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OMB Number: 4040-0004
Expiration Date: 8/31,2016

Application for Federal Assistance SF-424

" 1. Type of Submission: * 2. Type of Application: * If Revision, select appropriate letter{s):

[] Preapplication [<] New ‘ ‘
X Application [ ] Continuation " Other {Specify}:

[ ] Changed/Corrected Application | [ ] Revision | |

- 3. Date Received: 4. Applicant |dentifier:

l10.-'15.-‘2014 ‘ 0900014 ‘
5a. Federal Entity. [dentifier: 5b, Federal Award |dentifier;
losco0014 ||

State Use Only:

6. Date Received by State: I:l 7. State Application ldentifier: | |

8. APPLICANT INFORMATION:

"a.legalName: |nyj-0nz Nepartrent of Zducation l

~ b. EmplayerTaxpayer [dentification Mumber (EIN/TINY: ~ ¢ Organizational DUNS:

Be-a00d73l | |BCﬂ?460%?CCCC

d. Address:

" Streett: ‘1.5.3.5. W, Tollorsor 5. Bie #1b ‘

Street2:

* City:

AY: Arizora |

Naf: UHTTED S3TATES

County/Parish;

" State:

Province:

* Country:

" Zip / Postal Code:

e. Organizational Unit:

Department Name: Division Mame:

Teoartment of Foucation | |F._=.r1'-,f Childhood Fdusation

f. Name and contact information. of person to be contacted on matters. invelving this application:

Prefix: vias l * First Name: ‘_:-\m\;_ ‘
Middle Name: | |

“lastName:  |roorriveas |
Suffix; ‘ l

Title: ‘[].'L‘.L':L;L}". Assopclale suporiclenden.

Organizational Affiliation:

* Telephone Number: |sigv-=42-at0s Fax Mumber: ]

amy.ccrrivoaufacod. yoy ‘

" Email:

PR/Award # S413A1500308
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

[A: State Covernment ‘

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

| |

* Other (specify):

|

*10. Name of Federal Agency:

l[J,S .o Sevatrtment. of Fducation

11. Catalog of Federal Domestic Assistance Number:

|S4.419

CFDA Title:

Preschoeol Zoveloomenl, Granls

*12. Funding Opportunity Number:

Lo-ERANTS-051514-001

* Title:

Oiiice ¢i Elemenlary and Scoondary. Educallon (GESEY @ Proscheol Zeveleomenl, Granls: ZevelopmenL
Granls CESA Wumizer 39 .41%A

13. Competition Identification Number:

29 419a2015 1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Attachment

* 15. Descriptive Title of Applicant's Project:

Arizens???s Avplicastiocn IZor the Prescheol Cevelooment Grant: This seoelicsticn cutlines & orooesal
=lcn high-gquality oreschoecl wrograms..

Zor cawltalizing on the grant ceowocrtunity to Duild and de

Attach supporting documents as specified in agency instructions.

Add Attachments

PR/Award # S413A1500308
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

" a. Applicant .7 b. Program/Project

Attach an additional list of ProgramiProject Congressional Districts, if needed.

Add Attachment

17. Proposed Project:

‘ a. Start Date: " b. End Date:

18. Estimated Funding ($):

" a. Federal

* b. Applicant

(b)(4)

*¢. State

" a. Other

*f. Program Income

|
|
[
*d. Lacal [
|
[
[

*g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Praocess?

@ a. This. application was. made available to the State under the Executive Crder 12372 Process for review on -

D b. Program is subject to E.Q. 12372 but has not been selected by the. State for review.
[ ] ¢ Program is not cavered by E.O. 12372,

* 20. Is the Applicant Delinquent On Any Federal Debt? {If "Yes,” provide explanation in attachment.)
[]ves No

It *Yes", provide explanation and attach

21. *By signing this application, | certify {1} to the statements contained in the list of certifications** and (2) that the statements.
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with. any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims. may.
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

| AGREE

“* The list of certifications. and assurances, or an internet site. where you may obtain this list, is. contained in the announcemsnt or agency.
specific instructions.

Authorized Representative:

Prefix: lr-»]r. ‘ * First Name: ‘F.] 1i0% ]

Widdle Name: | |

* Last Mame: |H iy |

Suffix: [ ‘

" Title: |Uep'_1t'-_-,-‘_ Juperintendent. of Puklic lastructicn |

* Telephone Number: |5.3.2 C3B4d . 3347 | Fax Number: ‘

* Email: l E__iloll. Hlposdazea.goy |

* Signature of Authorized Representative: Todd Mason

* Date Signed: |10_.-15.-'2m4 ]

PR/Award # S413A1500308
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OMB Number: 4040-0007.
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated tc average 15 minutes per response,. including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions. for.
reducing this burden, to the Office of Management and Budget, Paperwaork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND.
IT TO. THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances. may. not be applicable to your project or program. If you have questions, please contact the

awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances.
If such is the case, you will be notified.

As the duly authecrized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assisiance
and the institutional, managerial and financial capability.
{including funds sufficient to pay the non-Federal share
of project cost} to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended {29 U.5.C. §794}, which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended {42 L.
5.C. §§6101-6107}, which prohibits discrimination. on
the basis of age; (e) the Brug Abuse Office and
Treatment Act of 1972 {P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug

2. Wil give the awarding agency, the Comptroller General abuse; {f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any. authorized representative, access to and Act of 1970 (P.L.91-618}, as amended, relating to
the right to examine all records, bocks, papers, or nandiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a aleoholism; (g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Actof 1912 (42 U.5.C. §§290 dd-3 and 290
accepted accounting standards. or. agency. directives. ae- 3), as amended, relating to confidentiality. of alcohol
and drug abuse patient records; (h) Title VIl of the Civil
3. Will establish safeguards to prohibit employses from Rights Act of 1968 (42 L1.5.C. §§3601 et seq.}. as
using their positions for a purpose that constitutes or amended, relating to nondiscrimination. in. the sale.
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nandiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
4. Willinitiate and complete the work within the applicable madg; apd:. 0 .lhe' requwements_ of any other
time frame after receipt of approval of the awarding nondiscrimination statute(s) which may apply to the
agency. application.
5.  Will comply with the Intergovernmental Perscnnel Act of ggt?g:giiso;fh$;|:;ria;deCﬁlrnoglltig,ljvr:ti?otrr;r?
1970 (42 U.S.C. §§4728-4763) relating to prescribed Relocation Aé.siétancé énd Fleél Proberty Acquisition
standards for. merit systems for programs funded under. Policies Act of 1970 (P.L. 91-546) which provide for
i;‘:)g;é?:' }: ifsgéu&?: g{arsg;:ggc;gf asir‘leg:if{egylsntem of fair. and equitablg treatment of persons displaced or
Personnel Administration (5 C.F.R. 800, Subpart F). whose property Is acquired as a result Of- Federal or
' ' ' ’ federally-assisted programs. These requirements
. ) . apply to all interests in real property acquired for
6. Will comply with all Federal statutes relating to project purposes regardless of Federal participation in

nondiscrimination. These include but are not limited to:
(a} Title V1 of the Civil Rights Act of 1964 {P.L. 88-352)
which prohibits discrimination. on the basis of race. color
or national origin; (b} Title IX of the Education
Amendments of 1972, as amended (20 U.5.C.§§1681-

1683, and 1685-1686), which prohibits discrimination on,

the basis of sex; (¢) Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Lacal Repraduction

purchases.

Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded. in whole.
or in part with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by CMB. Circular A-102

PR/Award # S413A1500308
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9. Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§2764a to 2763-7), the Copeland Act
{40 U.8.C. §276¢c and 18 U.5.C. §874}, and the Contract
Work Hours and Safety Standards Act {40 U.5.C. §§327-
333}, regarding |labor standards for federally-assisted
construction subagresments.

10. Will comply, it applicable, with flood insurance purchase,
requirements of Section 102{a} of the Flood Disaster.
Protection Act of 1973 (P.L. 93-234) which requires
recipients in a special flood hazard area to participate in the

13.

Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470), EO 11593
{identification and protection of historic properties), and
the Archaeological and Histaric Preservation Act of
1974 (16 U.S.C. §§46%a-1 et seq.).

14. Will comply with P.L. 83-348 regarding the protection of

human subjects involved in research, development, and
related activities supported by this award of assistance.

program and to purchase floed insurance if the total cost of 15. Will comply with the Laboratory Animal Welfare Act of
insurable construction and acguisition is $10,000 or more. 1966 (P.L. ,89'544’ as amended, 7 U.5.C. §§2131 et
seq.) pertaining to the care, handling, and treatiment of
11. Wil comply with environmental standards which may be warm blooded animals held for research, teaching, or
prescribed pursuant to the following: (a). institution of other activilies supported by this award of assistance.
environmental quality control measures under the National ) ) ) .
Environmental Policy Act of 1969 (P.L. 91-190) and 16. Will comply with the Lead-Based Paint Poisoning
Executive Order (EQ} 11514; {b) notification of violating Prevention Act {42.U.8.C. §§4801 et seq.} which
facilities pursuant to EQ 11738; (c} protection of wetlands prohibits the use of load-based paint in construction or
pursuant to EQ 11990; (d) evaluation of flood hazards in rehabilitation of residence structures.
floodplains in accordance with EQ.11988; () assurance of 17. Will cause to be performed the required financial and.
project consistency. with the approved State management compliance audits in accordance with the Single Audit
program developed under the Coastal Zone Management Act Amendments, of 1996 and OMB Circular No. A-133,
Act of 1872 (16 U.S.C. §§1451. et seq.); {f) conformity of "Audits of States, Local Governments, and Non-Profit
Federal actions ta State (Clean Air) Implementation Plans Organizations.”
under Section 176(¢) of the Clean Air Act of 1855, as
amended (42 U.8.C. §§7401 et seq.); (g) protection of 18. Will comply with all applicable requirements of all other
underground sources of drinking water under the Safe Federal laws, executive orders, regulations, and palicies
Drinking Water Act of 1974, as amended (P.L. 93-523}; governing this program.
and, (h} protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93- 19. Will. comply with the requirements. of Section 108(g}. of
205}. the Trafficking Victims Protection Act (TVPA) of 2000, as
. . . L amended (22 U.8.C. 7104} which prohibits grant award
12, Will comply with the Wild and Scenic Rivers Act of recipients or a sub-recipient from {1} Engaging in severe
1968 (16 U.S.C. §51271 et seq.) related to protecting forms of trafficking in persons during the period of time
components or potential components of the national that the award is in effect (2) Procuring a commercial
wild and scenic rivers system. sex act during the period of time that the award is in
effect or (3) Using forced |labor in the performance of the
award or subawards under the award.
SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL TITLE

|Iod:i ¥ason

|::-c'_‘3'3ul_ v o Suncrinloenooenl ol Fuo_lo Znslrusllon |

APPLICANT ORGANIZATION

DATE SUBMITTED

Arleona Dopas-omeoent, ol BEdusation

1071572014 |

Standard Form 4248 (Rev. 7-97) Back

PR/Award # S413A150008
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31. U.5.C.1352

0348-0046
1..* Type of Federal Action: 2. * Status of Federal Action: 3.." Report Type:
l:‘ a. contract |:| a. bidisifer/apphcation & a. initial filing
g b grant b. initial award El b. matetial change
l:‘ C. cooperative agraement |:| ¢ post-award
I:] d. loan
D & loan guarantes
I:] f. loan insurance
4. Name and Address of Reporting Entity:
[E Frime l:l SubAwardes
* Name |
Arazana Deuariment o Foncatan
* Street T | ~ ] ] | Sirest. 2 [ |
JRACR NN Clozooon Sh,. 41 E
" City | | State | ] ) | Zip | |
EEAR P st 1] 25007
Congrossional District, f known: |/ |
6. * Federal Department/Agency: 7.” Federal Program Name/Description:
LB Deuarlmenl ol Eonsallon Precoho.l Dmvslowaenl Grent;
CFDA Number, if applicabls |v| A
8. Federal Action Number, if known. 9. Award Amount, if known:
$ | ]
10. a. Name and Address of Lobbying Registrant:
Prefix I:l * First Name | fpe s aille | Micldie: Namg l ‘
* Last Name | ] ] Sufix I:l
L Apslicalsle
* Street 1 |-1- l Strear 2 | ]
"oy [I\'-‘Jll-_- Apzlocalla | State | | Zp | |
b. Individual Periorming. Services (incuding address if ditferent from No.. 10a
Prefix I:l " First Name [, il |Mrddn'e_ Narma | |
* Street 1 |'\1 l Straat 2 | |
ity ||-\::;1-;- aprlicshble | State | | Zip | |
Infermation requested through this torm is authorized by title 31.L1.5.C. section 1352, This disclosura of lobbying activties is a material representation ot tact upon which
_Inf i 5.C T i i
reliance was placed by the her above whan the transaction was made or entered into.  This disclosure 1s required pursuant to 21 LLS.C. 1352, This information will be reported to
the Congress semi-annually and will be avallable for public inspection. . Any. person wha fails to file tha required disclosura shall be subjact to a civil penalty. of not less than
$10,000 and not rmove than $100,000 tor each such failure.
* Signature: |T,.,__.|,__ B l
*Name: Prafix l:| * First Name | - | Middie Marite |
Elliztl
* L ast Name | o | Settix I:l
H ] )
Title: |Lopoze superinzondons | Telephene No.: |Dale: |:u..-'|r._.-'zu:.-|
Authorized lor Lacal Reproduction,
.Faderal Usa Only: . Standard Form.- LLL (Rev, 7-97)

ey T -
FR/AWAIT # 24 TEA

Page e8
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Tracking Number:GRANT11761772

