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. RACE TO THE TOP APPLICATION ASSURANCES
(CFDA No. 84.395A)

Legal Name of Applicant (Office of the
Governor):
EXECUTI VE OFFICE OF THE STATE OF

COLORADO

Applicantés Mailing /4
136 STATE CAPITOL BUILDING

DENVER, CO 802031792

Employer Identification Number:
84-0644739 C9

Organizational DUNS:
188589402

State Race to the Top Contact Name:
(Single point of cotact for communication)
Ken Well

Contact Position and Office:
Deputy Chief of Staff, Policy and Initiatives
Governor Bill Ritter

Contact Telephone:
3038665800

Contact Email Address:
Ken.weil@state.co.us

Required Applicant Signatures:

To the kest of my knowledge and belief, all of the information and data in this application are tr

and correct.

| further certify that | have read the application, am fully committed to it, and will support its

implementation:

Governor or Authorized Repretative of the Governor (Printed Name): Telephone:

Bill Ritter, Jr., Governor

Signature of Governor or Authorized Representative of the Governor:

/S/Bill Ritter, Jr.

Chief State School Officer (Printed Name):
Dwight D. Jones, Commissioner of Education

Signature of the Chief State School Officer:

/S/Dwight D. Jones

President of the State Board of Education (Printed Name):

Bob Schaffer, Chairman

Signature of the President of the State Board of Education:

/S/ Bob Schaffer

(303) 8662471
Date:

1/13/10

Telephone:
(303) 8666646

Date:

1/13/10

Telephone:
(303) 8666809

Date:

1/13/10




State Attorney General Certification

| certify that the Stateds description of,
and reglation in its application are complete, accurate, and constitute a reasonable interpretat
State law, statute, and regulation.
(See especially Eligibility Requirement (b), Selection Criteria (B)(1), (D)(1), (E)(1), (F)(2), (F)(3
| certify thatthe State does not have any legal, statutory, or regulatory barriers at the State lev

linking data on student achievement (as defined in this notice) or student growth (as defined if
notice) to teachers and principals for the purpose of teandgsrancipal evaluation.

State Attorney General or Authorized Representative (Printed Name): Telephone:
John W. Suthers (303) 8663557
Signature of the State Attorney General or Authorized Representative: Date:

/S/John W. Suthers 1/12/2010




Il ACCOUNTABILITY, TRANSPARENCY, REPORTING
AND OTHER ASSURANCES AND CERTIFICATIONS

Accountability, Transparency and Reporting Assurances

The Governor or his/her authorized representative assures that the State will comply with all of
the accountability ransparency, and reporting requirements that apply to the Race to the Top
program, including the following:

e For each year of the program, the State will submit a report to the Secretary, at such time and
in such manner as the Secretary may require, tsatrithes:

o0 the uses of funds within the State;

o how the State distributed the funds it received;

o the number of jobs that the Governor estimates were saved or created with the
funds;

othe Stateds progress in reducualfigd i nequi
teachers, implementing a State longitudinal data system, and developing and
implementing valid and reliable assessments for limited English proficient
students and students with disabilities; and

o if applicable, a description of each modernizati@movation, or repair project
approved in the State application and funded, including the amounts awarded and
project costs (ARRA Division A, Section 14008)

e The State will cooperate with any U.S. Comptroller General evaluation of the uses of funds
and he impact of funding on the progress made toward closing achievement gaps (ARRA
Division A, Section 14009)

¢ |If the State uses funds for any infrastructure investment, the State will certify that the
investment received the full review and vetting requigdw and that the chief executive
accepts responsibility that the investment is an appropriate use of taxpayer funds. This
certification will include a description of the investment, the estimated total cost, and the
amount of covered fundstobeusddhe certi fication wil/ be pos
and linked tovww.Recovery.gov A State or local agency may not use funds under the
ARRA for infrastructure investment funding unless this certification is raadeposted.
(ARRA Division A, Section 1511)

e The State will submit reports, within 10 days after the end of each calendar quarter, that
contain the information required under section 1512(c) of the ARRA in accordance with any
guidance issued by the Offiof Management and Budget or the Department. (ARRA
Division A, Section 1512(c))

e The State will cooperate with any appropriat
records under the program. (ARRA Division A, Section 1515)


http://www.recovery.gov/

Other Assurances andCertifications
The Governor or his/her authorized representative assures or certifies the following:

e The State will comply with all applicable assurances in OMB Standard Forms 424B
(Assurances for NeRonstruction Programs) and to the extent consistentvih  t he St at e
application, OMB Standard Form 424D (Assurances for Construction Programs), including
the assurances relating to the legal authority to apply for assistance; access to records;
conflict of interest; merit systems; nondiscrimination; Hatch grovisions; labor standards;
flood hazards; historic preservation; protection of human subjects; animal welfare; lead
based paint; Single Audit Act; and the general agreement to comply with all applicable
Federal laws, executive orders and regulations.

e With respect to the certification regarding lobbying in Department For@088, no Federal
appropriated funds have been paid or will be paid to any person for influencing or attempting
to influence an officer or employee of any agency, a Member of Cesgae officer or
employee of Congress, or an employee of a Member of Congress in connection with the
making or renewal of Federal grants under this program; the State will complete and submit
Standard ForniLL, "Disclosure Form to Report Lobbying," wheaquired (34 C.F.R. Part
82, Appendix B); and the State will require the full certification, as set forth in 34 C.F.R. Part
82, Appendix A, in the award documents for all subawards at all tiers.

e The State will comply with all of the operational and adntiats/e provisions in Title XV
and XIV of the ARRA, including Buy American Requirements (ARRA Division A, Section
1605), Wage Rate Requirements (section 1606), and any applicable environmental impact
requirements of the National Environmental Policy Ac1t®70 (NEPA), as amended, (42
U.S.C. 4371 et seq.) (ARRA Division A, Section 1609). In using ARRA funds for
infrastructure investment, recipients will comply with the requirement regarding Preferences
for Quick Start Activities (ARRA Division A, Sectior6D2).

¢ Any local educational agency (LEA) receiving funding under this program will have on file
with the State a set of assurances that meets the requirements of section 442 of the General
Education Provisions Act (GEPA) (20 U.S.C. 1232e).

e Any LEA receving funding under this program will have on file with the State (through
either its Stabilization Fiscal Stabilization Fund application or another U.S. Department of
Education Federal grant) a description of how the LEA will comply with the requirenfents o
section 427 of GEPA (20 U.S.C. 1228a). The description must include information on the
steps the LEA proposes to take to permit students, teachers, and other program beneficiaries
to overcome barriers (including barriers based on gender, race, ctimnaharigin,
disability, and age) that impede access to, or participation in, the program.

e The State and other entities will comply with the Education Department General
Administrative Regulations (EDGAR), including the following provisions as appéca®4
CFR Part 78Administration of Grants and Agreements with Institutions of Higher
Education, Hospitals, and Other NBnofit Organizations; 34 CFR Partit@rect Grant
Programs; 34 CFR Parti7Definitions that Apply to Department Regulations; 34 Gt
801 Uniform Administrative Requirements for Grants and Cooperative Agreements to State
and Local Governments, including the procurement provisions; 34 CFR P&sederal
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Education Provisions AtEnforcement; 34 CFR Part8Rlew Restrictions on Ldlying; 34
CFR Part 8aGovernmentwide Requirements for Drkgee Workplace (Financial
Assistance); 34 CFR Parti85overnmentwide Debarment and Suspension
(Nonprocurement).

SIGNATURE BLOCK FOR CERTIFYING OFFICIAL

Governor or Authorized Representativeld Governor (Printed Name):
Bill Ritter, Jr., Governor

Signature of Governor or Authorized Representative of the Gover| Date:
/S/BIll Ritter Jr. 1/13/10




[I. ELIGIBILITY REQUIREMENTS

A State must meet the following requirements in order to be eligibileceive funds under this
program.

Eligibility Requirement (a)

The Statebds applications for funding und
Fund program must be approved by the Department prior to the State being awarded a Ré
Top grant.

The Department will determine eligibility under this requirement before making a grant awg

Eligibility Requirement (b)

At the time the State submits its application, there are no legal, statutory, or regulatory bar,
the State levetb linking data on student achievement (as defined in this notice) or student ¢
(as defined in this notice) to teachers and principals for the purpose of teacher and princip
evaluation.

The certification of the Attorney General addresses thigirement. The applicant may provid
explanatory information, if necessaiyhe Department will determine eligibility under this
requirement.




V. SELECTION CRITERIA: PROGRESS AND PLANS IN THE FOUR EDUCATION REFORM AREAS

(A) State Success Factors (12btal points)

(A) (1) Articulating Stateds educat i@hponts)ef orm agenda a

The extent to whioh

(i) The State has set forth a comprehensive and coherent reform agenda that clearly articulates its goals for igpéonestim
the four education areas described in the ARRA and improving student outcomes statewide, establishes a clear anchaedibl
achieving these goals, and is consistent with the specific reform plans that the State has proposed ths@ppi@ativn(5 points)

(i) The participating LEAs (as defined in this mtatibnot ¢
reform in the four education areas, as evidenced by Memoranda of Understanding (MOUS)lbndiihg agreements between the
State and its participating LEAs (as defined in this notice) that inglu@® points)

@Terms and conditions that reflect strong commit me
plans;

(b) Scopeof-work descriptions that require participating LEAs (as defined in this notice) to implement all or significa
portions of the Stateds Race to the Top plans; an

(c) Signatures from as many as possible of the LEA superintendent (or equivalent), thexpoésidelocal school board
(or equivalent, i f applicable), and the |l ocal tea
authorized LEA representative) demonstrating the extent of leadership support within participatin@gEafined in
this notice); and

(i i) The LEAs that are participating in the St atentdgssoff
participating LEAs, schools, K2 students, and students in poverty) will translate broad statewide impact, allowing the State t
reach its ambitious yet achievable goals, overall and by student subgr@ugl 5guoints)

(a) Increasing student achievement in (at a minimum) reading/language arts and mathematics, as reported by thietiNAEF
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assessments required under the ESEA,

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, as reported by the NA
assessments required under the ESEA,

(c) Increasing high school graduation rates (as defin¢ismotice); and

dlIncreasing college enroll ment (as defined in this og¢
worth of college credit that is applicable to a degree within two years of enroliment in an institutiginesfdducation.

In the text box below, the State shall describe its current status in meeting the criterion, as well as projected guaibeaside
(A)(2)(ii1). The narrative or attachments shall also include, at a minimum, the evidence listeddreldvow each piece of evidenct
demonstrates the Stateds success in meeting the cr irmadani
the State believes will be helpful to peer reviewers. For attachments included in theiRppete in the narrative the location whe
the attachments can be found.

Evidence for (A)(2)(ii):

e An example of the Stateb6s standard Participating LEA

e The completed summary table indicating whichcspef i ¢ porti ons of the Statebs p
and relevant summary statistics (see Summary Table for (A)(1)(ii))(b), below).

e The completed summary table indicating which LEA leadership signatures have been obtained (see Sabterfary T
(A)(Q)(i)(c), below).

Evidence for (A)(1)(iii):
e The completed summary table indicating the numbers and percentages of participating LEAs, sctetadknts, and
students in poverty (see Summary Table for (A)(1)(iii), below).
e Tablesandgrphs that show the Stateds goals, overal/l and
narrative. In addition, describe what the goals would look like were the State not to receive an award under this prog

Evidence for(A)(1)(ii) and (A)(1)(iii):
e The completed detailed table, by LEA, that includes the information requested in the criterion (see Detailed Table, for
below).

