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(A) State Success Factord 25 total points)

(A) (1) Articulating Stateds educat i(Gdpointsfef or m agenda a

The extent to whiah

() The State has set forth a comprehensive and coherent reform agenda that clearly articulates its goals for imgfemenimtihe four
education areas described in the ARRA and improving student outcomes stagstaiolishes a clear and credible path to achieving thg
goals, and is consistent with the specific reform plans that the State has proposed throughout its afgptioattsin;

(i) The participating LEAS (as defined in this notice) arestronglymo t t ed t o the Stateds pl ans
the four education areas, as evidenced by Memoranda of Understanding (MOUSs) (as set forth in Apperatixebpinding agreements
between the State and its participating LEAgIgmed in this notice) that include (45 points)

@Terms and conditions that reflect strong commit m&ni

(b) Scopeof-work descriptions that require participating LEAs (as definedismibtice) to implement all or significant portions ¢
the Stateds Race to the Top plans; and

(c) Signatures from as many as possible of the LEA superintendent (or equivalent), the president of the local school boar
equivalent, if applicable), andtheo c al t eachersd union | eader (i f appl
LEA representative) demonstrating the extent of leadership support within participating LEAs (as defined in this notice

(i) The LEAsthatare particpt i ng i n the Stateds Race to the Top pl ans
participating LEAs, schools,-K2 students, and students in poverty) will translate into broad statewide impact, allowing the State to
ambitiots yet achievable goals, overall and by student subgrodp(¥érpoints)
(@) Increasing student achievement in (at a minimum) reading/language arts and mathematics, as reported bgrdeiAEP
assessments required under the ESEA

(b) Decreasing achievementugebetween subgroups in reading/language arts and mathematics, as reported by trediNiAd=P
assessments required under the ESEA

1See Appendix D for momm participating LEA MOUs aridr a model MOU
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(c) Increasing high school graduation rates (as defined in this notice); and

(d) Increasing college enrollment (as definedinthst i ce) and i ncreasing the number
college credit that is applicable to a degree within two years of enrollment in an institution of higher education.

In the text box below, the State shall describeuiteent status in meeting the criterion, as well as projected goals as described in (A)(]
The narrative or attachments shall also include, at a minimum, the evidence listed below, and how each piece of evitksratesiémo
St at e 0 s ewtingtleeerdgeson. iThe namative and attachments may also include any additional information the State believ
helpful to peer reviewers. For attachments included in the Appendix, note in the narrative the location where the attacHvetenisd.

Evidence for (A)(2)(ii):
e An example of the Stateds standard Particip
e The compl eted summary table indicating whic
relevant summary statistics (see Summary Table for (A)(2)(ii)(b), below).

e The completed summary table indicating which LEA leadership signatures have been obtained (see Summary Table foy, (A
below).

ating LEA
h spegand i ¢

Evidence for (A)(1)(iii):
e The competed summary table indicating the numbers and percentages of participating LEAs, sehdaisidents, and students i
poverty (see Summary Table for (A)(1)(iii), below).

e Tables and graphs that show t he iStheaiitesian sogeger avith the suppartiag a |
narrative. In addition, describe what the goals would look like were the State not to receive an award under this program.
Evidence for (A)(21)(ii) and (A)(2)(iii):
e The completed detailed table, by LEA, timefudes the information requested in the criterion (see Detailed Table for (A)(1), be

Georgiabs existing reform #&dghe Tod@oals (sedppdndixcdh lgetkeryfronaGoveghor Pallduetd t h - Ra c €
Secretary Duncah Georgia isin a position to pivot quickly to accomplish its Race to the Top agenda as it has all the critical

foundational elements in place, thanks to the proactive approach the State took to reforming education in the last decade.
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(A)(1)()) Comprehensive and Coheent Reform Agenda with a_Clear and Credible Path to Achieve Goals

Georgiabs bold vision is to equip all Georgia studeconddions t hr oug
i n Georgiabs school s @dgdand dkiks 0 empowemntem to ¥ Graduatetfronehiglk schook 2) Be successful

in college and/or professional careers, and 3) Be competitive with their peers throughout the United States and the wdrtte State has

a sucessful track record of refodmwhich will enable it tayet off the launch pad quicklyand a carefully constructed strategic plan to

accelerate its progress toward the goals of increased student achievement, decreased achievement gaps among sidegi@updyiainea
ratesbasedani gor ous standards, and increased col | efpasedeformdblifoment r at
strong partnerships with LEAs and other educational stakeholders, and on environments which promote innovation, paviiEstie

enable Georgia to seed and test innovations early through State, district, antbgehadlions, refine what works for student outcomes and

di scard what does n 6dcalereaesign atrossie Statdhaad the aayion.f or | ar ge

Creating Conditions for Reform: Aligned Strategic Plans

A mission of this magnitude requires careful planning, collaborative relationships and structures which facilizgecyssork, and
conditions which support i nucationahdgenaes, busiflesses, ahdecaminanitystakelpldesshas §&e or g i a
complementary and aligned goals. State leaders have then worked together to ensure that plans to achieve thesetdueds uspsestie

expertise of each agency, reduce redundaincthe system, and leverage synergies across organizations. Md&ateleadership has

attended to the often invisible factors of regulatory and cultural environments which can facilitate or impede any significareform.

Il n recent ydueationg) leaders baveSdachéde dlear consensus on what goals and actions matter most for student achievement.
The Georgia Department of Education (GaDOE) and StateinBoard of
2003withhhe vi si on of MALeading t he Nalbh20@bcollaborativeé plapnmgwas sigrgficadtly u dent Ac h |
strengthened when Governor Perdue formed the Alliansessvenf Educa

educd@ional agencies and chaired by State School Superintendent Kathy Cox. Governor Perdue charged the Alliance with aotlaborating
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policies and pr ogredgeseratiod fro;mPreipt@aRtDs foGtleempportundids and challenges of the 2dstury.

(SeeAppendix A20rganizational Structure of Education in Georgi#/hen the Alliance finalized ifwriority goals in 2006the GaDOE

adoptedhosefive goals and added a sixth agesspgcific goal (related to academic and financial accounggbiliietails are provided in

Appendix A3GaDOE StrategicPlaal he SP drives the GaDOEO6s budget, policy, and s
strategies, and initiatives with their corresponding outcome data publicly availablevebsiie to provide transparency and accountability of

the GaDOE to all stakeholders. The goals of the <$ahdcoree 6s educat
strategies of Race to the Top (RT3), as illustratégppendix A4Alignment Map among Goals of RT3 and GaDOE Strategic Plan

e Goal 1: Increase the high school graduation rate, decrease thschighl dropout rate, and increase postsecondary enroliment and success;
e Goal 2: Strengthen teacher quality, recruitment, atention;

e Goal 3: Improve workforce readiness skills;

e Goal 4: Develop strong education leaders, particularly at the building level;

e Goal 5:Improve the SAT, ACT, and achievement scores of Georgia students;

¢ Goal 6 (specific to GaDOE)Make policies that emgse maximum academic and financial accountability.

Georgia embraced the RT3 reform agenda long before RT3 became a national initiativBoth Governor Perdue and State

Superintendent Cox have taken on highly visible leadership roles in the nationakfgpaoially in the area of Standards and Assessments,

and have contributed i mme-orieneed, ynotative aGooatcorydis ai Ovse ns tsattautse .a sGeao rrgei faodrsn
four assurance areas places the State in the forefrontngfecimethe nation and positions it for quick accelerafgrGovernor Perdue puts

it, ACulturally, emotionally, we are prepared to ta&eoft he next
educating students thawill have animpro v e d o uRT®8 fandieg.will provide an opportunity girengthen he St at eds mo men

to take reforms to a larger scale than currently possible with limited State resources.
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Creating Conditions for Reform: Facilitating Innovation and Building Part nerships

Georgia has established an outcotveesed environment which helps the State seed and then scale innovative practices, while leveraging the
creativity of onthe-ground practitioners. Georgia encourages innovation through a) proactive chartdasa)dm)lprovisions for alternative

routes to teacher certification, and c) Investing in Educational ExcelleApétformance contracts that provide increased flexibility to

school districts in return for improved achievement outcomes above and bybBdequirements. These innovations are tested on the

ground and assessed based on their impact on student outcomes. In many ways, Georgitaiskaftiheducation policyteging, launching,

and scaling upreative solutions to systemic problemiseState also recognizes that teamwork is missiboal for comprehensive reform

of educationThe State has a history of successful joint ventur@gnong its state education agencies, LEAS, business, and philanthropic

organizations and has built keylablorative structures and partnerships to facilitate its ambitious Reform Agenda.

e The Alliance of Education Agency Heads (Allance) ncl udes not only the | eaders of Geor

implementation teams which include agencyser st aff, the Governoroés Office of PI

|l nvest ment Board, Governoros Office of Workforce Devel opmer

Chamber of Commerce, Georgia Chamber of Commercegi@€rblic Broadcasting (GPB) and Georgia Leadership Institute for

School Improvement. Aful i me Di rector of | mplementation coordinates the

umbrella for intersectingpasvor k toward the Stateds educati

e The Joint Education Boards Liaison Committee wi t h representatives from each of the

have joined to work together with one common education vision for the state.

e GaDOE Advisory Boardsensure ongoing calboration with and feedback from the field. Superintendent Cox relies heavily on four
Advisory Committees(for Teachers, Principals, Students, and Superintendents) to inform GaDOE initiatives and policy and on
Content Advisory Committees(which include k12 educators and higher education faculty) to enhance content and content delivery

in core subjects.
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e TheLocal Board Advisory Committeewas convened in 2009 by SBOE Chair Wanda Barasldress standards for local boards
with regard to ethics and operatiamsesponse to a push for greater accountability for local school boards.

o K-12/Higher Education Partnershipshave played critical roles in work which falls in the intersections betwekhdd higher
educationGeorgia has a strong history of partnerstiptween LEAs and its two systems of public higher education, the University
System of Georgia and Technical College System of sGeorgi a.
whi ch have contri bu tspragress.uSepperalir ASK-¥2HIgher Ed partnerships. St at e 0

¢ Regional Education Service Agencies (RESAg) network of RESAS across the State provides professional learning on best
practices, offers content support for districts, and supports the work@AB@E with schools in NI status. RESAs focus on building
capacity of member districts to improve student achievement especially in rural/remote LEAs that lack capacity to peovide the
services themselves.

e Strategic Partnerships with leading reform andcapacity-building organizations. The state is deepening partnerships with
nationally known external partners, including Teach for America, The New Teacher Project, and UTeach, to bééstel state

district capacity for reform and to strengthen tipeelmne of effective teachers, most notably in the areas of math and science.

Creating Conditions for Reform: Georgia Positioned folmmediate Implementation

Georgia has done mae than develop goals and plaidsit has already begun the important work of refem. The St at eb6s | eade |
removed regulatory barriers to innovation, developed organizational infrastructures to support change, and has alnglastantiade s

progress in the four education areas described inthe ARRAs t 1 mp o r t a deplbyment oikeyaefognisteai@gies is moving

the needle on student achievement in the State, with increases in the graduation rate, NAEP mathematics and language arsssco

and t he St aReferénsed Competercy TiestsfCRCTs) and concurrentcteases in student achievement gaf8ee Section

(A) (3) for further detail. Many reform strategies have been tested and proven effective for student outcomes anchaseagagy fSome

strategies have proven ineffective and have been discardidp&@wn in RT3 will allow the State to accelerate implementation of successful
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strategies while providing the impetus to jumpstart innovative strategies, some of which have been tabled due tolamésof Semwessful

reforms which indicate that Grgia is on the right trajectory are summarized below and described in further detail under assurance sections.

Georgiabdbs Reform Agenda: Set Hi g h &SlieadingdaQolidge anal GadeerReéadimessous ASs s es

Georgia believes in sitty high standards, expectiggery child to achieve them, measuring performance, and providing supports to help all
children succeed. In only a few years the State has moved from laggard to national leader in standards and assessroer#008rk. S
Geagia has abandoned weak standards in favor of high performance standards coupled with rigorous assessments, jetésiattiptbitsti
system in favor of graduation requirements which ensure that all students graduate college and career ready,lead talesim national
standards efforts, including the Common CatiateStandards Initiative.

e Georgia Performance Standards (GPSsi nce 2002, when a Phi Delta Kappa audit c
shallow and too widl and did nbeven meet national standadd&eorgia has moved to the front of the standards movement with the
development and implementation of thd RGPS, now one of the topted curricula in the nation. See Section (A) (3).

e Rigorous, Robust, and Aligned AssessmentSe or gi a0 s kdahge CRGTsCGeagiamighmScheol Graduation Tests
(GHSGT), and Enaf-Course Tests (EOCT&)were redeveloped upon adoption of the GPS, were implemented consistent with the
GPS phas plan, and have undergone a successful pagewdy the US ED. See Section (A) (3) for detail Apgerlix AG Letter
fromUSED Peer Review of Georgiabs Assessment s.

e Participation in Key National Initiatves. Because of Georgiads aggressive devel opmen
theState has positioned itself as a leader in several national standards initiatives, incl@iomyttos Core State Standards
Initiative (CCSSI), the American Diploma Project (ADP),and theCollege and CareefReady Policy Institute (CCRPI).See
Section (A)(3) for more detail.

e High School Graduation Rule.In 2007, the SBOE approved a new Graduation Rule with one set of college andeealeer

requirements faall students. As partners throughout the development of the new rule, the University Systergiaf(G86&)

10
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changed its admissions requirements to align with the new rule, and the Technical College System of Georgia (TCSG)eendorsed t

rule. The new requirements, which went into effect for-finse ninth graders in the 20@®09 school year, replate Ge or gi a6 s
Aitieredo diploma system, which had four different sets of r
requirements in core subject areas and only three units of science and mathematics. The new requirenadirgidastéoio

complete a total of 23 units for graduation, including four units of mathematics, English, and science, and threeciahitsunfiss.

The Graduation Rule also provides for additional content courses, electives, accelerated options -Braisatcenurses. See

AppendixA7 Geor gi ads New Graduation Requirements.

Georgiabs Reform Agenda: Coll ege Readiness, Transition, and Su

Once students are ready for college, the State encourages college enrollment and success by offering suovidisbipsynestop portal

to help students and families plan, pay for, and apply to college, and encouraging Advanced Placement and dual eronmdmntiopt

allow students to earn college credit while still in high school

e Georgia AcademicBased HCPE (Helping Outstanding Pupils Educationally) Scholarship Once students have succeeded in

high school, the State continues to encourage their academic achievement in postsecondary education throughridedottery
HOPE Scholarship Program. Eligibleidénts seeking a college degree frddsés or TCSGinstitution may receive HOPE
Scholarship funds covering the full cost of tuition, certain H@pifoved mandatory fees, and a book allowance of up to $100 per
quarter or $150 per semester. R&CEL progran under HOPE provides tuition, certain fees, and a book allovi@mstedents at
eligible high schoolsrhowish to take college level coursework for credit towards both high school and college graduation
requirement3H1OPE grants are also available faghéchoolstudents who are dually enrolled in TCSG institutions. The HOPE
Scholarship is merbased, with specific academic atdndardize®.0grade point average requirements. In FY09, 216,227 Georgia
students received a total of $552.7 millioninHOPSc hol ar shi ps. Georgi aés HOPE Schol ar s

five states in the nation in student grant aid on a per capita basis, on undergraduate grant dollars compared to erfiakétigneduat

11
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equivalent enrollment, and on propantiof total expenditures for stefiended grants compared to appropriations for higher education

operating expenditurés.

e GACollege411.To better meet all the needs of Georgians thinking about college, the State pramid€g\college411.orga free

comprehensive online resource to help Georgians throughout the process of planning, applying, and paying for collegéylaunche
Governor Perdue in February 2005, GAcollege411 helps students explore careers, ptapaddioand ACT, compare Georgia
colleges, apply for college admission, research and apply for federal and state financial aid. An online applicatiaiideatures
students to fill out one electronic application to send to multiple colleges andyt@lggpionically for financial aid, including HOPE
schol arships and grants. Through State resources and $1. 2 n
upgraded in 2009. Enhancements include 1) redesigned look and feel anéwagition; 2) updated and improved career planning
tools; 3) information and resources for middle grades teachers, students, and their parents to help plan $taie Pedicivays
curriculum; 4)volunteer resources for the public to use to help incoedisge participation; 5) resources for middle grades students;
and 6) improved resources for adult studei@A\College411 is provided by the Georgia Student Finance Commission.