OMB Number: 1894-0005.
Expiration Date: 33/31/2017

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new
provision in the Department of Education's General
Education Provisions Act (GERA) that applies to applicants
for new grant awards under Department programs. . This
provision is Section 427 of GEPA, enacted as part of the
Improving America's Schools Act of 1994 (Public Law (P.L.)
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant .
awards under this program. .. ALL APPLICANTS FOR.
NEW AWARDS MUST INCLUDE INFORMATION. IN .
THEIR APFPLICATIONS TO ADDRESS THIS NEW
PROVISION IN. ORDER TO RECEIVE FUNDING UNDER .
THIS PROGRAM.

{If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for tunding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or. other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds, {other than an
individual person) to include in its. application a description.
of the steps the applicant proposes to take to ensure
equitable access to, and participation in, its .
Federally-assisted program for students, teachers, and.
other program beneficiaries with special needs. This
pravision allows applicants discretion in developing the
required description. The statute highlights six types of
parriers that can impede equitable access. or participation:
gender, race, national arigin, color, disability, or age..
Based on local circumstances, you should determine
whether. these or other barriers may prevent your. students,
teachers, etc. from such access or participation in, the
Federally-funded project or activity. The description in your,
application of steps to be taken to overcome these barriers .
need nat be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. . In addition. the information
may. be provided in a single narrative, or it appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
heneficiaries to fully participate in the project and to achieve
to high standards. Censistent with program requirements and.
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

{1} An applicant that proposes to carry out an adult literacy
project serving, among others, adults with limited English
preficiency, might describe inits application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

{2} An applicant that proposes to develop instructional
materials for classroom use might describe how it will make
the materials. available on audio. tape. or. in. braille for students
who are blind.

{3} An applicant that proposes to carry out a model science
program for secondary students and is. concerned that girls.
may. be less likely than boys to enroll in the course, might
indicate. how it intends to. conduct "outreach” efforts to girls,
to encourage their enrcliment.

We recognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and.
we gppreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According ta the Paperwork Reduction Act of 1985, no persons are required to respond to a collection of information unless such
collection displays a valid OMB control number. Public reporting burden for this collection of informaticn is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the
data needed, and completing and. reviewing. the collection of information... The obligation to. respond to this collection. is required to.
obtain or retain benefit {(Public Law 103-382). Sand comments regarding the. burden estimate or any other aspect of this collection
of information, including. suggestions. for reducing this burden, to the U.S. Department of Education, 403 Maryland Ave., SW,
Washington, DC. 20210-4537 or email ICDocketMgr@ed.gov. and reference the QMB Caontrol Number. 1894-0005.

Optional - You may attach 1 file to this page.

EEEA L df

‘ Delete Attachmentl View Attachment

PR/Award # S413A150008
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ARIZONA-Preschool Development Grant Application

Section 427 of GEPA

As part of this specific grant, ADE will be ensuring that children with disabilities have
equal access to the services provided as written in the grant narrative. Specifically, this grant has
a strong component of inclusion as it directly speaks to IDEA regulations such as LRE and also
addresses quality inclusionary practices for all children. To ensure children with varying abilities
have access to quality early childhood education programming, this grant directly address the use
of a multi-ticred system of supports (MTSS). This grant narrative also outlines the use of
Inclusion Specialists to aid carly childhood instructional staff in creating universally designed
environments and implementing appropriate adaptations and accommodations so all children can
access the common curriculum and assessment. The grant narrative sketches out the ways that
sub-grantees are expected to ensure meaningful participation for children eligible for this
opportunity, including a requirement that no less than 2 children of 20 children being served by
early learning providers are children on Individualized Education Programs (IEPs). This
requirement is in an effort to increase the percentage of eligible children being served in
inclusionary settings. Additionally, this grant will impact adults who may need additional
supports in accessing higher education credits. ADE will work with the selected Institutes of
Higher Education (o require that accessibility standards are maintained through student support

services. .

PR/Award # S413A1500308
Page 10



CERTIFICATION REGARDING LOBBYING

Certification for Cantracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by ar on behalf of the undersigned, tc any
persen for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer ar employee of Cangress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, lean, or cooperative agreement.

(2) if any funds other than Federal appropriated funds have been paid or will be paid to any person for
influgncing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Cangress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3). The undersigned shall require that the language of this certification be included in the award documents.
for all subawards at all tiers {including subcontracts, subgrants, and contracts under grants, lgans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is. a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be..
subject to a civil penalty of not less than $10,00 ¢ and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a lean, the undersigned shall complete and submit Standard Ferm-LLL, "Disclosure of Lobbying
Activities,"” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails te file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.

" APPLICANT'S QRGANIZATION

l.-“\ri rona Departrent. of Tduceation

" PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix: * First Name:|Z-Lia | Middle Name:|
+Last Name: [ suic] ]

* Title: |L)ep'_|‘_y. Supesinlendent of Public _nelzucllion

* SIGNATURE: "oc::_‘i Mazzoe ‘ i DATEI|'_C,»"15_.-’2J'_'~'.

PR/Award # S413A1500308
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ARIZONA-Preschool Development Grant Application

Arizona-Preschoel Development Grant

Oftice of the Arizona Governor, Janice K. Brewer

The Preschool Development Grant cutlines Arizona’s ambitious but achievable plan to make
high-quality preschool programs more available and accessible in 15 High Needs Communities (HNC) as
well as to support preschool infrastructure-building and quality enhancements. Arizona proposes to use
65% of the funding to increase preschool access and quality lor qualifying 4-year olds in targeted HNCs
with a proposed project ontcome of up to an additional 133 new. classrooms and an increase of preschool
slots by 3,478 by end ol the grant cycle. Using a strengths-based, comprehensive Early Childhood Quality
Improvement Process (ECQUIP) community collaboration will be established within each HNC to
support sub-grantees with unique, specilic issues: increasing access Lo high- quality and appropriate
preschool programs, kindergarten transitions, literacy instruction and supports, English Language
Learners, and providing Least Restriclive Environment placements for children with. disabilities.

Arizona proposes maximizing early childhood education (ECE) infrastructure with 35%
of the funding. Arizona will increase access 10 Arizona’s tiered quality rating improvement
system (TQRIS), Quality First (QF), in the HNCs by devoting 9.8 million dollars over the next
four years. QF is the rating system by which the sub-grantees will be measured as they move
towards higher levels of quality, and is also part of the mechanism that will be used to identify
and support specific activities and professional development needs. QF also provides additional
comprehensive supports to the HNCs in the form of Mental Health Consultation, Child Care
Health Consultation, and Inclusion Coaching. Arizona also proposes to advance the
collaborative, statewide ECE Professional Development System and improve the qualifications
and effectiveness ol the early learning worklorce by investing 12.7 million dollars in this
strategy over the next four years. This grant will support robust professional development from
ADE as well as financially ensures access to higher level college credits that supports movement
toward credentialing. Some of these dollars are also committed to improving capacity within
Institutcs of Higher Education to offer robust programs for Arizona’s ECE and Early Childhood
Special Education degrees. The last infrastructure building component is to establish data
linkages between preschool and ADE. Arizona will invest 2.2 million dollars over the next four years
in Information technology (IT} to align preschool data with ADE’s K-12 State Longitudinal Data System
{SLDS). This will enable reporting and analysis by the HNCs that can help identity achievement gaps,
pinpoint initiatives that best promote positive outcomes, and provide data for longitudinal analysis.

Arizona has widespread support for the Preschool Development Grant application, and has
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secured many letters attesting to this fact. The broad group of stakeholders includes state agencies such as
Arizona’s Department of Health Services, Department of Economic Services, and First Things First.
Support also came from the statewide collaborative Read on Arizona, a partner in grade level reading
initiatives. Arizona’s State Advisory Council is the Early Childhood Development & Health Board which
was also supportive of the cffort. Arizona’s philanthropic community is gencrous and supportive of ECE
efforts, Both the Virginia G. Piper Charitable Trust and the Helios Education Foundation tendered letters
of support. The Arizona Head Start Association as well as local grantees also imparted letters of support.
Child Advocacy allies, such as Children’s Action Alliance and Expect Mere Arizona also submitted
letters of support. In addition, the Anizona Association {or the Education ol Young Children also supplied
a letter. Lastly, in each of the 15 HNCs, ECE partners came together to sign a single collective letter of
support. Fach of (hese submissions is as diflerent as the communities they represent. Examples ol these
partners included local FTF Regional Council representatives, private child care, child care homes, faith

based programs, school districts and Head Starts.
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A. Executive Summary
Al. The State’s Progress to Date
Arizona is committed to helping communities within our state build and develop high-
quality preschool programs that enable children from vulnerable communities to enter
kindergarten prepared to succeed in school and in life. Arizona’s plan, as detailed below, outlines
how the state will further develop its current system (can we be specific about what the
statewide system is7) in order to improve access to early childhood education in communities
where children do not have equitable opportunities. This grant application details how the
Arizona Department of Education (ADE) will partner with First Things First (FTF), a sister
agency, o improve the quality and scope of early learning in Arizona. This plan explains and
describes how the grant will be used to significantly improve the state’s infrastructure in its Early
Childhood Education (ECE) system by developing a highly-skilled early childhood workforce
and increasing the ability of preschool programs in the highest need areas to access the state’s
Tiered Quality Rating Improvement System (TQRIS). Arizona’s plan is ambitious but achicvable
as much of the groundwork for significant improvements in kindergarten readiness has already
been laid. Funding from this grant will enable Arizona to continue improving its ECE system.
There are approximately 98,000 four-year-old children in Arizona who face multiple
barriers 1o school readiness, including: poverty, dilficulty speaking and understanding English,
and lack ol exposure to books and other literacy resources. Data collected by the Census
Bureau’s American Community Survey (ACS), sheds light on the current state of Arizona’s ECE
system emphasizing the need for strategic increases in preschool openings across Arizona. Data
shows that:
e 45% of children from birth to kindergarten entry are of Hispanic/Latino origin
e 45% of young children in Arizona are English learners
» 249 of children from birth to kindergarten-entry live with single mothers
e  More than 281,000 children are [rom low-income families {52%. of the total
number of children under age six in the state with an income of up to 200% of the
Federal poverty rate)
» 40% of Arizona fourth graders performed below the National Assessment of

Educational Progress (NAEP) Basic level in reading in 2013
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e Inthc 2010-2011 school ycar, according to thc ADE’s English Language Learner
(ELL) Annual Report, Arizona ranked 15" in the nation with 7% of students in
grades K-12 reported as limited English proficient (LEP) or ELL.

¢ With a total number of 76,832, ELLs accounted for approximately 7% of all K-
12 students in Arizona during FY 2013. In FY 2013, 55% of ELLs were enrolled
in grades Kindergarten through grade two.

Based on the variance of these factors there is inequity in how Arizona children are able
to access the support they need to be successful in school. Although stakeholders have a unified
mission that all children will leave third grade reading at or above grade level, at this time
Arizona does not have a secure funding source by which to offer targeted preschool.