10



(A)(1)(i) State education reformagendaCol or ado 0 s e du c aprepaveral stugehtoto baready ayn wi | |
graduation to succeed in postsecondary education and the workforce To achi eve this goal of readi

education reform framework focuses on:

1) Ensuring all students have access to a higuality public school chace

2) Developing educator capacityto deliver standardbased, datariven instruction

3) Providing incentivesfor effectiveness, knowledge capture, and sharing best practices

4) Creating opportunities for innovation in school organization, support models, educptactice, educator evaluation, and

turnaround strategies

To date, delivering on the promise of readiness by exit remains unfulfilled in Colorado. Large gaps in achievemenigersist, a
too few students graduate from high school or complete postsecautiengtion. Colorado must and will do far better. To deliver on

this promise, the State proposes to dramatically transform public education in Cipradoiesting$377 million to invest in:

1) Implementing rigorous and relevant standards, instructiontdrrabs, and assessments that supportdi@an instruction and
performance evaluation

2) Building data systems to improve instructidecilitate widespread professional knowledge development and dissemination
andenablemeaningful educator evaluation aperformance feedback based on student growth

3) Evaluating teachers and principals using multiple rating categories based at least 50% on student growth

4) Turning around Col o-achieviogsshoqgisehrosgh isténsive stateyinterventioesapgort to LEAS to

create and sustain high academic performance

Col oradobs proposed investments are consistent with the

statewide open enrollment, diverse school choice options, and g lmtonovation and technological development. In order to
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capitalize on Coloradods context, the State wiekdmpldrypandus it s i
sustainable learning communitieghat foster collaboration, kndedge sharing, and professional development among educators,
students, and other key stakeholders.

With the investments of Race to the Top, the State wil/ m
Promise: to close achievemeayaps, halve dropout rates, and double the number of postsecondary certificates and degrees.
Specifically, the State willaise the percentage of students who are proficient in mathematiésom 54.5 percent to 85 percent, and
proficient in reading from 683 percent to 95 percent. The State nadtrow achievement gapsamong student groups to 10
percentage points or less. The State maiie its high school graduation ratédrom 73.9 percent to 90 percent for all students, and
improve student readiness fopostsecondary educatiorfrom 42.6 percent to 80 percent for all students. Finally, by SY-2013
the State wilincrease college enrollmentf students graduating from high schools in the bottom income quartile of participating
LEAs by 20 percentageomts over the enrollment rates in SY 26A@11. (More detail on these goals, and expected outcomes absent
RttT investments, are contained in ExhMitA(1)iii -1.)

While many states will present meritorious reform plans in the RttT competition, sevistahding factors make Colorado a

prime proving ground for education reforms that can have a significant impact in the State and beyond:

1) The Stateds extensive publ i c o t}hasceatdd highlevets efexcitethamdiat | | ned i
commitment to reform across the State, exemplified by#&ngcipation of LEAS representing nearly 95 percent of the
K-12 studentsin the State. Additionally, the plan has the full support of the Colorado Education Association (CEA), the
Colorado Leage of Charter Schools (CLCS), the Colorado Association of School Executives (CASE), the Colorado
Association of School Boards (CASB), the business community (detailed further in A(2)), and the leadership of the Colorado
General Assembly.

2) The policies necassary for executing the reforms outlined in RttT already enacted in Colorado statutend are the product

of Dbipartisan efforts. | n ad d-tetmifunds fo ra@idiyl investancaod@rebteadk e c ut i o n
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and sustainable capaity that will be used to continue these efforts beyond the grant period and are not solely reliant on state
agencies to maintain.

3) The success of t hepowerfuproofdasint forlsystemioredulcdtion ceforenanta elecentralized, local
cortrol context with a diverse portfolio of school choice options and statewide open enroliment.

4) Colorado has fostered mamnovative LEAs and autonomous schoolgroviding an active tedied for powerful school
models and a variety of approachesto edumtora | uati on and compensation. The State
by investing in efforts toapidly identify, accelerate, and disseminate innovatioro others.

5) Colorado will continue to creatgpensource technology and performance monitoringplatforms (such as the Colorado
Growth Model, a methodology for calculating student growth developed in Colorado and now in use in Massachusetts,

Indiana, and Arizona) which can be disseminated and used to accelerate the pace of reform nationally.

Inthe past sever al mont hs, spar ked Ipglicymdkes, eRieators, bisinessahde Top ¢
community leaders, parents, and students have engaged in a statewide conversation about the public education system (Exhibit
VILAQ)i-1).Under the | eadership of Lieutenant Gover teesraddigssingceacha OO B
of the RttT Selection (@eria, as well as stakeholder groups in STEM and early childhood education. Overradghteeeriod, led
by conmunity leaders and Colorado Department of Education (CDE) experts, hundreds of Colorado citizens from across the State
shared ideas for radically transforming education in Colorado. The committees presented their final recommendationsito Gover
Ritterin November 2009, and these recommendations directly infor.i

In order to drive dramatic improvement in a decentralized system, the State must operate within a framework that is both
absolutely clear about expectations &ighly flexible about the ways that LEAs and schools can meet expecfatighs on ends,
loose on means When the State is explicit about accountability for results, aligns incentives, encourages flexibility and innovation,

and communicates with trarep ency, the i mpact is powerful. ThiFwagp pr oach i
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Thinking(Exhibit VI.A(1)i-2). For this reason, the State believes that the work ddbel@anado can inform the reauthorization of
the Elementary and Seconday Education Act as this legislation negotiates a similar relationship between the federal
government and the states.

Col oradods commitment to dramatically transform public ed
widespread LEAcommi t ment to the Race to the Top plan. It is also pr
for an RttT investmendt the Colorado Achievement Plan for Kids (CAP4K). CAP4 K i s Col oradodés | andmar k
educational framework ected by the state legislature in 2008 (see Exhibit VI-B(fjr a summary of CAP4K).The promise of
CAP4K is simple: align Coloradods educational systemkdyr om pr
transition points, and prepare all students to be ready by exit for postsecondary education and the skilled workforce. Through
statewide collaboration, Colorado has already adopted definitions for school readiness and postsecondary workforce readiness
(Exhibit VII.LA(3)i-2), as well as new state standards for 13 content areas that are fewer, clearer, and higher, as well as benchmarked to
the best systems nationally and internationally, shmoni ng the
Core Standals. CAP4K builds on the strong bipartisan history of legislation to support education reform in Coloradbashich

accelerated over the last thrgmars as summarized in FigurelAelow:
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Figure A-1

Coloradods Cumul ative Education Reform

2009: Dropout Prevention

2004: Charter School (HB 09 -1243) 2009:  Educator
Institute Act " "
(HB 04 -1362) Identifier Bill
1993: Colorado The Accountability Act 2008: Innovation (HB 09 -1064)
Standards  -based of 1997 (annual Schools Act (SB 08 -130)
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(HB93 -1313)
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Effectiveness Bill
(SB 10 -36)
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(School Accountability G h Bill
R rowth Bi Jan: Executive Order
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2007: Longitudinal
Student Assessment Bill

(HB 07 -1048) 2009: Education

Accountability Act
(SB 09 -163)

2009: Concurrent

Enrollment in Public
High School

and College Bill

(HB 09 -1319)

A key next sep is to develop a new generation of standaed®ed assessments that are relevant to students, parents, and
educators. This new generation will provide rapid feedback on how students are progressing, so that students can bactiwee more
participantsm their learning, and so that educators promptly receive the diagnostic feedback necessary to customize instruction.
Delivering realtime feedback in the form of highly engaging information tailored for decision making is now possible with
technology sy®ems that did not exist a decadeiago pr ocess al ready underway in Colorado
participation in the Summative Mul8tate Assessment Resources for Teachers and Educational Researchers (SMARTER)
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consortium. rilCmoterdial @ndhes &rant ispexemm@ified by the significant strides it has achieved in a short time with
the Colorado Growth Model, its groundbreaking tool for measuring student longitudinal growth that the State has madeavailabl
other states on aspensource basis (Exhibit VI.C(2).

The next step is to build the capacity of individuals, networks, and organizations to effectively engage in the continuous
improvement of instruction and student achievement. It is not enough for the Statestsdietyion individual educators and
individual classrooms or to press educators to simply work harder. Enhancing the human and organizational capitalbobColorad
schools and LEAS requires that the State invest in a coherent and powerful knowledgenmeahatrategy that is designed to create
and share knowledge.

Colorado will use its orrime investment of RttT funds to buildng-term capacity and incentivesfor changestatewide,
creating a rich knowledge management infrastructure and transforsisahitols into communities that are constantly striving to
improve, actively experimenting with new approaches, and leveraging knowledge traBstause these themes are consistent with
Col oradods policy framewor k,ectiomnCeiteria plan with gnsure ghat any engoing codtscaree ac h Rt
sustained through the repurposing of state and federal educationfunds.Col or adoés di stinctive cont e
and high value placed on local independence, the State behatéRis is by far the best way to achieve transformation.

(A)(1)(ii) Strength of LEA commitment: As discussed above, Colorado is a local control state, and its LEAs are highly
accustomed to independencihe State is pleased to report that 134 LEAsgpresenting 94 percent of Colorado students and
143 of 153 of its charter schools, are participating in this applicationThis strong support reflects the success of the public
engagement process, as well as reform leadership in its LEAs and amohepsiate (Because the number of LEAS participating is
so large, the Detailed Table for (A)(1) has been moved to the Appendix as Exhibit ViA 1Rarticipating LEAs were asked to
sign a Memorandum of Understanding substantially identical to andmiogtall elements in the model MOU provided by the U.S.
Department of Education (Exhibit VI.A(1)2). There were no substantive variations from the model MOU, and all participating

LEAs signed on for all areas of the plan (see Summary Table (A)(Q)ii)(b
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In Colorado, the decision to recognize a collective bargaining agent for licensed personnel rests entirely with each LEA; no
|l aw triggers union representation. As a result, s®me LEAs e
recognize teachersdé associations for the purpose of doeeting
not have any organizations repenting teacherCol or adoo6s | ocal teachersodo asteStateiati ons
pleased to report that of the 88 participating LEAs with collectively bargained agreements, 36 have obtained the signature of
t he | ocal t e a.c(Bee Susnharyalabdedealow ot A(Ipin
The Stateds parti ci paseinsizg, locaioh,sandstudent moputatior, ramging/frord large Denver
metroarea LEAS like Jefferson County Public Schools, Denver Public Schools, and the Boulder Valley School District, to mountain
communities like Eagle County and Summit Countyut@al communities on the Eastern Plains and in the San Luis Valley. Some of
these LEASs are recognized as national leaders in education reform, while others struggle with decreasing student edroliment a
limited staff. Some participating LEAs have laaged highly sophisticated central offices, while in others the superintendent also
serves as the principal and teaches class. Some of these LEAs grerfogiming, while others are consistently lperforming.
The LEAs with the largest numbers and patages of high school dropouts in the State are participating, as are the LEAs with the
| argest achievement gaps, as well as LEAs represendnimg 91 pe
addition, 94 pstodetntefi @Gopovadoyps 94 percent of the Stateds
with disabilities are in participating LEAs. Colmsacmssds Cha
the State,isalspar t i ci pating, as are 94 percent of the Stateds chart e
VILAQ)i-3 f or additional depictions of the diversity of Colorado
Thispprtici pation ensures that Coloradodéds plan will have broad
The great diversity of Coloradob6s LEAs and the students t
the Top, which will link and empower learning communitiesild educator capacity, encourage local innovation, insist on

dramatically increased student achievement, and hold all students and the adults that support them fully accountétisle for resu
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(A)(1)(iii) Summary Tables and Goals:Summary tables forpartc i pati ng LEAs are included bel ow.
overall and by subgroup with supporting narrative are included in the appendix as Exhibit VIA()iii
Summary Table for (A)(1)(ii)(b)