¢ Dual Enrollment Options which allow students to complete college credit wiai still in high school.Georgia provides an array of
postsecondary options for students who wish to get a head start on college while still in high school. The Alliancd hasptase
role in promoting such options. Some of these options areldgddaall students while others are provided within the context of
particular school models such as Career Academies and Early Colleges, which are innovative partnerships between local school
systems and IHEand schools with International Baccalaur€i® programs. Early Colleges allamderrepresentesiudents to
graduate from high school havingearaed As s 0 c i a tpe¢odvs yelrs af colege cretdito war ds a Bam hel or 0s
addition, students may apply for admission to Advanced Aaiadeand the Georgia Academy of Aviation, Engineering, and Science
(GAMES), which are residential, eastytranceo-college programs for gifted and talented high school students. The State also

provides financing opt i orograms (here theyard acmallysenrolled in BndHER These includelthe me n t

2 20072008 Annual Report, National Association of State Student Grant and Aid Programs

12
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ACCEL and HOPE grants referenced above as well as funding t
for detail. The number of schools offering IB progransgeadily rising in Georgia which now has 54 IB sites and is among nine

states with the highest number of IB programs. The IB Programme lists Georgia as one of seven states nationally we&HhBupporti

policies, including IB exam fee subsidies, favoraamissions and credit policies at state universities based on IB diploma or

certificate exam scores, and IB courses recognized as meeting high school graduation requirements. The State haslalso increas
participation and success in Advanced Placementgra which are described below.

Advanced Placement (AP) Georgia has increased patrticipation in AP programs, diversity of ARkess, and success on AP

exams. The State provides fundingdthistudents to take one AP exam per year and for econyrdesadvantaged students to take

eachof their AP exams. The State has further increased access to AP courses by training nearly 400 teachers through AP Teacher
Quality Training Grants and sponsoring regional, STaMised workshops for AP teachers. | #072008school year, Georgia

ranked & in the nation in terms of overall AP course participation rate (30.3%\s.inon ds av e r Higteenatibnin2 5 %) an «
terms of success on AP exams (16.3% of exam takers scored 3 or higher on an APre@amvso n 6 s &¢). dustargle of 15.
25,000 Georgia students from the public high school class of 2008 took at least one AP exar@8n&208% increase over the

previous year. Just under 5,500 Afrigamerican public school students in Georgigtableast one AP exam during high school in

200708. This number represents more than 22% of all AP exam takers in Georgia and more than 9% of all public school African
American testakers nationwidel0.5% of Georgia's AfricanrAmerican high school senits scored 3 or higher on at least one AP

exam. That is third in the nation, and seven points higher than the national averagdispanic AP exam takers represented 5.5 %
(1,339) of Georgiaodos all AP exam t a lsenrebkigha thah 3, Gighdr handeorga'ss a mi n €
overall Hispanic student population (4.9 % of total population).Apendix ASAP Participation and ScorésGeorgia vs. Nation

13
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Georgiabs Reform Agenda: Data Systems to Support Instruction

Georgia has madmportant strides with respect to its Statewide Longitudinal Data System (SLDS) which now contaidmalti¢2n
COMPETES Act elementsigtail provided in Section (C) (1)]. The State has recently been awarded $8.9 million under the Institute of
EducationSciences (IES) Statewide Longitudinal Data Systems grant and has submitted a proposal for a 2009 IES Longitudinal Data System
grant under the ARRA. The State is fully committed to improving its SLDS by extending its reach into postsecondaryaulicatiting a
robust, usefriendly, and automated reporting system.

o Participation in the TeacherStudent Data Link Project (TSDL). The TSDL Project, funded by the Bill & Melinda Gates
Foundation and conducted by the Center for Educational Leadership andldgg (CELT) with guidance and dissemination support
from the Data Quality Campaign (DQC), is a fatate effort charged with developing a common, best practice definition for teacher
of record and business process for collecting and validating tiee ieacher and student datde Project will assist Georgia in
identifying a common definition for teacher of record, and ways of improving the commonality, quality, and use of the data
that the state has amassedl hese improvements will include theatien of business requirements for a prototype application

teachers will use to validate their student rosteraaiidt implementatiorof the prototype application

Georgiabdébs Reform Agenda: Great Teachers and Leader s

Consistent with its vision, Geosgis working to ensure that all students have access to effective teachers and leaders by: (1) improving overall
conditions of teaching and learning; (2) improving the quality of current teachers in the classroom and current schaide@er
increagg the pipeline of highly effective teachers, especially in critical needs subjects, and highly effective principalsapableref
creating a culture of reform and change in their buildings
e Classroom Analysis of State Standards (CLASS Keys) Teachgvaluation System
The State has committed significant resources to studying and developing assessment tools which help guide educatat developme
with the goal of all educators becoming highly effective. The CLASS Keys teacher performance appraisalgs amadoped to
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support teachebadedockasnarebvmadasdag the GPS tporposeispr ove st U
twofold: improvement and accountability. The CLASS Keys are part of an integrated and comprehensive systetnmofefduca
which ties together the performance standards expected of teachers, leaders (Leader Keys), and schools (School KieysjAbee Sec
(3) for further detail andppendix A: CLASS Keys Framework

¢ Alternative Certification Pathways for Teachers
Recognizing that teacher quality is highly dependent on a robust teacher pipeline, Georgia has been reducing bgrimecstteentr
teaching profession since the first alternative certification law was passed in 2000 and now has some of ttieleralttiifative
certification regulations in the nation. In 2002, the Georgia Professional Standards Commission (PSC) initiated alttatetivge a
certification program with guidelines for implementation and named the program the Georgia TeactaalPreparation Program
(GaTAPP). Today there are a total of 27 Rpproved GaTAPP providers who prepare just under 22% of the new teachers in the
state. See Section (D) (1) for detail &mpendix A10Sources of New Teachers in Geor@aorgia haslso developed a plan to
create an alternative certification pathway for principals. See Section (D) (3) for detail.

Geor gi abd6s R eHfantivensuphart onAtl achools, Including Turning Around the LowestAchieving Schools

Studentsuccess ultinee | y dri ves the Statebés efforts. The State begins by
are their backgrounds, culture, socioeconomic status, needs? Where have they succeeded and where do they need hisdpariBasssd on

to these questions, the State advocates a portfolio approach to school improvement which differentiates among theleatxiaraf ste
contexts and capacityof LEAand wor ks to create the fAri ght dnsenetases therightdthma | s un ¢
may be a charter school or another innovative model, which focuses on the needs and/strengths of specific studentlpajh&aticases,

the State provides supports to the LEA targeted at specific student subgstugderats with a particular interest, need, or ability. And in the

case of the lowestchieving schools, the State intervenes early and intensively. Whatever actions are taken, the State holds to tight standards

while encouraging innovation, monitoring cotnes, and stepping in with support when needed.

15
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Active Support for Charter Schools with No Charter School Cap.Georgigproactively supportscharter schoolsas a critical
component in its efforts to maximize access to a wide variety otjoiglty educadnal options for all students regardless of

disability, race, or socioeconomic status, including those students who have struggled in a traditional public schbblesSttite

has 121 currently approved charter schools and has no charter schbottbap.detail is provided in Section (F) (2). Georgia also
supports innovation throudhvesting in Educational Excellence (IE) performance contracts, which provide increased flexibility to
school districts in return for increased accountability. Se#8dE) (3).

Georgia Virtual School. The Georgia Virtual School (GAVS) is an-time educational program designed to meet the needs of
students throughout the state by offering 1) traditional school courses which include the four core contentesr,g@arears

Technical, and Agricultural Education (CTAE), several World Languages, and 12 different Advanced Placement courses, and 2) th
Credit Recovery (CR) program which allows students who retake academic courses and pass to regain crediufsly gieslio
course. GAVS has been highly successful, as evidenced by 2009 results: 9,05 regid@red for CR this fall, apdss rates for

GAVS students are higher than the state average for GAVS students in almost all cduesgsrihnan endf-course test.

Graduation Coaches.The Graduation Coach Program, initiated in the 2Z28@®&/ school year, supports the placement of a graduation

coach in Georgia public high schools and was expanded ir2Z208%o include coaches in middle schools. Gramluabaches work

intensively with case | oads of students most amdsteertherk of not
towards a path to graduaton Gr aduati on coaches are an i nsysanfoadlstuendand nnovat
play critical roles in Georgiads increased gr adasaisenfom r at es

71% to 78% while the dropout rate has declined.
Career, Technical, and Adult Education CTAE). Geor gi ads CTAE pr ogr a-mpdiantlinkbetweanthel e nt s

Awhat 06 of school wor k an dCTAR @eatésw dinga corfnection betiveen secorulayrsshaoh a | I i ves
education and industries identified by the Governodd s St r at egi ¢ I ndustries and I nnovatio
Georgiabs futdeingCEABOO® MPeawk| Bt ate Pat hways provide all stu
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seguenced electives in a career pathway along witmreeaded academic coursework to prepare them to continue their education at

any level or enter the world of work. Most higamand, higtskilled, highwage occupations in all Pathways still require education

beyond high school. Accordingly, TCSG and USGtuisons collaborate with local systems in implementation of career pathways. In
FY08,56% of all middle school an4% of all high school studentgere enrolled in CTAE courses, 8826 of CTAE

Concentrators who took the GHSGT met or exceeded statarstant English/Language Arts.

Georgia Work-Ready Program. The State is a nationalhgcognized leader in workforce development. The Georgia-WRegkly
Program, |l ed by the Governoroés Office of Wmadudidnoate bycredirgv el o p n
for students a clear pathway from diploma to careers. Georog
Certificates (WRCs), assessments which measure both core skills and work habits and are powereahagoh@llyaccredited

Wor k Keys E syst e-ReadyBregram glsoindusles s\obrpiofiling system for employers, and boasts 433 businesses
using WRCs for this purpose. Georgiabs Cert irKRealydwhatthe Kk Ready
workforce has earned a threshold number of WRCs and graduation rates have improvedwbvwenigties (out of 159) have

already earned the certification, and there are 139 Work Ready Communities in Progress. Georgia was recerfily. dwalded

in federal stimulus funds in support of the program.

Improving Schoolsthrough Differentiated Accountability and Georgia Assessment of Progress on School Standard® create

the right conditions i n GwdemsyGeargiagproatydlyanonitoss schovldndstlidens performanoes f C
and provides a statewide graduated system of support options based on the Needs Improvement (NI) level of the schaol6The Sta
commitment to improving schools and intervening earlydets selection by the US Department of Educataquilot a

Differentiated Accountability (DA) system, which allows Georgiato vary the intensity and type of interventions to match the
academic reasons that |l ed tgeda dickrcoludseN|l aindemnthnitfeirvahit o mna
need of intensive interWeEDI2008)nSedppendk Aldi griofr gc alds Def dement i :
Approachforanout | i ne of changes t o uBtabiitySystean@sa reSult of he BA pilbtt ImatDecambdre A C C C
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2009 report published by the Centerirtucational Policy Georgia was highlighted for its policy on restructuring of schools in the
most severe status of NI levels 5 and above. At its Novemdeting, the SBOE and Superintendent Cox recognized 17 of these State
Directed schools for being removed from NI status and doing what once seemed indposakitey Adequate Yearly Progress

(AYP) two years in a row. The foundation for all school interesstis a datdriven assessment of school performance and student
needs, done collaboratively by -&&nember State turnaround team and the LEA, and known Gedingia Assessment of

Performance on School Standardénalysis (GAPSS).GAPSS is a highlyegaded strategic diagnostic, an alternative to the

Southern Association of Colleges and Schools (SACS) diagnostic. A GAPSS assessment systematically determines strengths and
weaknesses of a school regarding the Georgia School Keys (standards for schiagis)oama roadmap for improvement. The

GAPSS process, which includes follayp monitoring and support by a State team, has been successful in pulaahiewng

schools out of NI status and enjoys wide support from the field, with educators phasiniaborative approach of the State and with
many schools voluntarily choosing to participate in the GAPSS process. Participation in GAPSS is mandatoriactete

schools in NI levels five and above. Since the mandatory GAPSS were first cdmad&Y®6, the process has an impressive record

of success: 67 of 91 schools (74%) have made AYP following a mandatory GAPSS Analysis; 51% (34) of schools that made AYP
came off the NI list. Se&ppendix A12GAPSS Results.

Geor gi abd6s RelkadthewWayig STBEM Fields

Il n the mid 1950s, the space race was on, and Amer iStapulbeveaggr es s

and then take the lead in international efforts to explore our newest frontier. Theraoads again, and in 2008, the stakes are dramatically
hi gher . America stands to |l ose its competitive ehgmc and f al l

repercussions of falling behind in science, technology, engingaridgnathematics, Georgia promotes an aggressive STEM agenda to ensure

3 Improving Low Performing Schools: Lessons from Five Years of Studyiogl Restructuring under No Child Left Behind (NGIE3nter orEducational Policy
December 2009
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that its students are proficient in STEM fiédand equipped to be nationally and internationally competitive. Georgia is home to the Georgia
Institute of Technology and other univéies with strong STEM programs, is an incubator for STieMted businesses, and is the site of the
nationally recognized Partnership for Reform in Science and Mathematics (PRISM) project, sponsored by the NationaLBdizinme Fo

( NSF) . Ge omn3EMi®atso dvidencadddy its world class performance standards in science and mathematics, its adoption of four
mathematics and four science courses as graduation requirements, and its proactive strategies to increase the ntineberienetfed
mathematics teachers.

e Georgia Performance Standards (GPS) Mathematics and Science Curriculunthe most innovative changes in the GPS occurred
in mathematics, where curriculum committees utilized National Council of Teachers of Mathematics (NCTVandbpargapore
standards as models to create an integrated approach to all of mathematics, but in particular to high school math&R&its. The
mathematics have been designed to achibataaceamong concepts, skills, and problem solving. For el@rivfathematics | at the
secondary level incorporates algebra, geometry, and statistics. The curriculum, closely aligned with standards of the®&tCam, A
Statistical Association, Achieve, and the College Board, stresses rigorous concept develaggsasty rpalistic and relevant tasks,
and keeps a strong emphasis on computational skills. Georgia is one of only six states in the nation with an integplated high
mathematics curriculum and the only state which mandates it. The science GPS wpsdleselg th&enchmarks for Science
Literacyby the American Association for the Advancement of Science and received high marks from the Fordham Foundation for its
treatment of scientific concepts.

e Science Mentor Program/Math Mentor Program. In responséo poor science achievement on the GHSGT, the GaDOE developed
the Science Mentor Program (SMP) in 2005 and received $2 million in funding from the Georgia General Assembly. The SMP
employs practicing science teachers who have demonstrated understamgjoigyaiethods and the GPS as Science Implementation
Specialists (SIS). In 2005, seventeen SIS were deployed, mostly in rural, economically challenged areas where tbadeast had t
access to conterich support. The SIS mentored and coached stngggitience teachers, provided support for science teachers, and

built capacity throughout the state by establishing teacher leaders within each participating school. SIS worked @ith ®2P @f i a 6 s
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375 high schools in the first year of the program amtributed to the 25% drop in the number of high schools where students
underperformed on the GHSGT in science (defined as <70% students passing). Despite a difficult budget environment, the State
continues to invest in the SMP, albeit at a reduced fates(1L7 SIS). The State has also invested in 5 Math Mentors, patterned after

the Science Mentor program.