A2. Provide High-Quality Preschool Programs in one or more High-Need
Communities (HNCs)

The Preschool Development Grant (the grant) would allow Arizona to make high-quality.
preschool programs available in identified HNCs and support preschool program infrastructure-
building and quality enhancements. This grant targets fifteen HNCs in five Arizona counties.
Details about the selection of each HNC can be found in Section D. This grant will allow
Arizona to serve twice as many qualifying four-year-olds, providing high-quality ECE
experiences that create a strong foundation for learning. The targeted 15 HNCs will strategically
support ELL and other children with vulnerabilities through an enhanced quality investment,
with a focus on access to high-quality literacy experiences and access to the comprehensive
Arizona Early Learning Standards (AzELS), as detailed in Section C. The HNC will collaborate
and coordinate local efforts in order to develop preschool through grade three continuums, as
detailed in Section F.

A3. Increase the number and percentage of Eligible Children served in High-Quality.
Preschool Programs

Arizona’s ambitious but achicvable plan is to increasc access to high-quality carly
learning opportunities in 15 HNCs in Arizona. It was important that ADE select Local Education
Agencies (LEAs) with a C or better since our ambitious plan is to make immediate
improvements in the level of quality students are receiving. LEAs that scored lower than a C
may not be as ready 10 make the changes necessary to improve quality right away. This diverse

group of communities includes urban and rural communities, clustered into five of Arizona’s
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fifteen counties. HNCs were identified using the following data points: high rates of Free and
Reduced Lunch, more than 25% of the students served identified as being ELL, the HNC is
predicted to be serving less than 50% of their capacity based on K-3 enrollment formula, and the
LEAs must have earned a C or better (on a scale from A-F) on the statewide school report
system. It is anticipated that within the identified HNCs, Arizona will be able to develop up to an
additional 133 new classrooms and increase preschool slots by 3,478 by the end of the four-year
grant cycle. In year one, we intend to serve 2,174 children in new slots. In years two, three, and
four we will add an additional 435 children cach ycar. This will result in an incrcasc in the
percentage of eligible children being served from 3% o 6%.

A4. Characteristics of High-Quality Preschool Programs.

The Arizona regulatory system for early childhood programs addresses basic health and
safety standards, but does not include standards for high-quality practices that achieve results in
preparing children for school and life success. In Arizona’s ambitious but achievable plan for
ensuring high-quality preschool programming, the Program Guidelines for High-qualiry Early
FEducation: Birth through Kindergarten (PGHQ, found in Appendix A) 1s used to identify and
outline the elements of high-quality, while the TQRIS system, Quality First (QF), is used to
measure where programs are in implementing the essential standards and indicators ol quality.

Building upon basic health and safety requirements, the PGHQ document a set of
practices that programs utilize as they strive for excellence in early care and education
throughout Arizona. The PGHQ delineate quality and provide a set of indicators that concretely
describe what a program will look like when providing comprehensive experiences that nurture
the whole child and encourages them to engage with responsive, nurturing adults who promote
children’s optimal development when they are not with their families. These standards meet the
definition of a “High-Quality Preschool Program,” indicated in the grant application guidelines,
and are linked to Arizona’s PGHQ plan detailed mn Section C..

Key program structures that are evaluated by QF include: safe, enriching environments;
positive interactions between children and adults that enhance instructional practices; highly
qualified early childhood educators; small class sizes; and a comprehensive curriculum that
incorporates ongoing, developmentally appropriate child assessment and is aligned with the

A7ZELS and PGHQ.
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. To ensure implementation of these high-quality indicators, as well as the indicators of
high-quality that go beyond this list, ADE and QF will work collaboratively to provide support
to early learning providers in the HNCs in key ways that include: on-site coaching, technical
assistance, and targeted professional development as detailed in Section C. Additionally, sub-
grantees will be required to participate in the Early Childhood Quality Improvement Practices
(ECQUIP) process, as detailed in Section C, to ensure community collaboration is taking place.
This is also the way that the sub-grantces will link to the LEA 1in their HNC. Through a
program’s participation in thc ECQUIP proccss, the QF process will be augmented, resulting in
the achievement of higher quality. .

AS. Set expectations for school-readiness.

Arizona has seen a growing momentum among stakeholders to look at what it will take to.
get our children ready for school and set for life. A statewide vision to address these needs was
established through collaborative work convened by FTF. The final product was a set of
readiness indicators that provide Arizona with a comprehensive, composite measure to determine
if children are ready for success as they prepare to enter Kindergarten. Strategies funded by
multiple state agencies work collectively at local and state levels to embed the school indicators
into. Arizona’s ECE system. For example, FTF Regional Partnership Councils (RPC) determine
priorities and strategies 1o be funded in order to support the school readiness indicators. The
statewide goals for school readiness indicators can be found in Appendix J.

To address the state’s first goal of children being able to demonstrate school readiness at
kindergarten entry through a comprehensive look at all the developmental domains, key
stakeholders at ADE, FTF, and Head Start State Collaboration Office (HSSCQO) asked West Ed
to form a series of focus groups and connect to experts in order to help Arizona further define
school readiness. Through an extensive, collaborative process Arizona determined its common
deliniion of schoel readiness 1s: .

Arizona’s young children will demonstrate school readiness through the Essential
Domains of Language and Literacy development, Cognition and General Knowledge (including
early mathematics and early scientific development), Approaches to Learning {curiosity,
inttiative, persistence, creativity, problem-solving, and confidence), Physical Well-Being and

Motor Development and Self-Regulation of atiention and emotion. Intentional development of
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skifls and knowledge in these domains establishes a critical foundation for children to engage in
and benefit from opportunities to learn.

Arizona then went a step further and created what ultimately became the Arizona School
Readiness Framework (ASRF), detailed in Appendix F, which 1s a4 contextual document meant to
encourage collaboration between service providers and the numerous parts of the early childhood
system. It also illuminates the necessity of a kindergarten system. including a kindergarten entry
asscssment (KEA). The framework retlects the purposc of identifying readiness, and builds on
the state’s cfforts to cstablish a system in which all children have access to quality cxperiences
leading to school success. There are four specific goals of the ASRF:

1. Establish a common language around school readiness,

2. Develop a clear outline of the readiness framework,

3. Determine the roles of standards, effective instruction, and curriculum, and

4. Identify meaningful, well-aligned assessment of readiness to individualize instruction.

The ASRF combines four essential components to provide the supports needed to ensure
children’s school readiness and meet the goals identified above. The components are as
follows: .a commeon definition of school readiness; the use of effective instruction, standards,
curriculum, and assessment; family engagement partnerships; and quality transitions into
kindergarten [or all children. Arizona is just beginning to educate a statewide audience of the
final ASRF. Key collaborative partners in state agencies, philanthropy, and advocacy are
beginning to determine how. this information works to establish a common understanding and
pathway to kindergarten through policy and procedural advancements. HNC sub-grantees will be
digesting this information at the local level and determining how it may inform and improve
local relationships and practices. These relationships are important as they will be important to
increasing access to high-quality programming in the Arizona Department of Education and
other partners will continue 1o expand the depth and breadth of this work to further engage
families in partnering for school success.

Although not all of Arizona’s children attend carly care and education programs, a high-
quality early learning program recognizes and understands how children’s goals for learning are
framed within the context of lcarning standards and is able to align planning of activitics,
designing of cnvironments to stimulate children’s lcarning, and rcachces across content and

domains of school readiness. There is inequity in how children in Arizona are able to access
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these experiences in the HNCs. Arizona recognizes that school readiness efforts must address the
whole child including development in the following domains: social-emotional, language and
literacy, mathematics, science, social studies, physical development and health, and fine arts.
This is the basis for Arizona’s continued work on a kindergarten developmental inventory..

The ADE and FTF have begun to plan for the implementation of a Kindergarten Entry
Assessment (KEA) pilot. Essential to the success of that pilot is assessment knowledge, quality
collection of evidence, and usc of information and data to drive instruction. Funded by The
Virginia G. Pipcr Charitable Trust, ADE is moving forward to cnsurc robust professional
development opportunities targeted to develop the skills and capacity of the kindergarten
teachers who are currently implementing the Arizona College and Career Ready Standards
(AZCCRS) and will eventually conduct the KEA. The professional development offerings
concentrate on deepening expertise in teacher’s content knowledge, extending each educator’s
portfolio of effective instructional practices, and effectively using ongoing formative assessment
data to inform instruction that is responsive to the learning needs of each young student. It is
critically important that educators across the continuum, from early learning environments to the
kindergarten classrooms, establish common understandings regarding the value, application, and
utilization of ongoing assessment data 1o guide teaching and learning. The pilot will inform a
menu of professional development modules in anticipation of a successful KEA implementation.

While Arizona 18 moving forward with this effort, an interagency. group at the ADE is
engaged with a group of colleagues from ten other states in creating a unique assessment tool
that can be used at kindergarten entry and utilized in an on-going formative way throughout the
school year. More information is available in Section F.

A6. Supported by a broad group of stakeholders

Arizona has received significant support for the grant application. This will support the
early childhood infrastructure 1n specific, targeted ways as well as allow for increased access to
high-quality in HNC. Arizona recognizes that although this opportunity is timely and appreciated
there is still much work to be done to create the sustained system we envision. Advocacy work
must continue through relationships, partnerships, and collaborations by a broad range of
stakcholders. FTF includes representatives from across the state and from various political
partics, as well as various statc agencics administering ECE programs. FTE RPCs include morc

than 300 volunteer members engaged in leading local ECE initatives, including: parents of
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young children; representatives of 19 of Arizona’s 22 tribes and nations; child care providers
including Head Start, K-12 educators and administrators; health professionals; and members of
the faith, business, and philanthropic. communities. These RPCs have leveraged local support to.
enhance early care and education and have enlisted strong family involvement that reflects the,
diversity of their regions. .

Additionally, as part of the process of identifying the HNCs and key collaborating
partners for the grant, ADE has sccurcd many letters of support from a broad group of
stakcholders, including the Arizona Department of Health Scrvices (AZDHS), the Arizona
Department of Economic Security (AZDES), Head Start, and the HNCs themselves.

A7. Allocate funds between: Activities to build or enhance infrastructure using no.
more than 35% of funds and sub-grants using at least 65% of funds

Arizona proposes to utilize funds from the grant strategically and wisely to meet both the
needs of the HNC and the requirements of the grant. Overall, Arizona is eligible for 80 million
dollars over the grant period. In those four years, 35% of the dollars from the grant will be
utilized to collaboratively build an infrastructure of supports to improve the quality of programs
within each HNC. Improving the infrastructure is vital as we increase access to preschool
services, since Arizona wants 1o significantly improve the quality of the programs families gain
access to. This requires a serious investment in teachers and the eflective instructional strategies
they can implement. Arizona’s ambition is to capitalize on the ECE framework already in place
to efficiently execute this plan. The 359 statewide infrastructure investment will target three,
areas:

1. QF investment (Section C),

Improved professional development system (Sections C and F), and

LS T

Data Linkages (Section C).

These three areas of investment will work together and result in improvements to quality.
First, QF 1s not only the measurement [or quality; it includes a process [or identifying
improvements and provides individualized coaching support to increase implementation of high-
quality guidelines. Secondly, the investment in instructional staff is critical to building their
knowledge and skills to provide cffective instruction for all children. Lastly, the data linkages

will allow for cvidenced-based decision-making at the state and local levels.
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Arizona's ambitious but achievable plan will ensure that 65% of the grant’s dollars have
been allocated and utilized by sub-grantees towards increasing and sustaining the number of slots
in the HNCs and improving the quality of the programs being offered. The budget details can be,
seen in Table B.

In year one, the Arizona plan will grant out_d()llars_ to sub-grantees and utilize
ten million dollars in infrastructure building to support QF participation, enhance the
profcssional devclopment system, and begin working on the ECE part of the ADE Statc
Longitudinal Data Systcm (SLDS).

In year two, there will be a shift in funding to ensure additional funds are granted Lo
increased numbers of sub-grantees who in year one worked to increase quality to higher
standards and thus deemed of high-quality and eligible to be awarded funds. The funding to sub-
grantees will increase to (b)(4)  |dollars. There will be a decrease in infrastructure costs of
dollars, thus allowing for.do]]ars_ of continued infrastructure supports
for QF participation, the professional development system, and the ECE part of the ADE SLDS.

By year three, dollars will be used to again increase the number of sub-
grantees. The capacity of the HNC to serve more children in new slots will be considered and
additional HNCs may be identified if current communities reach their max capacity. The
decrease in funding to infrastructure building will be balanced by the decline in the needs ol
support for the ECE part of the ADE SLDS and continued participation in QF.

