of ISTEP+ by 2012. In light of the baseline data, this goal is ambitious and dauntieg,the
alternative, it is ssential. IDOE must accelerate the gains noted below througkasiteForwardplan if Indiana students are

graduate from high school ready for college and career success.

The gains Indiana has achieved are the result, at least in part, of increasedréracy and reporting of data by subgroup. IQ
has developed a number of tools that have helped schools identify gaps between subgroups and has provided thg
functionality to compare themselves with similasijuated schools, allowing them ientify successful programs with specifi
populations. Using these tools to analyze their own data, individual districts have developed responsive programnarte

identified gaps and improve overall achievement.

(A)(3)(i)(a) T Since 2003 Indiana has regularly ranked in the top half of the nation in both mathematics and reading
consistently outpacing the national average in bdttgrade and 8 grade math and reading NAEP assesssemtdiana has

especially shown progress in mathemrrstfor which Hoosier students have increased the state composite score and pe

22|Page



students scoring at leaBasig Proficient andAdvancedor both 4" and &' grade. Nearly90% of 4" grade students and 80% ot
grade students scored at leBasc on NAEP math assessmentHowever, IDOE does not considgsican adequate benchma
and strives to increase those students who score BtdheientandAdvancedevel.

Indiana has also made progress on IBIEEP+ statewide assessmeimh 2009, Indiana introduced a new exam, a new time
(moving test administratiofitom fall to spring), a new process and new cut scores. The introduction of a new test has appr
raised the bar on student performance, making direct comparisons witlygarsrdifficult, though the raw data is set forth abq
Given these changes, the data reported in this section draws upon the ISTEP+ scores between 2003 and 2008. From, 2@
least 75% ofindianastudents (grades-&) pasedthe matlematicsISTEP+and betweer2003and 2008 at least 70% of studen
passed the Englidanguage art$STEP+. For the period between 2003 and 200& overall percentage of students passin
grades & has increasely 5% in mathematics and 3% in Engllshguagearts.

(A)3)(i)(b) T Indiana continues to make progress in closing the achievement gaps that exist in both mathem:
Englishlanguage art®n NAEP and ISTEP+ performance between the different assessed subgroups. Since 2003, ever
subgrouphas closed the achievement gap in at least one assessed area and in many cases, every area. Although Indig
strides inclosng the achievement gap, significantly moreistbe donet o address the | ow achi e

most diverse students.

Achievement Gap by Ethnic Grotipl n d i AfricandAsnerican students have made promising strides in recent years in n

increasing test scores but also closing the gap bet®kak and White student performance. Since 20@ack students have
increased % and &' grade NAEP mathematics assessment composite scorésegmticentage of students scoriBgsic Proficient

andAdvanced Those percentage increases were three times greater than those Médie bjudents irmathematis. Since 2003
the gap between the percentageBlEck and White students scoring at leaBasicon the math NAEP assessment test droppe

nearly 25% at both the™4grade and 8 grade levels. African Americans also made progress on'thgatie reaithg portion of
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NAEP, where the gap betwe8tack andWhite student achievement has narrowed by Xince 2003. However, the achievem

gap at the 8 grade level remained unchanged.

African American students are making gainsISMEP+as well. Black stuents increased their scores in both reathticsand
Englishlanguage artsas well as the overall percentage of students padsigigth grade students did particularly well, increas
student math composite scores foyrteen points since 2004, the largiesuch increase by any subgroup in State which
contributed to an additional 7% of students (grad8} [@assing ISTERiIn 2008 as compared to 2004. These improvements h
reduce the achievement gaps for both mauiticsand Englislanguage aridy 5% for matlematicsand 26 for Englishlanguage
arts. Despite these gains, far too many African American students attend underperforming schools and do not recdtyeoth

instruction, nor the level of high expectations, other subgroups receive.

Hispanic students experienced varying levels of improvement on both the math and reading NAEP assessments. Hispa,
met or exceeded the national average in every area off #rel® grade math and reading NAEP assessments.

Gains made bydispanic students have narrowed the achievement gap that leeigteenWhite and Hispanic students in Indiar
The most significant progress was made at fhgrade level where the achievement gaphimpercentage of students scoring
leastBasichas dopped by 1% in math and fell by 50% in reading since 20@3rogress was also made il grade math, wher
Hispanicstudens lowered the achievement gap in percentage of students scoring &agasty 4%. Indiana Hispanic studen
also made progress ISTEP+; their passing rates increasing by 5% overall. While English/language arts scores have

unchanged since 2004, the gap in mathematics for Hispanics declined at every grade level.

Achievement Gap by SociBconomic Statusi | n di a n aand Re@iuced dunchiif/R Luncho) students have show

improvement on the NAEP assessment since 2008ponly raising their scores in every area but also increasing their na

ranking for both # and &' grade math and reading. As aresult ofthepregs s made by | ndianaéds
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the achievement gaps between F/R and Paid Lunch students has been narrowed in mahy ldAdaB. reading assessmghiR
Lunch students closed the achievement gap against Paid Lunch students ih geeeegBasic or higher and percent scorir
Proficientfor both 4" and &' grade The achievement gap was also narrowed in NAEP math assessment tvpexéetF/R Lunch

studentgeducedhe gap by % in percentage of students scoriBgsicor higher

IndianaF/R Lunchstudents increased both the average composite score and percentage of gasdagiSTEP+ for math ang
Englishlanguage arts These improvements resulted in Indiana reducing the achievement gap between F/R Lunch student
Lunch students on both the percentage of students passing math and/Iganglisige artsSTEP+.

Achievement Gap of Special EducationSpecial Education students in Indiana made perhaps the largest and most sig

improvement of any subgroup of student i n | ndi ana fr om 20 0 3ucdtianstlédn® Aow ranklinnthe it
tenhighest performing states in the cour(up nineteerrankings)in both 4" and &' grade mathematics (currently rankeighthfor
each). However, the improventemas not limited to math. Indiana also increased the Speadigaidnaverage composite scof

percentage of studesgcoringBasicandProficienton the NAEP reading assessment.

As a result of the progress Indiana Special Education stutlamtssmade @ NAEP since 2003, the achievement gaps bety
Special Edcationand General Education students have also seen improvement. In fact, both the achievement gaps! &Y
grade math and reading got smalteith the 4" grade math gap dropping®andthe 8" grade math gap reduced b7 There was
alsosignificantprogress made in"8yradereading wherehte achievement gap narrowed by gétcentage points.

Indiana Special Education students have also sustained a period of continued improvd®€BPeisince 2004. During this tim)
the Special Edcationmah ISTEP+ composite score rose twelpaints, the largest such increase by any subgroup in Ing
Progress was also made in Englishguage artfor which both the average Special igEzhtioncomposite score and the percents
of students passing ISTEP+ increased, doing so at a rate that outpaced all other subgroups during the same period.
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Achievement Gap of Limited English Proficienty i mi t ed En gl iLERO )P rsotfui dcei net nstiaph afeief the
nationds highest performing states in that subcategor,)

Indiana has also experienced a significant decline in the achievement gap that exists between LERERdGndents on NAER
assessments. Since 2003, LEPgtade students have narrowed the achievement gap in the percentage of students scorif
Basicby 12%. LEP 8 grade students have also shown a drastic improvement in the achievement gap in thegpeststudent

scoring at leadBasicon the NAEP mathematics assessment since 28Qucingthe gap by 10%.

|l ndi anads LEP students have not e x pTaedcheenementgap beteeers L& and- i

LEP students has inased 4% in both math and English/language arts during this time.

Achievement Gap between Gendéréndiana males and females have experienced similar success since 2003 on the 1

reading NAEP assessment tests. Both groups have increased theagera#nstudents scoring at le&ssic Proficient and
Advancedon the NAEP mathematics assessment since 2003. On the NAEP reading assessment, both male and fema
have seen a slight increase in the percentage"afrdde students scoring aaktBasic while the overall 8 grade reading
performance has remainednstant As a result, the achievement gaps have also changed very little. On NAEP mathemg
gender gap in the percentage of students scoring aBlasisis less than 3%t#oth the & and &' grade levels. On NAEP readin
the gender gap has dropped 286the percentage of students scoring at l8astic while the & grade gender gap has remai
constanit an 11% difference in the percentage of students scoriagsiBasic In readingmales outperform females b§n 4™

grade and.1%in 8" grade.

|l ndi anaés male and female performance on | STEP+ has b
increase in the percentage of students pgdsie ISTEP+ in math and English/language arts since 2004. Both groups also

overall passage rate of over 75% in math for grad8s Xonsequently, no gender gap exists on the math ISTEP+ whi
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achievement gap on the percentage of studessinuathe English/language arts ISTEP+ has remained constant since 20(

females passing 10% more students than males.

ISTEP+ English/Language Arts*

Group 2003 | 2004 | 2005 | 2006 |2007 |2008 |2009
All 69 71 71 71 72 72 70
White 74 75 76 76 77 76 75
Black 46 49 50 51 53 52 48
Hispanic 53 55 55 53 55 55 55
F/R Lunch 53 56 57 58 59 59 56
Special Education 30 33 34 35 37 36 34
Limited English Proficient | 47 45 43 39 43 42 39
Males 65 66 67 67 67 67 65
Females 74 76 77 77 78 77 70

ISTEP+ Mathematics*

Group 2003 | 2004 | 2005 | 2006 | 2007 | 2008 | 2009
All 71 73 75 75 76 76 71
White 76 78 80 80 80 80 76
Black 46 49 52 53 55 56 47
Hispanic 58 59 63 61 63 64 60
F/R Lunch 56 59 62 62 64 64 58
Special Education 37 41 44 46 47 a7 43
Limited English Proficien{ 55 55 52 53 55 55 50
Males 71 73 75 75 76 76 71
Females 72 73 75 75 76 76 71

*NOTE T The ISTEP+ test was moved to the spring, and cut scores wesetrerior to the 2009 assessment. Therefore, 2009
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ISTEP+r esul t s

Indiana NAEP Scores

cannot

Grade 4 Mathematics (% Basic)

be

compared

Group 2003 | 2005 | 2007 | 2009
All 82 84 89 87
White 87 89 92 91
Black 54 63 70 66
Hispanic 69 75 79 77
F/R Lunch 69 76 80 78
Special Education 58 58 72 70
Limited English 55 76 77 72
Proficient

Males 83 84 89 87
Females 82 84 88 88

Grade 8 Mathematics (% Basic)

Group 2003 | 2005 | 2007 | 2009
All 74 74 76 78
White 79 80 82 83
Black 40 44 47 54
Hispanic 49 49 55 64
F/R Lunch 58 59 61 64
Special Education 31 37 40 41
Limited English 45 56
Proficient

Males 75 75 76 79
Females 72 73 75 76

t

O any previous yearsbo
Grade 4 Reading (% Basic)

Group 2003 | 2005 | 2007 | 2009
All 66 64 68
White 71 70 73
Black 38 41 43
Hispanic 58 52 51
F/R Lunch 49 52 54
Special Education 33 32 35
Limited English 40
Proficient

Males 62 61 65
Females 70 67 71

Grade 8 Reading (% Basic)

Group 2003 | 2005 | 2007 | 2009
All 77 73 76
White 81 77 80
Black 54 49 53
Hispanic 57 56 68
F/R Lunch 59 61 68
Special Education 31 37 36
Limited English
Proficient

Males 72 67 71
Females 82 79 82

28|Page




(A)(3)(ii)(c) T In the beginning of 2009DOE laid out the ambitiougjoal of graduating 90% of all seniors from high schoo
2012. In support of this goal, it established a Graduation Rate Incentive program, rewarding leaders and teachers who dii
growth in the percentage of students graduat®igcethe goalwas announcedndiana experienced its largest yéayear increast
in graduation rate (dating back to 262806 prior to whichtime Indiana used less accurate method of determining the gradug
rate), improving3.7 from 2008 to 2009. The goal 8% graduation is made even more ambitious by the fact that Indiana

four-year graduation cohort rate.

From 2006 to 2009, Indiana increased its graduation rate from 76.5% to 81.5%. Additionally, every subgroup assessed
had its graduationate increase during the three year time perimcludinghistorically underperforming subgroups such as Afri

Americans andF/R Lunchstudents, both of which experienced graduation rate increases obéver 7

Group Graduation Rate Increase Affect on Graduation Gap
African Americans 65.9% +7.4% -2.8% compared with white students
Hispanic 69.8% +6.3% -1.7% compared with white students
F/R Lunch 68% +7.9% -5.2% compared with Paid Lunch students
Special Education 58.6% +3.8% -.9% compared with Gendraducation students
LEP 64.1% +4.2% -1.7% compared with nebEP students

The decline in achievement gaps over the past three yeans indication of progressBut significantwork remairs to be done|
Given I ndianads r ec anntled quituce gosteresl BytaSuperintehdent Beenktt Indmna is perfectly po
to leverage the onee-alifetime opportunity of RttT.
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(B) Standards and Assessments (70 total points)

State Reform Conditions Criteria

(B)(1) Developing and adopting comon standardg40 points)

The extent to which the State has demonstrated its commitment to adopting a common squafityigtandards, evidenced by
(as set forth in Appendix 8)

(1) The Statebds particiop@0tpontshh i n a consortium of Stat

(@) Is working toward jointly developing and adopting a common setX#f Ktandards (as defined in this notice) that are
supported by evidence that they are internationally benchmarked and build toward college and career readiness by
of high sclool graduation; and

(b) Includes a significant number of States; and
(i) 8 (20 points)

(a) For Phase 1 a p-quhblityplantdemonstsating its soenmiSnierd to and grogiess tpivard adopting
common set of K2 standards (as defined ihis notice) by August 2, 2010, or, at a minimum, by a later date in 2010
specified by the State, and to implementing the standards thereafter in@Eamekd way; or

(b)For Phase 2 applications, t hist&taads (edefsredandhces patide)doyAugust 2,a
2010, or, at a minimum, by a later date in 2010 specified by the State in-guatity plan toward which the State has
made significant progress, and its commitment to implementing the standards thereafter iplanmet way.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachliredats sha
i nclude, at a minimum, the evidence | isted hiecessiwmeetagtie

“Phase 2 applicants addressing selection criterion (B)(1)(ii) may amend their June 1, 2010apglibatissiothrough August 2, 2018y submitting
evidence of adopting common standards after June 1, 2010
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criterion. The narrative and attachments may also include any additional information the State believes will be helgful to p
reviewers. For attachments included in the Appendix, note in the narrative the location where the atsacAhmbe found.