Number of LEAS Perc.e.ntage of Total
Elements of State Reform Plans Particinati Participating LEAs
articipating (#) (%)
B. Standards and Assessments
(B)(3) Supporting the transition to enhanced standards aneijbahy 134 100%
assessments
C. Data Systems to Support Instruction
(C)(3) Using data to improve itngction:
(i) Use of local instructional improvement systems 134 100%
(i) Professional development on use of data 134 100%
(i) Availability and accessibility of data to researchers 134 100%
D. Great Teachers and Leaders
(D)(2) Improving tealker and principal effectiveness based on performance:
() Measure student growth 134 100%
(i) Design and implement evaluation systems 134 100%
(i) Conduct annual evaluations 134 100%
(iv)(a) Use evaluations to inform professional development 134 100%
(iv)(b) Use evaluations to inform compensation, promotion and retention 134 100%
(iv)(c) Use evaluations to inform tenure and/or full certification 134 100%
(iv)(d) Use evaluations to inform removal 134 100%
(D)(3) Ensuring equitable distribunwof effective teachers and principals:
(i) High-poverty and/or higtminority schools 134 100%
(i) Hard-to-staff subjects and specialty areas 134 100%
(D)(5) Providing effective support to teachers and principals:
(i) Quality professional devgbonent 134 100%
(i) Measure effectiveness of professional development 134 100%
E. Turning Around the Lowest-Achieving Schools
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Percentage of Total
Participating LEAs
(%)

Number of LEAS

Elements of State Reform Plans Participating (#)

(E)(2) Turning around the loweathieving schools 134 100%

Summary Table for (A)(1)(ii)(c)

Signatures acquired from participating LEAS:

Number of Participating LEAs with all applicable signatures

Number of Number of
Signatures Signatures Percentage (%)
Obtained (#) | Applicable (#) | (Obtained / Applicable
LEA Superintendent (or equivalent) 134 134 100%
President of LodaSchool Board (or equivalent, if applicable) 134 134 100%
Local Teacherso6 Union Leader ( 36 88 41%

Summary Table for (A)(1)(iii)

Participating LEAs (#) Statewide (#) Percentage of Total
Statewide (%)

(Participating LEAs /

Statewide)
LEAs 134 180 4%
Schools 1,564 1,744 90%
K-12 Students 753,707 802,155 94%
Students in poverty 294,374 312,006 94%

Note: Fall 2009 Enrollment Data; the number of LEAs includes 178 school districts, the Colorado School for the Deaf zamBlirdColomdo Charter
School Institute. Although Boards of Cooperative Educational Services (BOCES) may serve as LEAs for some purposesofgsicinag ppecial education
and insurance pools, for example), they are not included in the total number of LE&scimattt. The number of 2 students and students in poverty are ta

from 2009 enroliment data.

Detailed Table for (A)(1)

Because of the large number of participating LEA this table is included in Exhibit VIAA(L)ii




(A)(2) Building strong statewde capacity to implement, scale up and sustain proposed pla(&0) points)
The extent to which the State has a kigiality overall plan té
(i) Ensure that it has the capacity required to implement its proposed p&an&Bypoints)

(a) Providing strong ladership and dedicated teams to implement the statewide education reform plans the State ha
proposed;

(b) Supporting participating LEAs (as defined in this notice) in successfully implementing the education reform plan
State has proposed, through suchtai vi ti es as i dentifying promising
ceasing ineffective practices, widely disseminating and replicating the effective practices statewide, holding par
LEAs (as defined in this notice) accouriafor progress and performance, and intervening where necessary;,

(c) Providing effective and efficient operations and processes for implementing its Race to the Top grant in such ar
grant administration and oversight, budget reporting and monitgrarfprmance measure tracking and reporting, an
fund disbursement;

dUsing the funds for this grant, as described in t
Statebds plans and meet it s rdirmating, eallscating, an epupasingreducatdm &
from other Federal, State, and | ocal sources so t

(e) Using the fiscal, political, and human capital resources of the State to continue egfteriokl of funding has ended,
those reforms funded under the grant for which there is evidence of success; and

(i) Use support from a broad group of stakeholders to better implement its plans, as evidenced by the strength oétig stat
actions ofsupport frond (10 points)

@The Statedbs teachers and principals, which inclu
(b)Ot her <critical stakeholders, such as t he Setclaattee 0 s

school membership associations (if applicable); other State and local leadetiginess, community, civil rights
and education association leaders); Tribal schools; parent, student, and community orgarezgfipas(iteacher
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associgons, nonprofit organizations, local education foundations, and comrrhasgd organizations); and
institutions of higher education.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or atatiathatto

Il nclude, at a minimum, the evidence |isted bel ow, athed
criterion. The narrative and attachments may also include any additional information the State believes \gfubtoheeer
reviewers. The Stateds response to (A)(2) (i) (d) wtachmentf
such as letters of support or commitment, should be summarized in the text box below and organizeommidratable in the
Appendix. For attachments included in the Appendix, note in the narrative the location where the attachments can be four

Evidence for (A)(2)(i)(d):
e The Statebs budget, as c
and how it connects to t

et ed ihatacBompanies@md explains the lmud

mp |
e Statebs plan, as compl et

Evidence for (A)(2)(ii):
e A summary in the narrative of the statements or actions and inclusion of key statements oinat#Appendix.

(A)(2)(i) State implementation capacity Coloradod6és plan for ensuring successf.
priorities includes key components that r ef | widetstakeholder St at e 6 s
engagement, flexible learning communitiasd local innovation laboratori@sall of which will allow theState to (1) quickly build
capacity to manage RttT projects, implement the state plan, and disburse grant funds; (2) ensure thatpgA® ment t he St a
and properly account for funds used; and (3) execute the State plan in a coherent manner to generate the greatestidtepaict on s
achievement . Col oradobds I mpl ement at i on angdeffcacioeus execstiertoftheasi de s
grant and plan. The State will administer the grant and closely monitor results through a Race to the Top Office witloratiee C
Department of Education (CDE), see budget, Exhibit VIII for description of Prof€T Implementation. At the end of the grant

period, the State will have built the capacity of the State and its LEAs to sustain the work into the future.
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The Chief Executive Officer (CEO) of the Race to the Top Office will report directly to the Comneissidducation. He or
she will have the responsibility and authority to execute the RttT plan. Working orterdiay basis with the Commissioner, the
CEO will be accountable for effective overall management and operations, change management anc¢aboms\uroordination of
federal, state, and local resources as needed to implement the plan, and the overall implementation progress. The @&Bted b

by a Chief Financial Officer (CFO), who will be responsible for daily operations and finamen@gement, expedited procurement,

vendor compliance and performance, and enterprise performanc

director of procurement, purchasing agent, human resources professional, controller, amcia &nalyst.Twenty-five percent of
compensation for the CEO and CFO will be based on meeting RttT plan goals.

The CEO and CFO will work together with Project Team Leads (see description in budget, Exhibit VIII inTPRijé&ct
Implementation}o identify the strategic uses of other funding sources to supplement Race to the Top funds. For example, Colorado
has already applied for funding for SchoolView under the Statewide Longitudinal Data Skesterasgrant programand will use its
federal TitlelA Section 1003(g) funds to augment school turnaround efftinis anticipated that applications for funding under both
the Teacher Incentive Fund (described in Selection Criterion (D)) and the Innovation Acceleration Grant program (described in
Selecon Criterion (E)) wild.l be submitted to directly suwgsaort
bipartisan and widely supported reform strategy, Colorado will align state and federal funding sources to supporttinesse initi
Securing and repurposing other public and private funds to supplement and sustain plan activities will be a prioi@i£ @y @O,
Project Team Leads, and the Leadership Investment Board (described below).

Because Col or adioabtsits suEcAss, tha Rttd Office also will ihclude an LEA Outreach Director to
coordinate LEA activities and oversee communications, outreach, and change management efforts. This person will be f@sponsib
communicating the information necessasy lEEAS to implement the plan, for serving as a central resource for LEAS to ensure their
needs are being met, and for identifying regional and local change agents for training. The Outreach Director wilstdse lead

efforts to identify promising praices and to disseminate and replicate them statewide. Communication in Colorado is noag one
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street, and the CDEG6s Colorado School Public Relations Assoc
OQutreach Dir ect orunictoms Offide,eas velDas with eddaatorswho may not be part of the COSPRA network to
create understanding and support for Race to the Top reforms. The work of this Colorado Communications Collaborativeds desc
in greater detail in Exhibit VI.A(R-1.
As part of their detailed Scope of Work, LEAs will be required to agree to timelines for their activities that will cattespon
the overall timeline of the plan. They will submit regular reports on their progress on key activities and inditetdiSA
Outreach Director, together with the Project Team Leads, will be responsible for informing the CEO if a participatintallifg is
to meet its obligations under its memorandum of understanding with the State. While the CEO will attemipettheedispute, the
CEO also will have the authority to take the actions outlined in Section I1.D of the LEA Memorandum of Agreement, as well as
actions authorized under Col oradods Ed)uandéotSeation IB(g) ofditledifamb i | i t vy
LEA is not in compliance.
A Training Coordinator in the Race to the Top Office will ensure that the multiple trainings emhetuegrojects
throughout the plan are delivered in a coordinated andduglity manner, and a Reselamirector will work with the Colorado
Education Research Consortium (CERC) (described in more detail in Exhibit VI2)(23i ensure that the research and evaluation
needed to guide program decisions during the grant period are conducted and disdematamely and useful way. Each of these
directors will report directly to the CEO.
The CERC will bring together researchers from academia, government, and nonprofit groups in a structure much like the
Chicago Consortium on School Research. The CERled in part through the budget allocated to the Research Director (described
in the budget, Exhibit VIII in Projedt RttT Implementation), will be responsible for much of the evaluation of RttT initiatives. The
CERC will transition to a sustainalfiending model and will remain in place after the grant to provide Colorado with coordinated

education research priorities and activities into the future.
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The implementation of projects in each of the four reform areas will be led by a Project TearRrdiaattiTeam Lead will
be a CDE employee with expertise in the reform area, who will report to the Race to the Top CEO with respect to RttT duties.
Twenty-five percent of compensation for Project Team Leads will be based upon meeting project goals.

The @mposition of each Project Team will vary depending on the needs of the particular reform area. For example, the State
anticipates that the Data Project Team will include a number of outside vendors with responsibility for building vartsisfaspe
SchmlView; while the Standards and Assessment Project Team is likely to consist of multiple partners from within the CD& and fro
the LEAs. In two areas, nonprofit organizations will be formed to provide additional capacity and flexibility, and tdoexsiaren
sustainability. The work of the Great Teachers and Leaders Project Team will be assisted through a newly created @@orado Ce
for Educator Excellence (CEEC), and the Turnaround Project Team will be assisted by the Colorado Turnaround Gewlget(see
Exhibit VIII in Project- RttT Implementation for the planned structure of the Project Teams).