By year four, dollars will be awarded to sub-grantees and additional HNCs
may be considered as HNCs already participating may reach their max capacity for additional
slots. [(B)}4) Jdollars will be available for any QF supports that are still needed, as well as

professional development and continued support for the ADE SLDS.
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Table B. Allocation of Funds

Year 1 Year 2 Year 3 Year 4 Luml;latlve

Allocation
of Federal
Preschool Gt $ & $ G $ 22
development Funds ’ Funds ’ Funds, ’ Funds
grant
Funds

1A: State-  |(B)(4)
Level
Infrastructure.

|B: High-
Quality,

Preschool

Programs

[C: New
Preschool.
Slots

1D
Improved.
Preschool.

Slots

Total
Federal 520,000000 | 100% | $20,000000 | 100% | $20,000,000 | 100% | $20.000.000 | 1004 | S80,000.000
Funds

100%.

The grant [unding opportunity will provide Arizona with the opportunity to ensure these
state preschool program slots are of high-quality in two key ways: (1) continuing to build strong
preschool program infrastructure that would enable the delivery of high-quality preschool
services to children and families; and (2) expanding high-quality preschool programs in targeted
communities that would create strong foundations as children move from preschool into grades
K-3. Arizona’s ambitious but achievable plan will connect to the on-going ECE systems building
efforts already taking place in the state. This grant opportunity will be utilized to address specific
elements within the goal areas of Arizona’s High-quality Plan (AHQP) for systems building,
illustrated in Figure A. Arizona’s plan to improve the quality of the early learning experiences
for its preschool aged children and the necessity of building strong preschool through grade three
continuums is much larger than this grant. Throughout Arizona, at both a state level and local

level, investments are being made on behalf of young children. It is recognized in Arizona that a
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t foundation i ly childhood, . \ . .
Strong totcation I earty chiieioo Figure A: Arizona’s High Quality Plan

from birth through grade three, is the (AHQP)

key to Arizona’s future. Indeed, strong

foundations are necessary. 1f we expect

generational change. HIGH -QUALITY

B. Commitment to High-Quality PLAN
Preschool Programs )
ar;huiﬁl:l;[:l:éjgrh' Align and
_ B1. Early Learning and Goal 1| teamng and. el
Areas REFORM
Development Standards

Arizona has a comprehensive

continuum of early learning and

development standards that are

intended for use with all young

children, including children with disabilities, in urban, rural, and tribal communities. The
documents provide a detailed description of early learning outcomes for children from birth to
school entry. They are developmentally, culturally, and linguistically appropriate and address all
essential domains of development and school readiness, including the domains of language and
literacy development, cognition {including early mathematics and early scientific development),
approaches toward learning (including the utilization of the arts), physical well-being and motor
development, and social and emotional development.

For the infants and toddlers age group, the Arizona Infant and Toddler Developmental
Guidelines (1ITDG) include five domains: Social Emotional, Approaches to Learning, Language
Development and Communication, Cognitive Development, and Physical and Motor
Development (See Appendix D). The AzELS are for children ages three to five years and include
eight standards: Social Emotional; Approaches to Learning; Language and Literacy;
Mathematics; Science; Social Studies; Physical Development, Health and Safety; and Fine Arts
(See Appendix E). Alignment tables in these documents illustrate connections to the Head Start
Framework and Arizona’s College and Carcer Ready Standards for Kindergarten. An example of
an alignment tablc is featured in Figure B. All of these documents are designed for universal usc
and arc appropriatc for usc with English languagc learners and for children with disabilitics or

developmental delays.
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Arizona has worked diligently on developing a robust continuum of early learning and

development standards. The grant will give Arizona the opportunity to make these documents

and provide access to professional development to support these documents the HNCs. This

increased. accessibility will help Arizona maximize the benefits of having such a comprehensive

continuum of early learning and development standards.

Figure B. Alignment page, AZELS, Social Emotional Standard

Self- Aworeness

STRAMND 1:

AZ EARLY LEARMNING
STANDARD
Self-Awareness

Shews confidence in
increasing akilities, (SED)

a. Demeonstrates self-
confidence.

SELF

HEAD START CHILD
DOUTCOME
Self-Concapt & Self-Efficacy

Shaows confidence in a range of
abilities ond in the capacity to
accomplizh tasks and take on
new tosks (SED)

Tl e Ny b

ETANDARD
Hzalth Edusation er Physical
Education

Participates in new skills
and movement activities.
(VPA)

Expresses fealings and
emotions through facial
expressions, sounds or

gastures. (SED)

b. Makes perzanal praferences
known to othars.

Identtfies personal
characteristics, prefersnces,
thoughts, and feclings. (SED)

Demonstrate healthy
ways to exprass needs,
wants, ond feelings.
(CEH)

B2. State’s financial investment

In 2010, Arizona suffered a great fiscal trauma that led to the loss of (b)(4) dollars

from the State General Fund for early learning supports. In the form of the Early Childhood

Block Grant (ECBG), LEAs could utilize those funds to offer either preschool programs or

reduce class size in kindergarten through grade three. Since then, LEAS, statewide partners, and

FTF RPCs have been working to identify ways to offer early learning programs through use of

other federal dollars, tuition or Head Start partnerships. Table C details Arizona’s financial

investment over the last 4 years and, according to FTF’s annual report for 2014, A; of children

in Arizona were able to attend 4 preschool program as a result of those efforts. However, Arizona

recognizes children in the HNCs need more equitable access to high-quality early learning

opportunitics. This grant will infuse the capital necessary to make this a possibility for children

in the HNC.
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Table C. State’s Financial Investment

I:State 2: Local 3: 4: Number of | 5: Number of | 6: Four-Year 7: Four-Year
Funding Funding Philanthropic Four-Yeur Old Four-Year Olds Served in | Olds at or
SL /Private Children Olds at or the State below 200%
klatcl Funding (if’ below 2004 | Preschool FPL Served in
";Ld applicable) [FPL Program the State
ca Preschool
Program
# | @ g | @
2014 [BH4)
2013
2012
2011

In a state where 25% of high school students fail to graduate from high school in four
years, 66% of children do not attend any preschool programs, and 23% of our 3™ graders do not
pass the Arizona Instrument to Measure Standards (AIMS) reading assessment, it is essential that
Arizona target its available resources to close the learning gap and provide strong foundations for
vulnerable children in our high needs communities. Arizona does not have a universal model of
preschool funding, but through the FTF tobacco tax, local FTF regional councils may choose to
fund preschool scholarships based on the prioritized needs of their communities. In 2014,

infants, toddlers, and preschoolers received scholarships to access child care and early learning

programs. That same year, (®)4) |children had access to higher standards of quality because

their carly lcarning program participated in QF. Overall, FTF RPC’s make significant
investments in ECE and health throughout the state. These investments included: |[(P)}4)
dollars invested in quality child care and preschool; |[()4) dollars devoted to strengthening

families; |(&)4) dollars supported strategies targeted toward preventative health; [(P)X4)
dollars allocated to workforce development and training efforts; and [(P)X4) dollars

earmarked for systems-coordination. This 18 4 significant investment in the children in Arizona. .
B3. Enacted and pending legislation, policies, and/or practices
Arizona’s history of progress in ECE systems building in birth to agce five over the last
ten years demonstrates the commitment we have to ensure every child in Arizona is ready for
school and set for life. Arizona’s momentum in ECE within the brand of the birth to age five has
led to:.

o A statewide, voter-protected governance structure and funding stream for ECE.
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The 2006 voter-approved tax increase on tobacco products raises between [(P)(4) land

(b)(4) per year to support a statewide EC development system and expand

early education, health, and family support services for young children, with an

emphasis on children with high needs. The 2006 ballot initiative created the Arizona

Early Childhood Development and Health Board (ECDH) or more commonly known

as FTF, which also serves as Arizona’s Statc Advisory Council. The legislative

responsibilitics of FTF are: .

Improve the quality of carly childhood development and health programs,
Increase access o quality early childhood development and health programs,
Increase access Lo preventive health care and health screenings for children
through age five, .

Offer parent and family support and education concerning early child
development and literacy,

Provide professional development and training for early childhood development
and health providers, and

Increase coordination of early childhood development and health programs and
public information about the importance ol early childhood development and
health.

In addition, FTF’s infrastructure includes 28 RPCs responsible for system

leadership and decision making to identify strategies that result in improved education and

health outcomes for children five and younger. According to FTF’s 2014 Annual Report,

(b)(4)

was spent in supporting all of these strategies. While this may appear a

remarkable sum, the system only serves. of eligible children. With limited resources, funds

should be allocated to support those most in need. The preschool development grant will build

upon FTF s targeted efforts and increase the number of children who have access 1o high-

qualily programs.

« Implementation of a TQRIS, QF. In just four years of implementation, more than %.

of regulated ECE, including public, private, tribal, and faith-based settings, as well as

family child carc homes, have enrolled in QF. This achicvement rivals that of TQRIS

programs in othcr statcs that have been operating for a decade or more. Through this

system, according to FTF’s 2014 Annual Report, [ Jchildren throughout Arizona are
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being served by providers dedicated to quality improvement. Children within the HNC's
are less likely to have access to programs in QF or have access to preschool at all. Please
see Table L. for more information on specific HNC.

+ Scholarships to increase credentials/degrees among the ECE workforce. In 2014, ()
ECE teachers received College Scholarships for Early Childhood Professionals (detailed
in Section C1) for coursework toward a Child Development Credential (CDA) or
Associate’s degree, including many who serve in rural communitics and on tribal lands.
Grant dollars will allow morc early childhood professionals from the HNCs to access
higher education credits thereby obtaining Teacher Certification.

+ State Board of Education. The State Board of Education 1s responsible [or creating
policy, guidance and direction for the ADE. The state board is responsible for approving
standards, such as they did for the ITDG as well as the AzELS. The State Board of
Education (State Board) also oversees the requirements for certification and endorsement,
in addition to identifying any statewide assessments. In 2010, after a procurement
process, the State Board approved Teaching Strategies Gold (TSG) as the statewide
assessment for preschool. In addition, the State Board is directly responsible for
implementing the Move on When Reading Legislation (MOWR) which addresses
students who [all far below on the state accountability assessment. More information 1s
provided in Section F. .

B4. Quality of existing early learning programs

Over 800 ECE programs now participate in QF, and 23% of those programs have already
met quality standards with a rating of three, four, or five stars. Of those programs still working to
improve quality programming, data shows about 40% are very close to reaching at least a three
star level within the next 12 to 24 months. Arizona’s ambitious but achievable plan includes a
program requirement that sub-grantees receiving [unding through the grant enroll and participate
in the QF system to increase their star level and quality. As programs progress up the rating scale
to four and five star levels, they demonstrate their commitment to the components of a high-
quality preschool program and compliance with the PGHQ. A snapshot of ELPS in the 15
targetcd HNCs can be scen in Table D.
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Table D. Snapshot of
Existing Early Learning

Providers in HNCs

# of Licensed Providers # ol QF Participants # of QF-eligible, but on waiting list | # of NAEYC accredited providers

320 225 32 11

B5. Coordination of preschool programs and services
Although Arizona's governance model for early childhood education 1s shared among
multiple state agencies, FTF takes the role of convener through their role as the State
Advisory Committee (SAC). In 2008, then Governor Janet Napolitano designated FTF as the
SAC, per the Head Start Act.

Through coordination and collaboration, the multiple agencies work to ensure that
children are ready for school and set for life. FTF, as the SAC, has established a strong agenda
for early childhood education. Figure A in the Executive Summary helps to illustrate the goals of
early childhood education in Arizona.

The goals identified in Arizona's AHQP were created with input and in partnership with
other early childhood programs offering preschool services. Varying levels and methodologies
for engagement have allowed for a well-informed and coordinated system at the state level
among federal and state ECE programs. Although the Elementary and Secondary Education Act
(ESEA) SEA State Director was not directly involved in the creation of the AHQP, she was
routinely updated on the progress and instructed staff to support these goals. Title I staff are
provided professional development and technical support from ADE Early Childhood Program
Specialist (ECPS). Title I programs at the local level may participate in QF. The state director for
the Subtitle VII B of the McKinney-Vento Act, a member of the Head Start State Collaboration
Oftfice (HSSCO) Advisory Board and the Interagency Coordinating Council for Part C (ICC) of
the Individuals with Disabilities Education Act (IDEA), is routinely engaged in coordinating
services between LEAs with early intervention services and Head Starts. The Director of the
Child Care and Development Block Grant Act (CCDBG) of 1990 is a member of the SAC and
also supports the Arizona goals within AZDES and among his constituency. FTF, the Office of
Child Healthcare Needs, Parts C, 619 and IDEA part B. all work together to make sure that the
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early learning continuum provides a coordinated system for families. Arizona is working
together to support local level collaborative efforts to ensure that families can access high-quality
early learning programs for their children in what is a seamless continuum of supports.