Attracting the Best Teachers into the Profession: Differentiated Pay for Effective Mathematics and Science Teachers.

Geor gi ab6s ag gSTEMhave naeasedtte argenty of filling critical shortages of qualified mathematics and science
teachers. The Alliance created the Math and Science Task Force in 2008 to explore realistic and affordable stratageshe incr

numberof mathandscince teachers in Georgia. Noting that Georgiabs st
fastest growing state in the Nation), that the new high school graduation requirements represent needed and positivetblaange,

the move to amtegrated mathematics program at the secondary level has tremendous potential to positively impact student
achievement, the Task Force nevertheless concluded that the changes will significantly impact the teaching workfoatiagexacerb
currentshortages it he most troubling aspect of this situation is th
is taken. o0 The Task For ce mapdeadixdl34liance Math and SciericecTask Boc® mme nd at i C
Recommendatioji related to differentiated pay, increased alternative routes to certification, service cancelable loans for prospective
math and science teachers, increased educator preparation programs, and use of technology to support certificatitior@nd instru
andstate leaders moved quickly to act on seven of these. To address the differentiated pay recommendation, the General Assembly
passed House Bill 280 (Sappendix A14HB 280 which provides for new secondary STEM teachers to be jumped on the state

salary shedule to a step applicable to that of teachers witfears of service, and for-Bteachers who receive an endorsement in
mathematics, science, or both to receive a stipend of $1,000 per year per endorsement. Additional Task Force reconwerendations

not moved forward primarily due to funding constraints.

Partnership for Reform in Science and Mathematics (PRISM)PRISM, funded by the NSF, created partnerships among USG
universities and 15 LEAs to increase student achievement in science and nizhelose achievement gaps, and increase the
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responsiveness of higher education science and mathematics faculties to the needs of schools. PRISM districts shmleadeclear ev
of success: 1) greater improvement on state achievement tests than for lderdjsriats; 2) reduction itne Black-White
achievement gap in mathematics and science while gaps in comparable districts stayed the same or grew larger; 3) improved
percentages of students meeting or exceeding the state average on the GHSGT andamatteematics; and 4) increased
percentage of students taking advanced high school mathematics and science courses. The A, B, C pass rates in college core
mathematics and science courses at PRISM institutions were greater than the USG averageTmsgtaatd$¥?RISM work, the
USG has launched a STEM Initiative to aggressively increase the pipeline of STEM majors, graduates, and teachers. PRISM has
increased State capacity by providing tested strategies such as a STEM Teacher Leader program, diSakdManass campaign
aimed toward parents and studentd, & STEM | earning communities, and a AWor k i
who contribute to KL2 school improvement and/or teacher preparation.

e K-12 STEM Advisory Taskforce.TheGaDOE convened the-K2 STEM Advisory Taskforce to identify major issues and barriers
involved with STEM education and to recommend possible solution&-IR&STEM Recommendations and Action Rialeased
July 7, 2009, includes action steps to devedgpworld tasks connecting the GPS and STEM, a clearinghouse/website for STEM
curricular resources and activities, a targeted STEM awareness campaignsigddid professional learning for certification

renewal, and STEM specialty schools &ppendixA15 K-12 STEM Recommendations and Action Plan

AQ)@@The Role of LEAs in enacting Georgiads Reform Agenda

a) Terms and conditions reflect strong commitment by the participating LEAs.LEAs in Georgia have shown very strong support for

Ge o r goid eeforsn adgenda23 LEAs (or12.7%6 of all LEAS) have entered into bindiRy 3 Memoranda of Understanding (MOUSs) with

the State As evidenced by the detailed MOU and accompanying Exhibitfgeendix Al6Participating LEA Model MOU and Exhibi),1

thet er ms and conditions reflect strong commitment by the Partici
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b) Scopeofwor k descri ptions require participating LEAs tQeorgiahasl e ment
high confidee in its ability to implement RT3 reforms,@ticipating LEAs have signed on to all components of the RT3 reform
agenda(the 13 prticipating LEAS that have loweathieving schools are signingontoimplensifjo r t i ons of t he St at eos
other 10 LEAs are signing on to the Stateds pl an stoctonlael ref orn
Great Teachers and LeaderSgeEvidence Table below and als&vidence Table @n the next page.

Evidence Tablé: Summary Table for (A)(1)(ii)(b)

Number of LEAs Percentage of Total

Elements of State Reform Plans Participating (#) Participating LEAs (%)

B. Standards and Assessments

(B)(3) Supporting the transition to enhanced standards andimdity assessmés | 23 | 100%

C. Data Systems to Support Instruction

(C)(3) Using data to improve instruction:

(i) Use of local instructional improvement systems 23 100%
(i) Professional development on use of data 23 100%
(iii) Availability and accessibility of dta to researchers 23 100%
D. Great Teachers and Leaders
(D)(2) Improving teacher and principal effectiveness based on performance:
(i) Measure student growth 23 100%
(i) Design and implement evaluation systems 23 100%
(iii) Conduct annual eVaations 23 100%
(iv)(a) Use evaluations to inform professional development 23 100%
(iv)(b) Use evaluations to inform compensation, promotion and retention 23 100%
(iv)(c) Use evaluations to inform tenure and/or full certification 23 100%
(iv)(d) Useevaluations to inform removal 23 100%
(D)(3) Ensuring equitable distribution of effective teachers and principals:
(i) High-poverty and/or higiminority schools 23 100%
(i) Hard-to-staff subjects and specialty areas 23 100%
(D)(5) Providing effectie support to teachers and principals:
(i) Quality professional development 23 100%
(i) Measure effectiveness of professional development 23 100%
E. Turning Around the Lowest-Achieving Schools
(E)(2) Turning around the loweathieving schools 13* 57 [100%]*

* 13 of the23 LEAs have schools on the lowesthieving schools list. Alldof those LEAs (or 100%) have signed on to implement th@)E)iterion.
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Evidence Table 2: Detailed Table for (A)(1)

LEA Demographics Signatures on MOUs TMe(r)nL1J5 Preliminary Scope of Work i Participation in each applicable Plan Criterion
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Atlanta 104 47,944 37,967 Y Y 2| NA?| Yes Y| Y| Y| Y| Y|[Y|Y|[Y|Y|Y|Y|Y]|Y]|Y]|Y Y
Ben Hill 4 3,15¢ 2,507 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Bibb 41 24,444 19,257 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Burke 5 4,438 3973 Y Y N/A Yes Y| Y| Y| Y|Y|Y|Y|[Y|Y|Y|Y|Y]|Y]|Y]|Y Y
Carrolton 4 4,27( 2270 Y Y N/A Yes Y| Y| Y| Y| Y|Y|Y|Y|Y|Y]|Y|Y]|Y|Y]|]Y/|[NA
Chatham 52 33,23( 24,181 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Cherokee 34 37,79¢ 10,684 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y | N/A
Clayton 62 49,381 40,36 Y Y N/A Yes Y[l Y| Y| Y[ Y |Y|Y|Y|Y|Y|Y|Y|Y]|]Y]|]Y]|NA
DeKalb 140 96,67 68,32§ Y Y N/A Yes Y| Y| Y| Y|Y|Y|Y|Y|Y|Y]|Y|Y]|Y]|Y]|Y Y
Dougherty 26 15,834 12,909 Y Y N/A Yes Y| Y| Y| Y| Y|Y|Y|[Y|Y|Y|Y|Y]|Y]|Y]|Y Y
Gainesville 7 6,296 5,031 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y | N/A
Gwinnett 119 158,43 79,464 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y | N/A
Hall 34 25,65 14,690 Y Y N/A Yes Y|l Y| Y| Y[ Y| Y| Y |Y|Y|Y|Y|Y|Y]|]Y]|Y]|NA
Henry 51 40749 17,9849 Y Y N/A Yes Y| Y| Y| Y| Y| Y| Y|Y|Y|Y]|]Y|Y]|Y|Y]|]Y/|[NA
Jones 8| 5,36¢ 2379 Y Y N/A Yes Y| Y| Y| Y| Y|[Y|Y|[Y|Y|Y]|Y|Y]|]Y]|Y]|Y Y
Meriwether 8 3,097 2,689 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Muscogee 56 31,331 19,953 Y Y N/A Yes Y| Y| Y| Y| Y|Y|Y|Y|Y|Y|Y|Y|Y]|]Y]|Y Y
Rabun 5 2,301 1480 Y Y N/A Yes Y| Y| Y| Y| Y|Y|Y|Y|Y|Y]|]Y|Y]|Y|Y]|]Y|[NA
Richmond 57 31,241 2345( Y Y N/A Yes Y| Y| Y| Y| Y|Y|Y|[Y|Y|Y|Y|Y]|Y]|Y]|Y Y
Rockdale 18 15,52¢ 9,444 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y | N/A
Spalding 18 10,414 7,555 Y Y N/A Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Valdosta 9 7,427 5894 Y Y N/A Yes Y| Y| Y| Y| Y|Y|Y|Y|Y|Y|Y|]Y|Y]|]Y]|Y Y
White 7 3,851 2,079 Y Y N/A Yes Y| Y| Y| Y| Y| Y| Y|Y|Y|Y]|]Y|Y]|Y|Y]|]Y/|[NA
Total 871 658,88( 414,52 23 23 23 23| 23| 23| 23| 23| 23| 23| 23|23 | 23|23 |23| 23| 23| 23| 13

NOTE: If not legible, please refer #appendix A17: Detailed Table for (A)(1)
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¢) Signatures from as many as possible of thgjglicable signatories All 23 Participating LEAs have provided the two signatures that are

required on the MOB the signature of the LEA superintendent and the signature of the president of the local school board. Since Georgia is a
right-towork stateand i nce LEAs do not employ teachers who are representedc
leader is not agieable in the case of GeordieSeeEvidence Tabl& below:

Evidence Table:3Summary Table for (A)(1)(ii)(c)

Signatures acquired from participating LEAs: Number of Participating LEAs with all applicable signatures
Number of Signatures | Number of Signatures Percentage (%)
Obtained (#) Applicable (#) (Obtained / Applicable)
LEA Superintendent (or equivalent) 23 23 100%
President of Local School Board (or equivalent, if applicabl 23 23 100%
Local Teachersdé Union Lea N/A N/A N/A

(A)(1)(iii) Broad Statewidelmpact through LEA Participation 1 Allows State to Reach Ambitious Yet Achievable Goals

As shown inEvidence Tabld below,23 LEAs or 12.7%6 of all GeorgiaLEAs have selkelected to enter into binding MOUs with the State of
Georgia to support the i mhes28¢BAs redresenti®7kohbols{38% of i sclhoblshTOK stuRERt8 p | an s
(41% of all students), and 46K teachers (40% of all teachergymong the students are over 414 students in poverty or 46% of the

state total 327K African-American students or 52% of the state total, and 90K Hispanic students or 48% of théase total. The LEAs

represent a vemiversemix of districts, ranging from small systems to very large systems, from urban to rural, with wide representation from
across the State of Georgia. The 23 LEAs also account for 34-metésting schools (01586 of all lowestachieving schools identified by

RT3 working committeesi>eorgia is very pleased with the response rate to its invitation to LEASs to participate in RT3 reforms, and with the
broad representatiaf students through the Participating LEASSO0, refer toEvidence Tabl@ on page 22.

4 Per answer to QuestionX7 from the Race to the Top Guidance and Frequently Asked Questions, Addendum 3, issued December 24, 2009
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Evidence Table:sSummary Table for (A)(1)(iii)

i 0
Participating LEAS (#) Total Statewide (#) P?;Caergt;?g:ﬁ%?éiss}ast?géﬁd(e/;)
LEAs 23 181 12. 7%
Schools 871 2,266 38.4%
K-12 Sudents 658,880 1,625,745 40.5%
Students in poverty5 414,529 911,393 45.5%

Appendix A18Evidence Tabl&/ State Goals without RTiBustrates how the State envisions its goals related to: increasing student

achievement (in reading/language arts aathematics, as reported by the NAEP and on CRCTSs, the assessments required under the ESEA),

reducing student achievement gaps, and increasing high school graduatiohppeeslix AL9Evidence Tablé / State Goals with RT3

shows the impact of Particiigigg LEASs onstrengthening these goals and making them more ambitious

a) Impact of LEA Patrticipation on Increasing Student Achievement ofiNAEP and ESEA Assessments (CRCTS)

GeorgiahaskepAEPgoal s t he same Awit h RTNARP resglts aiemot available ot th&ksEh®oland By d
system levels (other than system level results for those participatingin TUb&)c or di ng t o NAEPO6s website,
largegroup assessment, each student takes only a small part of theamsesdiment. In most schools, only a small portion of the total

grade enrollment is selected to take the assessment, and these students may not reliably or validly represent thpdptdhsohoo

Only when the student scores are aggregatie stie or national levehre the data considered reliable and valid estimates of what

students know and can do in the content area; consequently; sctsbatler e vel r esul t s Bemauseofthislackaf r ep o

data, Georgia has not set perfontmtargets at the system or school levels for systems partnering with the State in Race to the Top.

5T he

Astuckaentyd imapavr e is the number of children ages 5 throecgtary,thd¢ i n po

number of children eligible for free and reduced priced lunches under the Richard B. Russell National Schoolt_unch Ac
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e Reading CRCTIn critical grades (third, fifth and eidf)f Georgia already has a high rate of student achievement with 93% to 96% of
studentgdependingn grade levelineeting or exceeding standaml200809. Georgia is projecting that, with RT3 reforms, il wi
growoverallstudent achievement byp@rcentageoinisin third and fifthgradesand by 1 point in eighth grade.

e Language Arts CRCTn 200809, Georgia students perfoad at 87%, 91% and 92(percent meets and exceeds) in third, &fil

eighth grades respectivelyeorgia is projecting that, with RT3 reforms, ithgrow overallstudent achievement bypointsin third

grade, 4 points infth grade, and oints in eighth grade.