Each Project Team will also have a Project Advisory Council that will help preddére issues as they arise and provide
additional avenues for broathkeholder input into the implementation process. Where possible, the advisory councils will be pre
existing entities.

The RttT implementation plan will also create the Leadership Investment Board, a small group of stakeholders appointed by
the Governoconsisting of highevel policymakes and representatives from business and education sectors. The Leadership
Investment Board will provide executive leadership and advice to the TieBoard will also be responsible faakng additional
investmentgrom the new State Innovation Acceleration Grant Program to direct monies to particularly effective ideas and approaches
(see budget, Exhibit VIII for a description of the Innovation Acceleration Grant Program).

A number of key partners, such as the @nsity of Colorado at Denver, The Parthenon Group, The New Teacher Project,
Teach For America (TFA), Public Impact, and Project VOYCE have collaborated withthe CBEh e Goveandor 6 s Of f i c
participating LEAs on designing the componentthef RttT plan, and Colorado anticipates that many will continue to collaborate

with the State on the plands i mplementation. The kCrodwlradpe sa
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capacity to realize its goals and implementplanmeda vi t i es . (A Il'ist of the key partners
be seen in Exhibit VI.A(2)B.)

In early summer 2010, the Race to the Top Officekvil c k of f t he 1 mpl ementation of Col o
conference for participating LEAs. One purpose of the conference will be to ensure that each LEA leadership team has a full
understanding of the RttT plan, including key benchmarks and progress reporting, as well as available state resostées to assi
implementation. The coefence will also jumpstart the formation of learning communities as LEA teams collaborate on
implementation strategies. The State anticipates additional annual conferences during the grant period, as well asegionalous
meetings, to gather input, menunicate expectations, share ideas, and build confidence and support.

At the heart of Col o rleardimy@snmgnities fotmedgayound commos neseds and imtardsts,e
connected in a variety of ways and accountable for results. Tdaaeég communities will feed information to the Race to the Top
Office, the Colorado Center for Educator Excellence, the Colorado Turnaround Center, and to the Colorado Education Research
Consortium (themselves learning communities) and serve as huhs flissemination of knowledge captured at the state level and
by other learning communities. A key role for the Race to the Top Office will be to identify the change agents foottiese eff
practitioners who serve as trusted experts and essentialgaarts in particular learning communities, and who will lead change and
spread the values of datdaiven decisiormaking and continuous improvement so that the State can achieve a cultural tipping point,
changing the culture of education from the ingddé The State will deliberately form certain highority learning communities,
such as those centered on content standards and closing the achievement gap. The State also envisions that many learning
communities will form spontaneously, as educabansefit from social collaboration tools and working together to drive local
innovation and achieve statewide goals. (Exhibit VI.ABRpirovides examples of both priority learning communities as well as other
learning communities which may develop.)

Colora d 0 6 s suystaimable usisg RttT funds to build capacity and incentives that will supporttierrg improvement.

The broad, bipartisan partnership approach ensures that the continuation of successful projects will not be deperdagénciesat
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indi vidual s or organizations. C dirhedr natureod isvolye ineorporatimyerivated e s pr oj e
fundraising over time as part of the letegm sustainability planFor projects requiring some level of ongoing funding, Colonadl
direct state or federal funding to ensure sustainabiitpy r det ai |l on the sustainability plan
please refer to the budget in Exhibit VIII. (A more detailed timeline for the activities describedSelguson Criterion (A)(2)(i) is
contained in Exhibit VI.A(2)4.)

(A)(2)(ii) Support from key stakeholders: As stated previously, Colorado believes its application represents an
unprecedented coming together of diverse interests for a common caessgtatthe vel teachersdé union, the
Association (CEA), has been an invaluable partner, as it has in other recent education reforms such as the development of the
Colorado Growth Model. CEA leaders helped to engage stakeholders duriigTtipeiblic process, including identifying local
affiliates potentially supportive of reforms. They have been active participants in difficult andawgleg discussions about
evaluation and teacher support, setting the tone for an RttT processstbathaboth spirited and consistently oriented to common
goal s. CEAGs insights have ,andipeir commihent Hasesetdthe stagegfor suocessfi@o | or ad o 06
implementation of the plan.

Col oradods busi ness c tmngaupportfoy Colorado's @am thnaugh am inigativer knewn as the
Business Coalition to Advance Reform of the Education System (BizCARES). BizCARES has 30 member organizations across the
State, including chambers of commerce, economic developmenizatjams, business roundtables, and industry associations.
Leaders in BizCARES identified and suggested a core set of principles for bold education reform for inclusion in theapobposal
reviewed proposal drafts to confirm that these principles weregepted. The Colorado Association of School Boards supports the
Stateds plan, as does the Colorado Association of School Exe
superintendents, and ot her astimool nomsunity & broboasd, as &® rhutiipleecdnondrsty amd b r a n
education groups, higher education institutions, the early childhood education com@UEY,0organizations, legislative leaders,

and many more. Quite simply, a broad group of stakeholdersfracr oss t he state are fully behin
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The State has received statements of support for its RttT application from a large number of diverse individuals and
organizations, too many to include in the Appendix. Exhibit VI.A{2)iontains dist of all the individuals and organizations

providing letters of support, and full letters of support from key stakeholders are in Exhibit VIA(2)ii
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(A)(3) Demonstrating significant progress in raising achievement and closing gaf0 points)
The extent to which the State has demonstrated its abidity to

(i) Make progress over the past several years in each of the four education reform areas, and used its ARRA and béme F
State funding to pursue such reforrfispoints)

(i) Improvestudent outcomes overall and by student subgroup since at least 2003, and explain the connections between
and the actions that have contribute® tq25 points)

(a) Increasing student achievement in reading/language arts and mathematics, bothAdBRfed on the assessments
required under the ESEA,

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, both on the NAE
the assessments required under the ESEA; and

(c) Increasing high school graduation rates.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachliredats sha
include, at a minimum, the evidence |isted bel ow, ngthe

criterion. The narrative and attachments may also include any additional information the State believes will be helgful to p
reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments cdn be foul

Evidence for (A)(3)(ii):
e NAEP and ESEA results since at least 2003. Include in the Appendix all the data requested in the criterion as a re
peer reviewers for each year in which a test was given or data was collected. Note that thislsatsed for reference

only and can be in raw format. In the narrative, provide the analysis of this data and any tables or graphs that bes
the narrative.
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(A)(3)(i) Progress in reform areas: Colorado has made progress overall and ainedi the four reform areas and believes
that the dynamic combination of these efforts have led to the increases in student achievement demonstrated by gsnsatts asse
and NAEP resul ts. A summary of t hleye&s cartbe found imExhit VLA f or m i ni
In the area of Standards and Assessments, the State has been a national leader. Colorado pioneered state Model Content
Standards in the early 1990s, developed standssisd state assessments in the lates]l @@ implemented a statewide standards
based accountability system in 2001, priothiemandate of No Child Left Behind (NCLB). The Colorado Achievement Plan for
Kids, or CAP4K (see Exhibit VI.B(13 for a summary), passed in 2008 with broad biparss@portandhas already resulted in
statewide definitions of school readiness and postsecondary and workforce readiness (Exhibit2jl. A(3Pecember 2009, the
Colorado State Board of Education (SBE) adopted new internatidretighmarked gradey-grade content and performance
standards in 13 subjects that are aligned with these definitions. As Q#Bg#sesState LEAS are beginning to pilot mastegsed
(rather than sedtme based) progress and multiple higllity pathways to success for stuts.
The Gov e20 Bdoaatimrs Cogrdinating Council-@® Council), whose membership inclugesdicymakes, education
leaders, and business and community leaders, has been another source of recommendations for educational alignmemntdo.the Gove
TheP-20 Council s recommendations have resulted in actions suc|
alternative preparation programs, and strengthening a concurrent enroliment system to include options for all secondalgvel
students andcreatet he nat i onybesarf idrusatl fdiefgtrhee program to all ow high sch
degree while in high school (HB 04319, CRS 2235-101 et seq.). Governor Ritter has used part of his State Fiscal Stabilization
Funds to fundhie new concurrent enroliment system. (See Exhibit VLAZ3)if or t he di sbur sement of the
Similarly, the Stateds actions in the Selection Criterion
and are readfor Race to the Top investments in this area. The Colorado Growth Model legislation-HB¥¢ passed in 2004 and
refined in 2007, requires the State to report individual growth rates for each student and to use this informationrte siebewhi

pefformance (see Exhibit VI.C(Z). The State received a Statewide Longitudinal Data Systems grant in 2007 and used the funds to
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expand its data warehouse, allow electronic exchange of transcripts between LEAs and higher education institutions] &wdlexpan
access to data analysis tools and interacti ve da tdiacretionasypl ay s.
SFSF funds into expanding the Colorado Growth Mwmndary to inclu
readiness, implementing the Educator Identifier System Act (HBO®%, 2268.5101 et seq.), and expanding the State Assigned
Student I dentifier system to include preschool c lkadldctedrbg n . E x
ot her state agencies is being guided by the Statebds Educatio
Subcommittee of the Government Data Advisory Board formed in 2009.

The State is committed to making the Colorado Gihawodel available to all interested states, and the methodology
underlying the model serves as the basis for the longitudinal systems adopted by Massachusetts, Indiana, and Arizdieav, School
mandatedy the Education Accountability Acf 2009 (Exhibi VI.E(1)-1), launched by Colorado in August 2009, and of which the
Colorado Growth Model is part, is a welsed platform through which stakeholders can access and collaboratively analyze and apply
relational longitudinal 20 data on student, schodlEA, and educator performance. Indiana and Arizona recently signed an
agreement with Colorado to begin using SchoolVimsed technolog@y a collaboration which will allow Colorado to compare the
relative efficacy of a variety of interventions, such as tumad efforts.

In Selection CriterioffD), Great Teachers and Leaders, the CDE recently signed a contract with The New Teacher Project to
support the development and implementation of a statewide strategy to align its existing initiatives to directty exhpcator
effectivenesgExhibit VI.A(3)i-4). Colorado has also authorized and begun developing an Education Identifier System to track and
disseminate student growth data that is linked to individual educators and can be accessed through the Sulatfolviiew
Colorado has prioritized the improvement of educator effectiveness and improved evaluation systems as evidenced Bp#nd State
of Educati onds r eguadityneducatoe evauation systems (Bxhibit Vi DEhWith reallocaed Title FA and [FA
funds, the CDE will create a competitive recruitment and retention grant program, with priority given to LEAs with sigedicaer

and principal gaps and to funded LEAs in developing alternative compensation plans. The Satb@ized a new School
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Leadership Academy for innovative leadership development practices and continued its leadership on improving and expanding
alternative preparation routes for teacher s danes,igcehainngtihg al s .
Blue Ribbon Panel on Clinical Preparation, Partnerships and Improved Student Learning recently formed by the Nationah Council
Accreditation for Teacher Education ( NCAT Eandreconimendgtionatebeés wor
issued later in 2010 for the clinical preparation of teachers using a model that builds the expertise necessary foratteazias
professionals.