The first part of Arizona’s ambitious but achievable plan proposes to utilize funds to
enhance key parts of the statewide infrastructure. In Goal Arca #2 of Arizona’s AHQP, Arizona
seeks to align and raise standards by investing in the statewide TQRIS. QF builds on state
licensure requirements by, raising standards to higher levcels of quality. This investment will
cnsure sub-grantces from the identificd HNC have the opportunity to participate in QF.

Participation in QF will ensure that the HNCs address AHQF Goal#3, provide
information and resources to families. Significant efforts have been made to expand families”
access to the information, services, and supports they need to help their young children achieve
their fullest potential. To make the best choices, families need access to information that
educates them about what their child is learning and doing, how to optimally support early
childhood development and child health, and what resources or programs are available in their
community. Families also need opportunities to connect with other families in their community.
The continuum of high-quality services and support will be planned, developed, funded, and
delivered in a family-centered, comprehensive, collaborative, culturally and linguistically
responsive manner that best meets the needs and preferences of families, leverages available
resources, and involves families in the program development and implementation. As a result of
statewide systems building efforts, families who need or want assistance have the support they
need to use language and play throughout their daily routines and interactions, read with their
children daily and increase their competence and confidence about their ability to support their
child’s safety, health and well-being.

Participation in QF will address AHQP #4: Promote early learning development
oulcomes. The vision of QF 1s “All Arizona’s young children are ready to succeed in school and
in life”. This statement establishes the expectation that Arizona has to ensure that our youngest
citizens participate in a preschool or home-based early learning environment that meets the
requisite quality requirements to ensure the vision and is the mechanism for measuring quality.
QF is organized into five sections (Sce Appendix B). While the physical environment must be
safc, healthy, and engaging, it is truly the instructional staff that most-dircctly impact outcomes

for children. The grant will provide adequate funding for QF on-site coaching to the sub-grantees
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to promote continued skill development in effective instructional strategies. Additionally, in
partnership with QF, instructional staff will have access to continued professional development
offered by the ADE on quality implementation of AzELS and the utilization of an assessment
system that provides for evidence-based decision making as 1t relates to improving child
outcomes (detailed in Section A4 of this document).

Participation in QF will address AHQP Goal #6: Use comprehensive assessment systems.
Child asscssment 1n an carly cducation program is the process of observing, recording, and
otherwise documenting the work children do and how they do it. To cnsure that asscssment is
both reliable and valid, a variety of approaches to data collection that match children’s ages,
development, and background are used. This information 1s then used as a basis for a variety of
educational decisions that affect the child, including designing the environment, planning
activities to meet individual and groups of children’s needs, monitoring children’s development
and learning, and communicating with families. Appropriate and on-going assessment methods
are essential if programs are to provide curriculum and experiences that are age and
developmentally appropriate, as well as culturally sensitive. Assessment should address all areas
of learning, meet the needs of the individual students, and include a variety of methods and
processes. In partnership with QF, instructional stafl will have access to continued prolessional
development offered by ADE on the use ol the Arizona Early Childhood Assessment System
Manual. This document provides guidance in creating coordinated and comprehensive local
assessment systems to fit the needs of individual programs, while emphasizing the use of valid
and reliable tools that are appropriate for the populations being served.

B6. Role in promoting coordination of preschool programs with other sectors

In Arizona's ambitious but achievable plan, the ECQUIP process, detailed in Section E4,
will be utilized to help HNCs build a streamlined, organized system of support for early learning
providers through [acilitation of sustained, collaborative relationships among Early Head Start
and Head Start programs, LEAs, private childcare providers, home visitors funded by the
Maternal, Infant, Early Childhood, and Home Visitation Act, Part C providers, and other key
stakeholders. To promote the coordination of preschool programs with other sectors of a HNC,
the ADE Early Childhood Education Unit (ADE/ECE) will assign an ECPS to cach HNC. The
ECPS will work with the community and local programs to connect them to statc and local

services that will support the early learning and development of children within a program. The
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ECPS will assist the community in collaboration efforts to meet the needs of the HNC and each
local preschool program involved. The primary responsibilities of the ECPS include, but are not
limited to:
« Assisting 1n the development of an infrastructure in order to ensure sustainability of the
collaborative relationship of ECE within the HNC to improve outcomes for children.
« Providing technical assistance, training, and additional coaching to participants with the
purposc of supporting the implementation of stratcgics and approaches that arc
developmentally appropriate
» Developing and working with existing implementation plans with participants to achieve
improved levels of quality and improved outcomes for young children
« Attending meetings, conferences, workshops in the community to continually seek ways
to bridge theory and practice for project participants
« Collecting, developing, and providing informational and educational materials to project
participants.
« Conducting applicable training and professional development sponsored by ADE
« Assisting the local school district and community partners within a high needs
community in writing and implementing a robust kindergarten transition plan
» Assisting the preschool programs within the high needs community to see how they align
with the district literacy plan
The ECPS will work with the QF coach assigned to a program or a community to
collaborate in conducting professional development and coordinating other supports to the local
programs. Some of those supports may include: child care health consultation, mental health
consultation, family support coordination, parent education, and early care and education
inclusion coaching.

The ECPS will work with the early learning providers within the HNC to enroll in and
{ully implement the Empower program, detailed in Section C, through the AZDHS. Through the
Empower program, preschools will implement ten standards around health, nutrition and
physical movement.

The ECPS will work with the carly learning providers within the HNC to connect with
the local community collaborative, such as Rcad On Communitics and with local school districts

to support MOWR and local literacy plan goals—both detailed in Section F.
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C. Ensuring Quality in Preschool Programs
Cl. Use no more than 35% of funds for infrastructure and quality improvements
Arizona intends to utilize fully the opportunity for infrastructure-building through the
grant. After analyzing the Needs Assessments of FTE and the Head Start State Collaboration
Office, the need for specific elements of infrastructure-building became apparent. One part of

Arizona’s ambitious but achievable plan to provide high-quality preschool programs in our

targeted HNCs 1s to invest L)) over four years for full participation in QF as detailed in

Tablc E.

TarcleE Juahty

Fioztlrwsstment Vear 1 Vear i Year 3 Vear 4

. Haw e 11 I—proyzd . Maw. Imprzved Maw Improved .
ANE Zip Coass N Yesrl Yesr2 - Year 3 Yeard
Bler: | flazeroere Clazzroeme | Clsezrcem™s Clazsicems | llazirozms Clszsicem™s |Jlaszrezms

85C15, 83017
BSC.D, 83032, (b)(4)
A53C.
85CC8
B5304, 85053
83051, 853529
85023, 83023
A5515
85CCE, 83008
B85C.6, 85018
85&C7, 65608
85638
35043
83336, 85349
85301, 85502
853C3
85643
25637
45357
85648
25350
BLICE
25353

“OTAL

As a signature program of FTF, QF partners with child care and preschool providers to
improve the quality ol early learning across Arizena. QF {unds individualized improvements as
identified through a Quality Improvement Plan {QIP) that is generated based on assessment from
environmental rating scales and 4 tool to measure the quality of classroom interactions. Quality.
improvements include, but are not limited to, instructional skill, nurturing and responsive
lcarning cnvironments, knowledge and implementation of Arizona’s continuum of carly Icarning
development standards for curriculum-building, and the use of assessments to improve learning
outcomes. QF is the measurement system by which the sub-grantees in HNCs will be measured
as they move towards higher levels ol quality. It 1s also part of the mechanism that will be used
to identify and support specilic activities and professional development needs to ensure quality

improvements. Although goals for improvement are individualized based on the uniqueness of

21

PR/Award # S413A1500308
Page 36



ARIZONA-Preschool Development Grant Application

each early learning program, there are common supports that participation in QF will provide for
all sub-grantees in the HNCs.

The first level of support programs will benefit from is coaching from a QF coach, who 1s
assigned to offer guidance and support through regular and ongoing visits, communication, and
assistance. This partnership will establish a strong foundation for all quality improvement etforts,
bring additional insights to the programs’ practices, and support advancement in achicving
quality goals. QF coaches schedule regular visits to programs that best meet the individual needs
of the program. Visits ideally occur over four to six hours per month based on the identificd
needs of the program, reflected by the program’s assessment results and overall star rating. As
part ol the quality improvement process, programs establish SMART (specific, measurable,
attainable, realistic, and timely) goals with the assistance of a QF coach. Goals are determined
through reflection on information gained from the program’s assessment reports, observations,
and additional feedback related to the program’s efforts to build a preschool through third grade
continuum. After a sub-grantee is selected for participation in the grant program, a QF coach will
be assigned and will be expected to make first contact with the sub-grantee. .

QF coaches will provide individualized on-site, targeted coaching, training and technical
assistance 10 QF participants in the HNCs. The skills and knowledge of the coaches are
paramount to the success ol QF. Coaches must be able 1o engage 1in rellective, relationship-based
supervision and be able to create, nurture, and maintain relationships with sub-grantees. Coaches,
must hold, at a minimum, a Bachelor’s degree in ECE education or a related field and have
signiticant field experience as a consultant or ECE educator. Coaches receive extensive
orientation and training and must participate in ongoing professional development, including
through the Arizona QF Academy.

The second level of support offered by QF to participants includes an initial program
assessment 1o establish a baseline level ol quality. This is a critical piece of Arizona’s ambitious
and achievable plan since improving quality 1s a sigmificant part of Arizona’s goal. A QF
assessor will contact the sub-grantee to schedule an initial assessment within the first 4-6 weeks
of the program’s start. All assessment results are completed, approved, and available within 14-
16 weeks of sclection notification. Then, the assigned QF coach will meet with the key staff of
the sub-grantee to review the assessment results and complete the Enrollment Agreement

paperwork to begin participation. QF assessors are trained professionals in the field of early
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childhood and they receive extensive training on the assessment tools to ensure they are
measuring program practices accurately. The assessment results will be shared with the program
through the QF couach once the information is available for review. Assessment tools used to
determine star ratings for sub-grantees include:

« Environment Rating Scale (ERS): The ERS provides a brief snapshot of the classroom
environment, as well as the children’s experiences. The scale is designed to asscss the
quality of preschool environments for children 2 Y2 to 5 years of age.

» Classroom Asscssment Scoring System (CLASS): Rescarch demonstrates that positive
teacher-child interactions in early care and education settings are a vital part of
supporting children’s learning and development. CLASS is used to measure the quality of
teacher-child interactions.

s QF Points Scale: Administrative practices are an important part of high-quality early care
and education programs. The QF Points Scale is a tool designed by FTF that measures the
quality of a program’s administrative practices bascd on the evidence the program
provides. The QF Points Scale was also developed to measure three specific areas of
quality that are important to Arizona’s ECE system:

» Staff qualifications,
» Administrative practices, which includes ratios and group sizes, as well as
staff retention, and
s Curriculum and child assessment, which includes the use of the AzELS,
PGHQ in curriculum development, and a system for tracking the
developmental progress of individual children.
All the elements of high-quality preschool programs, outlined in the grant definition of “high-
quality preschool programs,” will be measured through the QF assessment tools package.
Appendix C has an alignment between the PGHQ, QF, and the ECQUIP Process. .

A third support benefit of QF participation is the opportunity for programs (o receive
additional services to meet their individual program needs or goals through various specialized
assistance. Specialized assistance offered through QF provides access to comprehensive services
and local support options, as wcll as a foundation for ongoing ECE collaboration in the HNC.
Arizona’s ambitious but achicvable plan includes providing funding for specialized assistance in

three key areas:
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« Child Care Health Consultation (CCHC): Since 1987, CCHCs have been working side by
side with ECE programs to support their efforts in providing a healthy and safe
environment for children, families, and staff. In Arizona, a CCHC 15 a nurse or
professional health educator who has completed specialized training based on the most
currently established best practice standards. All programs enrolled in QF and thus, any
sub-grantees, have access to a CCHC, either through phone consultation or on-site visits.
CCHCs providce health and safcty trainings, arc familiar with State licensing
requircments, and provide links to local resources to ECE providers in their communitics.
CCHCs will work collaboratively with sub-grantees to develop a customized plan {or
health and safety in the HNC. Examples of items to be included are: development of an
oral health program (including how to incorporate tooth brushing with young children),
education and training on nutrition through family style meals, and how to promote daily
physical activity, both indoors and outdoors.