¢ Math CRCT:In 200809, Georgia students perfoed at 78%, 8% and 80% (percent meets and exceeds) in third, fifth and eighth
grades respectively, indicating that there is more room for improvement. Georgiadngy tpat, with RT3 reforms, it will grow
overallstudentchievement in mathematics bpdnts in third grade and bygints in fifth and eighth grades.

e Science CRCTIn 200809, Georgia students perfoad at 80%, 76% and 8&l(percent meets and exceéadghird, fifth and eighth
grades respectivelgeorgia is projecting that, with RT3 reforms, ithgrow overallstudent achievement byp®intsin third and fifth

grades, and 11points in eighth grade.

b) Impact of LEA Participation on Decreasing Adievement Gaps between Subgroups in Reading and Mat@RCT fargetdn Reading
andMati wi t hout RT30 i ndicate act u-a9 TargetsdrameSy 20030 througloSY2d3Mare t hr ough
Georgiabébs AMOs as t h @& AcauntabityiNolkbpok@ ix fi fse¢ r evin ¢ s nb ¢ thwewe &n Awi t h R30

are due to expectations that Georgiads RT3 eff or asexpectations have a

that ESEA reauthorization withke greater account of growth in student achievement, as opposed to hard AMO targets each year leading to
100% of students reaching exactly the same level in SY-PO1@/ith RT3 reforms, Georgia is committing to: a) closing or substantially
reducing therace/ethnicity achievement gagAfrican-American and Hispanic students are improving at a significantly faster rate than alll
other studentsh) reducing the poverty achievement gafeconomically disadvantaged students are impraatiagfaster rate tharon

economically disadvantaged studerdsidc) reducing the students with disabilities achievement gagbee @tails inAppendix A19
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e Reading CRCTThe largest increases in student achievement in Reading will occur for African Americatsstutierdand fifth

grades (8 points and 6 points respectively y®ifts and 2 pointfor all students), for Hispanic studemtghird, fifth and eighth
grades (6, 5 and points respectivelyandfor students with disabilities in third, fifth and eigigirades (9, 7 and Goints respectively).

e Language Arts CRCTThe largest increases in student achievemeariguage Artsvill occur for students wittdisabilities in third

grade (10 points vs.oints for students without disabilities) fifth grade (9 poirg vs. 0 points ) and in eighth grade (10 points vs. 0);
for African American students in third grade (10 points vs. 3 for White stugdéfitsgrade (7 points vs. 1andeighthgrade (6 points
vs. J); for limited English proficient (ESOL) students byo® points across all gradesid for economically disadviaged students
by 5 to 8 points across all grades.

e Math CRCT: The largest increases in student achievement in Math will occstuftents witldisabilities in third grade (10 points vs.
6 pointsfor students without disabilitiegh fifth grade (9 points vs. 4 points ) anceighth grade (10 points vs,, @pr Hispanic
students in third grade (9 points vgdints for White students), in fifth grade (6 points vard) in eight grade (8 paits vs. §; for
African American students in third grade (8 points vpobts for White studenksfifth grade (7 points vs. 3dndeighh grade (8
points vs. § and for economically disadvaged students in third grade (9 points ver@iondisadvataged studentsijfth grade (6
points vs. 1) anaight grade (8 points v.)6

c) Impact of LEA Participation on Increasing High School Graduation Rate§: With RT3 reformsGeorgia is projecting it will increase
overall high school graduation ratesrra79%in 200809to 85% by the end of 201131. Gains will be the largest for the following
subgroups: 1) students with disabilities will experiencesgdiB.6% (gap will narrow between SWD and rRBWD from 42 to 39 points); 2)

African American studds will experience gasof 7.9% (gap will narrow from 9 to 7 points compared to white students); 3) Hispashsntstu
will experience gains of%® (gap will narrow from 12 to 10 points compared to white students); and 4) economically disadvardagesl st

will experience gain of%® (gap will narrow from 10 to 8 points compared to-d@advantaged students).

6 Georgia currently uses the Leaver Rate, one of the fedapgltpved formulas for calculations, but will move to the Cohort Rate in 2011.

27



Georgiabs Race to the Top,20@ynder GFBA No.BA.395As ub mi t t

d) Impact of LEA Patrticipation on Increasing College Enrolilmentand College Persistence

College EnrollmentTraditionally, Georgia has reportedgtgecondary enrollment by matching high school graduates rosters produced each

year by GaDOE with enrollment records from USG and TCIBG008, Georgia began work with the National Student Clearinghouse (NSC)
to track the postsecondary enrollmentof3he at e 6 s g r a d uByivaking witlo NSE, thie Stateavdd alle to track graduates into
postsecondary institutions in Georgia or in any other state, and into both public and private insttitirespublic high school class of

2008, the posgtecondary enrollment rate was 64.7%, according to the NSC result84.6% of the class of 2008 who attended college in the
fall of 2008 did so in Georgia, vs. 15.4% who went out of s&eé% of enrollees attended public institutions, vs. 12.5% whuletle

private institutions.The State is currently working with researchers to studf Ktudent success factors that promote college enrollment
persistence and completibased oMNSC results data providéy GOSA, and with the Gates Foundation and S@prove the match rate
bet ween t he Ofdsant ttedNSC dptatmekaiGedrgiasontinues its work with NSC over time, the State will be able to
accurately track the enrollment of students who graduate from high school consistenGkiE 330.19(b)(1) and who enroll in an institution
of higher education (as defined in section 101 of the Higher Education Act, R244,080 U.S.C. 1001) within 16 months of graduation.
Georgia will be able to provide data consistent with this defmitiostudents enrolling igtate or oubf-state, and in private or public

institutions, for the first time in the summer of 201Please se€able Albelow for College Enroliment targets for Georgia:

Table Al: College Enrollment Targets, 2al1Dto 20B8-14

200910 Baseline | 201611 | 201%12 | 201213 | 201314
Without RT3 64% 65% 66% 67% 68%
With RT3 64% 66% 68% 0% %%

College Persistenc€urrently, Georgia reports the postsecondary persistence rate by measuring the percentage of fall seimestéulfirst

time degreeseeking freshmen that continue enrollment the following fall semester (both at the institution and systermHevels$t recent
reported data (for freshmen entering in fall 2006 and returning in fall 2007) at USG is 73.2%stituhienrlevel and 79.2% at the system
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level. At TCSG, the rates are 53.9% at the institution level and 55.7% at the systefoleM&G and TCSG institutions,Georgia is able

to report college persistence as the number of students who complete atieasa

year 0s

worth o

f col

|l ege cr

degree within two years of enrollment in annstitution of higher education. Using NSC datgGeorgiacantrack persistence using the

current State method (enrollment in two consecutive fall sersgINSC currently reports enrollments and degrees, but not credit hours

earned.Tracking postsecondarmeliment and persistenceareat ur al f i ts for Georgi abds
education agencie®lanstoincorporatte sul t s from NSC enroll ment data are i
SeeTable A2below for College Persistence targets for Georgia.
Table A2: College Persistence Targets, 20100 201314
200607 200#08 200809 200910 2010611 201312 201213 | 201314 | Change
Without RT3 ) (not yet (not yet
(baseline) . :
available) | available)
USG Systerwide 792 79.5 79.7 80.0 80.2 80.5 80.7 | 8L0 | 18
Persistence Rate
TCSG Systerawide | g5 5 57.2 58.7 60.2 61.7 63.2 647 | 662 | 105
Persistence Rate
With RT3
USG Systerawide 792 79.7 80.2 80.7 81.2 81.7 822 | 827 | 35
Persistence Rate
TCSG Systerawide | g5 4 58.2 60.7 63.2 65.7 68.2 707 | 732 | 175
Persistence Rate
These overall State goalsutlined above willbe used to set individual goals foeachParticipating LEA during the action plan
developmentphasePar t i ci pating LEAs will need to provide a Fi

applicati on

i s

funded.

ncl

nal

decreasing the student achievement gap, increasing high school graduation rates, and increasing college enrolimemensistaiies
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(A)(2) Building strong statewide capacity to mplement, scale up and sustain proposed plat(30 points)
The extent to which the State has a tjghlity overall plan t®
(i) Ensure that it has the capacity required to implement its proposed plar{@@ypoints)
(a) Providingstrong leadership and dedied teams to implement the statewide education reform plans the State has propose
(b) Supporting participating LEA&s defined in this notice) in successfully implementing the education reform plans the State
proposed, through such activities asidgngpr omi si ng practices, evaluating t
practices, widely disseminating and replicating the effective practices statewide, holding participatit@sldefiaed in this

notice)accountable for progressdaperformance, and intervening where necessary;

(c) Providing effective and efficient operations and processes for implementing its Race to the Top grant in such areas as g
administration and oversight, budget reporting and monitoring, performanceerteasking and reporting, and fund

disbursement;

@d@Using the funds for this grant, as described in Hhe
plans and meet its targets, including where feasible, by coordinating;agadipor repurposing education funds from other
Federal, State, and | ocal sources so that they ali gt

(e) Using the fiscal, political, and human capital resources of the State to continue, after the perioagifsneinded, those reforn
funded under the grant for which there is evidence of success; and

(i) Use support from a broad group of stakeholders to better implement its plans, as evidenced by the strength @fritseostattions of
support frond (10 points)

@The Stateds teachers and principals, which include {

(b)Ot her critical stakeholders, such as the Statebds | e(
membership associations (if applicable); other State and local leadel®iginess, community, civil rights, and education
association leadéersTribal schools; parent, student, and community organizagampsparentteacher associations, nonprofit
organizations, local education foundations, and commbaggd organizations); and institutions of higher education.
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In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attactiralatsshale, at a
mini mum, the evidence |isted below, and how each pheeagatveo
and attachments may also include any additional information the State believes will be helpfultopeenvrewr s. The St a
(A)(2)(1)(d) will be addressed in the budget section (Section VIII of the application). Attachments, such as letters af soppoitment,
should be summarized in the text box below and organized with a summaryttableppendix. For attachments included in the Append
note in the narrative the location where the attachments can be found.

Evidence for (A)(2)(1)(d):
e The Statebdbs budget, a
connects to the State
Evidence for (A)(2)(ii):
e A summary in the narrative of the statements or actions and inclusion of key statements or actions in the Appendix.

compl et ed i n Se candexpminsvhe budgetarid haw

s
6s plan, as completed in Section

(A)(2) Building strong statewide capacity to implement, scale up and sustain proposed plans

Recognizing that a mission of this magnitude is not a solitary endeavor, Georgia has relied on strong leadership sdegiodatztby

teamwork among major cstituencies to develop conditions for reform and to constructitspléme St at eds capacity to
is based on a history of successful coll aboration amgyamg t he Go
other dakeholders.Thi s col |l aborative spirit informed planning for the St
Department of Education (GaDOE). Teams whose members represented a wide range &f pantreers Go v e r 1@ ed@cationo f f | ¢ e,
higher education, philanthropic organizations and foundatidognal education organizatiomegulatory agencies, school and distiestel

practitioners, legislators and members of the business comthwaitiye together to ask the hard questiengage in vigorous debate,

envision the future, come to consensus on goals and core principles, and lay out carefully constructed plans fortzttee\arigtare for
Georgiabs students. Open and hon aathe deglopenentrodthis psoposalwhichds gounded iB e me n

the common desire of all parties t o i mp-classreducatdn for alpstudestp Brongs of C
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leadership coupled with dedicated teamwork have béemhmar ks of t he Statebdés successful refor

forward through proposed RT3 reforms.

ARMN@Providing strong |l eadership and dedicated teams to I mpl em

Strong Leadership. The St ate i s proposing an oversight structure and i mp
reform plans lead to successful outconfésite leadership will take on implementation of the RT3 plan as a state priorityThe State

Executive Board (Governor, State Superintendent, and State Board of Education Chair) will have ultimate accountabgrgrfoatid will

oversee implementation of the RT3 plan in the context of overall education reform in Georgia. A Steeringe€¢gromitirised of the Policy

Directort o t he Governor, Chief of Staff to the State Supenti ntenden
(GOSA), and the RTBnplementatiorDirector, a newly created position) will make deydayoperational decisions across the four reform

areas with input from taskppropriate Advisory Committees representing the range of constituencies impacted by reform siria¢eRi€S.

| mpl ementation Director wil |l b eibldfdr@man&gensernt ecdrdinatoi ahd réportng aeross Man a g e
state agencies and participating LEAsFor a visual representation of the oversight structure, plead@geerdix A200verall

Implementation FrameworkiVhile theRT3 Implementation Director will ot have directunctionalauthority over the various state education

agency representatives responsible for their respects/efseform activities, thBirector will have direcprojectauthority over these state

employees, and will be empowered by$tate Executive Board to make decisions and take actions needed to ensure succtssfy day
implementation of the RT3 reform plamhe Director will defer to the State Executive Board (and the Steering Committee, as their designees)

on all policy deisions.
Dedicated Teams.For each of the core activities within each reform plan, State responsibilities to provide data systems, training, resources,

support, monitoring, research, and feedback have been delineated and are described in detailhe SactiaisB) through(E). Lead or

colead agencies have been assigned responsibility for the core activities proposed and senior staff designated asartigsorslisieqh
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the names and acronyms of the relevant agencies, departments, ansksypersonnel is included Appendix A21Agency Names and

Acronyms by Reform Are&iven the complexity of the tasks involved, standing committees are proposed in three out of the four reform areas.
Standing committees are comprised of heads thfade agencies (or their designees) that have been designated as playing a lead role in
carrying out a set of activities related to the reform area.

¢ In the area obtandards and Assessmentthe Deputy Superintendent heading the Office of Standards, Instation, and
Assessment (OSIA) at GaDOE, will be responsible for the implementation of all activities within this reform areiacluding:
organization and development of highality instructional resources in support of Common Core Standards; commuraiodtion
training for the rollout of the Common Core standards and assessments (including development of Professional LeannisgdJnit co
targeted at standards delivery and use of assessments); and development and testing of formative and benchmarlalgsedsment
to Common Core Standards. Georgia Public Broadcasting (GPB) will partner with OSIA to raise awbnenestandardsnd
communicate with the field. Throughout the development, testing and rollout process, OSIA will have access to tldle combine
expertise of standing advisory committéehe AcademicAdvisory Committed comprised of representatives frorilR and higher
education fields. Se&ppendix A220versight Structure for Standards and Assessments.

e Inthe area oData Systems to Support Insuction , a standing committéethe Data Governance Committee (comprised of Alliance

Chiefs of Staff and the SLDS Director, a newly created position within G&®#M provide general oversight for the new Statewide
Longitudinal Data System (SLDS), a critiefement in the longerm tracking and monitoring of performance and effectiveness
measures outlined by the St at e dheSLRI @rectorgdafn@mpasitign WithimnGOs8)r oss al |
will have primary responsibility for day -to-day implementation of the SLDS, and will be directly supported by a small

dedicated SLDS staff and indirectly supported by the CIOs of thalliance agencieswhich have aligned a data governance

MOU (seeAppendixA23; Data Governance MOUThe SLDS directowill work closely with the Data Governance Committee,

which will be supported by the Data Management Committee (ClOs of Alliance Agencies), and two advisory cothmittees
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Information Technology Group (data architects) and the Research Group (resewsiticherappointed to this advisory committee by

the Data Governance Commitfeea term of three years). S&ppendixA24: Oversight Structure for Data Systems

The area osreat Teachers and Leadersvill be coled by the Office of Education Support ad Improvement within GaDOE

(OESI) and by GOSA. Since this areeomprises multiple plarand activitiesvhich fall appropriately into the responsibilities of

various Stee agencies and other partners, there will alsodtendingrossfunctionalcommiteed the Educator Effectiveness

Committee (EEQ) to facilitate coordination and communication across ageangpartnersThe EEC will be compriskof the

leaderf the variousgencies/divisiongesponsible for carrying out discrete activities that arsgp#he larger reform plan. See
Appendix AZ: Oversight Structure for Educator Effectivenebsr exampleQESIwill leadthe development and validation of
evaluation instruments for teachers and principals; G@i$Ananagthe vendor who willdevelop h e St a-Adeedl Mod®l,a | u e
andlead thecreatingand testing ohew quantitative instruments (such as surveys); the Georgia Professional Standards Commission
(PSC) will implement proposed policy changes relative to certification requirements aneeimgmds in educator preparation

programs and will continue to monitor these areas; the University System of GeorgiavjlUe&d the effort to enhanaalucator
preparation programs; and GOSA will monitor and evaluate all LEA pilots and programstoetatedator effectiveness. An LEA

Critical Feedback group (comprised of participating LEA superintendents or designees) will provide consultation anel fassistanc
work related to developing, designing, and testing the new teacher and leader evakiatiowitlgin participating LEASA

Technical Advisory committee (TAG)a panel of measurement expertsill provide guidance and expertise on measurements of

teacher effectiveness.