Evidence for (B)(1)(i):
e A copy of the Memorandum of Agreement, executed by the State, showing that it is part of a standards consortium
e A copy of the final standards or, if the standards are not yet final, a copy of the draft staanuthaisticipated date for
completing the standards.
e Documentation that the standards are or will be internationally benchmarked and that, whéanplethented, will help to
ensure that students are prepared for college and careers.
e The number of States pi@ipating in the standards consortium and the list of these States.

Evidence for (B)(2)(ii):
For Phase 1 applicants:
e A description of the | egal process in the State for
for adopton.
For Phase 2 applicants:
e Evidence that the State has adopted the standards. Or, if the State has not yet adopted the standards, a descriptid
| egal process in the State for adopting meéfaradbationds &

Recommended maximum response length: Two pages

(B)(1)()(a) and (b) i Due to the length of documents requested by the applicatioayidencerequestedor this section is
included asAppendices Bl through B4. Indiana is proud oits long tradition of setting nationatygnowned standards but ful
recognizes that adoption of the Common Core standards is fundamental to advancing student achievement. According
will embrace the adoption of the Common Core standards lbynigiits expertise to enhance the stature of the Common Cor
by helping to facilitate their expeditious adoption.

Indiana is actively participating in the Common Core State Standards Initiative, a joint effort being led by the Natiemar&
Asscaiation Center for Best Practices and the Council of Chief State School Officers in partnership with Achieve, ACT ang

Board. By joining this consortium, governors and state commissioners of education from across the country have de
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their commitment to a statied process to develop a common core of state standards in English/language arts and mathe

grades K12. To date, 5%tates and territories have joined this consortium.

B)(L)(i)T St at eds Cur r e nBystdute @C20-31-F, the ledarsaState Board of Educatiort IS&te Boardd ) n
adopt clear, concise and jarghee state academic standards that are comparable to national and international academic
These academic standards must be adopte@doh grade level from kindergarten through graden English/language arts
mathematics, social studies, and sciendéne standards must be revised at least once every six years on a cyclical bg

coincides with the textbook adoption cy@@dlocal curriculum programs must be consistent with the academic standards.

To ensure academic standards are not adopt e dnustsnocceed siandar
are reviewed by | ndi a(theaffducatiBrd Roundtabien)kEduddtmnRowhdtablbniembers are jointly
appointed by the Governor asdateSuperintendent of Public Instructioand nembershigs comprised of representation frof
12, higher educatiofbusinesss,communityleadergip and thelndiana General AssemblyThe Education Roundtable is charg

with making recommendations about academic standards to the State Board.

St at ed s rPssand TimeRame fpr Adoption. Indiana will follow the weHlestablished legal procedure outlindzbae to
adopt the Common Core standard3raft standards were released to consortia members for comment in Januar$ip@&this
release, Indiana has been analyzing the standards for clarity andaged on its extensive and wadthcumented expease, IDOE
will provide comments regarding any suggested improvements to the Common Core standards within the prescribe
helpingto ensuréhe standards maintain the high quality to which Indiana is accustomed.

The draft standards are scheduledb&ofinalized inFebruary or March o2010. IDOEwill invite review by inrstate conten
specialists from KL2, higher education, professional associat@ems$ other members of the public and will present the Com

Core standards for approval to the Edutcaon Roundt abl e in June 2010. The Ed
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Core standards will signal this groupds belief that, f
producing internationalfpenchmarked standis that build toward college and career readiness by the time of high

graduation. On the recommendation of the Education Roundtable, the State Board will consider final adoption of theirst
July or August 2010. Importantly, key memberghd Education Roundtable and the State Board are familiar with the Co

Core Standards Initiative and hFastForwdrdplamonstr ated t heir

Key Activities, Timeline and Responsible Parties

Early 2010: Common Core standasdinalized by consortium

Feb- June 2010 IDOE obtains public and expert input regarding Common Core standards
June 2010: Education Roundtable approves Common Core standards

July-Aug 2010 State Board approves Common Core standards

(B)(2) Developingand implementing common, higlguality assessment4.0 points)

The extent to which the State has demonstrated its commitment to improving the quality of its assessments, e{adesated by
forth in Appendi x B) the SSttataséhdéts participation in a co

(i) 1s working toward jointly developing and implementing common -bigtlity assessments (as defined in this notice) alignec
with the consor t-l2staaads (e dafmednn this @dtice)pdnd K

(if) Includes a significahnumber of States.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachliredats sha
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrated the Statec c e s s |
criterion. The narrative and attachments may also include any additional information the State believes will be helgaful to p
reviewers. For attachments included in the Appendix, note in the narrative the location wherectimaextta can be found.

Evidence for (B)(2):
e A copy of the Memorandum of Agreement, executed by the State, showing that it is part of a consortium that inten
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develophigqpual ity assessments (as defi ned imonsethfiK standards; or
documentation that the Stateds consortium has appl:i
Assessment Program (to be described i n a deuebopandadepn t
common, higkguality assessments (as defined in this notice).

e The number of States participating in the assessment consortium and the list of these States.

Recommended maximum response length: One page

(B)(2) i Due to the length of dmments requested by the applicatioh, exidencerequestedfor this ction isincluded as
Appendices B through B8. Indiana is an active member of tAéstate college and career readiness consortiurbylekchieve,
Inc., the 36state Balanced Assasent Consortium organized by the Council of Chief State School Officers, and the segtaiie
ARace to the ssesspenCOrsonium hed By the Florida Department of EducatiolDOE has entered int

memoranda of understanding to demonstratengoing commitment to partner with these states.

The Race to the Top Common Assessment Consortium stedes a vision foa system oEommon assessments tliat measures
the full depth, breadth and rigor of the Common Core standéjiss balancedd include formative, interim and summati
assessmentg3) will be operational in three years, by the 2412 school year; an@4) is scalable across the full range

consortium states.

This consortium will develop internationalbenchmarked comma@ummativeassessments which (1) have a common definitio
proficiency; (2) measure and report a clear, gitaggrade progression towards college and career readiness; (3) include va
and stable measures of annual gains in achievement for eaehtsii4d have defensible measurement qualities which allow
use in accountability and teacher effectiveness systems; (5) are built upon technology systems for efficiency of dk
scoring; (6) are cost efficient, particularly in terms ofgming administration costs; (7) will provide verified student results wi

two weeks of administration; and (8) incorporate significant innovations in test item quality within three years.
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By taking an active role in this consortium, IDOE will encouragtestto adopt several of the best practices currently embedc
I ndi anads assiessment processes
¢ In 1996, Indiana pioneered a high stakes state assessment that combined both multiple choice and constructg
(essay and short answer) items intoragil e content area scor e. | ndi a f6ad
30% of the available raw score points coming from constructed response items. IDOE will advocate that
assessments include the appropriate mix of item types and pasticul y use i nnovative it
deeper mastery and understanding of the compl ex ski
e During the 20089 school year, IDOE transitioned from a fall to a spring exam which is administered in twoisse
essay and short answer questions are administered in March, while multiple choice questions are administered in
benefit of this structure, results are returned within approximately a week of the May exam. This rapid turnaroun
dual benefit of driving appropriate instruction, including any necessary remediation for the student and provid
quickly enough to influence employment decisions for teachers and school leaders. As such, this structure cou

the national modédbr effective assessmentnd we will strongly encourage the consortium to adopt this model.

Common assessments across state boundaries are not a new concept for Indiana, a size wiechf the five original Americg
Diploma Projec{ ADP0O ¥tates and was one of the founding states in the ADP Algebra Il assessment consortium. Indiana
played a | eadership role in devel opment -Scdle Asdesmerit®mgamn
Based on these experiences, IDfDHEy understands the difficulties inherent in developing common assessments, but more

appreciates the significant benefits that can result.

Key Activities, Timeline and Responsible Parties

January 2010 Indiana signs MOWto participate inlie RttT Common Assessment Consortitine College and Career

Readiness Consortium, and the Balanced Assessment Consortium
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Reform Plan Criteria

(B)(3) Supporting the transition to enhanced standards and higinality assessmen{&0 points)

The extento which the State, in collaboration with its participating LEAs (as defined in this notice), hasquiailitly plan for
supporting a statewide transition to and implementation of internationally benchmark2dtandards that build toward college
and areer readiness by the time of high school graduation, andduglity assessments (as defined in this notice) tied to thes
standards. State or LEA activities might, for example, include: developing a rollout plan for the standards togethlefthitbiral
supporting components; in cooperation with the Stateos
college entrance requirements with the new standards and assessments; developing or acquiring, disseminating, anohgn
high-quality instructional materials and assessments (including, for example, formative and interim assessments (both as
this notice)); developing or acquiring and delivering higinrality professional development to support the transitomew
standards and assessments; and engaging in other strategies that translate the standards and information from assessmg¢
classroom practice for all students, including higged students (as defined in this notice).

The State shall provide ifgan for this criterion in the text box below. The plan should include, at a minimum, the goals, acti
timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII, Applicatio
Requirements (e), fdurther detail). Any supporting evidence the State believes will be helpful to peer reviewers must be de
and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the hacatio
the attachmets can be found.

Recommended maximum response length: Eight pages

(B)(3) T Adoption of highquality, internationallypenchmarked Common Core standards is an essential ingredient to reforn
iIs merely a starting point. Perhaps no one knows better Indiana policymakers what can happen if these standards &
i ntegrated into the fiber of c¢classroom | earning. Wienit
achievement has not followed suit. Accordingly, IDOEex¢remely committed to itstrategy, outlined in Section (A)(1)(ipf
providing effective supports to teachers and building leaders by developing and implementinguahigiplan to breathe life int
the Common Core standaraisd therebyransform Haosier classrooms.
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IDOE has already engaged witls partnert he | ndi ana Commi ssi €HEO fto beginHplagnme for thi
deliberate alignment of high school exit criteria and college entrance requirements with the Common Core atahdardsor
assessments, so collegad careeready expectations are consistently articulated across-#espectrum. This collaboration
essential, as the true test of the efficacy of the Common Core standards will be the feedback provided droedumsgtion
regarding how many students require remediationrewd manysuccessfully complete their coursework. IDOE will finish t
work prior to embarking on its rollout plan, so it may communicate this alignment to LEAs as a way of heightemnugpttaence

of the Common Core standards.

Transition to Common Core Standards The same principles that support the need for common standards and for c
assessments underlie this plan. For too long, the education community has believed that thenfalsdaf mathematics

reading are somehow different across a state line or in a neighboring school district, when in fact, the only way dtuelent
know whether they have arrived is if states, higher education institutions and LEAs have aistiarsthnding of the destinatig
Just as fifty states need not establish standards for college and career success, the nifreEAantBroughout Indiana need n

duplicate efforts by developing their own roadmap and related tools to reach this goal.

Comprehensive Toolkit To support LEAs transitioning to the Common Core, IDOE will build a robust toolkit ofduglity
materials that form the bridge between the Common Core standards and common assessments. In creating these tool
fully exploit the benefits of its participation in the Common Core by recognizing that state boundaries are no longer m
when it comes to materials developmefDOE plans to coordinate witbther states to develapstructional resources and ot
as®tsbased orthe Common Core standards. Likewise, IDOE will work with these states to develop the support material
for teachers and administrators to effectively I mpl e

responsibilityr egar di ng rol |l out of these standards to I ndianad
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partner states.

The first step in constructing a common toolkit is to establish a platform for introducing the Common Core stand
classrooms. To that end, IDOE willdevelopa researcibased scope and sequerfta each subject area and grade Igvel
alignment with theCommon CorestandardsTo ensure buyn from the ground udDOE will engage a representative team ef K
teacherdo participate in the development of the scope and sequence, in much the way that teachers currently partici

development of new standards and assessments in Indiana.

The scope and sequence will be distributed to all Indiana teachers and adtomsisand will serve as a valuable resource
teachers as they develop instructional plans based on the new staaddréor schools and LEAs as they select approp
instructional materials. In practice, this resource will aid teachers in deteimginvhere their students are along the learr

continuum in relation to where they should be in preparatioodiormon assessments

Similarly, IDOE will, individually or through a mukstate collaborativedevelop curriculum maps to be shared withladliana
teachers and administrators. The maps will be developed for each subject area and grade level @mglisinganguage
L e ar nkELL &, Sgecial Education and High Ability) and in alignment with the scope and seqaadc€ommon Cor
standards.Mapping identifies clearly for teachers what student mastery of a specific skill looks like on paper or in p
Mapping also helps teachers coordinate opportunities for quality interdisciplinary learning and provides an integrateof
studen learning. And because purposeful plannimgya metric ofteacher effectivenesss described in Section (D)(2)(iithe
mapping will provide necessary fint support to teacherbelpng to set teachers up for success in the classréaain, IDOE

will ensure that teachers play a meaningful role in the development of these resources.