« Early Childhood Mental Health Consultation System (Smart Support): an evidence-based
strategy used in Arizona to support the social and emotional development of all children
in early learning settings helps providers respond appropriately to behavioral challenges
children may present. Sub-grantees will have access to Smart Support consultants who
will be available 1o work directly with teachers to develop strategies for working most
effectively with children who may need more support with learning to regulate their own
behavior.

« Early Care and Education Inclusion: available to address the need of general education
staff that may need assistance in providing more inclusive least restrictive environment
placements for children with special needs in early learning environments.

The second part of Arizona’s ambitious but achievable plan to use funds for

infrastructure building and quality improvements is to invest (b)4) over four years in the

capacity building of early learning providers through targeted, robust professional development
(PD) that supports movement in academic credentialing {detailed in Table F). In October 2014,
Teacher Education and Compensation Help (T.E.A.C.H) will cclebrate its sixth anniversary in
Arizona. Over the years, 1,863 scholars have participated in T.E.A.C.H. and 140 scholars
received a CDA, 96 Associates Degree degrees were earned and one Bachelor’s Degree was

conferred. Building on this system, Arizona is expanding o the College Scholarships for Early
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Childhood Professionals which will allow more flexibility in the funding model which will be
the mechanism for the high level coursework credits available for instructional staif to attain

their ECE teaching Certificates.

Table F. Professional Development
Infrasiructure-huilding

Task Year 1 Year 2 Year 3 Year 4

Establish baseline in High Needs Community
(HNC)

Convene meetings with THE in the HNC in

collaboration with other relevant AZ stakeholders,

College Scholarstips for Earty. Chitdhood
Professionals

Connect local CTE Programs, CCs, and
universities Lo develop a statewide marketing plan
in conjunction with BUILD AZ using the agreed X X X X
upon career pathway. to recruit people into the
worklorce.

Help drive EC worklorce members, including
professional development instructors and. their
sponsoring agencies (agencies who olfer PD in EC)
to the Network’s PD website and registry

X X

Eslimated Costs:. | $5,515,529.00 | $2.636,774.00 | $3,462,774.00 | $1,937,974.00

Currently, Arizona has 1,041 early childhood teachers with a Provisional Early
Childhood Education, Birth through Age 8 or Grade 3 teacher certificate. An additional 900
additional educators have the Standard Early Childhood Education, Birth through Age 8 or
Grade 3 teacher certificate. The Reciprocal Provisional Early Childhood Education, Birth
through Age 8 or Grade 3, has yielded another 180 professionals for the field. In total, the ECE
community has 2,210 ECE professionals with the highest level of specialized knowledge,
demonstrated through their teacher certifications. The ECE certifications are required for
teaching Kindergarten and are recommended for professionals working in the first through third
grade part of the continuum. The ADE issued 120 Provisional Early Childhood Special
Education (ECSE), Birth to Age 5 certificates. These numbers are inadequalte to support the
development of the ECE system.

Arizona has chosen to include a focused investment in early childhood teaching to
include ADE issued certificates and endorsements in both ECE and ECSE. Certificates are only
issucd upon complction of a Bachclor’s degree program from an accredited institute where
students participated in the requisite, supervisced practicum and students teaching expericnees in
both a birth to age five setting as well as a K-3 setting. ADE-issued teaching certificates also

require passing scores on the Arizona Educators Proficiency Assessment (AEPA) for Early
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Childhood Education or Early Childhood Special Education. With funding from the preschool
development plan, Arizona ambitiously plans to invest in College Scholarships for Farly
Childhood Professionals, an FTF funding strategy. The mntent of this evidence-informed
professional development strategy is

, . _ Figure C. Arizona PD Strategic Plan
to provide access to higher education

PD Priority 1: Workforce Knowledge and Competency

for the early childhood workforce (WKCF) Framework

working dircctly with, or on behalf of, *Develop, implement and align a comprehensive
WKCF that delineates the basic knowledge, skills, and
attitudes needed for EC educators,

The expected results of supporting *Develop the AZ PD Provider and Technical

Assistance Competencies.

young children birth through age five.

continuing education and degree

PD Priority 2: Seamless Progression of Degrees and

completion is elevating and Credentials

professionalizing the field, recruiting *Develop an EC Prior Learning Assessment (PLA).

- . cligible tfor college credit

and retaining a quality early _ , _ _
*Develop an Associates of Arts in Early Childhood

childhood worktforce, and supporting Education Degree (AAECE) that will be implemented

. . . . . at all Arizona community colleges.
and increasing the quality of services

provided to young children. PD Priority 3: Workforce Registry and PD Website
Additionally, ADE will

«Creating an EC PD websile and a workforce registry

continue partnering 1o expand on

progress to date to implement a comprehensive and coordinated professional development
system that ensures more ECE educators advance along an articulated career pathway that is
aligned with the statewide Workforce Knowledge and Competency Framework (WKCF), Career
Lattice, and Arizona professional development and Technical Assistance provider competencies
(detailed in Figure C), and creates an increased number of early childhood professionals capable
of obtaining the ECE Certificate or Endorsement.

There are currently seven State Board approved programs for ECE, with most offering
coursework for ECSE. Arizona’s ambitious but achievable plan includes providing technical
assistance to institutes of higher education (IHE} who wish to re-evaluate the coursework for the
ECE and ECSE certificates. In addition, the ADE will partner with IHEs to provide professional
development academics for ECE/ECSE faculty on the componcents of a high-quality preschool
program linking dircctly to Arizona’s documents in the carly Icarning continuum and child

development spanning the ages of birth to 8. Through a procurement process, stipends in the
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amount of will be offered to IHEs that partner with ADE to increase the quality of the
placement options identified for practicum or student teaching.

The ADE has invested in a new Learning Management System (LMS) that provides the
agency. with the capacity to support online and on-ground professional learning and
collaboration. The system is powered by Blackboard Learn and Blackboard Collaborate. The
Blackboard system is web-based, and can also be accessed through mobile devices, such as
phones or tablets. The LMS includes the ability to offer synchronous or asynchronous online
courscs. LMS collaboration tools include the ability to support audio and vidco conferencing, as
well as live or recorded webinars. The system is designed to help manage and support on-ground
professional learning, such as conferences or workshops. As an additional component, the
Content Management System (CMS) serves as an online repository. of resources accessible to
ELPs 24 hours a day. To support Arizona’s ambitious goal of providing more robust PD and
increasing the opportunities early learning professionals have to receive this much-needed PD,
the ADE ECE unit will be fully utilizing this online platform for providing at-a-distance PD
opportunities to the HNCs. One PD opportunity that will be made available through the LMS in
year two of the grant period to ELPs is a session on “Acquiring English Language in ECE
Programs.” This PD will be provided by an ADE ECPS in collaboration with a program
specialist from the ADE Otffice of English Language Acquisition Services unit to help support
ELPs build their capacity for appropriately and effectively preparing ELLs for kindergarten. A
second PD opportunity that will be made available through the LMS in year two of the grant
period to ELPS is a session on “Authentic Inclusion,” presented by the ADE ECPS in
collaboration with the Task Force on Inclusion to help ELPs build their capacity for
appropriately and genuinely including children with special needs.

The third part of Arizona’s ambitious but achievable plan to use tfunds for infrastructure
building and quality improvements is to invest $2.2 million from the grant in information
technology (IT), to align preschool data with the ADE’s State Longitudinal Data System
(SLDS). Participation in the SLDS will enable reporting and analysis by the HNC that can help
identify achievement gaps, pinpoint initiatives that best promote positive outcomes, and provide
data for longitudinal analysis. Additionally, it will serve as a way to cnsurc procedurces,
protocols, and practices arc strcamlined and revised for cftficiency and comprehensivencss. To

meet this goal it will be necessary to develop a secure, interoperable data network, identify
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necessary permissions to access, store, and disseminate data and related findings to stakeholders,
and establish pathways for data sharing and exchange. The estimated costs for this ambitious

endeavor can be seen in Table G.

Tahle GG. Data Infrastructurc

Task Yeur L Yeur 2 Year 3 Year 4

Develop a secure, inleroperable data network X X

Identify necessary permissions Lo access, store,
and disseminate data and related findings to
stakeholders

Esiablish pathways for datla sharing and exchange,
ranging from full transfers to business intelligence. . .
views that pull in data sets from varying sources, . X X X
and. allow for analytic views

Implement unique identifiers for all preschool .
students, across programs X X

Design and deploy a common secure, weh-based

IPartal and dashhoard which end users can enter. X X

Using a valid username and password
.LMS;"CMS online professional development and technical assistance access X X X X
Estimated Costs: $518,400 | $864,000 | $648,000 [ $172,800

C2. Implement a system for monitoring

To ensure that each sub-grantee is providing high-quality preschool programs and is
engaging in continuous efforts to improve, Arizona’s ambitious plan is to leverage each
program’s participation in the grant with participation in QF since it has an embedded
mechanism for measuring preschool quality that includes parent/family satistaction measures and
providing performance feedback to inform local continuous improvement efforts, as detailed in
Section B5. Additionally, beyond participation in QF, ADE’s protocol for measuring program
quality will include the use of a rubric for high-quality (detailed in Appendix H) that will
monitor any additional requirements not fully captured through QF and addresses each part of
the “high-quality preschool programs” definition and its alignment with the PGHQ as follows
(iNustrated in Appendix C):

{(a) High Staff Qualifications. The Arizona PGHQ requires that early education
programs arc superviscd administered and implemented by high-quality carly childhood (EC)
personnel. Programs administered through ADE require an Early Childhood Teaching Certificate
per Arizona Administrative Code R7-2-608, or an Early Childhood Special Education Teaching
Certificate per Arizona Administrative Code R7-2-611. Alternatively, an Early Childhood

Endorsement may be combined with an elementary or special education teaching certificate and
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still meet the state requirement for highly qualified staft per Arizona Administrative Code R7-2-
615. Sub-grantees will be required to identify highly qualified staff and ensure that those staff are
adequately compensated and provide direct instruction to students served with this grant funding.
This requirement extends beyond QF requirements and 18 an essential mandate meant to create a
specialized workforce.

{b) High-quality professional development for all staff. Through coordinated efforts
with Arizona’s Child Carc Administration, Ilcad Start Training/Tcchnical Assistance Office, and
FTF, ADE offers varicd high-quality profcssional development through multiple opportunitics.
ADE offers a robust catalogue of prolessional development to support the knowledge and
implementation of the AzELS, the PGHQ, College and Career Ready Standards for K-3, and
others. .

(c & d) Ratios and Class size. Although Code R9-5-404 of Arizona’s Child Care
Licensure Regulations establishes a 1:15 teacher to student ratio for 4-year old children, the
PGHQ establishes a higher level of quality as a 1: 10 teacher-to-child ratio for four-year-old
children. The PGHQ also recognize that these ratios may be lowered based on the needs of
children with disabilities in order to ensure appropriate, meaningful inclusionary practices are
being implemented. In addition, the PGHQ establishes the group size maximum to be 20 children
enrolled per group of four-year-olds. Arizona’s ambitious but achievable plan is to provide
adequate funding from the grant to ensure this program requirement is met in the HNCs. Past
experience has indicated the need for close monitoring of this expectation. Thus, ADE will
closely monitor ratios and group sizes of programs under this grant as it is truly reflective of
what is needed to provide high-quality experiences for children.

(¢) Full-Day Service Options. Recognizing that child and family needs vary greatly, we
know varied opportunities to access high-quality early learning opportunities should be made
available to families. As part of Arizona’s mixed-delivery ol services system model, EC
programming options support both half-day and {ull-day options. Arizona’s ambitious but
achievable plan includes increasing the number of qualified programs in the targeted HNCs that
will be able to improve their preschool slots by offering full day programming options. This will
be done strategically since it may not be needed in some communitics based on the populations

they serve.