The area o urning Around the Lowest-Achieving Schools (LAS)s equally comfex and also a multitude of stakeholders,

agencies and partner&.new officed the State Office of School Turnaround (SOS™® will be established within the GaDOE to
lead this effort and to give due attention to persistently lowesichieving schools.Leadirg theSOSTwill be the Deputy
Supemtendent for School Turnaround (DSSTieav position for which a national search will begin immediatageAppendix

A26: Letter from State Superintendent GoSecretary DuncanThe DSSTwill rep ort to the State Syerintendent, work closely
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with the RT3 Implementation Director and will be accountable for turning around lowestachieving schools.The existing

Division of State Directed Schools, focused on all schools-ataxid higher levels (aiif which areon thepersistentlyjowest

achieving school list) will move over to report to D8ST.The Deputy Superintendent for Education Support and Improvement
will continue to be responsible for school improvement in all schools other thammaid higherand forincreasingoverall
teacher and leader effectivenege DSSTwill colead, with GOSA, the process of intensezand rigorous diagnostics of
participating LEAs. These diagnostics willlow the DSSTand the RT3 Implementation Director to develop recommendagon
turnaround model for eacht®ol, on behalf of the Staté aneffort to coordinate work across multiple divisiotie DSSTwill also
chair a standing LAS Committee comprisedf the heads of divisiomesponsible for the implementation of the sas core activities
that are part of the larger plan in this reform area.AppendixA27: Oversight Structure for Turning Around LAS.

(A)(2)()(b) Supporting participating LEAS in successfully implementing the education reform plans the State has grosed

Clear Delineation of ResponsibilitiesTheState will providedirection structure, resourceasnd support to the participating LEAs for each
assurance area. For each of the core activities within each reform plan, State responsibilities t@@eystems, training, resources,
support, monitoring, research, and feedback are clearly delineated in S&ttrsugh(E). LEA responsibilities are also clearly delineated
in the MOUSs signed by the State and participating LEAs at the outset.

Establishment of a Systerwide Approach to Effectiveness and AccountabilityAs depicted ilAppendix A28Systerrwide Effectiveness
and Accountabilitythe State recognizes that a complete vertical alignment of accountability measures and related supesitsisross to
move the whole system forward and chathgeeducation landscape in Georgia in a systemratitasting wayStarting at the top, the State
creates and implements policies (standards, assessments, educator certification requiremenqtsréivéhts, etc.) and monitors student
achievemendicross LEAs, but also provides much needed support to LEAs in the form of funding, professional development and other
services. The LEAs in turn implement state and district policies and are respanstiddnt achievement across schools, but pair these
expectations with supports that they provide 1t ogh#imghanodo! | eader s
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professional development). School leaders, in turn, pravatieictional leadership and manage school operations, are responsible fer school
wide performance, and evaluate teachers annually, but also ensure that teachers have appropriate professional depeltptoertisepe

their full potential. Finallyg acher s provide instruction to students, teaching
instruction, and are responsible for student learning and achievérhertitate of Georgia is making a commitment to establish and

maintain this kind of systemwide approach to effectiveness and accountability, not just by creating accountability measures at each

level, but also by working closely with LEAs to ensure that the right supports exist at each level to make accountability gibke (e.g,

through helping districts build district capacity, school capacity or principal and teacher capacity). The State isl¢corasnittgits existing
financialresources and RT3 funds to support LEAs in building capacity where needestlteg.improvenent support provided by OESI;

Summer Leadership Acadersgonsored by OESI and designed to build central office and school capacity to manage reform and change;
increased professional development for teachers in the area of math and science) and istertiesp partnerships with several well

known organizations such as TFA, TNTP and UTeach to increase the number of effective teachers, especially in hafetisstaftiduard

to staff (geographically isolated) schools.

Identifying and Disseminatng Best Practices. TheRT3 Implementation Director will work closely with GOSA, OESI, SOST and the
Communications Team to identify addseminatlessons learned and best practfoas RT3 reformge.g.,teacher and principalvaluation
practicesturnaoundapproachegrofessional development practices) via a number of forums and communication vehicles such as: (1) annual
RT3 summits (which will be part of a broader communications plan and will serve to keep education stakeholders in Geechaadipp

RT3 developments); (2) Summer Leadership Academies organigzaliYE for district and school leaders (targeted in particular at lowest
achieving schools, but open to other interested schaals)3) online publication of RT3 annual reports and stasies related to specific

RT3 reforms.
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(A)(2)()(c) Providing Effective and Efficient Operations and Processes for Implementing Race to the Top Grant

All of the items below are captured in the budget model and the budget narrative submitted agigi¢aison.

e Grant Administration and Oversight. The Georgia Department of Education has capacity for grant administration and oversight,
having successfully managed over $7 billion in federal grants over the last five years. In order to effectigel\aduinanal
activities related to RT3 reforms in areas such as grant administration and oversight, budget reporting and monitonagc@erfo
measure tracking and reporting, and fund disbursement, the Statsaizedan RT3 oversight structure fthiis area.At the head
of budgeting, fund disbursement, tracking and monitoring, and report creation functions will be the GaDOE CFOIn order to
handle the increased volume of tracking and reporting activities under RT3, the CFO will hire two &BdiEsnato the Finance
and Business Operations (FBDgpartment. These FTEs will disburse, monitor and repanse of RT3 fundsSeeAppendix A29
Oversight Structure for Budgeting, Reporting and Evaluating.

¢ Additional Evaluation (Research and Devalpment) Capacity. All proposed RT3 initiatives and pilots will be carefully tracked
and evaluated over the lifetime of the grant to: (1) validate any proposed effectiveness measures; (2) monitor/auntieahy prop
performance measures; (3) determine irhpamitiatives on the four RT3 goals; and (4) determine which initiatives merit continued
investmengfter RT3 funding endsThe Program Evaluationfunction will reside within GOSA and will require four additional
FTEs.SeeAppendix A290versight Struttire for Budgeting, Reporting and Evaluating.

e External Technical Assistance to Bridge Implementation Capacity GapsEspecially in the first 12 to 18 months of the grant, as
the State agencies build their own capacity and help LEAs build capacity iitheed external support from technical assistance
firms in the form of: (1) initial project management / implementation management support; (2) development of strategic resour
reallocation frameworks and processes, both at the State level and treveEL8) development of toolkits for LEAS to use as they
launch their action plans (e.g., teacher effectiveness toolkit; multiple pathways for students toolkit); and (4) bdéthrepaefysis
capacity at the State and LEA level.
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e Competitive Bid ProcessGeorgia is committed to laying the groundwork for RT3 implementation priloe éxtualaward
announcemerand RT3 funds di sbursement. Successful 1 mplementatior
State recognizes that onftlee more time consuming processes, at the State levelc@ntipetitive bidorocess.Some of the
proposedRT3 implementatiomwill have to be awarded thugh a competitive bid process ahd State@ims to preserve the rigor and
integrity of the procesas outlined by state lawortunately, services that are provided by aprafit organization or by an
intergovernmental agency are exempt from competitive procurement requirefnentsu b st ant i al number of Ge
partners/vendors are eitter non-profit organizations or intergovernmental agencies.Thus, contract awards can be made
immediately to such qualifying partnets. addition, Georgia intends to vigorously begin the RFP process, as soon as the RT3
application is submitted to US E,identify and selectinatimelymannee ndor s t hat are not exempt f
procurement requirementBy starting the process early, Georgia will be able to make awasdo selected vendors in August
2010 pending funding from the U.SDepartment of Education. Georgia is committed to this timeline to ensure that the important
reform work of RT3 can begin quickly.
e RT3 Communications Strategy. A strong and welplannedCommunications Strategys an i nt egr al component
plan, given the imperative to implement major change which directly impacts educatergsstadilies, and the publi¢he State
isin preliminary discussions with potential communications / PR providers who will help the State develop an overarching
RT3 communications strategyand public awareness campaignKey objectives of the campaign will b&1) enlist public support
for RT3reform efforts; 2pisseminate learnings and results of RT3 reforms (once these become availablgjositidedy influence
the perceptions of students about the importance of science and mathanwitles perceptions of parents and members of the
community regarding their role in setting high expectations and conveying the importance of a solid science and mathematics
educationThe communicationsstrategy will be implemented by the RT3mplementation Director and a Communications
Specialist(new position reporting to the RT3 Director). The RT3 Director and Communications Specialist will also lead a

Communications Tea comprising Agency Communications Directors, Georgia Public Broadcasting, &iI8id public
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awareness directol.he Communications Team will develop and implement internal commuonisaind resource delivery forR

educatorsdspecially those in piacipating LEAS) higher educationhe Alliance, and other partners.

ARMNMUsi ng Grant Funds to Accomplish the Stateds Goals and Mee

Georgia will look to a variety of financial resources to accomplish its goals and meet itatziige®R T3 outlined briefly below

e FundsfromRT3Grant: Geor gi ad6s RT3 pl an andlionlinRTIfunding ever four gears (204ditik | y $460
201314). The summary budget narrative and detailed prigjeet budget narrative is providedAppendixA30 Budget Narrative.

e Other Federal SourcesFirst, Georgia will leverage $120 million thool Improvement Grantsto provide additional assistance to
persistently lowesachieving schools identified as part of both the RT3 applicatiotharichool Improvement Grant application.
Second, Georgia will also levera8eDS funding to date. The Staténas already received $8.9 millionround one of SLDS funding
and has applied fanadditional$15 million inround twoof SLDS funding.(All funds requested for SLDS under RT3 are for
activities that are incremental to activities covered by rounds one and two of SLDS funds). Third, Georgi alidsely with
participating LEAs talign Title Il A funds ($75 million annually statewide) itRT3 goals. fie state portion of Title Il £6%) can
be easily alignedith RT3 goals. Fourth, Georgia will distribUfgle 1l D funds ($9 million annually and a ortane $22 million
infusion of funds from ARRApn a competitive basis to LEAs andl align awards to RT3 goals.

e State SourcesA significant portion oexisting agency budgetge.g., GOSA and PSC) asglisting department budgetge.g., OESI
and OSIA within GaDOBEWill be usedn support of RT3elated activities. The State will alsseare external technical expertise
to conduct a strategic resource allocation review at the State level to optimize the efficiency and effectiveness gfasmending
to identify sources of funds that could potentially be freed up over tirmesiain reformglentified as promising under RT3.
The Governor ds Of fi ce wifadhé aforttecondugt a atrategeBewaf ggsource éll@&i@drross
State Education Agenciesith support frontinance and Business Operations (FBO) wiaDOE and from external technical

assistance firms specializing inR strategic resource reallocation.
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e Local SourcesThe State isising a small portion of RT3 funds to invest in strategic resource reallocation review and will make
this expertise avaible to a select number of participating LEABe technical assistanpartnemwill help the State develop
frameworks, processes andt®that the State will theseploy in other districts as part of the overall effort to 1) optimize use
of financial resurces in the service of instruction, and&jlitate the sustainability of those reforms that prove most valuable
beyond the lifetime of the RT3 gra@PB will lead the resource reallocatieffiort within participating LEAS, with support from
FBO.

e Private SourcesOf particul ar not e i lsnovatloreFurd tvhach wilids avaldbla for pdrticipateng LlEAsb | 1 s h
to seed innovative partnerships with higher educatiformal education andon-profit organizations, or businesses for plepose of
increasing student achievemeihere are three types of possible activities that will be funded by the Innovation Fund: (1) activities
targeted at increasing applied learning opportunities for students (especially in STEM fields); (2datyéted at increasing
teacher effectivenessuch asnnovativeteacher induction programéere k12 school systems and teacher preparation programs
take mutual responsibility for the success of a new teacher and successfully bridge the gapreetem@e@nd iservice); and (3)
activities related to expanding thpdine of effective teachers ¢g.localGrow Your Own Teachgrogram3. Priority will be given
to LEAs with lowestachieving schools, and the RT3 Steering Committee will enceptatanthropic organizations, npofits, and
businesses, many of which have indicated their sonphutetot f or
the Innovation Fund as a continuing source of-gfartapital for prmising innovationsOnce private fundow to the Innovation

Fundto leverage public funds, the State will look into setting up a separaté®@ manage the mix of privasndpublic funds.