Finally, IDOE will convene grofessional cabinet of top teachers, as set forth in Section (D)(2i{igain insight into wha

additional guides and other materialsulebbe useful to bring the standards, along with the scope and sequence and cu
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maps, into Indiana classrooms. Based on the feedback gleaned through this session, IDOE will develop, or contr

development of, additional resources.

IDOE does not wish to curb the innovation that will inevitably occur if LEAs are left to discover their own methods of incayy
the Common Core standards into classroom learning, but history would suggest that some LEAs will take less initiatnezs
in this regard for a variety of reasons. Accordingly, the assets in the common toolkit will provide guardrails to ensiir
schools have access to an exemplary roadmap to guide them from the Common Core standards to the common 4
Additiona | | vy, LEAs wi |l | be encouraged to share successful
described irSection(A)(2)(i)(b)).

Rollout Plan- Following development of the toolkitDOE will develop and deliver comprehensiyeb-embeddedind ongoing
professional development to provide optimal support to teachers and administrgtoducing them to the Common Cg
standards as well as the related scope and sequence and curriculum mapsoféRsispal developmenmtill be designed first anc
foremost for teachers of mathematics and English/language arts, but it will also include a module for teachers of othénat
provide ways to leverage the Common Core standards into their subject area of exJdmss&ainingwill be delivered via
technological means convenient for teachers including WebEx trainings and video mdidtriesited through the Learnir

Connection.

IDOE will also build on existing partnerships with institutions of higher education (&if) &d foge new relationships early
this process so those partners may begin integrating this professional development into college and university clagspoen
service teachersIDOE expects that these institutions will take a leadership role in thesgrohal development of both new &

existing teachers, in accordance with guidance from IDOE.

I n the past, | DOE has taken a AField of DreamsadlDa@pipvested
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in these resources and assurtteat people would use them. In practice, however, too often these resources began gathe
the moment that they were completdd.part, this problem will be addressed through the robust involvement of classroom t¢
throughout the developmeptocess.Given the magnitude of the challenge at hand and the urgency with which it must be

Hoosier students to achieM®OE has also built in several mechanisms to ensure utilization

All resources will be available in, and professional develept will be delivered through, the Learning Connectidihe
Learning Connection is a newtieveloped online portal, available at no cost to all Indiana educdtgeovides data tool
and resources for school improvement. Educators have acces#abtdaghing and learning content, curriculum deg
and professional collaborationdis Its interactive format allows educators to share best practices in hard copies
webcamandyvideo, in addition to professional networkinfylany sdools are arrently using the Learning Connectitm
integratelesson plans, curriculum, standards gnalde books Once schools enroll in the Learning Connection, additi
features become available for their staff, including teacher and administrator acceswitodittal student leve
achievement datand reporting capabilitiegs well as parent and student access to classroom assignments, gra
historical performance.

Indiana is one of a few states to develop a statewidelifo®lthe Learning Conneicin, that gives a full team of educatg
completeaccess to a broad spectrum of both formative and summative data. This tool is not simply a websiterhd
conduit for statewide access to dridatapowereddecisionmakingand instructional improveents. The IDOE does n
see the Learning Connection as its own initiative, but ratkartool to be leveraged to improve departmental priorities
thus student learning and performanc8chools in allParticipating LEAs will enroll in the Learning dhinection as ¢
condition of their participation in thEast Forwardplan. Likewise, IDOE will leverage its state accountability systen
require those schools falling into tleevest twocategories of the Indiana accountability regifaescribed in Sean (E)(1))
to enroll in the Learning Connection, regardless of their RttT status.

IDOE will alsorecognizel ndi anads teachewhshazebdc @amdeni hCs mman ¢ G&Co &
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IDOE will report annually thoseducatorsvho have received CCC designation and provide a public report that detail
number and percentages of CCC teachers and administrators in each school building. Certificagiquingtiéachers an
other instructional leader® be assessed on their understandingmd preparedness to implement the Common
standards. Because professional development must be supported at the building level to be effective, IDs2Ehey
reporting mechanism to strongly encourage schools to employdeSignated educatoamd wil track the impact of this

certification on student achievement.

Transition to Common AssessmentsStates participating in the Race to the Top Common Assessment Consortiur

committed that summative assessments will be operational by thel3Ghobyear.

While there is an inevitable lag between the adoption of Common Core standards and related assessments, IDOE willtp
interim steps on a parallel path. Indiana is fortunate to already have in place a system of aligned diagnostntastes
provides real time information to classroom teachers and instructional leaders on student skill mastery. In fact, ltharfast
state in the nation to provide a system e8 idiagnostic assessments, as is described in more deSaition (C)(3). As a result of
state support for the deployment of Wireless Generation tools in grademndAcuity tools in grades -8, approximately 50% @
schools have adopted these products. By the end of 2012, they will be available in 100% oftindialsa

Accordingly, Indiana is welpositioned to expand the use of these tools in support of both the common standards and ass
Real igning these diagnostic assessments to the t€anduniogthe
201011 school year.

Additionally, in 2009, IDOE, in partnership with Learning Point Associates, pursued and won an Institute of Educatios
grant to conduct a threeear st udy of t he effect i vendagnssticdonlsl Theadsults of ti

research will allow IDOE to more fully articulate diagnostic and summative assessments with effective instructional farg
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deliver the Common Core standards. IDOE will continue to engage validity studiesdjpsting its diagnostic assessment

make certain that they are demonstrated to be predictive of the common assessments.

Indiana is deeply committed to common assessments that will ensure students reach the right goals and thatsivitleadt
achievementto be truly comparable across states. However, IDOE cannot wait until the development of common asse;
complete to begin to measure student progress against the Common Core standards. In collaboration with partnerrsdatg
urgertly exploring ways to supplement and bridge its current assessments to the measurement of the Common Core star
wor k of analyzing the gap between Indianads current &t
tests. This process will map current items that align to the Common Core and add any additional items needed to proc
that, for the short term, wil/ all ow measur ement o0 fement
of growth, while at the same time beginning to provide students, teachers and schools with valuable data regarding m&a

Common Core.

Finally, even prior to the release of common assessments, Indiana will begin to educate the public abupbtteice. To th
extent that their report card publication schedule will perRatticipating LEAswill be required toreport course and assessm
grades side by side on studentoés grade c ar dic wil stempghe tide o

grade inflation and help to build parental awareness of the value of standard assessments.

Key Activities, Timeline and Responsible Parties

Augi Oct 2010 IDOE develops scope and sequence for Common Core standards

Nov 2010° Apr 2011 IDOE develops curriculum maps aligned to Common Core standards
May T July 2011 IDOE develops professional development and certification process

May 2011 Participating LEAs integrate student assessment with student report card
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Aug 2011 IDOE releases toolkit and teachers may become CCC
Aug 2011 Teacher preparation programs begin to integrate Common Core standards
Aug 2010° Dec 2013 IDOE alignscurrentsummative and diagnostic blueprints to Common Core standards
Aug 2012 May 2013 IDOE administers first common summative assessments
T e wm> N N M N M N M
Performance Measures 8282 | 22| 23| 23|23
Performance measures for this criterion are optional. If the State wishes to include 3:— =1 ’“5’ e 90; 90; 90;
performance measures, please enter them as rows in this table and, for each measy 3 52 9 < < <
provide amual targets in the columns provided. o " N o o S
= 5 = o &
8 —
Percentagef Common Core Certified Teachers/Instructional Leatteassessksubjects 0% 25% | 75% | 90% | 95%
and grades

(C) Data Systems to Support Instruction(47 total points)

State Reform Conditions Criteria

(C)(2) Fully implementing a statewide longitudinal data systé2d pointsi 2 points per America COMPETES element)

The extent to which the State has a statewide longitudinal data system that includes all of the America COMPETES Acag
defined in this notice).

In the text box below, the State shall describe which elements of the America COMPETES Aoe(hmdkis notice) are
currently included in its statewide longitudinal data system.

Evidence:
e Documentation for each of the America COMPETES Act
statewide longitudinal data system.
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Recommended maximum response length: Two pages

(CO)(@) 7 1: A unique statewide identifief100% completg: IDOE currently has a uniqueprotectedstudent identifier. Thg

identifier, called the Student Test Numb&8TNO) allows for longitudinal trackingfoa student throughouheir K-12 career In

partnership with CHE, IDOE is incorpoiag this number into student information systems of public universities and colleges

2: Studentlevel enrollment, demographic, and program participatid@0% completd: Using its STN application center, IDC

collects data on studetdvel enrollment, demographics, and program participdean Title |, SpecialEducation)

3: Studentlevel information about the points at which students exit, transfer in/out, or corRaléteducation program{d00%

complete: IDOE collects studerkvel information about studenexiting, entering, transferring, and dpipg out for K-12
systems through its STN application center. Using the STN, these data can be matched again3iNothetia,Ssuch a|
demographics and program participatidDOE has piloted data matching with higher education and plans to continue tc

students into postecondary education and provide feedback reports (see #4).

4: Capacity to communicate with high education data systenist00% completg: IDOE is working with higher education {

identify the same studetdvel data it collects for KL2 students who haventeredpostsecondary educatiof-rom a technical

perspective, IDOE is currently ready to fuilgplement this data collaboration and expéctsll during the 201611 school year.

5: A data audit system assessing data gquality, validity and reliaflliif§% completg: | DOE 6 s current d

includes error checks and data validatiop®n submission. Error checks include crbskl error checking and cros®llection

validations. The system also provides postection summary and exception reports at the student, school and district level.

6: Yearly test records of individual stemts(100% completq: IDOE has yearly test records of individual students connected {

STN. Test records include ISTEP+AS Links (I ndianads | anguage proficien
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for specialneedsstudents who doot take ISTEP¥; and Endof-Course Assessments.

7: Information on students not tested by grade and sufdje686 completgd: IDOE collects information on students not tested

has recently expaedthe number ofeasongitedfor a studennot being testednd validatd this information with its assessme

database.

8: A teacher identifier system with the ability to match teachers to stuflemsogress: Indiana has a teacher identifier andn

the process olinking teachers to student®OE will collect course completion data tied to teachers (uaigghool Personne
N u mb eSPNO J)af the end of the 20080 school year. The SPN also allows IDOE to tie teachers to the insstatiamich they
received their educatipticensure and certificatiprdemographic variablesnd staff position informationThis element will bg

fully implementedoy the 201611 school year.

IDOE will updateits antiqguated teacher licensing software solution to interface with other data information systems. Thisli

flexibility will allow for a more rapid and accurate match between teacher licensing credentials to student information.

9: Student level transcript information, including information on courses completed and gradedieapnegiress): IDOE will

begincollecting course completion data using its STN application center at the #0603 10 school year This will be a pilot
project to collect information at the student level on courses taken, grades and credits earned, and whether courses

administered for dual credit (as well as whether dual credit was actually earned).

To fully implement this element in 2041, Indiana has requested fundihgoughthe ARRA SLDS grant.With SLDS or RttT
funds,Indiana will expand its-¢ranscript initative and create a transcript repository (as well as facilitate automated studen
exchange). From the transcript repository, IDOE will be able to generate reports on dalinsg patterns, the impact of tho

patterns on college success, whethadants are being required to take remedial courses in theisgomtdary institutions, an
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diploma audit reports.

10: Studentlevel college readiness test scof#80% completg: IDOE currently receives studeldvel AP, SAT, and ACT scorg

and has reently amended its agreement with College Board to receive stiedehPSAT scores. Studeladvel college readines

test scores are matched to ST Bllowing further comparisons with state test scores, demographics, and program participatic

11: Information reqgarding the extent to which students transition successfully from secondary schootsdogmukstry educatiot

including whether students enroll in remedial courseviioriprogress: As noted in elemerfour, IDOE iscollaboratingwith CHE

to track K-12 students into collegeAlthough IDOE has not dee that matching on a large sgdtehas been done withsabset of

students.The enhancements planned under the SLDS grant application, as set forth above, will also inform this element.

12: Other information determined necessary to address alignment and adequate preparation for successongest educatio
(in progress: IDOE isapatrticipant in the IndianaWofkor c e and Ed uc awlb o projett.dWId, cuBemisftindech
by a LuminaFoundation poject grant, is designed as a repository for match20 Bata, allowing for reports and other tools

answer key policy questions. | WI'S was initial IRDWDO)roehause
workforce data. DWD then began working with CHE to match higher education dataausing t u d e raltoWirg forStise
creation ofseveral custom reports that have provided CHE with early insight into the performance of its higher education s
the workorce. IDOE willshae Career and Technical Educatidatawith DWD, allowing for matches with workforce deaa well
aswith higher education data already present in the system. The final goal is to identify the best practice for matching 20
data €ollected using STNather tharSSN) with higher education and workforce data. As one potential soluti@®@0809 CHE
began requiring public institutions of higher education to thédSTNto data reportingAs mentioned earlielDOE and CHEare
currertly piloting a match of the2008-09 higher education data with-K2 data. IDOE, DWD, and CHE are also examini

additional best practices for matching on a variety of variables to libR End workforce data.
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Reform Plan Criteria

(C)(2) Accessing andsing State dat#5 points)

The extent to which the State hasakighal i ty plan to ensure that data from
accessible to, and used to inform and engage, as appropriate, key stakeholders (e.g., patents, stachers, principals, LEA
leaders, community members, unions, researchers, and policymakers); and that the data supporntkaaesim the continuous
improvement of efforts in such areas as policy, instruction, operations, management, refocatien, and overall effectiveness

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a miimoats,th

activities, timelines, and responsible parties (see Application Instructiorsctin® XlI, Application Requirements (e), for furthe
detail). Any supporting evidence the State believes will be helpful to peer reviewers must be described and, wheradieldedr
in the Appendix. For attachments included in the Appendix, note inarrative the location where the attachments can be foui

Recommended maximum response length: Two pages
(C)(2)7 As a cornerstone dfastForward, dat a produced by I ndianads comprehen

easily accessibléo and usable by teachers, school and district administrators, policymakers, researchers, students, p

community members to inform decisions regarding instruction, operations, management, resource allocation and public p

A large quantity ofaggregated (noeidentifiable) data iglreadya v ai | abl e on | DOE owebsit tohtlkeménerd
public. Users can query school and disthestel variables, such as enroliment, graduation cohort rates, demographics, ass
results (intuding AP, ACT, SAT, and ISTEP+), instructional time, average teacher experience and student/teachdD@IEC
will continue to make this highuality data available tall stakeholders and will augment it with data resulting f
implementation of tls Fast Forwardplan. Specifically, IDOEwill make performance against all RttT metrics broadly avail

and easily accessible via the wellt will also mirror the content available on the Learning Connection (as set forth b

presenting such datathe aggregate.