29

PR/Award # S413A1500308
Page e44



ARIZONA-Preschool Development Grant Application

(f) Inclusion of Children with Disabilities. Based on Arizona’s October 1, 2013 Special
Education Child Count, 7.27% of four-year-old children are served statewide through part B,
section 619 of the IDEA. To ensure the percentage of eligible children with disabilities served is
not less than this percent, in Arizona’s ambitious but achievable plan, sub-grantees will serve no
less than 8% of children with disabilities in improved least restrictive environment (LRE)
options. Sub-grantees will be required, by year four, to serve no less than two children with
identified special needs for every 20 children. For inclusion to be genuine, HNCs must focus on
systecms-building around improving outcomes for children with special needs, promote
meaningful participation, and offer a continuum of comprehensive services. ADE will support
sub-grantees with meeting this ambitiocus goal in three specilic ways: by establishing a Task
Force on Inclusion, access to support from a QF Inclusion Specialist, and technical assistance
from an ADE ECPS.

o Task Force on Inclusion: This task force will be comprised of EC personnel working in
programs such as part of Part C of IDEA and Part B of IDEA, ECSE directors in LEAs,
FTF members, teachers, caregivers, home visitors, families, and other vested parties to
work collaboratively on the creation of procedures that lead to strong implementation of
inclusionary practices in local education systems. Additionally, as FTF evaluates the QF
System, the Task Force on Inclusion will help inform that work to ensure the TQRIS
system evolves to be more sensitive to programs serving children with special needs..

s QOF Inclusion Specialists: As part of the QF System, participants can access Inclusion
Specialists. These are child development and special education specialists who provide
consultation to facilitate the inclusion of children with special needs by offering
assessment and technical assistance. Supports include onsite consultation and training to
promote early screening activities, identify children who need follow-up assessment, and
make classroom modifications to meet the needs of children with special needs.

» Technical Assistance: Sub-grantees will be able to access technical assistance {rom an
ADE ECPS assigned by county. This technical assistance may include assistance needed
with making modifications to the environment to enable meaningful participation for all
students, assistance with instructional stratcgics or modalitics to meet the learning nceds

of students, and/or professional development on how to make accommodations or
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adaptations along a continuum to meet the needs of children with various types of

disabilities and levels of severity.

Additionally, inclusion of children with disabilities is a key principle of ADE and an
established core value. ADE and key partners have a long established Inclusion Coalition whose
purpose is to expand high-quality inclusive opportunities for a/{ students and their families
through collaborative partnerships, increased public awareness, advocacy, supportive policies,
and coordination of technical assistance and education. The vision of the Inclusion Coalition is to
transform cducation to be inclusive of @/l students with supports and scrvices provided through
collaborative relationships. ADE’s Task Force on Inclusion will be used as a resource to inform
the Inclusion Coalition on the specifics ol EC inclusion. The Inclusion Coalition will have an
Inclusion Toolkit available in January 2015 and the grant will allow Arizona to ensure early
learning providers in HNCs receive the toolkit and receive support with appropriate
implementation of its recommendations..

(g) Developmentally appropriate, culturally and linguistically responsive instruction
and evidence-based curricula, and learning environments that are aligned to the Arizona
Early Learning Standards. According to Arizona’s PGHQ, a high-quality early education
program recognizes and understands how children’s goals for learming are framed within the
context ol learning standards and aligns planning of activities and design ol environment to
stimulate children’s learning across content areas (social-emotional, language and literacy,
mathematics, science, social studies, physical development and health and fine arts). In high-
quality programs, teachers place as much emphasis on the process of learning as they do on the
content and capitalize on children’s natural curiosity to promote language, thinking, and
problem-solving. Effective early learning programs provide a wide variety of planned
experiences within an intentionally-designed environment that enable children to learn through
interaction, exploration, manipulation, and self-discovery. Research clearly demonstrates that
children learn more in programs where there is a well-planned and implemented curriculum.
Therefore, it is essential for every early learning setting—school, center, family child-care, tribal,
military, and faith-based programs—to have a high-quality curriculum based on standards and
incorporates thoughtful planning and design.

Language, culturc, and identity arc integral parts of children’s lives. Tligh-quality carly

learning programs show acceptance of, and respect for, all children and families by integrating
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their languages and cultures into the ongoing experiences of the program, and by finding ways to
reach out to and communicate with everyone. One of Arizona’s criteria for being a HNC was the
percentage of ELLs being served in that community. Arizona’s ambitious but achievable plan
includes building capacity for early learning providers in those HNCs to effectively implement
strategies for teaching young English learners. The AzELS support English language acquisition,
and targeted professional development and technical assistance will be provided by the ADE
ECPS and collaborating partners to cnsurc carly Icarning providers know how to effectively
provide English language cxperiences that promote developing language proficicney.

Programs will help children to understand similarities and differences, and to deal in a
positive way with misconceptions based upon language, gender, culture, race, age, and ability.
Linguistic and cultural needs are met by emphasizing strategies for integrating multi-cultural and
anti-bias themes into all curricular areas.

(h) Individualized accommodations and supports so that all children can access and
fully participate in the learning. To ensure individualized accommodations and supports are in
place so that all children can access and fully participate in learning, each HNC will be expected
to develop policies and procedures for the implementation of a Comprehensive Assessment
System (CAS). ADE has an assessment manual, the Arizona Early Childhood Assessment
Manual, which aligns with QF and Head Start guidelines, 1o serve as the framework [or a
coordinated, comprehensive assessment system that incorporates standards for using multiple
valid and reliable assessments. A comprehensive assessment system includes assessments used
with children for varying purposes and to support screening, evaluation, and a response to
intervention methodology—all necessary in positively impacting outcomes for young
children. In Arizona’s ambitious but achievable plan, early learning providers in HNCs will
have support from QF coaches and the ADE ECPS in choosing a screening tool(s), organizing
necessary prolessional development to ensure quality implementation ol the tool(s), and creating
local processes for Child Find and referral.

Additionally, sub-grantces will be required to assess children’s growth and development
in alignment with the AzELS and the five essential domains of school readiness through a
varicty of intcgrated methods, including screenings, obscrvational records, work samplcs, and
documentation provided by familics. Tcaching Stratcgics Gold (Heroman, C., Burts, D. C.,

Berke, K. & Bickart, T. S., 2010) was approved as a valid and reliable assessment by Arizona’s
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State Board in 2010 for use in all preschool education programs, including early childhood
special education, has been administered by ADE, and has been adopted by Arizona Head Start
programs. Sub-grantees will be required to utilize Teaching Strategies Gold as their ongoing-
progress monitoring tool. This aligns with Arizona’s move to recognize the individuality of each
learner through its focused implementation of the Arizona Multi-tier System of Supports
(MTSS). ADE is moving forward with vision and leadership provided from multiple divisions
within the department to begin supporting MTSS. MTSS is a coherent continuum of system-
widc, data-bascd problem solving practices supporting a rapid response to the academic and
behavioral needs for all students; gifted, general, remedial, and special education. This
comprehensive system of supports includes assessments (universal screening, diagnostic,
progress monitoring, formative, and outcome), research-based instruction, and interventions.
This instruction/intervention is delivered across multiple tiers dependent on the individual
student needs identified by student outcome data.

Three tiers describe the level and intensity of the instruction/interventions provided

across the continuum:

Intensive Individualized Intervenlions
and Supports
More focused, intensive

Tier 3: [ntensive, instructionfintervention and supplemental
support in addition (o and aligned with the
core academic. and. behavior curriculum and.

instruction.

Targeted Supplemental Interventions and
Supporis

Focused, targeted instruction/intervention
and supplemental support in addition o, and
aligned with the core academic and behavior
curriculum and instruction..

Universal

Tier 2: Targeted

Assenzments ok

5, )
e tation & s

Core Instruction and Universal Behavior
Supports

General academic and behavior instruction

and support designed. and differentiated for

all students. in all scttings

Tier 1: Universal

Arizona’s MTSS ongoing progress assessment 1s uscd to give the tecacher information
about cach preschool child or a group of children. The teacher will know the strengths and necds
of cach child in the classroom and/or group. Children benefit becausc teachers usc what they
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learn from the assessment to adapt instruction. The teacher will use the assessment to monitor
children’s development and learning, guide lesson planning and decision making, identify
children who might benefit from special services or additional assistance, and report to and
communicate to others.

Data-based decisions are the collection, management, analysis, and utilization of relevant
data to make informed decisions. When reflecting on a child and the evidence gathered, the
tcacher’s focus should be on what the child can do, center on specific skills and strategics, look
for details of the Icarning process, and clarify the kinds of cnvironments that support different
kinds of learners. The teacher will be better prepared (o plan for the developmental needs of the
child.

Information from the preschool ongoing progress assessment should be passed on to the,
child’s kindergarten teacher through a kindergarten transition plan. The information will help the
kindergarten teacher know right from the beginning how to begin addressing individual learning
needs of the child. Preschool teachers hold vital information about students that will help
kindergarten teachers know, understand, and meet the individual needs of the new kindergarten
student. LEAs and preschool programs must be deliberate in building relationships to make the
transition process from preschool 1o the K-3 system more meaningf{ul and benelicial for children
and their families. As part of Arizona’s ambitious but achievable plan, early learning providers in
each HNC will be provided with targeted professional development on Arizona’s MTSS process
and kindergarten transitions to build capacity for individualizing accommeodations and supports.
so that af{ children can access and fully participate in learning.

(i) Instructional staff salaries are comparable to the salaries of local K-12
instructional staff. Programs supported by the grant will be staffed at a ratio of one adult for
every ten children, and class size will be capped at 20 students. Although this staffing ratio does
not mirror the staffing ratio typically seen in K-3 classrooms, this small class size will improve
the staft’s ability to provide high-quality learning experiences and allows for the
individualization needed to impact outcomes for young learners. In order to ensure sustained
outcomes for young learners, Arizona must match highly effective teachers with our neediest
children. As Arizona works with THEs to crcate a specialized workforce that has a Tcaching
Certificate through the ADE, it is cxpected that those professionals be paid a wage comparablc to

the Kindergarten teacher with the same certification requirements. Improved expertise and
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compensatory pay in preschool classrooms will result in improved retention rates of highly
effective teachers and continuity of care for young children enrolled in early care and education
programs. Additionally, in ECE classrooms where instructional support staff plays such a critical
role engaging students, it is necessary to improve their educational attainment level; thus
requiring commensurate levels of pay. It is expected that the preschool instructional aids salary
mirror that of a K-12 instructional support staff.

(j) Program evaluation to ensure continuous improvement. Arizona rccognizces that
cffective program cvaluation is integral to the maintenance of high-quality. Thus, in addition to
the evaluation early learning providers receive through participation in QF and monitoring {rom
the ADE, sub-grantees will be required to implement a system [or sell-evaluation. Program self-
assessment must be systematic, on-going, multi-faceted, useful, and designed and implemented
by the program as a whole. The results from the assessment process should provide information
that is used to determine program successes as well ag areas that require improvement.
Additionally, program goals determined by the assessment are clearly defined, communicated,
and understood by all stakeholders including families. In Arizona’s ambitious but achievable
plan, programs will be expected to share information gathered through self-assessment with the
rest of the HNC, through the ECQUIP process detailed in Section E4, in order for there to be a
larger view of the community’s needs, challenges, and accomplishments as well as community
brainstorming around improvement strategies and. problem-solving..

(k) On-site or accessible comprehensive services for children and community.
partnerships that promote families’ access to services that support their children’s learning
and development. Comprehensive services expand access to information, services, and supports
families need to help their young children achieve their fullest potential. To make the best
choices, families need access to information that educates them about what their child is learning
and doing, how 1o optimally support early childhood development and child health, and what
resources or programs are available in their community. Families also need opportunities to
connect with other families in their community. High-quality programs link families with
supports in a comprehensive, collaborative, culturally, and linguistically responsive manner that
best meets the needs and preferences of familics. HNC sub-grantees will leverage available
resources and involve families in the program development and implementation. The ADE ECPS

tfor each HNC will support the collaboration effort to acquire services needed by facilitating
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meetings between programs within the HNC, coordinating outreach to service providers,

collaborating with the QF coach, and encouraging community participation in the ECQUIP

Process.

At the local level, ECE providers in the HNCs will collaborate and build on community

services that are mecting familics’ nceds. Sub-grantees and community partner agencies must see

collaboration as a primary benefit to families and act as a bridge to unify families and children

with additional support scrvices. Comprchensive service necds and availability will vary

depending on the uniqueness of the community. Components of a continuum of comprehensive

services may. include:

Least Restrictive Environment: Programs will be required to serve no less than two
children with identified special needs within a classroom of 20. This will require IEP
(individualized education program) teams to work together with families to intentionally
find the most-appropriate least restrictive environment placement for the child within the
HNC. The grant will support programs with meeting this ambitious goal by providing
support from a QF Inclusion Specialist when needed, along with technical assistance
from an ADE ECPS. Supports from these specialists include those mentioned in Section
C.