(A)(2)(i)(e) Using the Fiscal, Political, and Human Capdl Resources of the State to Continue Reforms

Georgia is fully committed to using its fiscal, political, and human capital resources to continue, after the fundinggpended, those
reforms funded under the grant for which there is evidence of suserentionedbove over the nexseveralears, Georgia will undertake

a strategic resource reallocation review ef Xstate education agency funds to identify potesffiaiency and reallocatioopportunities that
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could help fund initiativeat theState leveidentified as successful by RT3. In areas such as perforrnasegcompensatiofor teachers

[see Section (D)(2) for detailsyhich is one of thenoreexpensive elements of RT3 reform, Georgia is confident that it will be able to support
astatewide performandsasedompensatioproposal after the use of the RT3 funding ertdistorically, the State of Georgia provides pay
raises to teachers (independent of step increddss)ot unusual for the State to providest of Living Adjustmat (COLA) increases in the
range of 24% (amounting to $128240 million) except during times of budget stresbe Governor and Legislature will have the option to
use COLAas one of théunding sources to offset the costafiew performanebased comgnsation system

Ge o r glan#&@rsure sustainability of proposed reforms also relies on political actions. Legislation is currently beingli(itnddace

2010 legislative session of the Georgia General Assembly) in support of a perfebasedempensation system for teachers. In addition, a

variety of certification rules will be changed to make way for RT3 forms. More detail on both efforts is provided ir([3¢2jion

(A)(2)(ii) Support from a Broad Group of Stakeholders tdHelp the Steae Better Implement its Plan

a)SupportfromtheSat e 6 s T e ac h e r/Aspas af dverdl RT3rcanmpnidtic® and recommendation development process,
Georgia posted all RT3 information online and invited educators and the broader public tthisvigarmation and submit

ideas/ suggestions to a dedicated email address. dawebinardedsion i on,
to which all LEA superintendents were invited. Finally, GOSA developed and laumansurveys at the end of November 2009, one

targeted aK-12 educators and one targetegemerakducation stakeholders (reducators). The surveys focused primarily on questions

related to teacher and principal effectivendgse response rate othe Educator Survey was very impressive: over 20,000 educators

responded, 15,300 of whom were teachers (over 13% of the overall teacher population in Georgi)proximately 70% of teacher

respondents taught core subjects, and approximately 55% hadharoi®tyears of teaching experience. Most teacheB50@) agreed that

there are clear expectations for what constitutes effective teaching but many disagreed that these expectations &mbstag imp

effectively through the evaluation and compensgtirocesdviore than three-fourths of teacher respondents support aommon,

statewide evaluation systenwhich includes both qualitative and quantitative inputs and peer reviewerdMore than 70% of respondents
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believethat such an evaluation system shadd/e as the basis for recertification, new career advancement opportunities, and additional
bonuses in higimeed settings, while respondents were divided on using such a system as a basis for performancéfibeyof-our

respondents believed that teacchreparation programs should be held accountable for the impact of their completers while there were mixed
views on how well program completers were prepared within real classrooms and prepared to use data to inform instostttorathits

agreed hat principalsdé authority s hAppehdkA3bEduchtor ankl Stakeholder Spnrégsdetails p al s 6
on survey results.

b) Support from Other Critical Stakeholders. The Stateonvened @ Cr i t i cal F é eothriselookleaders faom the Georgia

General Assembly, the business community, the philanthropic comranditgcal education authoritieso review itsRT3 proposal. As

indicated above, the teams which crafted this proposal included constituencies from agdtiples and organizations, both private and

public, who all have a critical stake and role in education reform. The following stakeholders have submitted letters fof shisgproposal,

and, where appropriate, have additionally indicated their comami to doing their part through specific roles: The Alliance of Education

Agency Heads; the State Board of Education; the Joint Education Boards Liaison Committee; the Charter Schools Comwuassityn; Uni

System of Georgia; Technical College Systet@ebdrgia; Georgia Professional Standards Commission; legislative leaders; business leaders;
business/community partnerships; philanthropic organizatissgia Association of Museums and Galleries; CEISM@;partners (TFA, ,

UTeach). In addition, a nurabof superintendents have written personal letters of support. And finally, members of the RT3 task forces have
al so signed a joint | etter of support, indicat i waygfortvanddgoima& c o mmi t

the vision a reality. All letters of support are compiledppendixA32 Letters of Support.
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(A)(3) Demonstrating significant progress in raising achievement and closing gaf0 points)

The extent to which the State has demonstrated its abdity to

(i) Make progress over the past several years in each of the four education reform areas, and used its ARRA andl atihe:iStateeiandir

to pursue such reform& points)
(i) Improve student outcomes overall and by student subgroup sirest2003, and explain the connections between the data and thg

that have contributed t (25 points)

(@) Increasing student achievement in reading/language arts and mathematics, both on thied\kBRe assessments required uf
the ESEA

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, both oarntdeoNAteP
assessments required under the ESiA

(©) Increasing high school graduation rates.

In the text box below, the State shall describe its custahis in meeting the criterion. The narrative or attachments shall also include, &
mi ni mum, the evidence |isted below, and how each pheeagatveo
and attachments may also limde any additional information the State believes will be helpful to peer reviewers. For attachments incly
the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (A)(3)(ii):
e NAEP and ESEA results sinceleast 2003. Include in the Appendix all the data requested in the criterion as a resource for pe
reviewers for each year in which a test was given or data was collected. Note that this data will be used for refarahcarbly in

raw format. Irthe narrative, provide the analysis of this data and any tables or graphs that best support the narrative.
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(A)(3)(1) Significant Progress in Four Education Reform Areas and Use of ARRA and other Federal and State Funding

Georgia has used ARRA antther Federal and State funding to make significant strides in each of the four RT3 reform areas over the past
several years. These advances place Georgia in a strategically favorable position to jump start school reform, dnapnatieatydent
achieement, close the achievement gap, and help lead the nation forward.

e Standards and Assessment$seorgia is already at the forefront in this area, through adopting rigorous college antbadseer

standards and taking a leadership role in national mégflhe rigorous, nationally and internationally benchmakeargia

Performance StandardgGPS) are vertically aligned with Pecontent standards at the front end and, because the GPS were co
developed with higher education faculty and business, teeglso aligned with college and career readiness standards. The Thomas
B. Fordham Institut e ™intheckuaty in 2D86qus.@listin®G00TkelGPS provide tleamexpbctations

for assessment, instruction, and student worldefide the level of work that demonstrates achievement of the standards.
Implementation of GPS was conducted in phases, by content area, starting with ELAGB 2684ending with high school

mathematics in 20089. Mathematics has had the longest @mg@ntation due to substantial and innovative changes in the content
and the need to ensure tha8lstudents were thoroughly grounded in the new curriculum before moving to high schappésedix

A33: GPS Implementation Schedulé&ach rollout phase waccompanied by two years of training for practitioners to assist them as
they adjusted to teaching to higher standards andoratel appr o:
into universitybased educator preparation progsao ensure seamless transition of ngepared teachers into Georgia classrooms.
Fidelity of GPS implementation has been assessed primarily at the building level by districts, except for schoolssinviNgstatu

GPS implementation is monitored by tBtate through GAPSS analyses. Georgia redesigned its assessments, including CRCTSs,
EOCTS and the GHSGT in tandem with the GPS implementation, using a nationally accepted assessment development protocol.
Georgiabds strong as s esheenreviewed ahe apgrdvend pyrthe brited States OepartsmentobEducation (US
ED)d one of only a few in the country. Most recently, new EOCTSs are under development concurrent with implementation of the

70The State of State Standards 2006" Thomas B. Fordham I nstitute, Washi nq
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GPS in mathematics. (SAppendix A34Georgia AssessmeDevelopment ProceasdAppendix 35Establishing Standards for the
Georgia HS Graduation Te3ts
Thanks in part to its own commitment to a collemye careereadiness agendlah at i ncl udes rai sing studet

international benchmarks, @wgia is not just at the table buteading national conversationgbout raising the bar for student

outcomes. Georgia Governor Perdudsaals the work of the National Governors Association (NGA) i€tramon CoreState

Standards Initiative (CCSSI).Und er t he Governor 6s | eader shi p,SSleewasgneafsixbo e c ame
states invited to provide feedback on Common Core Standards developmeipp@&edx AB: CCSSI press relea3eGeorgia was

also an early (2006) participanttheAmerican Diploma Project (ADP), a national initiative sponsored by Achieve and NGA to

raise high school standards, strengthen assessments and curriculum, and align expectations with the demands of ege and ca
Achi eve foundi Gene ¢ii al ¢ oalhiayemdéint Readghséetaedard@sesl beGeoangd e
ADP led the State to strengthen its high school graduation requiremen&speedix A37 Geor gi ads )APBdRgalct i on
also one of eight statedeseted to participate in th@ollege and CareetReady Policy Institute (CCRPI), a national collaborative

effort focused on increasing the numbers of students who graduate-aleégareeready, supported by the Bill & Melinda Gates

Foundation and diréed by a partnership of weltspected education policy groups, including Achieve., the Data Quality Campaign,
EducationCounsel, Jobs for the Future, and the NGA Center for Best Practicéspp@eixA38 CCRPI pressreleaye. Geor gi a 0 ¢
plans for bottADP and CCRPI are currently underway, including redesign of selected high school tests in English and mathematics so
that they also serve as readiness tests for college and work. After completing validation studies in 2010, USG andxpe&€dare e

to adgt policies to allow ELA GHSGT scores at the Advanced Proficient or Honors levels to exempt stterttiegeplacement

tests for remediation. Similar validation studies for college mathematics will be conducted once the new GPS in mathdiyatics i

I mpl ement ed. Devel opment and i mpl ementation of thainGPS wer

ADP and CCRPI was funded through private contributions.
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Data Systems to Support Instruction.The GaDOE has worked in recgwears to improve its K2 data collection as a means of

improving student outcomes, with the most pressing data needs associated with NCLB reporting requirements. In March 2009,

GaDOE was awarded $8.9 million under the Institute of Education ScienceS@Esvide Longitudinal Data Systems grant
(Georgiabs AChronicleodo project). Georgia has al soesubmitt ect
ARRA. The 2009 IES application complements and builds upon work started througlti€lauath aligns with the opportunities and
expectations of the Stateds current RT3 proposal .ta Georgi a
collections within Alliance agencies, a willingness to share data, and a histaigkofd student achievement and success through

interagency agreementsh e St at ed0s various awards and proposals for fede
to remedy shortcomings in the current data collection and reporting,effattdevelop timely reporting tools which can support

instructional improvement.

It is worth noting thaGeorgia also participates in a National Student Clearinghouse (NSC) Pilot funded by the Bill & Melinda

Gates Foundation.The NSC Pilot aims to enhantetability of schools, districts, and states to track high school students into and

through postsecondary education, including attendance at public and private institutionsabdtloirof-state. To this end, the Pilot

will develop highquality, actimable,datal r i ven reports that buil d -12and@ssBodriay wor k w
data and can be used to improve the college readiness and success of students. The Pilot will also develop onliake profession
development materials and captlessons learned for going to scale nationally.

Great Teachers and Leader@ Evaluation Tools.Early on, the State recognized the need fesaarchbased evaluation toothat

could be deployed statewide to ensure consistency of approach and allowsmmaEaross districts. Georgia has made considerable
headway through development and fitddting of theClassroom Analysis of State Standards (CLASS Keysamework and

rubrics. CLASS Keys is aligned tuve&ebbnpgrabtse sehbvehchetaddal
five strands or "keys" to teacher quality: Curriculum and Planning, Star8iasdd Instruction, Assessment of Student Learning,
Professionalism, and Student Achievement. CLASS Kegsfunded with $600,000 Federal funds for instrument development
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(200608), $110,000 from a Title V Innovation Grant (2€E89), $219,711 from Title Il Part A (20@810), and an additional

$50,000 in private funds from the Wallace Foundation. The instrument has beestgelitd 76 schools in 55 LEAs with 1,154
participants during the 206809 school yearA first-round reliability study indicated that the instrument meets a standard reliability
measureleader Keyswas designed in 20a8 for school and district leadeand serves as both a formative and summative

i nstrument to rate a |l eaderds | evel of performancseheon speci
CLASS Keys due to funding constraints. To date, Leader Keys have beenthundgtl a $200,000 Title V Innovation Grant (2007

2008) and $12,113 from Title Il Part A (202010). The Leader Keys instrument is currently in the first of two field studies in 37

LEAs with 195 schools and 488 participants. The CLASS Keys andtheLlealeey s wi | | be t he foundati o
tods for teachers and principaKhe final instruments will be agreed upon through a collaborative process between the State and
participating LEAs. See Section (D) (2).

Great Teachers and Leaderd Increased Pipeline The teacher pipeline system in the Statarhpsoved in both quality and

quantity. Thanks to flexible alternative certification requirements, the Stategisomal leader in the number of alternative

certification routes and program providers for teachers.Through 2008, in response to steadily increasing hiring needs, both IHEs
and other program providers ramped up production and targeted production more narrowly to critical shortage aredyittentified
LEAs and by the Stat€orleader preparation, Georgia boasts new perforrdaamed programs for school leaders which require that
LEAs and IHEs jointly select and prepare school leaders. See Section (F) (3) for further detail. Because alternative routes t
certification for schodeaders are currently limited, the State proposes development of an alternative pathway for principals within its
RT3 application.See Section (D)(3) for further detail.

Turning Around the Lowest-Achieving Schools.Georgia has used its legal authoritin{fle Statewide Accountability System) to
develop a robust and hightffective school improvement system, grounded inblasad diagnosis, equipped with proven reform
strategies and protocols, and executed by higaiged school improvement specialetal state directors. As a result, Georgia has

been able to systematically intervene in its lovaesieving schools. Since 2005, Georgia has continuously refined its array of school
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improvement tools, processes, and protocols to maximize their effestv&tarting in 2008, Georgia utilized the State portion of its
School Improvement Grant to bolster slateel capacity with a new strategic division of State Directors. State Directors are assigned
(on a one to one ratio) to schools in-Blbr higheistatus and are responsible for ensuring that these schools (all of which have signed
contracts with the State) carry out the action plans designed to help the school meet their AYP goals. Since 2008s Geengia h
quite successful in moving schools otiNI status. Of the cohort 683 NI schools in 2003, only 38ll remain in NI status.

However, much work remains to be done to pull the persistently lawsleigtvingschools out of NI statusSee Section (E) (2) for

further detail on school improreent reforms and accomplishments.

(A)(3)(ii)) Improved Student Outcomes Overall and by Student Subgroupince 2003and Contributing Actions

a) Increasing Student Achievemenin Reading/Language Arts and MathematicsThe State improved overall student asleiment in
reading/l anguage arts and mat h@RGastequiced undeothiie ESEA.f-or tomearatlity, Eéhd and o n
analysis data are based on the percent of students scoring at a performance level of Basic and above (@PAalicéetsal) on the NAEP,
and on percent Meeting or Exceeding the standard on the CRCTSs. As discussed earlie0@&B&orgia began phasing out its old
curriculum and implementing the new and more rigorous GPS and accompanying assessmentstahistomate that with the move to
GPS, Georgia increased the rigor of item construct and also raised cut scores. The first year of implementation articbasesahen
varies by subject area and sometimes by grade within subject area. Compatisei@GROT are appropriabaly when the same assessment
program was in place. The phasgeriod for each assessment is shaded in the evidence document prodfofeehitix A9: NAEP, CRCT,
and Graduation RatedNhile there was an across the board dipRCTscores (as measured by perddaeting or Exceedingn the first

year following the implementation of more rigorous standards, the State has seen a rapid rise in scores in just ddevwys@asing that
higher standards and harder assessmamsagccompanied by effective professional developfoetachers to ensure that they were ready
to teach students to these higher standards of perform@wegia is extremely proud of it successful GPghplementation, which

demonstrates that the Sta is well positioned to achieve similar results when it rolls out Common Core Standards.
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NAEP Results Georgia 4th and™8graders improved on both NAEP reading (2003, 2005 and 266MNAEP mathematics (2003, 2005,
2007 and 2009). Overall, theratsompr ove ment f or Georgiads students equdaadled or su

A3 below. Also seFigures AlandA2 onthenext page for overall trends in Georgia Reading and Math NAEP scores.
Table A3: Comparison of National and @gia NAEP Scores 2063009

Grade 4 Reading Grade 4 Math Grade 8 Reading Grade 8 Math

20032007 20032009 20032007 20032009

Natiortup 4 points | 216220 | Nationup 5 points | 234239 | Natiornrno gain 261-261 | Nationup 6 points | 276282

Georgiaup5points | 214219 | Georgiaup6 points | 230236 | Georgiaup 1l point | 258-259 | Georgiaup8 points | 270278

MathNAEP ResultsA hi ghl i ght of the findings is Georgiabs i mprovement

improvement in eightigrade mathematics on the 2009 NAEP, the first national results that show the impact of Georgia's new mathematics
curriculum. Nearly all the grade 8 students who took the NAEP last school year had been taught using the GPS in natheeatjesfs.