In this area in particular, Colorado LEAs have successfully leveraged gramt national and local foundations and from
federal funds to become | eaders in innovation in | mpalyovi ng t
funded through the Rose Community Foundation, was hailed as a ¢ymaidngcollaboration between an LEA and its teachers
union. Denver Public Schools has also been selected to receive funds from the Broad Foundation to improve performance
management systems and from the Janus Corporation and the Bill and Melinda Gates Fdondafooving teacher effectiveness.

Eagle County School District has implemented a collaborative approach to the Teacher Advancement Program (TAP). Many metro
area LEAs have taken part in federal M&itience Partnerships, Teacher Incentive Fund gramtsa variety of other foundation and
federally funded programs.

In the area of Turning Around La@stAchieving Schools, the Education Accountability Act of 2009 (Exhibit VI.E(}LL)
provides the accountability framework the State needs to fully impktimeigoals of this section, while the Colorado Growth Model
provides the data it needs to identify schools for intervention. Colorado &f seeerstates chosen earlier this year to work with
Mass Insight under a grant from the National Governors daton to develop a comprehensive state strategy aimed at improving
chronically underperforming schools. The Colorado Department of Education is also working with six LEAs on a pilot program
designed to identify the practices that are most effectiviesing achievement gaps in schools, with national providers as partners.
Lessons learned from this pilot will be expanded to other turnaround efforts.

(A)(3)(i1) Improving student outcomes: Exhibit VI.A(3)ii-1 contains data and analysis on studentoperdnce on the NAEP
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and the Colorado Student Assessment Program from 2003 (Exhibit VI.A(3)it2). Colorado students have made significant gains
in mathematics since 2003, which the State believes is due to a focus on standards and alignmeptin Bosetample, on the
National Assessment of Educational Progress, the percentaligytdders scoring proficient or above increased from 34 percent to
45 percent (well above the national increase of five percentage points) frol2@0®3 Themats c or es o f "@Gadéro r ado d s
also increased, from 32 percent to 40 percent (again above the national increase of five percentage points).
In 4" grade math, Colorado students within each of the minority anddmweconomic student subgroups madpess on
NAEP. In fact, three out of four ethnic subgroups as well asaind@educed luncteligible students bettered their proficiency levels
by 10 percentage points or more. Yhgdade math, all minority and lesocioeconomic student subgroupsiagnade significant
progress, with black students showing a remarkable 15 point jump in composite scores. Students with disabilities &ddheiprov
math scores, rising to an 11 percent proficiency rate in 2009 from a five percent proficiencR@ée. in
Scores on the math portion of the Colorado Student Assessment Program (CSAP) mirror the improvement seen in NAEP math
scores. The percentage of students scoring proficient or above on math grew from 42 percent in 2003 to 54 percefgain?2009.
growth was seen in all ethnic and socioeconomic subgroups. For example, the percentage of Hispanic students scariray proficie
above grew from 21 percent to 35 percent, and black students increased proficiency from 20 percent to 36 percditientyeqiro
students eligible for freeand reducedunch subsidies grew from 23 percent to 37 percent. English language learners also saw large
increases, doubling proficiency from 17 percent in 2003 to 34 percent in 2009, and students with didabbigestheir proficiency

rate as well, from 10 percent to 20 percent.
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Achievement gaps in math have remained relatively steady both on NAEP and CSAP (see-Bigurmwever, during the

20032 009

students were eligible for freand reducedunch. In 2008, 35.8 percent were eligible. In 2003, 26r8gnt of all students were of
Hispanic origin; in 2008, 28.4 percent of students were Hispanic. The State is focused on the critical task of improving the

performance of lowncome and minority students through existing initiatives such & ybkarClosing the Achievement Gap pil¢a
state funded program to identify and disseminate successful prdbticegh partnerships with thigiarty vendorsa n d

RtT plan.

Figure A-2: State proficiency in mathematics on CSAP, by year and subgroup
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Reading scores have remained relatively stable, while outperforming theahatierage. In the NAEP4rade reading

assessment, the average scale score stayed at 224 from 2003 through 2007. The percmjeapecs 4coring proficient or above
in reading was 35 percent in 2003, and 36 percent in 2007, compared todhalrmatérage of 31 percent. ColoradbgBaders also
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outperform the nation, even though their scores remained flat froma@00B 2007, 34 percent of ColoradB-graders were
proficient or above in r e a'igradeg werewtoficient or 208ve. pHowewee achievenfent gahse n a't |
remain problematic in reading as well as math, although students with disabilitfegradé and '8 grade improved their reading
scores by five and three percentage points from-2003, respectisly.

On the state CSAP assessment, the overall percentage of students scoring proficient or above rose slightly from 66 percent in
2003 to 68 percent in 2009. However, increases were more significant within student subgroups. For example, Hispanis giude
reading scores rose from 41 percent proficiency in 2003 to 47 percent in 2009 (see Rgure & | o w) . English | ang

reading proficiency improved from 28 percent to 39 percent.

Figure A-3: Colorado proficiency in reading on CSAP, by sulbbgp and year
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Over the past few years, Colorado has transitioned to more accurate ways of calculating the high school graduation rate to
comply with new state and federal requirements. This change in calculation method, howevVtstteastlae ability to identify a
trend over the past few years. In SY 230®4, the average high school graduation rate was 84 percent. In SZ@D03he State
began collecting student eidiyear data using the State Assigned Student IdentifieB[BAsystem. The graduating class of SY
20072008 was the first class to be tracked through their high school years using this individual data. In 2005, Colortats legisla
passed Senate Bill €81, requiring graduation rates to be calculated on arcbhsis from 8 grade forward. The State also began
requiring LEASs to retain students completing a GED in the graduation rate denominator and requiring adequate documetitation fo
students reported as transfers (defined as a request for recordedrmeneiving LEA or a signature from a parent or guardian for a
student exiting to a horrgased education). As a result of these changes to a more accurate reporting system, the true trend in high
school graduation rates since 2003 is difficult to iso{ate Figure A below). However, the graduation rate in 2009, 75 percent, is
above the national average. I n addition, Col or adeftessonl ar gest
County Publ i c SchaBEAlsawits ¢grddeatio rtata rise mose thiarafouigpersentage points from 2008 to 2009, to

81.3 percent . Denver Public Schoolsé graduation rate cl i mb
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Graduation Rate

Figure A-4: Graduation rates by subgroup and year, 1920809
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(B) Standards and Assessments (70 total points)
State Reform Conditions Criteria

(B)(1) Developing and adopting common standard&0 points)

The extent to which the State has demonstrated its commitment to adopting a common sejudlitygstanards, evidenced by
(as set forth in Appendix B)

(i) The Statebds particiopOtpointsn i n a consortium of St at

(a) Is working toward jointly developing and adopting a common set b2 Istandards (as defined in this notice) that are
supported byvidence that they are internationally benchmarked and build toward college and career readiness by |
of high school graduation; and

(b) Includes a significant number of States; and
(i) 8 (20 points)

(a) For Phase 1 a pgpdlitypdan demanstrating it doramit@eniatd aadpsogrdéss tgward adopting
common set of KL2 standards (as defined in this notice) by August 2, 2010, or, at a minimum, by a later date in 201
specified by the State, and to implementing the standaedsdfter in a welplanned way; or

(b)For Phase 2 applications, t hlestfhdaals (as@efined id thip rotice) hy Aoglust 2
2010, or, at a minimum, by a later date in 2010 specified by the State inquaily plan towad which the State has mag
significant progress, and its commitment to implementing the standards thereafter iplanvet way.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or dtatiathatso

i nclude, at a minimum, the evidence |isted bel ow, athed
criterion. The narrative and attachments may also include any additional information the State believeseipliubéchpeer
reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be foul

!Phase 2 applicants addressing selection criterion (B)(1)(ii) may amend their June 1, 2010 application stiwoisgioAugust 2, 2018y submitting
evidence ofdopting common standards after June 1, 2010

37



Evidence for (B)(1)(i):
e A copy of the Memorandum of Agreement, executed by the State, showing that it is pasnofeads consortium.

e A copy of the final standards or, if the standards are not yet final, a copy of the draft standards and anticipated date
completing the standards.

¢ Documentation that the standards are or will be internationally benchmarked amécht#ratvellimplemented, will help to
ensure that students are prepared for college and careers.

e The number of States participating in the standards consortium and the list of these States.

Evidence for (B)(1)(ii):
For Phase 1 applicants:
e Adescriptonof t he | egal process in the State for adoptin
for adoption.
For Phase 2 applicants:
e Evidence that the State has adopted the standards. Or, if the State has not yet adopted the stesdepdsreof the
| egal process in the State for adopting standards &

(B)(1) Participation in standards consortium: Colorado has executed a Memorandum of Agreement (Exhibit \JtB(1
that demonstrates its commitment to jointly develop and adopt a common séRaft&ndards Coloradantends to adopt these
standards by August 2, 2010. Feeight other states and territories are currently participants in this consortium,rgpldmgthe
Nati onal Governorsd Association and t he -2Candcucentldraftsbfth€hi ef St a
standards are contained in Exhibit CCS. Col orado@sseofef or m a
high-quality standards that are internationally benchmarked and build toward college and career readiness by the time of high scho
graduation. In 2007, the Colorado State Board of Education committed to revise the Colorado Model Conteds$, Staddar2008,
the State Legislature codified the standards revision in CAP4K (Exhibit ViB(1)

Col oradods standards revision process, assisted by nation

WestEd, engaged teachers, studdatsl boards, school leaders, and other education stakeholders in the creation of modern and

38



competitive standards in 13 subjects. Content commirdsswdhes wer
those of higkachieving stas and countries such as Singapore and Finland, and were charged with developing preschool through
college/workforcek eady st andards that were Afewer, clearer, higher, 0o ¢
national experts such &. Eva Baker (UCLA and CRESST), Dr. Ann Shannon (consultant), Dr. Lynn Kagan (Columbia University),
and Dr. Tim Shanahan (University of lllinois), then engaged in an extensive and transparent process to develop recomfoeendation
the new standards andopided multiple feedback opportunities for other stakeholders. As a result of this process, there is strong
support statewide amorsgudentsteachers, principals, administrators gadicymakes for using internationally benchmarked
standards thatbuidowar d col |l ege and career readiness, as defined by C
This early leadership was recognized by the CCSSO/NGA Common Core Standards consortium, in which Colorado is
participati ng. procé&ssesandiguidingprmaplesSin aadpend the new ColorddoARademic Standards were
substantially the same as those used by the CCSSO/NGA consortium, Colorado was invited to comment on and edit edt drafts of
Common Core Standards as well agitegrate that early work into its own standards. In essence, Colorado was an early leader in
developing worleclass standards and a full participant in the CCSSO/NGA consortium.
Pursuant to Colorado state law, the Colorado State Board of Educatite lzaghority to adopt state content standards (see
Exhibit VI.B(1)-4 for a description of the legal process for adopting state standards). In preparatieadoptionof Common Core
StandardsColorado contracted with WestEd to perform a formal aligmnstudy of the Colorado- 2 Academic Standards against
the drafts of the Common Core Standards released by CCSSO/NGA. The formal alignment study, which will be completed within 90
days of the final release of the Common Core Standards, will allowdloea@o State Board of Education to take action by August 2,
2010, or within 90 days of receiving the results of the formal alignment study, whichever is earlier. Colorado will ibthlemen
standards effectively using the process for implementing s@sdatlined in CAP4K (Exhibit VI.B(28) and the CDE Standards

Implementation Project Charter (Exhibit VI.B{(8), as well as activities listed in its RttT plan.
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(B)(2) Developing and implementing common, higiyuality assessment§10 points)

The extento which the State has demonstrated its commitment to improving the quality of its assessments, evidenced by
forth in Appendi x B) the State@®s participation in a c¢o

(i) Is working toward jointly developing and implementicgmmon, highguality assessments (as defined in this notice) aligne
with the consor t ilasaddardsdas defimedin tisisenoticed and K

(i) Includes a significant number of States.