® Successful applicants that receive Race to the Top grant awards will need to comply with the Family Educational RigrasyAdtRFERPA)jncluding
34 CFR Part 99, as well as State and local requirements regarding privacy.
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To increase the availability of eslemand, high quality data, IDOEcavedfederal SLDS fund$o implement an automated, re
time data exchange systerA. major initiative of this grant was the creation of the Learning Connection (dedcnlgreater deta
in Section (B)(3))Among its other functionshe Learning Connection will serve asfa@hectronicb a ¢ k pfa studénts statewid
i aportfolioofeach i ndivi dual student 6s as s es s me rgtandotkes aeleménss that ev
assi st the studentds teachers and cou-ixcarkeorresg airnd| iersst r(

mobility within the State

Currently, ISTEP+ data from 2005 to present are available to edscg@arents, and other stakeholders through the Lea
Connection In 2010, the Learning Connection will offer ISTAR, Wireless Generation (Grae®s Acuity (Grades 3), End of
Course Assessment, and demographic ddétathe coming years, the Leamg Connection will be further expanded to incly
electronic individualized education plans, teacher and principal evaluation results,-ldgélicissessment data (such as NW
Terra Nova, etc.), postecondary feedback data (e.g., college enrollnpansistence, courdaking patterns, required remediatic
etc.) and other data sets that have been identified as useful by semuthgrrincipals.| DOE wi | | al so -esk
indicator tool, which identifies students on a trajectory towahapping outby usng additional longitudinal data available in t

Learning Connection.

IDOE recognizes the need dffer targeted professional developméntall of its schoolsegardingusing the Learning Connectio
as well as training on using tdain classrooms and schools in a systematic way to inform teaching practices. Having acce
data and using the data are two different measures of success. Consequently, statewide professional developmenediihk
the form of WebEXx traiimg and videos beginning this spring. Additionally, IDOE will develop targeted professional develd
for I ndianads | owest performing schools (bottom 5 %eawmihg

Connection and iteols in these schools. In conjunction with a focus on statewide professional development, IDOE will re
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public websiteto include data definitions, more frequently updated data, additional report querying tools, and ag

postsecondary feedbk reports.

Additional details regarding how Indiana will use data to improve instruction and closghibeesment gap can be falim Section

(©)(3).

Key Activities, Timeline and Responsible Parties

June 2010 Dec2010:
June 2010 May 2011
June 2010 May 2013:
Aug 2010 June 2012:
May 20117 June 2012:
May 20117 June 2012
June 2014 May 2013

IDOE enhances theearning Conection

IDOE and stakeholders identifdditional data sets and create new reports in Learning Connecti
IDOE revamps public website

IDOE provides professional development to schools omnieg Connection

IDOE enhances atsk tool in Learning Connection

IDOE builds data analysis tools and reports in Learning Connection

IDOE includes possecondary data in Learning Connection

T QWX | MM | Nm N M N M
Performance Measures s 22| 83| g3| 23| 22
Performance measures for this criterion are optional. If the State wishes to includtés S 95’ th th 9(/; 9(/;
performance measures, please enter them as rows in this table and, for each meg 3 58 < < < <
provide annual targets in the columns provided. -0 S S o o

5@ o o Mo &
8 —
Percentagef Indiana teachers enrolled in the Learning Connection 2% 90% | 95% | 100% | 100%
Percentagef Indiana schools enrolled the Learning Connection 33% | 90% | 95% | 100% | 100%
Utilization rate of the Learning Connection (measured by the % of enrolled educal 25% | 40% | 60% | 70% | 80%
meeting | DOEG6s def)inition of an act.i
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(C)(3) Using data to improve instructiol8 poirts)
The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), hagaahtgiplan t@

(i) Increase the acquisition, adoption, and use of local instructional improvement systems (as defined inghihaiopiovide
teachers, principals, and administrators with the information and resources they need to inform and improve their iatructior
practices, decisiomaking, and overall effectiveness;

(i) Support participating LEAs (as defined in thigine) and schools that are using instructional improvement systems (as defi
this notice) in providing effective professional development to teachers, principals and administrators on how to ystdinssars
the resulting data to support continusinstructional improvement; and

(iif) Make the data from instructional improvement systems (as defined in this notice), together with statewide lordgptadinal
system data, available and accessible to researchers so that they have detailed ifiorrtlatwhich to evaluate the effectiveness
instructional materials, strategies, and approaches for educating different types of students (e.g., students witasjiEaigjlish
language learners, students whose achievement is well below or aboedeyral).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a mieigoats,th
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application IngtrucSeation XlI,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to pees reust\e
described and, where relevant, included in the Appendix. For attachments included in the Appenthig, looaition where the
attachment can be found.

Recommended maximum response length: Five pages

(©)@B)() 7 A number of schools and districts across the state have seen substantial improvements in student learning as
effective datgpoweredpractices. Teachers and leaders in these schools have found that the intelligent and pervasive use
markedly improve instructional interventions for students. As a foundation for the other reforms outlinedrasttiierwardplan
and as a ke part of the strategy set forth in Section (A)(3)(POE will provide all LEAs with effective supportd¢o shift the

paradigmi from one that emphasizes process and delivery of instruction to one that is relentless and unapologetic about
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resuls. This shift is a fundamental one and of paramount importance for Indiana to reach its goal of giving all stuq

opportunity to graduate from high school both college and career ready.

The first step is to ensure that educators can identify teegihrs and weaknesses of individual students through the use of for
assessments and other instructionadlgvant data that is available in real time. Indiana has dkader in the development and U
of diagnostic assessments and was thediege to provide a complete &system of diagnostids teachers statewiddDOE and the
State Board recognized that while ISTEP+ is a critical Siglkes tesand its results are available in a timely fashithe testis
summative anchot designed tgrovideteachers and leaders on the ground \thlh dataand tools they neetb dramatically raise
student achievement Following a rigorous evaluation process, IDOE partnered with Wireless Generation (gré&jeant

CTB/McGraw Hill (grades ®8) to provide the diagnostic tools to meet this need

Indianais currently in year two of a fowrear statewide adoption plan for these instructional improvement sysiéemasly half of the
stateds school s have aToreaehdaygoahal d0p%deption and dwslc upan the exésting assessr|
infrastructure, IDOE will us®ttT fundingto acceleratestatewide adoption of these systems and pawiterassessment vendors
devel op the next generati on GenkratichiZa gthioagmas taisce swimelnt alt

easily and immediately connect learning gaps to alternative instructional stratgpieske informed decisions on next instructio
steps, differentiated at the student lewagld (3) track thessteps, evaluate their success, and prevent struggling students from
further behind.The currendiagnostics will be immediately aligned with the Common Core standards as desci@zstiom (B)(3),

and over time, they will beighly predictive ofstudent performance dhe common assessments described by that section.

Generation 2 technology wil!/l use a Ssmarter adaptive e
di agnostic) and kadwkdge addgkdistd endblg teachers dnel lreaderdto better understand the learning n

individual students. This new system will also leverdigelatest research @ognitive mapping and learning progressions as pa
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the intelligence driving its adaptivengine. Ratherthamr el yi ng on t he snapshot s thipsysiemiwd
aggregate information from ongoing assessments to produce a motion picture of student achievement, progressh.aAd a
result, teachers and leaders vio# able to see real timewheretheir students are in terms &howledge and skills (proficienc
versus mastery) and quickly make informed decisions that reflect student needs in the present. Moreover, Generatisitic®
will provide the capabity of tailoring interventions to individual students with a whole nevel of detail and deliberation, and

some cases make specific suggestions on instructional strategies.

IDOE will ensure that these systems are comprehensive and offer schoolsstaicts dhe flexibility they need to track stude
progress in a manner that best informs instructional deeisaking. The Generation 2system will support three modes
assessmeninterim/benchmark assessments, curricukmbedded formative assessnseaind teachegenerated quizzesseneration
2 assessments will be administered online, though scan and scoring capabilities will be available to the extent t
administration is challenging to schools.

The iterative development of Generation @ ¥ead to evefincreasing capabilities. Over time, the item bank will expand to ing
more complex item types and scans of student work samples will be included in the te@@E wi | | engage-
effective teachers and leaders, atédsed further inSection (D)(2)(iv),to study and evaluate test bank itenisis cabinet will alsg

consider the alignment of items (i.e. with content standards and instruction) to ensure reliability and validity.

Generation 2 will help teachers improveeir lesson planning decisioms response to the data providetlot only will the new
system design and manage different assessments bas eul),louf
it will also allow teachers to gup and regroup students based on instructional goals and desired outGameson planning time
as described isection (D)(5) will be an important tool to allow the necessary time for a teacher to take advantage of Gene

assessments, reflect thre results, and plan changes to instruction accordingly.
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This system will also assist teachers in focusing their remediation and enrichment efforts. System reports will aytqmatida
an item analysis, information on distracters, apdcific stategies fore-teaching. It will create custom tests for specific purpc
and allow for teachers to strategically allocate instructional time to provide attention to those students who arediedadd or

IDOE will use RttT funds to accelerate tievelopmentof the Generation 2 assessment system with schools that are alread
diagnostic assessments we&hile the original system continues to be adopted by remaining schools stat@micke.new function
are fully developed, all schools will ladble to easily update their systems with the new capabilii@SE will also expand adoptio
of these assessments to the high school,|evetrecomprehensive formative assessment systems are particular latRi@g will
work with Participating LEAs ¢ select optimal pilot sites for Generation 2 technolegy identify partners for technolog
development by June 2010. Development and piloting of the enhanced technologies will take place throughoul then2020141
12 school years with the goal trschools in alParticipating LEAs will be using Generation 2 technologies by the fall of 20@2all
LEAs will have transitioned from Generation 1 to Generation 2 by the end of12013

Enhanced technologies will make a powerful difference by admimmgtéests, automating their grading, and displaying dat
teachers and leaders in a timely way that makes strengths and weaknesses clear and next steps more obvious. IDQEand
provide an indispensable tool that gives schools the right plateided at the right time and in the right way. The utility will co
from (1) ease of use, (2) the flexibility of the enhanced tool, (3) the comprehensiveness (breadth and depth) of tle @ed (4§
the ongoing support that will be providetkscibed in further detail irBection (C)(3)(ii) If teachers and leaders are equipped
the right tools to constantly analyze what they do and adjust to get better, student learning will improve. By investi
development of the next generationasisessment technology, Indiana will equip schools to not only survive the ever rising

data and accountability, but indeed to thrive in it.

(C)(3)(ii) T IDOE will issue a request for proposals and contract with a vendor(s) to provide compreheds¥kective professiong
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developmentegardinghow to use these system$he goas will be to ensure that teachers and leaders understand how to us
tools to improve student learning in their classrooms and schadighat thevendor(s)will be held accountable for ensuring th
success of all participants. Specifically, the selected vendor(s) will provide expert technical assistance to help edlicatoas
learn to do the following:

e Use hardware/software;

e Understand the studelavel longitudinal data made available through the Learning Connection;

e Use reports generated by the Generation 2 system;

¢ Connect instructional content for the purpose of finding new ways to instruct; and

e Help strategize about ways in which data may inform instruétioa given educator/student.

Mor eover, | DOEG6s vendor (s) wi l I-thggab traminglfer edqucatorbewhsw to analyze dat
and use it for benchmarking and evaluation, as well as differentiating and improving iasttadienefit student learningDOE will
partner with institutions of higher education and other organizations to deliver this professional development in twasiyg
statewide tranings will be provided via WdkEx, videos, and conferences. Secdadjeted professional development will be offe

t o | ndi a-achidviag sthoolge s t

Furthermore, Indiana will establish a data helpdesk to provide expert technical assistance to individual educatorseio
understand the data made availableuigh the Learning Connection and strategize about ways the data may inform instructi
given educator/studentOnce established, educators will be able to call or email the helpdesk at times convenient for them

guestions specific to their iasets.

With the statewide longitudinal data system and instructional improvement systems in place, IDOE will be able to etfeef
assessment data to determine where students in the state need the moHD®Elpwill then create or identify pressional
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development for teachers and principals, tailored to the concepts with which state students have the most Béfigutyervention
is crucial to ensuring that all students make at least one year of growth each academic year and are® gradacie from higl

school, ready for college and career success.

(C)(3)(iii) T Finally, IDOE will make appropriate data from instructional improvement systems, together with statewide long
data system data, available and easily accessibles¢éandhers.Through the Support and Accountability Office, ID@#I support
datadriven research to help key stakeholders make informed decisions in the continuous improvement of policy, in

operations, management, resource allocation and teactiéeader effectiveness.