About two-thirds of Georgia's 8th grader$¥) scored at the basic levelairoveon the 2009 NAE® up severpercentaggoints from

2003 and 27% scored at proficient or above, up two points. The gap between Georgia and the nation closed from six tdrimur 2003ts

to 2009. The fourtigrade students who had been taught using the GPS in Mathematics for only one and a half years at the time of the test still

improved at a rate faster than the national rate.

ReadingNAEP Resultsin Reading, Georgia studks also improved at a faster pace than the rest of the nation. Georgia tied the national

average in % grade for the first time in 2007, thanks in part to the more rigorous Georgia Performance Standard<€(@PShich were
rolled out beforeMathGPS t hus gi ving students | onger expdgaderescaedattheébgsiter r e

level or above on the 20ONAEP, up seven percentage points since 2003.
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GeorgiaaNAEP Reading 20032007 GeorgiaNAEP Mathematics-20032009
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Figure A1: NAEP Reading 20@007Grades 4 and-8 Figure A2: NAEP Mathematics 20623009Grades 4 and 8
Percent Scoring at Basic or Above Percent Scoring at Basic or Above

ReadingCRCT ResultsThe pattern of increased student achievemargitingshown on the NAEP is also reflected by scores on the CRCT,

theStat6 s as sSfegramlee@onnder ESEA. Georgiabds students saw gains in reat
Since the implementation of the new GPS in reading in-2008, all grade levels have seen gains in the percent meetitgediag

standards, ranging from 2.4% gained (Grade 2) to 8.9% (Grade 7) on the CRCT. Overall achievement rates (percenteesading or e

standards) ranged from 87.3% (Grade 4) to 96% (Grade 8).

Language Arts CRCT ResuliEhe pattern of increasetlident achievement neadingshown on the NAEP is also reflected by scores on the

Language Arts CRCTSince the implementation of the new GPS in reading in-2006, all grade levels have seen gains in the percent
meeting or exceeding standards, ran@fiogh 3% gained (Grade 2) to 8.2% (Grajledthe CRCT. Overdhnguage artachievement rates
(percent meeting or exaging standards) ranged from 84% (Grade 1) % £Qrade 8).

50



Georgiabs Race to the Top,20@ynder GFBA No.BA.395As ub mi t t

Math CRCT ResultsThe staggered implementation in mathematics begarGréde 6 in 2002006. In the three years since the baseline

year for the new assessment, grade 6 students experienced a gain of 13 points in the percent of students meetingluer stereatiis) In
the two years since the 2007 baseline year falegranathematics, students have experienced an increaggeotdiftage points. S€able
A4 for CRCT increases by grade level for both ELA and mathematics since GPS implementation. Shading indicates GPS t&ajht and tes

Table A4: CRCT Lanquage Artsdallath Scores 2068009, Grades-B
Shading = GPS Taught and Tested

Language Arts CRCT Math CRCT

2006 | 2007 | 2008 | 2009 | 2006 | 2007 | 2008 | 2009
1" grade 79.44 | 82.32 | 84.46 84 90.18 | 82.33 | 86.42 87
2" grade 8365 | 8376 | 8413 867 | 87.21 | 81.35 | 8547 | 87.3
3" grade 8212 | 8562 | 8711 865 | 91.39 | 9045 | 7092 | 77.9
4" grade 78.78 | 84.24 | 8621 869 | 79.48 | 78.44 | 70.06 | 75.0
5" grade 84.77 | 8764 | 8996 91.3 | 8862 | 88.1 | 84.23 | 87.0
6" grade 8428 | 863 | 8736 905 | 61.88 | 6457 | 69.28 | 74.9
7" grade 83.16 | 89.19 | 89.72 895 | 80.94 | 74.04 | 79.89 | 837
8" grade 86.72 | 8841 | 8953 918 | 7748 | 8145 | 7828 | 80.0

Science CRCT Result§eorgia students are also increasing their achievement in science. Since the new science GPS were implemented and

assessed in grades 3, 4, and 5duBYO07, all three grade levels have experienced gains since the baselinty@&and 9 percentage
points respectively for grades 3,ahd 5. Students in grades 6 @rkperienced an increase of 7 d2gercentage points, respectively, since

the nev standards were implemented and assessed in SY06.
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b) Decreasing Achievement Gapisetween Subgroups in Reading/Language Arts and Mathematic@/hile increasing overall
achievement, Georgia has also decreased the achievement gaps between most sulegaing8anguage arts and mathematics, both on
NAEP, and on CRCTs, witrery positive narrowing trendsAll groups showed increases but targeted subgroups increased at greater rates.
NAEP ResultsGeorgia recently conducted an analysis of 24 comparistnweén Georgia and national NAEP results. These comparisons
include Grades 4 and 8 Reading and Math for Free and Reduced Mandfree and Reduced Lundihite, Black, and Hispangtudents

e In 96% of the NAEP comparisons, Georgia is improving at the sat® or faster than the nation.

¢ In 75% of the comparisons, Georgia is improving at daaterthan the nation.

¢ In 46% of the comparisons, Georgia is now at or above the national average, as opposed to 29% in 2003.
One highlight which emerges from sigecomparisons is that in both reading and mathematics, for Grades 4 and 8, Georgia is not only
narrowing the povertpased achievement gap but narrowing éfaster rate than the nati(geeTable ASbelow) The State is especially
proud of the mathemaics performance of its highpoverty 8th graders, who had been taught using the GPS in mathematics for three

years including the equivalent of Algebra |

Table A5: Comparison of GA to NatiiReducing the PovedBasedSudent Achievement Gap

Grade 4 Reading 2002007 Grade 4 Math 20032009 Grade 8 Reading 2002007 Grade 8 Math 20032009
Free & Reduced Lunch Free & Reduced Lunch Free & Reduced Lunch Free & Reduced Lunch
Nationup 5 points 200205 | Nationup 6 points 222228 | Nationup 1 point 246247 Nationup 8points 258266
Georgiaup 7 points 200207 | Georgiaup 6 points 219225 | Georgiaup4 points 243247 Georgiaup12points | 253265
Non Free & Reduced Lunch Non Free & Reduced Lunch Non Free & Reduced Lunch Non Free & Reduced Lunch
Nationup 3 points 22923 | Nationup 6 points 244250 | Nationno gain 271-271 Nationup 6 points 287-293
Georgiaup 4 points 227231 | Georgiaup 8 points 241-249 | Georgiaup1 point 269270 Georgiaup 6 points 284290
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Similarly, the racébased achievement gap is narrow(iseg See Appendix A9: NAEP, CRCT, and Graduation Ragtesspecially for Hispanic

students. From 20630090on Grade 4Math NAEP, white students increased 6 points in the percent scoring at Basic or Blaoke,

students 7points, andHispanic students 14 points.From 20032007 on Grade ReadingNAEP, white students increased 7 percentage

points in the percent scoring at Basic or Above, black students increased 4 points, and Hispanic students increasatiSgpsirttstain

Grade 8eading, white and black students improved 2 points and Hispanic students 7 pdrad©8M ath, white students improved 4

points, whileblack students improved 14points andHispanic students improved 11 pointsTable A6 below shows changesin average

scores by studensubgroupand Table A7 showsthe actual gapreductionfor eat studensubgroup (as meassuedby average sares.
Table 6. Comparison of GA to NatiédhReducing th&ace/Ethnicity-Based Student Achievement Gap

Grade 4 Reading 2002007 Grade 4 Math 20032009 Grade 8 Reading 20022007 Grade 8 Math 20032009
White Students White Students White Students White Students
Nation-up 3points 227230 | Nationup 5points 243248 | Nationno point 270-270 Nationup 5 points 287-292
Georgiaup 4 points 226230 | Georgiaup 6 points 241-247 | Georgiaup 3 points 268-271 Georgiaup 5 points 284-289
Black Students Black Students Bladk Students Black Students
Nationup 6points 197-203 | Nationup 6 points 216222 | Nationno gans 244-244 Nationup 8 points 252-260
Georgiaup 6 points 199205 | Georgiaup 4points 217221 | Georgiaup?2 points 244-246 Georgiaup 12 points | 250-262
Hispant Students Hispanic Students Hispanic Students Hispanic Students
Nationup 5points 199204 | Nationup 6 points 221-227 | Nationup 2 points 244-246 Nationup 8 points 258-266
Georgiaupllpoints |201-212 | Georgiaup 12points | 219231 | Georgiaup5 points 245-250 Georgiaup 8 points 262-270
Table A: Comparison of GA to NatiénGap in 2007(2009) vs. Gapin 2003
ade 4 Reading 2002200 ade 4 Math 20032009 ade 8 Reading 2002200 ade 8 Math 20032009
FRL-Non-FRL 2003 | 2007 | FRL-Non-FRL 2003 | 2009 | FRL-Non-FRL 2003 | 2007 |FRL-Non-FRL 2003 | 2009
Nation 29 27 | Nation 29 27 | Nation 25 24 | Ndion 29 27
Geomia 27 24 | Geomia 31 25 | Geomia 26 23 | Geomia 31 25
Black-White 2003 | 2007 | Black-White 2003 | 2009 |Black-White 2003 | 2007 |Black-White 2003 | 2009
Nation 30 27 | Nation 27 26 | Nation 26 26 | Naion 35 32
Geomia 27 25 | Geomia 24 26 | Geowmia 24 25 | Geomgia A 27
Hispanic-White 2003 | 2007 | Higpanic-White 2003 | 2009 | Hispanic-White 2003 | 2007 |Hispanic-White | 2003 | 2009
Nation 28 26 | Nation 22 21 | Nation 26 24 | Naion 29 26
Geomia 25 18 | Geowia 22 16 | Geomia 23 21 | Geomia 22 19
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ReadingCRCT ResultsThe grade 4 and 8 CRCTs in reading show a similar pattern of very positive narrowingoaisetand poverty

based gapdn Grade 4 Reading:(1) African Americanand Hispanic students alike have made gains in thenpefcgudents meeting or
exceeding standards in grade 4 reading (11 and 13 percentage points respectively) that are greater than the gainsenshuidaoysSA\%
percentage points); (2) Students classified as Migrdamited English Proficierhavealso made substantial gains (18 and 22 percentage
points respectively); (3) Economically disadvantaged students have increased the percentage meeting or exceedingSsfmrdardads/
points while the noeconomically disadvantaged have made gaidgpefcentage points; and (4) Students with disabilities have only made
gains of 6 percentage points, highlighting them as a group that needs additional attention. All comparisons were neagesiram th
implementation and assessment of the new GPSH{SY09). InGrade 8 Reading:(1) African Americanand Hispanic students alike have
made gains in the percent of students meeting or exceeding standards (9 and 13 percentage points respectivelyjettibbarthgrgains
made by White students (3rpentage points); (2) Students with disabilities, Migrant, and Limited English Proficient students have made
significant gains (13, 14 and 21 percentage points respectively); and (3) Economically disadvantaged students haveofriéagergairiage
points while the noreconomically disadvantaged have gained 3 percentage faeappendix A9: NAEP, CRCT, and Graduation Rates
and Appendix A40TrendAnalysis.

Language Arts CRCT Resulis Grades 4and8 Language Ats, the gap narrowed for all targeted groups, with the most substantial gains

made by the following subgroups: Hispartigdents in grade 4 (15 points) and in grade 8 (14 pokftg)an Americanstudents in grade 4 (10
points) and in grade 8 (7 points); Limited English Proficient students in grade 4 (24 points) and grade 8 (2hdMigsnt students in
grade 4 (20 @ints) and grade 8 (14 pointsSee Appendix AS: NAEP, CRCT, and Graduation Ratesl Appendix A40TrendAnalysis.

MathematicSCRCT ResultsSComparisons in Mattmeatics are possible only for 2608 and 200809 (since GPS in Math were implemented

in SY2008). Fourth-grade students classified as Migrant and Limited English Proficient exgrienced substantial gains within that one

year on the Math CRCT,improving 8 and 9 percentage points respectively. White students improved by 5 percentage points, Black students
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by 4, and Hispanic students by 3 points. For grade 8, thbaaee achieveemt gag for Hispanic students and the povergsed

achievement gap are narrowing (3 and 2 points respectively vs. under 2 points for all students). Both trends cardlzeubaisit
narrowing However, gains foAfrican Americanstudents (1 pothwere not as great as for Whites and Hispanics, pointing to the need for
further work with this subgroup. Gaps have also narrowed for economically disadvantaged students (2 points), LimitecbEciglsh
students (4 points), arstlidents with disalities (almost 3 points)See Appendix A9: NAEP, CRCT, and Graduation Ratesl Appendix

A4Q TrendAnalysis.

¢) Increasing High School Graduation RatesSeorgia currently uses the Leaver Rate, one of the fedapglpved formulas for

calculations, but will move to the Cohort Rate in2@édax gi ads hi gh s c h o edsedimosald peacentagepointsiace e h a s
2003from 63.3% to 78.9%, fueled in part by differential increases acrosafrican American, Hispanic, and High-Poverty subgroups.

While White students continue to have higher graduation rates than other ethpg;Ajirizan Americanand Hispanic students are closing

the gap, experiencing an increase of 22 and 23 percentage points respectively between 2003 and 2009 compared t@ea fidipercenta

increase for White students. Economically disadvantaged studpatfeaxed a larger increase (21 percentage points) thataoomically
disadvantaged students (15 percentage points). Students withdLEmgksh FPoficiency also outperformed, increasing by 17 percentage

points. While students with disabilities (SWiDgreased 13 percentage points, students without disabilities increased by 16 points, indicating a
need for stinger focus othe SWD subgrqu SeeFigures /8 andA4 below; and Appendix AS: NAEP, CRCT, and Graduation Ratesl

Appendix A40TrendAnalysis.
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Fig A3 Graduation Rates by Race/Ethnicity, 2€089 Fig A4: Graduation Rateby SocieEconomic Status, 20209

Contributing Actions.The increases in overall student achievement, decreases in student achievement gaps among subgroups, and increases ir
high school graduation rates can be attributed to severalifitage actionglescribed in Section A(3)(i). In broad terriiie implementation

of the GPSwith an effective rollout which included professional development, instructional frameworks, and focused financial resources
appears to have had a strong positive impact on stacleetzementLocal and regional STEM-focused initiatives(Science and Math

Mentor Program; PRISM, Math Science Partnership competitive grant program targeted at improving the content knowlafgegand tea
skills of 3rd12th grade math and science teaghieave also contributed to the increases in mathematics achiegifeetite intervention

for Low Achieving Schoolsthrough GAPSS and Differentiated Accountability has contributed to the increased achievement of various
subgroups, and especially econcetty disadvantaged students, who are clustered in schools which have received state su@mwtgiehe
Virtual School has had proven success in increasing achievement inlapplerourses, which have helped pull overall achievement higher.
Graduation coachesave had immediate impact on graduation rates by focusing on students most likely to dropbust #nd

improving educator pipeline undergirds and makes all reform efforts posslerter schoolsare also important contributors to student
swceess. Finallysystematic use of data for accountability and school improvemenias led educators to focus more intensively on the

students who need the most support.
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(B) Standards and Assessment§/0 total points)

(B)(1) Developing and adopting commn standards (40 points)

The extent to which the State has demonstrated its commitment to adopting a common squefityigtandards, evidenced by (as set
in Appendix Bp

(1) The Statebs parti @i(pdni3on i n a consortium of State

(@) Is working toward jointly developing and adopting a common set1#f Ktandards (as defined in this notice) that are supported

evidence that they are internationally benchmarked and build toward college and career readiness by the time of high schg
graduation; and

(b) Includes a significant number of States; and

(i) 0 (20 points)
(a) For Phase 1 aqudlityplan demaonstratisg,its conimimest to artd prégeess kowagdradopting a
common set of KL2 standards (as defined imsthotice) by August 2, 2010, or, at a minimum, by a later date in ZpHeified by th
State, and to implementing the standards thereafter in-plamtied way; or
b)For Phase 2 applications, t1Bsandadsyas deddsn thes doticg)tby Aogust 2y 2010a0r, &
minimum, by a later date in 2010 specified by the State in agoiglity plan toward which the State has made significant progre
and its commitment to implementing the standards thereafter in-plareied way?