In the text box below, the State shall describe iteetiirstatus in meeting the criterion. The narrative or attachments shall alsc
include, at a minimum, the evidence |isted bel ow, athed

criterion. The narrative and attachments may atsdude any additional information the State believes will be helpful to peer
reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be foul

Evidence for (B)(2):

e A copy of the Memorandum of Agement, executed by the State, showing that it is part of a consortium that intends
develophighgual ity assessments (as defined i n t hi-$2stawards;o
documentation t hat dpplied oSihtendsé¢odsply, dooangsant thtough the séparate Race to the
Assessment Program (to be described in a subsequent
common, higkquality assessments (as defined in thiscedt

e The number of States participating in the assessment consortium and the list of these States.

(B)(2) Participation in assessments consortiumColorado will participate in a consortium of states working toward jointly

developing and implementyna battery of common, higluality assessments that align with the Common Core Standards. Colorado

has signed a Memorandum of Understanding and serves as a lead state within the Summagvatdldksessment Resources for

Teachers and Educational Rasshers (SMARTER). The SMARTER consortium includes Colorado, Michigan, Delaware, Hawaii,

Idaho, Nebraska, Oregon, Tennessee, Utah, Washington, Wisconsin, and Wyoming (see Exhibitd ¥h8(2).B(2)2).

SMARTER is a summative assessment consortiumska on reliable, open source, online assessments capable of measuring student
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growth.

Colorado is committed to working with a consortium on assessments for many reasons. Colorado believes it is important for
the State and the nation to be able to makesstate comparisons on common assessments; a consortium of states working together
is more efficient and cosffective, as well as more likely to produce highaality assessments than any individual state; and work
conducted as part of a consortiumrieases the equity in assessment resources available across states. Colorado has successfully
worked with other states in past consortia, as well as in sharing the Colorado Growth Model and the SchladfviiBwon an open
source basis.

This work of mproving assessments to align with the new content standards is also required by the reform agenda in CAP4K,
and Colorado intends to approach it with the same level of care and focus given to developing the new CbRladaemic
Standards. Coloradab formed an Assessment Stakeholder Advisory Committee (see Exhibit V3.B(Ba list of members) to

ensure that assessment redesign is consistent with Colorado principles. The new assessment should:

¢ Gauge student knowledge and skill and inform teaghnd learning

e Include provisions for preschool assessment andg@oshdary/workforce assessments

e Lend itséf to analysis of yearly growth

e Be administered online or electronically wrgattime turnaround of results

¢ Allow multiple possibilities for the stdent to take eqied forms within the same year

e (Gauge mastery

¢ Be relevant totsidents, parents, and educators

e Include a rich mix of items (such as multiuloice, operended constructedsponse, and online simulations)

e Be accessible to all (including Birsh language development and alternative assessments)
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Reform Plan Criteria

(B)(3) Supporting the transition to enhanced standards and higlguality assessment$20 points)

The extent to which the State, in collaboration with its participating LBAsléfined in this notice), has a higiality plan for

supporting a statewide transition to and implementation of internationally benchmafl&dt&dards that build toward college
and career readiness by the time of high school graduation, anduddit assessments (as defined in this notice) tied to these|
standards. State or LEA activities might, for example, include: developing a rollout plan for the standards togethef thighr al
supporting component s; i rutionsobhghereducatianaligang high schdokexitSriteaid aad s
college entrance requirements with the new standards and assessments; developing or acquiring, disseminating, andgimg
high-quality instructional materials and assessments (inajidian example, formative and interim assessments (both as defing
this notice)); developing or acquiring and delivering higlality professional development to support the transition to new
standards and assessments; and engaging in other strdtaptesslate the standards and information from assessments intg
classroom practice for all students, including higted students (as defined in this notice).

The State shall provide its plan for this criterion in the text box below. The plan shdublieirat a minimum, the goals, activities
timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XlI, Applicatio
Requirements (e), for further detail). Any supporting evidence the State believssvelpful to peer reviewers must be describ
and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the lhecatio
the attachments can be found.

(B)(3) Plan for supporting the transition to enhanced standards and high quality assessments Col or adoés ref or

supporting the move to new standards and assessments spans the following initiatives:

1) Supporting the creation of new curricula, instructional materials and clas¢egehassesaents through Content
Collaboratives in higitapacityLEAs

2) Building and supporting Regional Learning Communities to execute local professional development and support for standards
based and datdriven practicestatewide

3) Supporting the creation and digseation of formative assessment items to be incorporated into the SchoolView platform
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4) Supporting the vetting, evaluation, and purchase of interim assessments on which educator evaluation andeledsroom
dat-driven practice will be based

Pursuant tetate legislation, Colorado recently adopted a comm &efinition of postsecondary and workforce readiness
(Exhibit VI.A(3)i-2) and internationally benchmarked content standards aligned to that defi@tdoradas on track to adopt
aligned assessents and graduation requirements. From its pioneering work in implementing standards and assessments in the 1990s,
Colorado has learned that it is not enough to simply disseminate the standards. Achieving the vision-cEstiededtteaching and
leaming requires a change in the system that supports educators through the transition.

Col oradods next ¢asadeduaation,coupled vith planaed data sydtem interfaces (discussed in Selection
Criterion (C)), will equip students with #htools to engage in their own learnirfgtudents will have clear learning goals, resources
available to reach these goals, and assessment results to analyze progress. This framework will allow the teachea thesgiye as
knowledgeable partner, whosae is to provide access to diverse, relevant anewedt learning experiences and targeted
instruction based on student learning needs, and to ensure that students meet their learning goals.

Colorado will leverage and expand the expertise of édtgacross the state through strategic partnerships and collaborative
professional learning communities to achieve its goatsidfling educator capacity, developing infrastructure and supporting
resources, and ensuring successful implementation and satability . The CDEG6s current plan for
guality standards and assessments through its Office of Standards and Assessments and its Office of Teaching andbasaaning is
on very limited resources and focuses primarily on theedisnation of the standards and on supporting LEAs as they align
curriculum and assessments to these standards (see Exhibit \.®(3he CDE Standards Implementation Project Charter). Race
to the Top funding will allow the CDE to significantly expatglplan and build deep and lofasting capacity to improve instruction
and increase student achievement. The following plan includes engaging partners such as the Center for Transformiagd.earning
Teaching (CTLT) (Exhibit VI.B(3)1), the Colorado SHM Network (Exhibit VII.21), the Colorado Center for Educator Excellence
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(CCEE) (Exhibit VI.D(2)it2), participating LEAs, Boards of Cooperative Educational Services (BOCES), and others to assist in

successful implementation.

Goals Activities Timeline Responsible
Build the capacity | ¢ Formcollaborative learning communitiesto build LEA capacity | Sept 2010- ongoing | CDE/CTLT
O];f\ﬂggaet;resciﬁle o Content Collaborativesdevelop professional training and
P related materials to be provided on SchoolView
standards-based,
data-driven o Regional Learning Communitiesprovide LEA support
Instruction o Identify and develoghange agestto manage and spgrt
change process
(All activities for | ¢ Implementhigh-quality professional development plangor the Dec 2010- ongoing | LEAs
this goal are transition to enhanced standards and assessments
g‘:gj%itf?d in the o Additional highquality professional development materials ar
. I rt LEA plan

Transitioning to developed to support plans
Enhanced e Providetraining to teachersto support transition to new standard| March 2011- CTLT/change
Standards and Us¢ and assessment and in the use of data to improve instruction | gngoing agents
IOf Ii)ata;_to Improve) Form a collaborative learning community to build capacity to
nstructior) implementpostsecondary and workforce readinss programs of Sept 2010 LEAS

instruction

_ . . _ _ Partners such
e Form a collaborative leaimg community to build capacity to Sept 2010 as Chyton
implementschool readinesprograms of instruction Early
Learning

Provide high- ¢ Identify, develop, and dissemindigh-quality standards-aligned
quality instructional materials and assessmentsn SchoolView:
instructional o Content Collaboratives (same as above) identify and develo
materials and . . : : y JEVEIOR March 2011- CDE
assessments instructional materials and formative assessments (Piioject onacin
needed to High Quality Instructional Materials and Formative Assessmq going
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Goals Activities Timeline Responsible

implement Development)

standards-based o Work with students in identifying and designing relevant and

learning engaing materials (Projedt Transitioning to Enhanced Sept 2010- ongoing| CTLT
Standards and Use of Data)
o Incentivesfor effective educators to develop and share mate| Sept 2011- ongoing | CDE
and resources (ProjeictHigh Quality Instructional Materials an
Formative Assessment Development)
0 Vet and subidize the acquisition of interim assessments (Prg S€Pt.20101 CDE
i Interim Assessment Development) ongoing
o Engage STEM community partners to disseminate materials pec 2011- ongoing | CDE
through SchoolView (Projeét Transitioning to Enhanced
Standards and Use of Data)
e Providequality review for materials (Project High Quality Sept 20111 CDE
Instructional Materials and Formative Assessment Developmen| ©Ngoing
Ensure effective | Annually evaluate compliance with key goals: Sept 201 ongoing | LEAS
|mple_m_e_ntat|on 0 Adoption of new standards
of activities

o Participation in interim assessments in tested subjects
o Participation in interim assessments in {tested subjects
0 Useof high-quality formative assessments

(Projecti RttT Implementation)

e Develop and conduct Implementation Peer Review process Sept 2012 May CDE
(Projecti Transitioning to Enhanced Standards and Use of Data 514

The activities for the first goalnproving educator capacity, are based on two fundamental assumptions: (1) professional

learning communities are the most effective structure for-teng continuous capacity building, and (2) support should bedéditlo
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meet the specific and varied needs of educators and LEAs. All LEAs and educators will receive support thBughtttred s educ a't
knowledge management platform, SchoolView, described in more detail in Selection C(@grigdditional targetedupport will
occur through collaborative learning communities. The most intensive support is reserved for LEAs with the highestiomscehtra
low-achievingschools and is described in greater detail in Selection CritéEjon

Colorado anticipatefming two types of learning communities during the implementation process: Content Collaboratives
and Regional Learning Communities. All participating LEAs will contribute to and access the information and resourqesddevelo
by these collaborative leang communities. Each learning community will betfie processvith a needs assessment and the
developmentofafooy ear wor k plan. The | earning communities wil/ bot h
implementing ongoing, jolembedded professional development within their LEAs. The learning communities will also engage in a
change agent strategy, identifying key individuals from LEAs to be change agents who will be linked together in a netvinaniting
to receive extra suppoior leading change efforts. (See Exhibit VI.B@jor more detail on the work of the learning communities.)