Key Activities, Timeline and Responsible Parties

June 2010 IDOE and vendor select pilot sites for Generation 2 assessment system

June 2010 IDOE issues a proposal for statewide professional development for training ongitilaa
July 201012 IDOE and vendor develop and pilot Generation 2 assessment system

Aug 201012 IDOE and partners lead professional development on utilizing data to inform instruction

Sept 201Qlune 2011IDOE enlistsa cabinet of teachers to ate item banks for assessment using the Common Core standards

Jan 2011Dec 2013 IDOE and vendor complete the rollouteistingdiagnostic tests to all Indiasahool districts

Aug 2012May 2014: IDOE and vendor rollout Generation 2 assessment syateinelated professional developmeaotall
Participating LEAS
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QWX | MM N m N m N m
Performance Measures 8 g?.’i % = § S § 5 § = §
Performance measures for this criterion are optional. If the State wishes to include C’g 2o P P 0 P
performance measures, please enter them as rows in this table and, for each measy 23 5 S S S S
provide annual targets in the columns provided. 23 2 2 2 2
o
Percentage of LEAs utilizing Generation 1. 50% | 75% | 100%| N/A | N/A
Percentage of eligible schools from participating LEAs adopting Generation 2. N/A | 20% | 60% | 100%| 100%
pilot | pilot
Percentage of active users of Generation 2 technodsygidfined by IDOE N/A | N/A | 40% | 80% | 90%

Generation 1 will begin phasing out during@ Generation 2 pilot phase beginning in 2010 This tweschootyear pilot program
will ensure proper development for active use.

(D) Great Teachers and Leaderg138total points)

State Reform Conditions Criteria

(D)(1) Providing high-quality pathway for aspiring teachers and principal21 points)
The extent to which the State &as

(i) Legal, statutory, or regulatory provisions that allow alternative routes to certificdtismefined in this noticédr teachers
and principals, particularly routeshat allow for providers in addition to institutions of higher education;

(i) Alternative routes to certification (as defined in this notice) that are in use; and

(i) A process for monitoring, evaluating, and identifying areas of teacher and principal shortafge pneparing teachers and
principals to fill these areas of shortage.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachliredats sha
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include, at a minimum, the evidence listed below, ach ow each pi ece of evidence demo
criterion. The narrative and attachments may also include any additional information the State believes will be helgaful to p
reviewers. For attachments included in the Appenalite in the narrative the location where the attachments can be found.

Evidence for (D)(1)(i), regarding alternative routes to certification for both teachers and principals:

e A description of the Stateds a plevantlegallddcementsaimckiding mformatiar
on the el ements of the Statebés alternative routes (
notice).

Evidence for (D)(1)(ii), regarding alternative routes to certificationlfoth teachers and principals:
e A |list of the alternative certification programs (asp
defined in this notice), and for each:
o The elements of the program (as described in the altemroutes to certification definition in this notice).
o The number of teachers and principals that successfully completed each program in the previous academic
0 The total number of teachers and principals certified statewide in the previous acaeami

Recommended maximum response length: Two pages

(D)(1) 7 Consistent with redefining the role of the State (as describ®ddtion (A)(1)()))| DOE6és t heory of
increasing the quantity, quality, and reach of highly effecawnd effective teachers and leaders involves a clear;phvaged
approach.Specifically, IDOE willdo the following
1. Prevent ineffective teachers and leaders from receitheg initial five-y e a r , proficient pr a
granted boad educator licensing authority under state statute and will use this authority to prevent ineffective €

from receiving their proficiency license. Additional details are describ8edtion (D)R).

2. Increase the pipeline of talented teachexd principals to support LEAs in filling existing shortages in high needs sc
and any void leftbythE ai | ur e t o gr ant licgnses dsidescrileed above. rBaildingiard iexpaneing &
capital supply is a role that the State canddterently; the State can facilitate the infrastructure of supply by levera

economies of scakendnational relationships.
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3. Ensure LEAs have the ease of flexible access toCGhmmon Core standards and thext generation of formativ
assessment toolas described iGections (B)(3) an@C)(3). Thesehigh-quality materials anénhanced technology systel
wilarmt eachers and | eaders with the information they
student performance and dlog the achievement gap. IDOE wéhcourage EAs to act on this data by shining a spotli

on student, teacher, and principal performance.

Participating LEAs will factor considerably into this approalstt any inability to act on their part will notogt Indiana from
making the reforms necessary to ensure a great teacher in every classroom and an outstanding leader in every sclsb
action can be implemented without RttT funding. The second and third would also occur without federatlomiiginsRttT fundg

would serve to significantly accelerate the pace and progress.

| DOE6s confidence in accomplishing these actions ref]l
instructional leadership (of both teachers amiticipals) in a way that many states cannot. As the centerpiece of increas
scope, scale, and caliber of instructional leadership inFtde$ Forwardplan, these actions guide many of the initiatives desci

i n this portioaonof the Stateds applic

(D)(2)(i) T The key statutory provision that allows for alternative routes to certification is laid out in-B8-£20 Specifically,
I ndi anads TransTiTo)omeigoi Temeht nguaéfiestabl i shed gtprofessioh af
competent professi onal sAstheapplicaten rdgsests a listiagrof the lelanments oé each alternative
available in the state,lst of all TtT programs are listed Wppendix D1, dong with the numbersfg@rogram graduates duririge

200809 academic year.

Since January 2009, Indiana has worked in earnest to put alternate routes to certification, both for teachers andagpriani
even playing field with traditional programs. These efforts refleetdtrong belief that alternative routes are among the
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promising strategies for expanding the pipeline of talented teachers and leaders, particularly for subject shortagehmyieal
needs schools. Recent initiatives within the state to dramgtreérm teacher and administrator licensing bode well in threeg
areas: (1) minimizing barriers to entry, (2) ensuring high quality candidates, and (3) encouraging growth and inndwoag
details about these areasn d | n dT lawncanbbe foult in Appendix D2 which provides a full explanation of the statut(

provisions that govern Indianads alternative routes to

Indiana is committed to creating a system that provides higldyified, nontraditional candidates with the flextyiland suppor
needed to teach i n oJduly20e9alDdOElIbagdn workiagdrih the dndiana Prefessional Standards |
( PSR ) which has authority to promulgate rul es 10 adopat hes
regulations that allow the PS® approve online and alternative providers. As a result, IPp@iposed sweeping rule chang
which were adopted by the PSB in January of 2010 and are slated to go into effect July 31, 2010. Tdesarehtdre first step
creating alternative routes for licensing in Indiana through a divgoaipof providers. (For highlights of the new regulations, g
Appendix BD3.) IDOE will bring all alternative routes providers interested in preparing hadtaachers before the PSB in

coming year.

(D)(1)(ii) 7 Indiana has teacher shortages across the state in certain subjects like science and mathematics, asSaudtiioe:
(D)(2)(iii), and creative solutions are necessary in order to tackle giustages, as outlined 8ection (D)(3). As described ir]
Section (A)(3),Indiana is currently home to three very higinality national alternative routes to certification mod&lA, TNTP
in the form of the Indianapolis Teaching FelloviF 6 ,)andWilson. Each of these programs has chosen partner institution
higher education to award credit that leads to full teacher certific&ewrause Indiana seeks to expand these programs thiosi(

Fast Forwardplan, more information about each prograppears il\ppendix D4.

| DOE is also in the process of establishing mul ti pdroand

efforts. Because Indiana is requesting RttT funds to implement or expand these programsadiftiails about each of t

59|Page



pathways can be found Appendix D5.

All of these pathways will provide structured, supervised support to participants. This incluéesbetded training, intena
mentoring, and time to observe and shadow seasoned experts. Notably, the programs at IU and Notre Dame W
nontraditional candidates an opportunity to earn an executive MBA with a focus on school leadership. Graduates ofrémes

will commit to leading high needs schools and closing the achievement gap.

(D)(2)(iii) T Teacher shortage areas are identified primarily through data showing how many emergency teaching permits
each year by IDOE. A school may hire a teacher on angemey permit only when it cannot find a higigyalified teacher

Indiana_University Executive MBA for Turnaround Leadership: A unique partnership between the Kelley Schoo

Business, Indiana University Graduate School of Education, TFA, and ID&xdtatiolish a pathway to school leadership.
Indianapolis Principals Fellowshig: A collaboration of Columbia Teachers College, TFA, and Indianapolis Public Sc
(IS0 ) t o p r-toaekipatheto sehodl laasigrship within IPS.

The Charter School Entregeneur Fellowship: A charter school incubator to be launched by IDOE and The Mind T

an innovative education neprofit, to provide high quality new charter schools in higied urban and rural districts acre¢
the state.

Notre Dame Educational Leaderkip Program: Supported by The Kern Family Foundation, an innovative approa

transformative education leadership that seeks to attract entrepreneurial individuals to redefine what is possible
school setting.

Turnaround Leaders Academy U.S.Secr et ary of Education Arne Duncan

to find 5,000 hige ner gy, hero principals to take over strug
Leaders Academy will identify, recruit, train andvdp transformational leaders who will focus on the challeng

turning around ourfachigvingdclmwolss chronically | ow
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Additionally, a school may hire a candidate who is currently taking part in a TtT program to fill a shortage positiorr.

shortage areas are ratified each year by the State Board.

Begnning in 2009, the State Board voted that shortage areas were to be determined by local circumstances; any tin
cannot identify a highkgualified teacher to fill a vacancy, it has an official shortage and may hire a teacher under an en
permit. The content areas in shortest supply in Indiana are consistent with those around the country: science, matlee

special education. This information is publicly reported annudlijn e St at eds current short-ag

Indiana does not have a shortage of principals. There are 14,090 people licensed as principals in Indiana, compatedofi
approximately 1,85@ c hool s st atewide. A 2007 study titl ed f Lmsoakve
Licensure and Masterds Degree Programs in Indianaodo su
education graduate far more candidates than necessary, particularly given the sharp rise in principal program gradaat
2001and2005 (18.2%) and the minimal increase in scHee¢l administrative positions available (less than a 5% increase).
to overproduction, only approximately 50% of administrators in Indiana find positions within five years of becomiregl
IDOE is less concerned about the overabundance of leaders, but rather, the quality and effectiveness of human capita
the State able andilling to lead struggling and failing schools. This provides Indiana with an avenue to work withssoh
education to increase the standards and rigor of the programs so they produce fewer, yet more qualified, school asln
Teacher shortage goals and plans for meeting shortage area goals are required of each Institution of Higher Edt)casiqrax
of its Title Il reporting. The 200910 goals and plans will be reported for the first time in April 2010. Shortage areas addre
all IHEs include mathematics, science, special educatioaglish as a New Languagé his reportingapplies toboth traditional
and alternative routes.

Additionally, Indiana utilizes three programs that concentrate particularly on filling shortage areas wahdlighteachersTFA,

ITF, and WilsonBecause Indiana is requesting RttT funding to implememtynof these programs, a description of these prog
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and the shortage areas they seek to fill can be fouagreviouslyreferenceddppendix D4.

Reform Plan Criteria

(D)(2) Improving teacher and principal effectiveness based on performgb&ponts)

The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), hagwaahtglplan and
ambitious yet achievable annual targets to ensure that participating LEAs (as defined in thi$notice)

(i) Establish clear approaches to measuring student growth (as defined in this notice) and measure it for each individual st
points)

(if) Design and implement rigorous, transparent, and fair evaluation systems for teachers and principals that (a) @aiferenti
effectiveness using multiple rating categories that take into account data on student growth (as defined in this notice) as a
significant factor, and (b) are designed and developed with teacher and principal involvement; (15 points)

(iif) Conduct amual evaluations of teachers and principals that include timely and constructive feedback; as part of such
evaluations, provide teachers and principals with data on student growth for their students, classes, and schoolssjEhdoir

(iv) Use thesevaluations, at a minimum, to inform decisions regardir(@8 points)

(a) Developing teachers and principals, including by providing relevant coaching, induction support, and/or profess
development;

(b) Compensating, promoting, and retaining teactasrd principals, including by providing opportunities for highly
effective teachers and principals (both as defined in this notice) to obtain additional compensation and be given
additional responsibilities;

(c) Whether to grant tenure and/or full cerntdition (where applicable) to teachers and principals using rigorous stande
and streamlined, transparent, and fair procedures; and

(d) Removing ineffective tenured and untenured teachers and principals after they have had ample opportunities tg
and ensuring that such decisions are made using rigorous standards and streamlined, transparent, and fair pro

62|Page



The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a mimoats,th
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to pees newgews
be described and, where relevant, included in the Appendix. For attachments included in the Appendix, note in thehearrati
location where the attachments can be found.

Recommended maximum response length: Ten pages

(D)(2)(i) T Indiana is one of dg a few states that currenthes a clear approach to measuring growth in student learning @
individual student level. The State began exploring student growth models in spring 2008w@anenityin the midst of a three
phase rollout process t@ltompleted byming 2010 (for a summargf the timeline for the rollout of the student growth made
table form, see Goal 1 lppendix D7).

Figure 1 illustrates the Stateds model f or a cfardhe impraventgen
of Educational Assessment and the Colorado Department of Education, tfieensily and interactive display consists of a fo
quadrant report that relates normative information about student progiesst ai | s o f t hr& cac benfeuodrir
Appendix D8.
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Figure 1

A

l ndi anads growth model provides a common understandi nog
year towad state standards based on where each individual student begins. Moreover, the model focuses attentior
teachers and principals are getting the strongest growth. Notablyiscussed belona t eacher 6s ev

predominantly basedt(least 51%) on the performance of all of his/her students over time.