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attactiralmatsshade, at a
mi ni mum, the evidence |isted bel ow, an dssihmegtingtleecrieriop.iTre oagrati
and attachments may also include any additional information the State believes will be helpful to peer reviewers. Femtatiacluced if
the Appendix, note in the narrative the location where the attachozenke found.

Evidence for (B)(1)(i):
e A copy of the Memorandum of Agreement, executed by the State, showing that it is part of a standards consortium.
e A copy of the final standards or, if the standards are not yet final, a copy of the draft standamtisipattd date for completing th

8Phase 2 applicants addressselection criterion (B)(1)(ii) may amend their June 1, 2010 application subntissiagh August 2, 2018y submitting
evidence of adopting common standards after June 1, 2010
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standards.

¢ Documentation that the standards are or will be internationally benchmarked and that, wineplevetinted, will help to ensure tt
students are prepared for college and careers.

e The number of States paiiating in the standards consortium and the list of these States.

Evidence for (B)(1)(ii):
For Phase 1 applicants:
e A description of the | egal process in the Statefdofor
adoption
For Phase 2 applicants:
e Evidence that the State has adopted the standards. Or, if the State has not yet adopted the standards, a desegplipnocEte
the State for adopting standar ds fomadoptibnhe St ateds pl a

(B)(1)()) Commitment to Develop and Adopt a Common Set of Higiuality Standards
Participation and Leadership in Common CoreState Standards Initiative (CCSSI): Georgia Governor Sonny Perdueatairs the

CCsSSI for the National Governosssociation (NGA) and Georgia is one of fitipe states and territories that has joined th8ST{intly

led by the NGA and Council of Chief State School Officers fgendix A®: CCSI press releaye As a signatory, Georgia has committed

to joininga statded process to develop a common core of state standards in English language arts (ELA) and mathematics b2 grades K
which are internationally benchmarked and aligned with college and work expectations. A copy of the Memorandum of Agreement
included inAppendix B1: Common Core Standards M@&.a leader in the CCSI, Georgia has been designated as one of a select group of
states given the opportunity to provide early review and feedback for both ELA and mathematics common core standerdiss Geeady
submitted comments on the draft standards and reviewed the Standards Sources. These include national and internadidaad bSedm
Appendix B2: Draft Standards in ELA and MathematiG&e or gi a6 s p ar $Siigailogcal extemmsion of it coricdrted efloi® to
strengthen the rigor and relevance of its standards and curriculum. These include development and implementationiaffleef@ewgce
Standards (GPS) and Georgi ads wollegk anavCatedr Rdady Polick imstitute. $ea Pectians () (190 ma
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and (A) (3). Additionally, Georgia is one of four states selected by national PTA to lead a campaign for common staridgvelatsih this

campaign have already shown a deep commitmentémmon, rigorous set of K2 standards for all students.

(B)(1)(i)) High-Quality Plan to Adopt Common Standards by August 2, 2010 and to Implement the Standards

Process for Standards AdoptionAs a leader in the standafbiased movement, Georgia @ged to adopt the common standards quickly

with a target date of July 2010. Georgia can move expeditiously because 1) the State has a streamlined processriquladep®pn i

Georgia is starting from a place of strong standards; 3) gaps betweengheand future standards are relatively small, so 4) rapid

implementation at scale is reasonable. First, Georgia has an established and streamlined standards adoption préakadopitiom ti;me

of approximately six months or less. $gmpendix 84: Georgia Assessment Development Prod2sse t o Ga DOEG6s signi fic
in developing and reviewing the Common Core Standards, the State believes that the GPS is already very well alignestamtizedse

The relatively small gaps betweére tGPS and common core standards can be quickly resolved since the review process is well underway.

Once CCSl releases the final standards, the GaDOE will conduct an additional review with its ELA and Math Content Adrdsoréite

draft documentd®wing the alignment of GPS and Common Core Standards, vet these documents with multiple groups, revise them and
recommend them to the Superintendent, Executive Committee, and Cabinet in April 2010. The GaDOE anticipates takingrtt@&@ommo
Standardsatthe SBOE as an Item for Information in May 2010 and an Item for State Board Action in July 2010.

Plan for Implementation of Common Core Standards (CCS)Subsequent to the adoption of CCS by
implementation will begin withriefing and discussion sessions with the GaDOE Academic Standards Council, comprised of members from
varied state education stakeholders including all 7 education agencies representing the Alliance, professional orgarerations,

organizations, and Buiness partners. The Council will assist with the communication plan and definition of professional learriagn8lsh

in both ELA and mathematics will refine the varied aspects of both communication and training components. Implemei@&tion of C

classooms will begin in the Fall with the 204P. school year dedicated to the alignment of current and future standards, and development of
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curriculum materials and classroom resour@egrall, CCS implementation will be very similar to that of GPS desanb@J (3). Prior to

formal implementation of CCS, the State willeealuate, reorganize, and improve its existing resourcesvangeorgiastandards.otg

ensure that the frameworks, formative assessmem,igind core units needed by educators are in place and that educators and the public
know about them. The State will develop and require targeted professional learning for educatorguaiitiyigelivery of the standards and

meaningful use of assessrhdata and will help build LEA capacity to ensure fidelity of CCS implementation.

(B)(2) Developing and implementing common, higlguality assessment§10 points)

The extent to which the State has demonstrated its commitment to improving the qusalags#ssments, evidenceddsyset forth in
Appendi x B) the Statebdés padticipation in a consortium o

(i) Is working toward jointly developing and implementing common,-higdlity assessments (as defined in this notice) aligned with t
cosortiumods c-D2retandands (@sadéefined ih thignotice); and

(i) Includes a significant number of States.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attactiralsatsshale, at a
mini mum, the evidence |isted below, and how each pheeagatve
and attachments may also include any additional information the State believes will be helpful iagyeers.d=or attachments includec
the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (B)(2):
e A copy of the Memorandum of Agreement, executed by the State, showing that it is part of a consortium ghiat deealdp high
guality assessments (as defined i n t RR standards dr doeunentation thg

Stateds consortium has applied, or i nt e nsgssment®rogsam fdbg ,

described in a subsequent notice); or ot hegualitgassessrents(as
defined in this notice).

e The number of States participating in the assessment consortium andftibdise States.

(B)(2) Developing and implementing common, higiyuality assessments

Just as Georgia is committed to raising standards for all students, Georgia is committed to implemeqtiaditiighd rigorous assessments,

aligned with CCS, to easure student achievement as a way of ensuring that CCS are taught effectively. At its Annual Policy Forum, the
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Council of Chief State School Officers (CCSSO) haddpth conversations regarding development of common core assessments and setting
up a posible assessment consortium. Conversations revolved around the potential perpetuated issues surrounding differestadsessment
different proficiency scores for different regions and states. On December 18, CCSSO hosted a conference call ¢cedisesssiént
consortiumGeorgia believes that significant benefits will derive from a consortium approach to assessment development and

welcomes the opportunity to collaborate in a nationabr regional consortium as evidenced by the attached lett¢seeAppendix B3

Geor gi a6 s tL Addiiomally, Gedrgia has sigaed preliminary MOUs with a number of consortia: 1) the consortium led by CCSSO
with 36 states (seppendix B: CCSSBalanced Assessment Consortiu@Xhe consortium led by Achiewath 27 states (se&ppendix

B5: Achieve Lett@rand 3) the consortium led by Florida (8ggendix B6: Florida Assessment Consortium NIQA$ part of & assessment
consortium, Georgia will apply for the additioRalI 3 grant funds to support the develagmhof a common assessment. Georgia is excited

about the opportunity to partner with states to build a new, cohesive, innovative, and rigorous assessment progréagnittiatrdsec

teaching and learning. Georgia is wadised to inform theevelopmetefforts giventhé&t at e6s | engt hy hi story wit
being one of the first states to implement an online assessment program as well as an online reposiqualitiaigned test items for

formative use in classrooms throughoutdtate. Moreover, Georgia has developed a strategic approach to the development of additional
assessments, balancing existing assessments with newly developed ones to maximize resources. In the case of CigSirtaettight al
between GPS and CGBouldallow the State to use the current assessment system to test the CCS until the common core assessments are
implemented. The State will conduct a gaps analysis between its current assessment system and the requirementaraidngsrtew st

evaluate the & way to test in the interim. The State will not structurally alter its existing assessments with common core asgggsments r
around the corner, but will instead consider options such as: (1) targeted assessments that test the areas of ovedambatveeea

standards and GPS, or (2) building new items for assessment within current vendor contracts.
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Section B(3)i Reform Plan Criteria

(B)(3) Supporting the transition to enhanced standards and higiguality assessment§20 points)

The extent tavhich the State, in collaboration with its participating LEAs (as defined in this notice), hasgaidighplan for supporting
statewide transition to and implementation of internationally benchmart@dskandards that build toward college anderaesadiness by
the time of high school graduation, and higlality assessments (as defined in this notice) tied to these standards. State or LEA a
might, for example, include: developing a rollout plan for the standards together with atl ffiperting components; in cooperation V
the Stateds institutions of higher educati on, adwistgndardsand
assessments; developing or acquiring, disseminating, and implegiegliguality instructional materials and assessments (including
example, formative and interim assessments (both as defined in this notice)); developing or acquiring and delharadiiyhigh

professional development to support the transitioetostandards and assessments; and engaging in other strategies that translatg
standards and information from assessments into classroom practice for all students, includegphsgidents (as defined in this notig

The State shall provide itsgol for this criterion in the text box below. The plan should include, at a minimum, the goals, activities, t
and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII, Application Réx)(eefoen
further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be described aneyatieieciatied
in the Appendix. For attachments included in the Appendix, note in the narrative the location where the attzahiveifisind.

(B)(3) Supporting the transition to enhanced standards and higlguality assessments

Key Components of Transition Plan:To support the transition to enhanced standards andjbhaiity assessments, Georgia builds on a

strong foundation afeveloping high standards and implementing them effectively and in a timely manner. Georgia has gained extensive
expertise in effective implementation of new standards through its recery@anltmplementation of the comprehensive GPS, which began

in the 20042005 school year and is in the final phaseycle for high school mathematics. The State understands that successful transition to
new standards requires the following: 1) development of and access-tpuaiginstructional materials, resoas; and assessments; 2)

targeted professional development informed by seamless information on student and teacher performance; 3) a comnaumidaitbns pl

enlists widespread support and use of resources; 4) a methodology for ensuring fidelity ofntaptamend Salignment of high school
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exit criteria with college and work readiness. To support the transition to the Common Core, Georgia also plans toalasditpria

resources for teachers: 1) a formative assessment tool kit, and 2) beratsaasknents. The formative assessment tool kit will comprise
high-quality aligned test items (of different types), projects, and questioning techniques designed to inform teaching guag leataking

place. The Office of Standards, Instruci@mm Assessment (OSIA) within GaDOE will deliver significant professional development to

educators to support successful and meaningful use of the toolkit by classroom teachers. SIA will develop benchmants aalgissdi®

the standards, to be givahintervals throughout the year. These willbetoww a k es assessments designed to p
preparedness for the end of the year assessment. Data from the benchmark assessments will not be-asietbthraaliels to determine
ttacherso6 i mpact on student growth, but rather to eratfiestudentit eache

on the pathway to proficiency.

Proficiency-based AdvancementGeogia is highly interested in instituting fi@ency-based advancement rules that wéuire rigorous
standards for student performance in the classroom. While no proven national model exists today, several states piafeiemated

based advancement policies (some targeted at sapgmiic progression, others at whajeade progression, based on proficiency rather than
seat time), and are beginning to fAexperimento wi Sioredimetaual pr og
garner stakeholder support (edjstricts, superintendents, school boards, parent communities) and to develop progveithaltbat Georgia
students to advance when ready rather than based dmsedntthe meantime, Georgigll promotea provision in State Board Rules
allowing districts to apply for a waiver from seatbased credit requirements, thus allowing students the opportunity to earn credit
through proficiency-based advancementGeorgia school districts can use the Instructional Program Request from Section (c) ib6BBOE
1-3-.02 to apply for a seat time waiver from SBOE Rule-4@0.48 regarding high school graduation requirements specified in Section
(3)6.(i). Section (3)6.(i) stipulates that a unit of credit for graduation be awarded to students only for soongdstion of statepproved
courses of study based on a minimum of 150 clock hours of instruction provided during the regular school year, 13% dbuistraation

in an approved block schedule during the regular school day, or a minimum120 ciscfiestruction in summer school. SBOE Rule-160
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1-3-.02 Suspension of Rules and Laws (waivers) provides districts with the requirements and process for requesting a giaivel. aisor

encourage the use dhe Move On When Ready Ac{lO.C.G.A.822-1 6 1. 3), a strong indicator of Geol
college and career readiness. Passed in 2009, the legislation erfabtes 13 grade students who have demonstrated readiness for eollege

level work to leave their assigned high saldo attend a college or technical school fulltime to complete high school graduation requirements
while earning college credit. State funding for secondary education follows the students to the postsecondary canguus)dtibate

students do noap into limited HOPE Scholarship eligibility.

STEM-Specific FocusThe State believes that one major policy change will stimulate a beneficial cycle of STEM as an instructional focus.
The State will require that all elementary and middle schools make Samce their second AYP indicatorThe rationale for this strategy is
two-fold: First, student interest in and preparation for science in high school must begin at the elementary school |éwehtdlinftrachers

and principals often demphasize sciergpartly because of the strong focus on reading and mathematics, where distinct accountability
consequences are in place, and partly because many elementary and middle school teachers lack strong content kneaileaicgsin the
Secondsince what is nesured mattersequiring Science as a second AYP indicator will put an instructional focus on teaching and learning
the subject. Policy change is a first step which will be accompanied by appropriate professional development suppibity frevElateo

LEAs. Additional activities specific to STEKElated Standards and Assessments are embedded withatidhglanthat followsand

include: raising educator awareness of STEM resources, promoting a STEM culture in schools, developing and djssepheth&TEM

modules that promote a probldrased inquiry approach to STEM, and initiating STEM applied learning partnerships.

Before diving into the details of Georgi ads aualityassessmeritsaitis f or s u
useful to look at the overall organization of the RT3 implementation effort in the area of Standards and Assesfment3ibelow.
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