Content Collaborativeswill include curriculum, assessment, and professional development specialists from participating
LEAs and BOCES, stud¢s, early childhood education (ECE) providers, and educator preparation program faooity.Content
Collaboratives will focus specifically on contentthe following areas: science, language arts, mathematics, social studies, world
language, and penfimance subjects (performing arts, visual arts, and physical education). Two additional Content Collaboratives will
focus on school readiness and postsecondary and workforce readiness. The members of the Content Collaboratives will be
responsible for ideifying and developing engaging, rigorous, and relevant instructional materials, formative assessments, and
professional development strategies to meet the needs of educators in implementing the enhanced standards and agkeEsments. A
these resourcesilwbe available statewide through SchoolView. The CDE will ensure that the work of each Content Collaborative is
coordinated and integrated with that of the collaboratives in other content areas. In the area of STEM, a STEM Cooadineiling C
will integrate the work of the STEdElated Content Collaboratives and link them with the resources of the Colorado STEM Network.

The School Readiness Content Collaborative will be responsible for developing supports to assist early childhood and lower
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elementay educators in maximizing school readiness and early learning outcomes. The CDE will expand the impact of this
collaborative by leveraging existing partnerships and learning from the existing state assessment program, Resulttdvidtetsga
aligned edy childhood assessment program described in Exhibit \8)J.3Similarly, the Postsecondary and Workforce Readiness
Content Collaborative will work with the higher education and business communities to ensure that high school expedtations an
learning opportunities across the content areas align with postsecondary and workforce readiness expectations.

Regional Learning Communitieswi | | provide targeted support to Coloradoés
capacity. Regional Learning Commutes will be established based on the location of participating LEAs and will consist of a full
time regional change agent, higapacity staff from LEAs and BOCE®hose time is purchased on a garte basis, and educational
leaders from across the regiomhe work of the Regional Learning Communities will include providing or brokering professional
development opportunities to educators and providing leaders in smaller LEAs with coaching and technical assistancegn managi
change. Existing Regional Sumrt Teams and content specialists based at the CDE will work with the CTLT and BOCES to develop
differentiated and ongoing support for networks of LEAs with similar needs and interests.

LEAs will be supported in developing the requifegh-quality pro fessional development plangor transitioning to
Col or al@ Academi®Standards and using data to improve instruction. In addition to the professional learning materials
developed by the Content Collaboratives (described above), the CCEE will sargleasnghouse for highuality professional
learning materials developed in other venues. As more information becomes available about the effectiveness of vasiaunsprofe
development offerings (see Selection Criterion (D)(5)), the CCEE will pecadidiitional guidance to LEAs about offering effective
professional development approaches and programs and discontinuing those found to be ineffective. Selecti@@),(be@ad
(E) of this application also address professional development foatats, and these approaches will be intentionally integrated
throughout the grant period. The buddt of SchoolView, described in Selection Criter{@), will include social networking and
cooperative technologies, allowing educators to learn quicklyo m one anot her . Finall vy, Col or ad

programs, including alternative preparation programs, will participate in the Content Collaboratives to ensure thatarew teach
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candidates are prepared to work with the new standardssaedsments.

Activities for the second gogbroviding high-quality supporting materials and resourcesare designed to develop and
make accessible the materials educators will use in delivering stathdesets$, datariven instruction. During the publengagement
process for RttT, Colorado educators noted that LEAs are currently developing tools in isolation and a process fongoamdinati
sharing these tools is needed. Csource dewetbpmerg angd sharofdhigihrqualty Sc hool V
instructional mat erials and f el AtademiosrStandardssaedsassesementssdevelopadkheodght o
the Content Collaboratives, solicited from identified effective educators or contributed from LEAs and sEheoistructional
resources will be organized around the new standards, allowing educators to sort along grade levels and cognitivespcbcEsses,
critical thinkingor innovation To ensure the quality of these materials, the CDE will work with threebit Collaboratives and other
experts to create@ontent Peer Review Procesfor validating instructional materials and assessments proposed for inclusion in
SchoolView. Rubrics for peer review and online ratings will also be made available, andgpegpert reviews will be conducted.
Materials, assessments, and knowledge developed through these processes will be open source and available acrods the State an
nation. Students and their parents will also have access SchoolView for purposes ofapkternig, choosing learning activities,
monitoring progress, and providing input on the relevance of materials.

As Colorado LEAs develop the capacity to identify individually effective educators (see Selection Criterion (D)(2)), the CDE
will work with the Colorado Center for Educator Excellence to identify effective educators and effective schools and provide
incentives for making the materials available on SchoolVi€his initiative is just one of the many ways RttT funds will help
Colorado transfornthe culture of education into one that is highly professional, collaborative, and continuously improving.

Colorado is fortunate to have access to many STélited resources, including museums, federal agencies and laboratories,
and employers in higkechindustries, such as biotechnology, space, and computing. Prior-8dI&fdd initiatives led to the creation
of the Colorado STEM Network (Exhibit VII2), which will work with the CDE and the STEM Coordinating Council to build
STEM in Action (Exhibit VII.2-2). STEM in Action will showcase the everyday work of scientists, engineerstealglworkers,
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and researchers in Coloradod6s | abs, wuniver si trelaedcontenisuEieas ms ,
televisiorquality streammg videos, virtual field trips, video conferencing, and other multimedia experiences that bring the world of
STEM to teachers, students, and parents across the state. Using relevant Content Collaboratives in math, scienceprashapostse
readiness to atch STEM in Action segments to the ColoradbdZPAcademic Standards will allow teachers and parents to use these
materials to extend their learning and that of their students simultaneously.

The State will identifyhigh-quality interim assessmentslignedwith standards and will assist LEAS in selecting, purchasing,
and implementing approved tools. Assessments in reading, writing, math and science will be identified in the firsteypesjetth
and assessments in social studies, world languages, artsigberforming arts and physical education will be identified in the second
year. New interim assessments are expected to emerge from national assessment consortia that are forming acroasidhe nation
Colorado will take full advantage of this worka conducting a review of interim assessments, Colorado will rely on its state
Assessment Stakeholders Committe@see Exhibit VI.B(3)3) as well as contract with national experts including the National Center
for the Improvement of Educational AssessméNtSIEA), theNational Center for Research on Evaluation, Standards, and Student
Testing (CRESST)the Laboratory for Educational Assessment, Research, and innovatioN (LEARN), and WestEd.

To ensure effective implementton of the transition to the new standards and assessments, the State will hold LEAs
accountable for developing and implementing a plan for adopting standards and aligned interim assessments, parti@Epagingin s
summative assessments aligned toGbexmon Core Standards, developing and using-gugtlity instructional materials and
formative assessments aligned to standards, and providingjhadity and targeted professional development programs to support the
transition to standardsased, datdriven instruction. LEAs will submit regular reports on their progress in these areas. The CDE will
also create and lead &mplementation Peer Review procesfor participating LEAs. Peer review teams consisting of LEA leaders
selected by state standaatsl assessment stakeholders will assess stadsisdd implementation in LEAS that appear to be
struggling. Findings of the peer review implementation process will be provided to LEAs and used to adjust implemgygation s

They alsowillbeincludd i n the evaluation of the Stateébés pl an.
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The Project Team for this area will place particular emphasis on frequent communications with LEAs and educators to ensure
that any problems are promptly addressed and suggestions for improvement from the Gefitured and acted on. The Project
Advisory Committee will provide additional channels of communication to and from LEAs and major stakeholders. Effeae chan
management in this area will be especially critical to ensure that the reforms pueiagpkacesult of these initiatives are sustainable
and positively impact educator practice and student learning. By building the capacity of educational leaders actess the sta
improving the quality of available instructional materials, and creatirglbmhtive learning communities, tRatT funding will
provide support during a critical transition period in Colorado. The crosd_EA structures created during this transition will be

designed to persist beyond the funding period, as will the habitdla@baation when LEAs have common interests.

Performance Measures 3 8 2 5 |° g' Mo | ®o ® o
o | | 529 | @ @ @
Performance measures for this criterion are optional. If the State wishes to 2D % < S S S
include performance measures, please enter them as rows in this table ang e § 7 > Q Q Q
each measure, provide annual &sgn the columns provided. g o ) b= ) e
(%]
Overall percentage of the 2 Academic Standards with instructional and
. g . . 0% | 50% | 75% | 100% | 100%
formative assssment content available on SchoolView
Percen f participating LEAs involved in th nten llaborativ r
e c_e tage o patcpat g £ s involved in the Content Collaboratives o 0% 75% | 75% | 75% 75%
Regional Learning Communities
Percentage of participating LEAS that receive training from chaggeats 0% 10% | 50% | 75% 100%
Percen f participating LEAs that hav interim ments ir
e cg taggg participating : s that have adopted interim assessments 5% 25% | 100% | 100% | 100%
reading, writing, math and science
Numbgr of effective educators pe_r year that post instructional materials anc 0 0 120 120 120
formative assessents on SchoolView
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(C) Data Systems to Support Instruction(47 total points)

State Reform Conditions Criteria

(C)(2) Fully implementing a statewide longitudinal data systeni24 pointsi 2 points per America COMPETES element)

The exént to which the State has a statewide longitudinal data system that includes all of the America COMPETES Act el
(as defined in this notice).

In the text box below, the State shall describe which elements of the America COMPETES Act (an tefimedice) are
currently included in its statewide longitudinal data system.

Evidence:
e Documentation for each of the America COMPETES Act

statewide longitudinal data system.

(©)(1) Implementation of statewide longitudinal data system:Colorado has a statewide longitudinal data system that

currently includesine of the America COMPETES Act elements, with one element under development and two remaining elements

inactiveplanmg phases. Coloradob6s progress on d@lednExbtMd(BEe el

1. Unique student identifier that prevents individual identification of studéntdace; being improved

2. Studerdlevel enroliment, demographiand program participation informatiolm place; being improved

3. Studentlevel information about the points at which students exit, transfer in, transfer out, drop out, or coiijiete P
education programsn place; being improved

4. Capacity to communicate thi higher education data systerRtanned (submitted in Statewide Longitudinal Data System
Grant referenced in Exhibit VI.C(2)-3)

5. State data audit system assessing data quality, validity, and relidhiligce; being improved
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6. Yearly test records of indidual students with respect to assessments under section 1111(b) of the ESEA 20 U.S.C. 6311(b):
In place; being improved

7. Information on students not tested by grade and sul§ectupleted

8. Teacher identifier system with the ability to match teachersuttests:in progress

9. Studentlevel transcript information, including information on courses completed and grades éaplade; being
improved

10.Studentlevel college readiness test scotempleted

11.Information regarding student transition from seceopdahool to postsecondary educatiBfanned (submitted in the
SLDS grant)

12.0ther information determined necessary to address alignment and adequate preparation for success in postsecondary

educationin place; being improved

Colorado has had a unig ninedigit statewide student identification (SASID) number in place since 2002 and yearly test
records of individual students since 1996. This longitudinal information forms a solid analysis foundation for theynagrmvatied
Colorado Growth ModgExhibit VI.C(2)-2), successfully funded through a 2007 SLDS grant. Stddealtdemographics,
graduation / dropout data, and information on studtadnals not t
data system. Current efte include strengthening data quality, further automating the student transcript exchange, and supporting the
recent r evi si-D2rcademic Stantlacds ta addréss pogtsecondary and workforce readiness.