Phase one of the rollout was completed in December 2009 with the release of aggregated school level growth data.
which shows growth data by grade level, will be release@lmfary 2010. The final phase, which will depict student growth &
individual student and teacher levels, will be rolled out in April 2010.

(D)(2)(ii) T Indiana has an ambitious plan to work with educators in the development of a statewide teagtiecipatievaluatior

system that differentiates individual perf or mance stmdéent
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growth dat a. INCRAEI® te shine a spdtlighpon exaellende Yy assisting sshadl LEAS in their efforts t
increase teacher and leader effectiveness, close the achievement gap and ensure the equitable distribution of efestarel
leaders across the state. Nowhere is this task more urgent and important tharpovetyhand highminority schools that hav,

been historically marginalized. Addressing this inequity and eliminating the achievement gap are the civil rightsassuieseof

To meet this objective, IDOE will focus on teacher and principal quality thrtheaccurate evaluation of individual performan
Recognizing that teacher and principal effectiveness are the most important factors in improving student achievementé
the achievement gap, teachers and principals must be credibly evaloateeiraability to impact student outcomes and groy
LEAs must reexamine their evaluation tools and begin to use them to inform policies regardingréduagionsin-force,

professional development, compensation, promotion and retention.

Evidence 6 student learning must be a significant criterion for determining teacher or leader effectiveness. This requi
clearly outlined byED and must be a key consideration for teacher and principal evaluation. IDOE will work with teach
principds to develop a common evaluation frameworich all Participating LEAs will be required to adopt and use for
teachers and principals by 2012n this framework growth in student&achievemenwill count for at least 51% of the tot
evaluation. In addition, all other elements of the rating system will be based on practices and characteristics known to col
student learning. Not abl vy, agreement in principle on the 51% c

associationsThe key activities, timelines and parties involved in this framework are summariapgendix D7, Goal 2.

The teacher evaluation framework will include close examination of key performance nivgtgdsby research to student learni
(e.g. purposefuplanning, classroom culture, effective instructional techniques, and professional leadership). Coupled wit
growth and learninglatg these metrics will provide for data that meaningfulifferentiates teacher effectiveness across & f
categoy ratings spectrum (highly effective, effective, needs improvement, ineffective). Having four clearly defined cate

essential to ensuring that (1) great teachers are recognized and rewarded for their efforts; (2) great teaching lpaaetaersss
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the State; and (3) decisignaking regarding teachers is carried out in a fair and transparent way. As describectiams
(D)(2)(iv) and (D)(3)below, IDOE will annually collect, analyze and report data from LEAs about the distribution oérne
across each of these category ratings and the distribution of each acrgssveaigi and lowperforming schools.

The common framework will result not in a single tool, but multiple tools develop@drhgipating LEAsthat meet the paramete
set fath above Participating LEAs will be given a brief timeframe within which to create their own tools and have them aj
by IDOE. AlternativelyPar t i ci pati ng LEAs may ,akia pDIOE wilDdeueldpsin partnership with
multi-state collaborative (comprised af leastndiana,Florida, lllinois, and Louisiana) for great teachers and leaders thdbuatil
on improving key policies related to teacher and leader effectivemedpooling intellectual resources and design capa
Evaluation results will beiploaded to a secure online database called the Learning Connection (as des@settin(C)(2)),

where teachers and principaigl be able to review their ratings and written feedback at any time.

Similarly, IDOE will develop a model evaluation fprincipals in accordance with an evideti@sed, multpronged definition of
effectiveness. | ndi anads dgw fromadhe pvark of Mew d dadees tfor New Sdéhookschosehy
examine (1) student outcees, (2) teacher effectiveness and (3) leadership actions. Within these three domains, the
evaluation will determine whether and how the school leader is able to help teachers improve and ensure effective éaci
classroom (e.g. hiringprofessional development, accountability). This will require a streamlined analysis of leadership [
that have high causality with regard to breakthrough achievement gains. Both the teacher and principal evaluation fwdim
include a collhorative goaketting component for teachers and principals to set growth goals specific to student achiever

teacher or principal effectiveness.

This evaluation framework will lead to the development of systems to distinguish highly effectivengeactiileadership fror
effective, effective from fair, and fair from poor. To ensure these systems are used to inform -tiegsinonin a meaningful way

teachers and principals will be involved in their development. This includes the piloting ofykts®as, especially in persisten
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low-achieving schools identified for state sanctions. The urgency with regard to ensuring that struggling schools ha

effective teachers and leaders cannot be overstated.

Figure 2 illustrates the general breakaoof the common teacher evaluation framework. Teachers will be divided into two
groups. The first group (Group A) consists of teachers for whom the State can generate student growth data, based(an
least 26%) and other measures that regerous and comparable across classrooms. The second group (Group B) cor
teachers of notested grades and subjects. Group B teachers will be evaluated in part on alternative measures of stude
and performance such as student scoregretests and endf-course tests; student performance on English language profid
assessments; and other measures that are rigorous and comparable across classrooms. As the State develops starufa
assessing student progress in other estibareas (e.g. through Common Core), these assessments will be rolled out af

teachers will be moved to the first group (i.e. from Group B to Group A).

Figure 2
Teacher Group A Teacher Group B
ISTEP+
and Other Student
Measures Growth on
At least Teacher Alternative
:} 5194 Performance Y P—
(ISTEP+ Metrics At least
must count £1%
for at least
26%)

Although teachers in Groups A and B will be evaluated in part on different measures, IDOE will iRagticipating LEAS to show
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parity between both groups with regard to distribution across the four rating categories, describad ettt (D)(2)(iv).

Figure 3 illustrates the thrgonged definition of principal effectiveness.

Figure 3

(%]
$
§
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Based on the experience of New Leaders for New Schodibns
frameworkwill be built. Each leg of the triangle is summarized below:

1. Student outcomes The pr i nci pae (D =gisimrstuderd achievgmeid®) improving growth in studer

learning and, for high school principal§3) ensuring strong graduationtea. He/she must be unapologetic about
focus and make no excuses based on student background or circumstance.

2. Teacher effectivenes®rincipals will be evaluated by their ability to drive increases in the numbers of effectiy

highly effective teahers. These are teachers who, on average, are able to achieve at least one grade leve
growth with their students in an academic year.

3. Leadership action®rincipals must be proactive, relentless, and strategic in order to realize strong @itctEmes an(

maximize teacher effectivenes€=ach must create and reinforce a culture of achievement and resiMtzeover

principals must be able to effectively prioritize their actions, keeping allksefiocus on academic achievement ¢
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closingthe achievement gap.

Notably, the principal evaluation framework will closely mirror the teacher evaluation framework (i.e. growth in studémg
counting for at least 51% of the total evaluatjdn) ensure tight alignment across both systeritreower, the success of tH
teacher evaluation framework may depend on linking principal evaluation to student growth aBriveipals can make a bett
case for using student growth as a significant criterion when they themselves are being judged baskhiooutcomend
teachers are more likely to accept this type of evaluation reform when they see themselves as being part of a brotubsr s
these criteria built into it from top to bottom. In fact, Hoycould be further cemented if pripals were to seeheir supervisors

held to account by a clear evaluation framework grounded in student achievement and growth.

(D)(2)(iii) T As part ofthe adoption of a common teacher and principal evaluation framelR@kE will require participatind EAs
to ensure thatlassroom observatiorend other performance assessmeamescarried out multiple times throughout each sch
year, and full evaluationarecompleted annually (se&ppendix D7, Goal 3for goals, activities, timelines and responsibégties.
IDOE will develop or adopt a model classroom observation and performance assessment protocol based on elements
practice shown by research to be linked to student learmimageasing the frequency obnstructive feedback and suppeill lead

to better information about instructional quality and the caliber of school leadership.

As part of the evaluation process, teachers and principals will be provided a dashboard that clearly illustrates stiddatagia
which individual stident growth can be analyzed against classroom growth, classroom growth againswvstshgobwth, schoel
wide growth against district growth, and district growth against state growth. This data dashboard Wil at&m to shap
targeted growth planfr teachers and principals, outlining key strengths, areas for improvement, and next steps for pro

development. The evaluation framework will articulate clear and transparent expectations foratedghniercipal performance.

(D)(2)(iv) T Teacter and principal evaluations will become fully integrated with other key policy levers and used as a prima
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in decisions regarding professional development, compensation, promotion, retention, and reméygleiseix D7, Goal 4for
goals, activies, responsible parties and timelinesNotably, the State will requirarticipating LEAs to ensure teacher g
principal evaluation data shows a meaningful distribution of effectiverlesg a multiple rating scale consisting of four catego
highly effective, effective, needs improvement, and ineffectil2OE will annually collect, analyze armlblicly report data from
LEAs that showshe distribution of teachend principalsacross each of these category ratings and dmgributionwithin high-
poverty and lowperforming schools.Moreover,the State will require parity between tested and-teshgrades and subjects w
regard to the distribution of teachers across these categories. This will help ensure credibility across the spedsing thg

stakes for evaluation outcomes and providing for systems that are rigorous and transf@dntwill closely monitor this

performance distribution and develop a vehicle for declaring evaluations invalid if results are inflated.

Figure4 defines the four rating categories and h®E will encourage LEAs téactortheminto key decisiormaking.

Figure 4
Rating Definition Professional Compensation Promotion Retention Removal
Development
Highly e Outstanding | ¢ Leads May be Receives high High Coupled with
effective performance professional provided priority for priority for solid marks on
e Students development additional hiring into retention, other teacher
achieve at e Models compensation any more with each performance
leastone and lessons (e.q. senior LEA seting metrics, in no
onehalf e Coaches and accelerated pedagogical annual danger of
grade levels co-plans progress on position goals removal for
inan with other local salary May be part whose ineffectiveness
academic teachers scale, of initiatives results are incompetence
year eligibility for to extend best publicly
additional t eacher reported
bonuses if reach to more
teaching in a students
high needs
school)
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Effective e Solid e Receives e Normal e Eligible for e  Priority for
performance targeted progress on hiring into retention,
e Students professional pay scale more senior rate should
achieve at development pedagogical be approx
leastone with success positions 85 percent
grade leveln defined as as hgh as
an acadmic movement retention
year into highly for highly
effective effective
Needs e Performance| e Additional e Held at e Ineligiblefor | ¢ Nota e Consecutive
improvement below PD, current salary hiring into retention years at this
(Fair) expectations coaching, step until a more senior priority; rating will be
and support rating of . retention subject to
provided to effective or pedégoglcal rate for this dismissal
increase highly positions group
effectiveness effective should be
no higher
than 70
percent of
rate for
highly
effective
Ineffective | ¢  Unacceptablg e Intensive, e Nota e Clear route to
(Poor, performance aligned retention dismissal,
Incompetent) support priority; provided
provided to rate should performance
raise be no concerns have
performance higher than been
to acceptable 40 percent communicated
level within of rate for in advance
a clearly highly
defined effective
period
IDOE will gather and report a series of metrics that rank LEAs on the extent to which they are using effectivenessinfings
theirhuman resources decisions. Where datvailable, IDOE will tie growth data to the evaluation rating to add sunlight to
inflation. Key metrics will also includ#e following
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e The percentage of highly effective teachers and principals who receive additional compensation, andytharavers
of such compensation;

e The percentage of ineffective teachers and principals who are dismissed by the LEA,;

e The percentage of ineffective teachers and principals who are held at their current salary step;

e The ratio between the percentage of teaxtzrd principals in the top two categories retained by the district t
percentage retained in the bottom two categories.

This matrix is significant for several reasons. First, a system that credibly differentiates teachers helps to ens@re [Hiatfsv
are necessary, summative evaluatioag’y more weight than seniority. Second, new teachers and leaders who are con
ineffective will face licensing ramificationsas described below Similarly, schools that have a disproportionate numbe
ineffective teachers, especially those with hggiverty and highminority students, will jeopardize their state accreditation stz
Third, | DOE wi | | work with LEAs to revise their goaativance
and/or not to pay differentials for advanced degrees, freeing up funds that can be redirected to more effective cor
strategies.Finally, teachers and leaders with a pattern of poor performance will face increased pressure to mprstep aside

Ineffective teachers will not be eligible for principal licensure.

IDOE will take several actions to ensure that the new evaluation framework is implemented effectively and improved
Specifically, IDOE willdo the following
e Analyze evaluation outcomes and disseminate aggregated samubldistrictlevel information on teacher and leac
effectiveness.

e Align all IDOE-supported professional developnt with educator evaluations.Significant aspects of profession
development Wl be put out to bid to ensure the highest quality and to hold prospective vendors accountable

professional growth of all participants. Results from professional development will be closely moaitdrachding will be
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redirected from programsd vendors with a pattern of weak performance.

e Certify administrators and teacher leaders as evaluation experts upon completion of a rigorous training progra
records and results will be tracked by a database created by IDOE. Additional detatlthabcertification of evaluatio
experts can be found Bection (D)(5)(i).

e Createa fAprofessional cabineto of top teachers and |
Specifically, this would include continuous refinemehthe evaluation framework with the goal of having an exempla
the State and the rest of the nation. IDOE is willing and eager to fully share and disseminate to other states thangr

processes developed by Indiana for teacher and leadertevalaiad to incorporate best practices from other states.

These frameworks will also improve educator effectiveness by opening up career pathways. Participating LEAs will
create career ladders and lattices where teachers and principals canintooym®sitions of increasing responsibility &
compensation by measurably demonstrathgr effectiveness. For example, highly effective and effective teachers can b
Amaster teacherso or fAexpert ev algreateachers capntinud\teacthing studenisherp
their impact is the most strongly felt, aRdrticipating LEAs can still leverage their strengths and expertise across the slykiear|

detail about leveraging highlgffective teachers appears belovsiection (D)(3).

Using Licensure Authority to Reduce the Impact of Ineffective Teachimgs set forth in Section (A)(1i), central to thigast
Forwardpl an i s the belief t ha titsmastfundamentahreforBstaee tcemd@s. Ineffedtiveteatchers

that are unable to i mprove within a clearly defi nedlaypm
key part in reducing the impact of ineffective teachers and, as descriBedtion (D)(2)(i), school leaders ifarticipating LEAs
will be held to account for doing this. However, studies have shown that linking student performance to principal exfina

may be insufficient to drive studentraevement. Mny principals may not feel thean directly impact student outcomas they

depend on teachers to deliver results. Principals can, though too many do not, exercise considerably more influercpeatitse
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of the teachers at their schools (e.g. via dismissal of weak teachers)chAKOE will provide the supports necessarydste the
courage to act locally, bwtill use alsoits licensing authority t@revent ineffective new teachers and principals from obtaini

five.y ear , proficient administratords | icense.

In Indiana,new teachers and principals work under a-ywe a r , initial practitionero6s |
complete a beginning residency program. A teacher or pahwipo is new to the profession wouidt be eligible to receive
five-year proficiency license without completing the residency program successfully, as measured by specific criteria ded
State. With this authority, IDOE will use teacher and principal effectiveness as the predominant criteria for deteren
successful completion of the beginning residency program. Specifically, new teachers will be required to receive esthgs
of effective or highlyeffective and new principals will be required to show increases in the percentage ofeffiigttiye and
effective teachers in their school€onsistent with Indiana regulations, new teachers will have thregeaaoperiods in which t
attempt to demonstrate effectivenesdoreover, State Superintendent Bennett has the authority undelastasetforth in IC 20-
28-5-7, to issue a written recommendatidinecting IDOE to suspend or revokay licensdor purposes of incompetencéie will

consider standards of educator effectiveness as an indicator of competence.

Key Activities, Timeline and Responible Parties:

February 2010: IDOE completes phase two of growth model rollout (showing growth data by grade level)

April 2010: IDOE completes final phase of growth model rollout (depicting student growth at individual student an
teachelevels)

April 2010: IDOE pilots common teacher and principal evaluation frameworks

September 2@ Participating LEAs implement common teacher and principal evaluation frameworks

September 2(BL IDOE publicly reports, for participating LEAS, the percentage of teadmprincipals in each of the four

ratings categories
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2822|830 |37 | BT |xO
Performance Measures 8322|528 |Fd8 |pd |R&
Notes: Data should be reported in a manner consistent with the definitiony 3 2 = =8 = 1= L )
contained in this application package in Section Il. Qualifyaluation 8 3 32 E< |R< |&< | &<
systems are those that meet the criteria described in (D)(2)(ii). = 5 b
()
—
Criteria General goals to be providd at time of application: Baseline data and annual targets
(D)(2)(i) Percentage of participating LEAs that measure student 0% 100 | 100% | 1006 | 100%
growth (as defined in this notice).
(D)(2)(ii) Percentage of participating LEAs with qualifying evaluati 0% 45% | 90% | 100% | 100%
systems for teachers.
(D)(2)(ii) Percentage of participating LEAs with qualifying evaluatiq 0% 45% | 90% | 100% | 100%
systems for principals.
(D)(2)(iv) Percentage of participating LEAs with qualifying evaluati
systems that are useditdorm:
(D)(2)(iv)(a) e Developing teachers and principals. 0% 90% | 100% | 100% | 100%
(D)(2)(iv)(b) e Compensating teachers and principals. 0% 200 | 40% | 70% | 100%
(D)(2)(iv)(b) e Promoting teachers and principals. 0% 25% | 50% | 90% | 100%
(D)(2)(iv)(b) e Retaining #ective teachers and principals. 0% 25% | 50% | 90% | 100%
. e Granting tenure and/or full certification (where 0% 0% | 50% | 100% | 100%
(D)(2)(iv)(c) - s
applicable) to teachers and principals.
- Removing ineffective tenured and untenured teacl 0% 0% | 50% | 100% | 100%
(D))(v)(d) ) )
and princigls.
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Baseline data is 0% because Indiana currently has no LEAs that measure student growth, nor any LEAs that have
principal evaluations that meet state standafdee State is committed to working withe Indiana State Behers Associatio
and the Indiana Federation of Teachdosaddress obstacles posed by local collective bargaining agreements for
(D)(2)(iv)(c) and (d). Due to the need to overcome these obstacles, Indiana does not expect to begin utilizergated
principal evaluations to make tenure, certification or removal decisions untdiZ011

General data to be provided at time of application:

Total number of participating LEAs. 331

Total number of principals in participating LEAS. 331

Total number of teachers in participating LEAs. 53,624

Nine new charter schools set to open in the ffal Fastof

Forward effort as Participating LEAsWhile the Rirticipating LEAcountreflected here and throughoutgslapplications
331,data such as number of teachers and students can only be calculated for 322reEaks] throughout the remainder o
this application

Criterion Data to be requested of grantees in the future:

(D)(2)(ii) Number of teachers and principals in participating LEAs
with qualifying evaluation systems.

(D)(2)(iii) ° Number of teachers and principals in participating LEAs

with qualifying evaluation systems who were evaluated
effective or better ithe prior academic year.

Number of teachers and principals in participating LEAs
(D)(2)(iii) with qualifying evaluation systems who were evaluated
ineffective in the prior academic year.

® Note that for some data elements there are likely to be data collection activities the State oatdeioto provide aggregated data to the Department. For
examplejn Criteria (D)(2)(iii), States may want to ask each Participating LEA to report, for each rating category in its evafstgionthe definition of that
category and the number of teachers and principals in the category. The State could then beganize tategories as effective and ineffective, for
Department repding purposes
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Number of teachers and principals intpapating LEAs
with qualifying evaluation systems whose evaluations w
used to inform compensation decisions in the prior acad
year.
(D)(2)(iv)(b) Number of teachers and principals in participating LEAs
with qualifying evaluation systems wheere evaluated as
effective or better and were retained in the prior academi
year.
(D)(2)(iv)(c) Number of teachers in participating LEAs with qualifying
evaluation systems who were eligible for tenure in the pr
academic year.
(D)(2)(iv)(c) Number of teachers in participating LEAs with qualifying
evaluation systems whose evaluations were used to info
tenure decisions in the prior academic year.
(D)(2)(iv)(d) Number of teachers and principals in participating LEAs
who were removed fdreing ineffective in the prior
academic year.

(D)(2)(iv)(b)

(D)(3) Ensuring equitable distribution of effective teachers and principd25 points)

The extent to which the State, in collaboration with its participating LEAs (as defined in this noticehiditaguaality plan and
ambitious yet achievable annual target8 to

(i) Ensure the equitable distribution of teachers and principals by developing a plan, informed by reviews of prior adtdata,g
to ensure that students in higloverty and/or highminority schools (both as defined in this notice) have equitable access to h
effective teachers and principals (both as defined in this notice) and are not served by ineffective teachers andairimgipais

rates than other students; (15 pointspan

(ii) Increase the number and percentage of effective teachers (as defined in this notice) teachiogtadirdubjects and specialt
areas including mathematics, science, and special education; teaching in language instruction educational pregtafime¢a
under Title Ill of the ESEA); and teaching in other areas as identified by the State or LEA. (10 points)
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Plans for (i) and (ii) may include, but are not limited to, the implementation of incentives and strategies in such areas as
recruitment, ompensation, teaching and learning environments, professional development, and human resources practice
processes.

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a mieigoats,th
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). In the text box below, the State shall describe its current statusgithmeet
criterion. The narrative or attachments shall also include, at a minimum, the evidence listed below, and how each pleneef
demonstrates the Stateds success Iin meeting the criter
information the State believes will be helpful to peer reviewers. For attachments included in the Appendix, note initeetimary
location where the attachments can be found.

Evidence for (D)(3)(i):
e Definitions of highminority and lowminority schools s def i ned by t he State for t
Plan.

Recommended maximum response length: Three pages

(D)(3)(i) T There are many effective teachers and leaders in the State of Indiana who would work in high needs s¢
currently do noti and not because of racial or socioeconomic prejudices. Effective educators want to work where the
successful, though too often the conditions in high poverty and/or high minority schools are not conducive to teacherpah
efficacy. As a result students with the greatest needs are frequently shortchanged when it comes to being served by
teachers and leaders. To break this cycle, Indiana will establish an ambitious system to incent effective teachers toadda
with students in higipoverty and/or higiminority schools and sanction those LEAs that do not take bold action to dramg

reduce the numbers of ineffective teachers and leaders working with high needs students.

The implementation of the commewaluation framework will be the first step in turning the tide Geetion (D)(2)). Currently,
Indiana has no data on teacher or principal effectiveness, as defined in the RttT application, and thus has littleskia e

which to base future gtea Simply examining overall student achievement in {ugherty and highminority schools, howeve
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strongly suggests that ineffective teachers and principalsareoyggr e sent ed i n t he SReadgrezingtha
teacherand princijal effectivenessare two ofthe most important factsin improving student achievement, Indiana will take b
steps to ensure that students in kpglverty and/or higiminority schoolg1) have access to great teachers and leaderaade

not disproprtionately impacted by ineffective teaching.

Access to Great Teachers and Leadefhe key components of this effort will be the establishment ofGleev er nor 6

Corps of Excellencé a call to public service across the Sta@ndLead Indiana an innovative program designed to inspire g
principals to take on the challenge of I eading t healsdhelp

i ncrease the number of studenveesducates ved by I ndianads mo

The purpose ofthEover nor 6 s Teac hi mijbe@®attrgctsandadcruitthighdyesffettieenieaahers who have a
interest in, and commitment to, excellence in teachinthe@St at e 6-achidviognsehedls. The Corpslivbe a prestigioug
progr am, with rigorous entrance requirements and a h
Development will administer the programith support from the Support and Accountability Office (describedSatton
(A)(2)(i)(a)), and the State Board will, if necessary, promulgate rules to guidadtnenistration of the programSince Indians
seeks to fund this program throulgast Forward moredetail aboutth& o ver nor 6 s Tappearsh Appendix®O.r p s

Turning around the lowestchieving schools will also require highly effective principals. The challenge of ensuring an ed
distribution of great leaders is compounded by the fact that the lowest performing schools often face a dispropdrignets
of principal turnover. To change the trajectory for hpgiverty and/or higiminority students, there must also be incentives
conditions that attract and retain talented and effective leaders who have a proven track record of creatirapdhaisieg
performance in failing schools. IDOE will launtlead Indianato provide significant financial incentives for principals with

record of effective | eadership skills to work in and |
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The aim d theLead Indiangprogram is thredold:
¢ Elevate the level of recognition and respect for principals with a track record of raising student achievement.
e Inspire other great principals to take ormschdaols.e cha
e Document and disseminate best practices and effective strategies for leading turnaround efforts in order to trair|

principals.

As Lead Indianadevelops, the program may draw future recruits from the multiple leadership pathways beimghedtabloss th
State, as described Bection (D)(1)(ii). Since Indiana seeks to fund this program throkgst Forward additionaldetails abou

Lead Indianacanalsobe found inAppendix D9.

The definition of a highminority schoo] asprovidedbyth e st at e 6 s T e & théd fellowing g achool thatshin ther
stateds highest quartile in ter ms o tminorityrsahoojas gefinsedtby thetsa t
Teacher Equity Plan,isac h o o | i n wdstlgeartile in &rms dd minofitystudent population.

(D)(3)(ii) i Indiana will increase the number and percentage of effective teachers who teathdtaffdsubjects. To achieve th
goal, IDOEwiIll expand supporfor TFA, The New T e a dFand WHsonopyogrants.@Each of these programesks tg
place teachers in hatd-staff subjectsdescribed indetail in Appendix D4. TheGover nor 6s Teachin,

described irSection (D)(3)(i)will also be used to match highly effectiteachers with open positions in hdodstaff subjects.

Notably, Indiana is acutely interested in improving science and mathematics instruction (i.e. STEM) to help the Staténc
key fields with global economic rivals. The State echoes the alawmsled over recent years by business and government l¢
t hat science and math education is of huge concern ass
nationds gr o \Wderturyd Through BttT tIDOE aiRDextend the reach of highlyualified STEM teachers. Furth
details are described Appendix D10.
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IDOE will further encourage local action to ensure equal access to teaching taaemtulaylycollectinganddisseminating datand

ranking LEAs on theirefforts and success in equitably distributing the best teaenssag all schoolandincreasingthe numbel,

and percentage of students reached byrbst effectivaeachers.

Performance Measures for (D)(3)(i)

Note: All information below is requestéat Participating LEAS.
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General goals to be provided at time of application:

Baseline data and annual targets

defined in this notice) who are ineffective.

Per@ntage of teachers in schools that areHpigberty, highminority, or both (as defined | N/A 1% | 5% | 10% | 15%
in this notice) who are highly effective (as defined in this notice).

Percentage of teachers in schools that areploverty, lowminority, or both és definedin| N/A | 10% | 15% | 20% | 25%
this notice) who are highly effective (as defined in this notice).

Percentage of teachers in schools that are ylerty, highminority, or both (as defined | N/A | 50% | 45% | 35% | 25%
in this notice) who are ineffective.

Per@ntage of teachers in schools that are pmwerty, lowminority, or both (as defined in N/A | 25% | 20% | 15% | 10%
this notice) who are ineffective.

Percentage of principals leading schools that are pylerty, highminority, or both (as N/A 1% | 5% | 10% | 15%
defined in this notie) who are highly effective (as defined in this notice).