The development of a unique and se@decator identifier is currently in progress, with deployment of the Educator Identifier
System (Exhibit VI.D(293) planned during SY 2082010. The second phase of this project, which incliidking educators and
students, is planned for SY 20142011 Colorado has applied for a SY 208010SLDS grant that would help accelerate this

development process.
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The State is actively planning for the implementation of two final elements: (1) communicating with higher education data
systems and (2) providingformation regarding student transition from secondary school to postsecondary education. The CDE and
the Colorado Department of Higher Education (CDHE) presently share data manually. Recently enacted legislation supports the
development and implemetitan of P20 data sharing and reforms necessary to automate data sharing. The CDE and the CDHE staff
are actively engaged in discussions regarding data system needs, function, and focus; representatives from both organizations
participate on several joidfata committees. The SchoolViévwCapture & Link initiative, part oProject SchoolView (described in
Selection Criteria (C)(2) and (C)(3)), binds thi®information together via system interoperability.

Col oradods | andmar kg nCApPrdeKs cl heoga Is [ tahtricoung ht opoasltisecondary educ
work in the area of student transition data. Plans are currently being initiated by the CDE and the CDHE to expamddbe Colo
Growth Model to display student transition metridsargeted implementation for both of these COMPETES elements is the SY 2010
2011, dependent on American Recovery and Reinvestment Act (ARRA) funding.
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(C)(2) Accessing and using State dai® points)

The extent to which the State has a higlalityp | an t o ensure that data from the
accessible to, and used to inform and engage, as appropriate, key stakeb@dpes€nts, students, teachers, principals, LEA
leaders, community members, unions, reseas;tand policymakers); and that the data support degisaders in the continuous
improvement of efforts in such areas as policy, instruction, operations, management, resource allocation, and ovesaksste

The State shall provide its detailptian for this criterion in the text box below. The plan should include, at a minimum, the go
activities, timelines, and responsible parties (see Application Instructions or Section Xll, Application Requirementsrtbgrfo

detail). Any supportingvidence the State believes will be helpful to peer reviewers must be described and, where relevant
in the Appendix. For attachments included in the Appendix, note in the narrative the location where the attachmentsrein

(C)(2) Accesing and using statedata.Col or adods pl an t o e n sancapturidggahddinkiagcdatg s s a n
from all LEAs and key P20 state agencies and making data accessible, as appropriate, to students, parents, educators, administrators,
researchres, policymakers and the public in the Stateds | ongitudi:
SchoolView platform was developed by the CDE pursuant to the Education Accountability Act of 2009 and was launchedtin 2009.
provides a onestop source for publicly available school, LEA, and state performance information; gives secure access to confidential
studentlevel data to educators; and equips stakeholders with the data necessary to drive continuous improvement.

SchoolView curently houses the data visualizations for the widely used and highly regarded Colorado GrowtfEutél
VI.C(2)-2), which provides access to useful and engaging information on student progress over time as measured by summative
assessments at the mdual, group, school, and LEA level. The platform will integrate tpedgty instructional improvement systems
t hrough Col or asdmpl@ screéhtshoflof thelcuarent portalfor educators, administrators, parents, and students can be
found inExhibit VI.C(2)}-1 in the AppendixSc hool Vi ewds expansion through RttT wild]l a

postsecondary readiness and attainment, school improvement strategies, educator effectiveness, and return on investment (ROI)

2 Successful applicants that receive Race to the Top grant awards will need to comply with the Family Educational RigasyAdtRFERPA), including
34 CFR Part 99, as well as State and local requiresmegarding privacy.
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analytics tosupport decisiomakers in the continuous improvement of policy, instruction, operations, management, resource
allocation, and overall effectiveness.

Expanding Data Access:Colorado submitted an SLDS grant application (see Exhibit VI-8)2) the U.SDepartment of
Education that detailed clear projects to fund the expansion of provisioning tools to assign appropriate authentication and
authorization to users according to their role and in compliance with FERPA, HIPAA and other state and local reguegarding
privacy. The State requested $17.9 million in thethS56@l&S gr an
proposes relying on RttT funds t o s ubhelow which rapesents Daqverall 5L an d
framework.

Figure C-1: Project SchoolView SLDS Framework

SchoolView™ Knowledge
Performance Platform Management Capacity

o —_ = =
R

Interactive portals provide parents, students, educators, Multiple stakeholders use, learn, and leverage
policymakers and researchers access to performance information to drive increased student performance
information, online content and collaboration tools to through professional development, innovative
inform decisions and improve student performance. programs and improved instructional pracfices.

Cross Agency Interoperability

Efficient and effective data exchange exists across agencies (human services, K-12,
higher education, labor, corrections) and levels (district, state, federal) to promote
accountability , inform policy and ensure a holistic view of student success .

PROVIDE
PERFORM

LINK

Student Information Program Classifications Educator Quality

Rl S e

Student data is captured from early Information about educational Educators have a unique identifier
childhood through college to guide settings, courses taken and that links their training, development
educational decision-making at all interventions implemented share and effectiveness to student
levels, classroom to statehouse. common definitions to link program performance.

information to student performance.

CAPTURE
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Ensuring Motivation and Capability for Use: As described in Selection Criterion (C)(3), SchoolView will employ highly
intuitive and engaging vimlizations of data and other resources that easily can be shared in open source and replicated across the
nation. The platform will also provide access to instructional improvement systems targeted to students, parents,caaég&ducat
well as accountality information for use by administrators and the public. The State believes ease of use and access to both Educator
Impact Reports and school and LEA performance information will motivate widespread use by stakeholders.
Colorado recognizes the impanice of ensuring that all users have the technological capacity anehkmot access and use
this powerful tool to inform decisiemaking and continuous improvement efforts. This will be accomplished through the systematic
training as well as by makingse of SchoolView.The key dimensions include Content Collaboratives and Regional Learning
Communities (as described in Selection Criterion (B)(3)), educator preparation programs referenced in Selection C(dgramd(D)
the professional developmertats and accountability systems as described in Selection Criterion (D)(5). In addition, access to high
speed broadband connectivity is vital and will be ensured through the Colorado Community Anchor Broadband Consortiam, a publi
private collaboratonss ed on Col oradods Recovery Act Broadband Framewor k
Below is a summary of the activities submitted in the SLDS grant as well as additional goals and activities that cofplete the
20 data ACaptur eodo an dThésdiiemska budtpdruaderehg Schoolvidbapucet& iLinkersd . SchoolView
Provide & Perform projects as referenced below and in the budget, Exhibit VIII. Detailed timelines can be found in BEZ(@)it V
4.
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Goals

Activities

Timeline

Responsible Party

By December 31,
2014, complete
implementation of
expanded data captut
and linkage of 20
data

e Submitted in SLDS Grant: P-20 studenfocused datavill be effectively

and efficiently collecte@dcross multiple data sources including student
information, programmatic clasications, and educator effectiveness b
establishing statewide data standards and definitions, streamlining d
demands on LEAs through a data pull, shifting data focus from progr
to students, integrating early childhood education, establishing oamm
course codes and accelerating the educator identifier. (Piroject
SchoolView- Capture & Link)

Submitted in SLDS Grant: Data will be effectively shared and
exchanged across multiple agencies (Human Servic&g, Kigher
education, labor, corrections)dlevels (LEA, state, and federal). This
linkage enables the creation of a statewide unique identifier for each
and the linkingof educator characteristics, evaluations, preparation, a
development to individual student performan@@rojecti SchamlView -
Capture & Link)

Implement astatewide enrollment systenthat captures student,
educator, and course information; automates enrollment for LEASs lag
such systems, and eliminates the current delays in transferring manu
enrollment records whenustents transfer between LEAs. (Project
SchoolView- Capture & Link)

Implement astate-sponsored Student Information System (SISfpr
small, rural LEAs currently lacking SIS capabilitiéBrojecti
SchoolView- Capture & Link)

Provide access foostsecadary attainment metrics by obtaining data
from theNational Student Clearinghouseand linking it tothe
longitudinal data system so that it can be used for school improveme
and accountability purposes. (Proje&@choolView- Provide & Perform)

Multiple
phases by Jun
30, 2013

Multiple
phases by Jun
30, 2013

Dec. 2011
May 2014

Dec 2010/
Mar 2013

Sept 2011
ongoing

CDE Data Systems

Implementation
Team
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SO WX NNM (M NmM (DM
Performance Measures o3 g 52 R3RL3RE|RE
Performance measures for this criterion are optionalelState wishes toinclude |= 8 3 &8 3o [T o Mo | 8o
performance measures, please enter them as rows in this table and, for each me % < = ] > L un % niRfRum|L2u
provide annual targets in the columns provided. = g © = = s | s
23 P
Percentage of mandatory fiblsed state data collections requested from LEAs thal
eliminated each year due to streamlined or consolidated processes via SchoolVic N/A 10% | 10% | 10% | 10%
Capture
Percentage redtion in papeibased LEA data collections and surveys per year N/A 20% | 20% | 20% | Al
Percentage of individual data systematically linkable by unique identifiers betwee 0 0 0 0 0
K, K-12, higher ed, labor and employment, revenue, and other relevant State age 0% 10% 25% | 50%] 100%
Percentage of LEAs with an SIS system 70% 75% | 85% | 95% | 100%
Percentage of LEAs with a unified enrollment system (able tp@pelate state 0% 10% | 25% | 50% | 100%

supplied student demographics for transfer students)
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(C)(3) Using datato improve instruction (18 points)
The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), hagualiigiplan t@

(i) Increase the acquisition, adoption, and use of local instructional improversersyas defined in this notice) that provide
teachers, principals, and administrators with the information and resources they need to inform and improve theirahstructi
practices, decisiemaking, and overall effectiveness;

(i) Support participahg LEAs (as defined in this notice) and schools that are using instructional improvement systems (as
in this notice) in providing effective professional development to teachers, principals and administrators on how ® use the
systems and the nagléing data to support continuous instructional improvement; and

(i) Make the data from instructional improvement systems (as defined in this notice), together with statewide longgtizdinal
system data, available and accessible to researcherat sloety have detailed information with which to evaluate the effectiven
of instructional materials, strategies, and approaches for educating different types of stuglesiisdents with disabilities,
English language learners, students whose adamieneis well below or above grade level).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a migimoats,th
activities, timelines, and responsible parties (see Reform Plan Criterigetsim Application Instructions or Section XiII,

Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to pees neugwe
be described and, where relevant, included in the Appendix. For attachmeloded in the Appendix, note the location where t
attachment can be found.

(C)(3) Using data to improve instruction: The St atebés plan for using data to i mpr
for improving the accessibility and usedzta by all education stakeholders, described in Selection Criterion (C)(2) above.
School Vi ewds expansion will incorporate an instructional i mp
administrators, either directly or through thieical instructional improvement systems. The expansion will also provide access to
other stakeholders, including teacher preparation programs, students, parents / guardians, members of the public, aretgolicym

The State will be very intentional aist adoption and use of data via formal change / communication strategies and change agents
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serving in theContent CollaborativesandRegional Learning Communities Educators will receivprofessional developmenbn

how to use SchoolView through a comperkive training strateggnd theContent CollaborativesandRegional Learning

Communities. SchoolView will also houseResearch Data Martthat provides data from the longitudinal data system, which will

provide researchers with detailed information wifich to evaluate the effectiveness of instructional materials, strategies, and
approaches for educating different types of studenghqealty A bas
information about student, educator, @oh and LEA performance combined with outstanding learning resources will drive insight

and action by users. FigureXbelow depicts the SchoolView platform functionality.

Figure C-2: SchoolView Platform Functionality
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