Percentage of principals leading schools that areploverty, lowminority, or both (as N/A | 20% | 15% | 20% | 25%
defined in this notice) who are highly effective (as defined in this notice).

Percentage of principals leading schools that are vylerty, highminority, or both (as N/A | 50% | 45% | 35% | 25%
defined in this notice) who are ineffective.

Percentage of principals leading schools that areploverty, lowminority, or both (as N/A | 25% | 20% | 15% | 10%
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Indiana currently has no baseline data for teacher and leader effectiveness. IDOE will recalibrate these annual ta
baselines are established. With time, an increasing pereeatagachers and principals in high needs schools will achiev
gains that the most effective teachers and principals are getting now. IDQ®&owitbr andrecalibrate targetgaisng the baras
necessary

General data to be provided at time of apfication:

Total number of schools that are higbverty, highminority, or both (as defined in this 567
notice).

Total number of schools that are lgp@verty, lowminority, or both (as defined in this notice 685

Total number of teachers intgmls that are higpoverty, highminority, or both (as defined | 18,662
in this notice).

Total number of teachers in schools that arepowerty, lowminority, or both (as defined in 20,526
this notice).

Total number of principals leading schotiiat are higkpoverty, highminority, or both (as 567
defined in this notice).

Total number of principals leading schools that are powerty, lowminority, or both (as 685
defined in this notice).

To avoid counting any school, teacher, or gipal twice in this table, Indiana mlad any school meeting the higbverty or high
minority ddinition in the first category. For example,highpoverty,low-minority schoolwould appear only in the firghigh)
category and not in the secoftow) caegory.

Data to be requested of grantees in the future:

Number of teachers and principals in schools that aregoghkrty, highminority, or both (as
defined in this notice) who were evaluated as highly effective (as defined in this notice)
prior academic year.

Number of teachers and principals in schools that arglmwerty, lowminority, or both (as
defined in this notice) who were evaluated as highly effective (as defined in this notice)
prior academic year.

Number of €achers and principals in schools that are-pigyerty, highminority, or both (as
defined in this notice) who were evaluated as ineffective in the prior academic year.

Number of teachers and principals in schools that areglmwerty, lowminority, or both (as
defined in this notice) who were evaluated as ineffective in the prior academic year.
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General goals to be provided at time of application: Baseline data and annual
targets
Percentage of mathematics teachers who were evaluated as effectiveror bet N/A | 33% | 40% | 50% | 66%
Percentage of science teachers who were evaluated as effective or better. N/A | 33% | 40% | 50% | 66%
Percentage of special education teachers who were evaluated as effective or better. N/A | 33% | 40% | 50% | 66%
Percentage of teachers anbuage instruction educational programs who were evaluated| N/A | 33% | 40% | 50% | 66%
effective or better.

|l ndi anads growth model wi | | |-11 sckooltyeaa Indiaear currentlydhassno lbiadeéne tat
teacher effectiveness hardto-staff subjects and specialty areas. IDOE will recalibrate these annual targets once base
established. With time, an increasing percentage of teachers okstedf subjects will achieve the gains that the most effe¢
teachers ar getting now.IDOE will monitor andrecalibrate targefsaisng the baras necessary

General data to be provided at time of application:

Total number of mathematics teachers. 6,167

Total number of science teachers. 4,954

Total number okpecial education teachers. 8,742

Total number of teachers in language instruction educational programs. 383

All numbers of teachers listed here are those who are licensed and who are also currently teaching.

Data to be requested of granteeis the future:

Number of mathematics teachers in participating LEAs who were evaluated as effectiv
better in the prior academic year.
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Number of science teachers in participating LEAs who were evaluated as effective or b
the prior aademic year.
Number of special education teachers in participating LEAs who were evaluated as eff
or better in the prior academic year.
Number of teachers in language instruction educational programs in participating LEAs
were evaluad as effective or better in the prior academic year.

(D)(4) Improving the effectiveness of teacher and principal preparation progrdi#spoints)

The extent to which the State has a kaglality plan and ambitious yet achievable annual targeads t

(1) Link student achievement and student growth (Itot h
link this information to the State programs where those teachers and principals were prepared for credentialing paididly
report the data for each credentialing program in the State; and

(i) Expand preparation and credentialing options and programs that are successful at producing effective teachersigald p
(both as defined in this notice).

The State sl provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the g
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XIlI,
Applicaion Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewe
be described and, where relevant, included in the Appendix. For attachments included in the Appendix, note in thehearrati
location where the attachments can be found.

Recommended maximum response length: One page

(D)(4)(i) 7 Improving the effectiveness of teacher and principal preparation programs will require firm salvstakeholders
across the continuumMany repors have highlighted the deficiencies of traditional teacher and principal preparation pr
across the State, yet real change remains elusive. This challenge is further compounded when, instead of revampin
programs, traditional programs resgloto this criticism by trying to undermine alternative pathways and placements. India

rise to this challenge and reform teacher and leader preparation across the State by holding programs accountabledc
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effective teachers and leaders.

In this case, the goal of accountability is greater transpardPatgntial teachers should have the necessary information in or
be better consumers of educator preparation programs. All programs are not created equal, but potential teaclyehs\ce
little more than anecdotal information and overall university reputation to use as a guide. Similarly, when schookEat®
hire new teachers, they deserve to have far richerldead information about the schools from which they screénrgerview
candidates. Indiana will promote a system in which all stakeholders can make informed dexisiobgective information abou
program quality.

IDOE will develop a rigorous, outcontmsed accountability system for teacher and principgapation programsThis system
calledHead of the Claswyill analyze cohorts of graduates from teacher and administrator preparation programs based on
those graduates have on student achievement and grawdhd of the Classvill be ambitos and model ed

groundbreaking efforts to introduce student growth data into the evaluation of teacher education.

Indiana hasvorked closely with Louisianto creat a similar systenthat applies to both teacher and leader preparation pnagr
IDOE will build the data system necessary to conduct annti@uise analysis and reporting by the end of the grant peFod
teacher programsatawill be broken out by each individual teacher education program (e.g. elementary, secondary &nglist
eachlHE in Indiana. Head of the Classvill evaluate all first and secongear teacherBom eachprogram against all othg
teacher®f that sameubjectacross the State (e.g. all first and second year elementary teachers from UniverdityeXcainparec
to all elementary teachers in the Stald)ese large cohorts will be used to provide a stable base of data from which to gle:
and reliablenformation. Each teacher education program will be judged based on whether iteawh@rproduce significantly
less, less, equivalent, greater or significantly greater student growth results than the largeds@ralt student achievement dg

will also be reported for new teachers from each teacher education prdgirace. each individugrogramwill be judged in this

manner, it will be possible to compare program resultsisyekddeto see whicpr ogr ams 6 gr aduates
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achievement and largest growth in student learnifgr example, student achievement and dinodata for all new elementa
teachers from University Will bec o mpar ed t o Uni v etudent bchievemere and grewthudat®@Eswvall
develop a similar set of metrics and comparisons to evaluate leadership preparation programs.

In the begning years oHead of the Clasonly programs with which ISTEP-&and End of Course Assessmetiéga can be linke
will be evaluated. When the State has in place reliable and valid exams in other subjects, the system will be expendec
analysisof teacher education programs in those disciplines as well. In addition, once the common evaluation framework i

programs can be assessed based on the ratings their graduates obtain over their careers.

Once I ndianads t e ateylieked withdtiee rstuderft iest mumbers(by ¢he falpolf 2010), Indiana will have &
data elements in place that are necessary to implement the teacher aspect of this system. The PSB holds the statat
accredit teacher education prograss,IDOE will work with the PSBwhose members are appointed by Governor Daniels a
which State Superintendent Bennett is an ex officio mendbeletermine an appropriate progression of consequences for prc
and institutions whose graduates do pmiduce measurable student learning gains. IDOE will publicly report performang
data for the first two years of the systemds | mpl e nmost
outstanding graduates. After that tinsensequences will be imposed for institutions and progranose graduates are unable
demonstrate the level of effectiveness requiregrbgress taheir initial fiveey e ar pr of i ci ent . @onsaquence
may include the loss aftateaccreditation if the program or school continually graduates teachers and leaders who cannot
results In addition to student academic achievement growth data, IDOE will also ask teacher preparation programs
student placement inforation A full timeline for the development and implementationH#ad of the Classan be found ir
Appendix D11.

(D)(4)(ii) 7 Indiana will support the expansion of teacher and principal preparation programs that make the greatest cont

closing theachievement gap and raising student achievement. A secondary goal is to sgreateemumbers of preparati
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programs graduate teachers and leaders who consistently produce solid growth in student learning.

Head of the Clas$ Once information fromhe teacher and principal preparation evaluation system is available, a pros

student will be able to choose which program to attend based on which program(s) will likely make him/her the most n
candidate: programs which produce the largestent learning gains. IDOE will ensure the data produced by the system is
disseminated (e.g. to local media sources, human resource departments, high school counseling, guidance and care
allow natural market forces to engender thpamsion of effective preparation programs (and the restructuring or dismant
ineffective ones). Disseminating data from the evaluation system will be the responsibility of IDOE, members of theagt
and PSB, and all IDOE partners. Informataissemination will begin in the fall of 2011 as soon as the first round of d

available. This will be an ongoing process, with a particular push each summer/fall when new data becomes available.

Teach For America, Indianapolis Teaching Fellows antbo Fellowsi Indiana seeks to immediately increase the numbé

candidates participating in programs that are known to produce effective teachers: TFA, ITF andSé&lémpendix D4 for an
in-depth description of each of these programs and deteits@t | ndi anabés pl anned expansi
these programs will also feed into leadership preparation programs and the multiple pathways for prospective prinaogbeaésit
in Section (D)(1)(ii).

c8% 2% s sm s S
Performance Measures ©385 RS RS &S N
Tiig| 2| ¢| 2| ¢
23H N N N n
o S o o o o
30 o = o ®
8 —
General goals to be provided at time of application: Baseline data and annual targets
Percentage of teacher preparation paots in the State for which the public canf 0% 100% | 100% | 100% | 100%
access data on the achievement and growth (as defined in this notice) of the
graduatesd student s.
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Percentage of principal preparation programs in the State for which the publi 0% 100% | 100% | 100% | 100%
access dta on the achievement and growth (as defined in this notice) of the
graduatesd student s.

Indiana Goal: Percentage of teacher and principal preparation programs whq 0% 0% 30% | 40% | 50%
graduates are evaluated to produce stugenwth on average, #t are at least
equivalent to gains produced by experienced teachers.

The baseline data is 0% only because the stateds ghythe
201011 schoolyearF o r | & gballdeadobthe Claswill not yield data to report to the public until 2012.

General data to be provided at time of application:

Total number of teacher credentialing programs in the State. 44
Total number of principal credentialing progreum the State. 12
Total number of teachers in the State. 62,516
Total number of principals in the State. 1,946

Number of teachers and number of principals are those who are licensed and are also currently teaching. There are fa
teaclers and principals who are licensed but not currently employed in the capacity in which they are licensed.

Data to be requested of grantees in the future:

Number of teacher credentialing programs in the State for which the informa
(as describeth the criterion) is publicly reported.

Number of teachers prepared by each credentialing program in the State for
the information (as described in the criterion) is publicly reported.

Number of principal credentialing programs in thet&tar which the information
(as described in the criterion) is publicly reported.

Number of principals prepared by each credentialing program in the State fo
which the information (as described in the criterion) is publicly reported.

Number d teachers in the State whose data are aggregated to produce publi
avail able reports on the Statebs c

Number of principals in the State whose data are aggregated to produce pu
avail able report singprogramhhe St atebs c
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(D)(5) Providing effective support to teachers and principé9€ points)

The extent to which the State, in collaboration with its participating LEASs (as defined in this notice), haguwalhtgiplan for its
participating LEAs (a defined in this notice) &

(i) Provide effective, datanformed professional development, coaching, induction, and common planning and collaboration
teachers and principals that are, where appropriate, ongoing angfmbedded. Such support imigocus on, for example,
gathering, analyzing, and using data; designing instructional strategies for improvement; differentiating instructiongcreati
school environments supportive of datéormed decisions; designing instruction to meet the spemfds of high need students
(as defined in this notice); and aligning systems and removing barriers to effective implementation of practices déasigrme:
student learning outcomes; and

(i) Measure, evaluate, and continuously improve the effewssof those supports in order to improve student achievement
defined in this notice).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a migimoats,th
activities, timelines, and sponsible parties (see Reform Plan Criteria elements in Application Instructions or Section XIlI,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to pees neugwe
be described and, wherelegant, included in the Appendix. For attachments included in the Appendix, note in the narrative
location where the attachments can be found.

Recommended maximum response length: Five pages

(D)(5)(i) T As the State prepares to radically change dthutasusual, the reforms set forth in thiast Forwardplan will require
targeted and aligned supports to equip teachers and principals with the data and information they will need to be Stwteiss
end,IDOE will work collaboratively with partipating LEAS to implement a series of integrated initiatives grounded in sever
principles. These principles take advant age o $tatelpbvesEhe sva

for excellent teaching and innovativestructional leadership school buildings and classrooms statewide

These principles wildl gui de | DOEG6s strategy and inves
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structure of support to teachers and principals in Indi&nat, IDOE will only fund professional development that focuses on
instruction and improving student achievement. Any training that is provided must aim for raising the bar for edudatenetfs
and accelerating the rate of progress for Hoostedents. Second, IDOE will invest in programs that have proven succes
other contexts and that have a track record of effectiveness. The information and strategies provided to educatorsmihst
real world and not be divorced from ingttional practice. Third, the State will place a premium on providing robust supp(
new teachers and principals, both because they of