Child Find: Early identification of children with special needs ensures that young
children receive the services and supports necessary to maximize their opportunities for
healthy development and learning. LEAs are required by the Arizona Revised Statute
300.111 Child Find to, =...1dentify, locate, and evaluate all children with disabilitics
within their geographic boundaries who are in need of special education and related
services.” Screening activities are a first step in the identification process. Therefore, it is
imperative that a screening procedure be in place to ensure children are identified and
receive the supports they need. Sub-grantees within the HNC must create local
procedures to conduct routine, collaborative Child Find processes. All sub-grantees must
understand how to connect with service providers operating under Parts B & C of the
IDEA, as appropriate. In addition, local IDEA Part C and Part B providers must be
working togcther to ensurc that IDEA rcgulations arc implemented with fidelity and in

accordance with state and federal laws.
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« Early learning providers should coordinate screening opportunities for all children
within the HNC. This will certainly assist with Child Find efforts, but it will also
identify children who may benefit from additional resource supports from
programs such as home visitation or Early Head Start/Head Start. The ADE will
intentionally be working with HNCs to create relationships between sub-grantees,
Early Head Start/Head Start (which may also be a sub-grantee), Maternal, Infant
and Early Childhood Home Visiting (MIECHYV) coordinators, FTF staff and
resources, and LEA leadership.

» All children participating in a grant-funded classroom will receive developmental,
hearing, and vision screenings within the first 45 calendar days of the first day of
attendance in the program. Follow-up referrals and activities that are nitiated to
secure appropriate services will be documented and tracked to ensure that families
receive the information and/or services necessary. Community programs will
work in partnership with the LEA to ensure coordinated and seamless efforts are
maintained. Hearing and vision screenings performed on children must be
conducted by those who have been trained to administer the screening
instruments. This may require some coordination between the early learning
providers in the HNC. Il no such person 1s available at the community program
site, the community program can collaborate with their LEA or their QF CCHC to
conduct these screenings. Training in appropriate use of the child assessment is
required for all staff not previously trained on the selected instrument(s).

« Family Engagement: The parent plays a central role as the most influential person in a
child’s life. Programs receiving funding under the grant must engage families in
meaningful ways. Sub-grantees must intentionally help families be partners in their
children’s education. Sub-grantees must implement ways 1o continually identify fanily.
needs and garner their [eedback. Sub-grantees will create procedures to coordinate
resources and services for families and children. They will also connect with appropriate
local businesses, family resource centers, agencies, and other local groups relating to
hecalth/mental health, domestic violenee, substance abusc, adult literacy, financial asset

building, food pantry, and other services. Family cngagement activitics shall include a
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focus on involving the family as key decision makers and assessors of the early learning
program. .

+ Additional HNC Options: Early learning providers in the HNC will work in ongoing
collaboration with local partners to assess additional comprehensive services needed for
children and their families, and local support options. The HNC should have a
relationship with the local RPCs to obtain greater resources, share knowledge, learn
together, and build consensus. The following are examples of FTF Stratcgics that fund
comprchensive scrves, *Access is dependent on the unigue needs of the HNC:

+ Family Resource Centers. Two counties where HNCs have been identified have FTF
Family Resource Centers which serve as a community hub for connecting [amilies with
children birth to age five to the information, resources, and services they need to support
their child’s optimal health and development. The expected results of access to a Family
Resource Center are improved parenting skills and social supports for tamilies; increased
knowledge of child development: and support for school readiness.

« Food Security: The food security strategy works to provide food and other healthy living
information to meet the nutritional needs of families that lack access to sufficient, safe
and nutritious [ood. Information is also provided on age appropriate feeding schedules
and food content standards for food boxes, food backpacks, or food vouchers. The
expected result 1s access to sufficient, safe and nutritious food for children birth to age 5.

« Parent Kits: This strategy gives parents of every infant born in birthing hospitals in
Arizona critical information about healthy parenting practices and how to support their
baby’s carly learning. In the parcnting kit, familics receive 6 DVDs about good parenting
practices, a resource guide, and a book to encourage early literacy.

« Parcnt Outrcach and Awareness: This strategy works to increase families’ awareness
ol positive parenting; child development including health, nutrition, early learning and
language acquisition; and, knowledge of available services and supports 1o support their
child’s overall development. The expected result is an increase in knowledge and a
change in specific behaviors addressed through the information and activities provided.

o Reach Out and Read: This stratcgy ¢xpands children’s access to reading by promoting

child literacy as a part of pediatric primary carc. Training is provided to pediatric.
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practices on how to engage parents and young children in early literacy activities;

provides books to pediatricians or their staff to distribute to families with young children.

+ Care Coordination/Medical Home: This strategy embeds a care coordinator into &
clinical practice to assist at-risk families with young children to navigate the complex
health care and social services systems. The expected result of effective care coordination
is that children receive services they need (i.e. well child visits) and families receive
cfficicnt assistance to avoid duplication of scrvices or demands on their time, and
unnccessary. stress. An important component of carc coordination 1s its association with a
medical clinic that is designated as a “medical home™ for the child and their family.

+ Oral Health: The intent of this strategy. is to provide best practice approaches on
enhancing the oral health status of children birth through age 5. The expected results are
prevention of tooth decay and reduction in the prevalence of early childhood tooth
decay. Tooth decay puts children at risk for pain and infections that can lead to lifelong
complications of their health and well-being. The approaches for this strategy include:
oral health screening for children and expectant mothers with referrals to oral health
providers for follow up care as needed; fluoride varnishes for children; oral health
education for families and other caregivers; and, outreach to families, other caregivers
including early learning and care providers, and oral health and medical professionals.

(I) Evidence-based health and safety standards. Ensuring that Arizona’s youngest
citizens, grow up healthy is an important priority in Arizona. In 2012, the ADE and other key
state agencies such as AZDHS, AZDES, and FTF signed an MOU recognizing that the Empower
program would serve as our statewide established goals for child wellness. Nearly 90% of
licensed child care providers in Arizona participate in Empower, an AZDHS program that
partially subsidizes child care licensing fees for programs that actively encourage young children
to make healthy choices about nutrition and physical activity. Arizona was recently recognized
as one of only three states utilizing high impact obesity prevention regulations in child care.
Early learning providers that participate in the Empower program pledge to adopt ten standards
that encourage active play, practice sun safety, support healthy eating, promote good oral health
habits, prevent exposure to sccond-and third-hand smoke, and providc staff with three hours of
professional devclopment on Empower topics. Early lcarning providers will be required to write

a policy for each of the ten standards as a statement of intent or commitment to implement these
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evidence-based health and safety standards. The benefits of being an Empower program include
reduced licensing fees, a state-issued Empower facility designation, an Empower pack of ready-
to-use resources, and an Empower Guidebook which provides information on each of the
standards. and sample policies for centers to use or to adapt.

(3. Measure the outcomes of participating children

Arizona will be able to gage implementation of the preschool development grant through
key data scts: child outcome data, Icast restrictive environment data, and reclassification ratcs of
ELL students. Successful improvements in these metrics will strengthen the case for increased
financial provisions for preschool in the future.

Arizona will know it has successfully taken advantage of this funding opportunity
through the information that students provide through the State Board approved assessment tool.
Currently, Teaching Strategies Gold 1s widely implemented by preschool programs throughout
the state in Head Starts, Title I classrooms, and those servicing children with disabilities.
However, as we are in the fifth year of a five-year agreement with Teaching Strategies Gold, we
have entered into the procurement process for determining what the tool will be moving forward.
Any State Board approved tool will be the ongoing progress monitoring tool implemented by
sub-grantees. Al the sub-grantee level, the administrators will be able to ensure compliance and
create processes to support the staff. Most importantly, it will allow for instructional staff to use
the information routinely to address individual needs of children. At the State level, ADE will
use this data to submit its Annual Performance Report (APR) to the Office of Special Education
Programs (OSEP) through the Part B of IDEA State Performance Plan (SPP). ADE will look at
trend level data and make statewide decisions on protessional development and identify supports
needed in the HNCs to meet our ambitious APR goals. Detailed in Table H is a chart of
Arizona's targets for child outcomes. As part of the infrastructure development, this data will be
tied to a student’s unique identifier (SAIS Number) and become part of Arizona’s State

Longitudinal Data Systen.
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Table H. APR Gouls.

i Taking
Acquiring and Appropriate
FFY. 2014 Positive Social- | Using Knowledge |~ BPHOPEE S
Emotional Skills and Skills ,
Needs.
1. Of those children who entered or exited the program below age,
cx:pcctulinns,_ the pereentage that substantially increased their rate 400 796 76,;2‘5%
ol growth by the time they exited. ’ ’
2. Percentage of children who were functioning at a level .
comparable o same-aged peers by the Gime they exited.. 63.3% 62% 67 %
Acquiring and ! akm'g
T - ) Appropriate
FFY 2015 Positive Social- Using Knowledge .
N . - Action to Meet
Emaotional Skills and Skills
Needs
1. O( those childven who entered or exited the program below, age. .
R . P at evihetantiallv inerens Th ot G
expeetations, the. pereentage rhat. substantially. increased their rate R0.5% 79 56 76.5%.
ol growth by the nme they exated.
2. Percentage of children who were functioning ar a level
comparable to same-aged peers by the time they exited.. 63.5% 62.5% 67.5%.
Acquiring and A Ti??‘%a fe
FFY 2016 Positive Social- | Using Knowledge | PPIOPIR "
Emotional Skills and Skills ,
Needs.
1. Of those children who entered or exited the program below age.
;}fpccrauons.. the. pereentage rhut: substantially. increased their rate Q1% Q0% 776
ol growth by the time they exited.
2. Percentage of children who were functioning at a level .
comparable o same-aged peers by the Gime they exited.. 6450 630 O¥%
Acquiring and A ]i:":'igate
FFY 2017 Positive Social- | Using Knowledge ppropriate
. . L Action to Meet
Emaotional Skills and Skills
Needs
1. Of those children who entered or exited the program below age.
expeetations, the. pereentage rhut. substantially. increased their rate 81 5% 80.5% 77 56,
ol growth by the nme they exated.
2. Percentage of children who were functioning ar a level
comparable o same-aged peers by the Gime they exited., 64.5% 63.5% O8.5%
. Acquiring and A T?::":fa te
FFY 2018 Positive Social- | Using Knowledge | [ PProPHate
i . . Action to Meet
Emaotional Skills and Skills
Needs
1. Of those children who entered or exited the program below age
expectations. the percentage that substantially. increased their rate 826 %1% 78
ol growth by the nme they exated.
2. Percentage of children who were functioning a a level, .
comparable to same-aged peers by the time they exited.. 655 645 69%:

In Arizona, with limited preschool opportunities, teams formulating IEPS are often

limited in the choices they make for LRE placements, as indicated in Table I. The grant will

result in a reduction to the number of children being served in sclf-contained classrooms,

indicated in the category “PD.” Converscly, the number of children attending regular EC

Programs at least 10 hours per week receiving majority of special education and related services

in a typical early childhood program which includes at least 50% nondisabled children, indicated
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in the category “PA1" will increase as IEP teams are able to find appropriate and high-quality

placements in their HNCs. Within each HNC this may include any sub-grantee. Arizona’s

ambitious but achievable plan includes a requirement that each HNC reduce the number of

students being served in PD by 1009 and increase the number of students being served in PA1 by

[0%:, as detailed in Table 1.

Table L. Preschool Service Options
Current | Current [Target[Target

HNC Zip Code Name, PAL PD PA  PD
85015, 85017, 85019, 85031, 85301 Alhambra Elementary District 66 49 e )
85008 Balsz Elementary District 36 1
85006, 85008. 85016, 85018 Creighton Elementary. District 25 91 HS |9
83607, 85608, 85626 Douglas Unified District 13

H-<1 =
85043 Fowler Elementary, District 10 36,
85336, 853344 Gadsden Elementary District o)

11 FLL
85301. 85302, 85303 Glendale Elementary District 46 108

H-3 =
85621 Nogales Unified District 22 23 ’
85337 Paloma School District
85648 Santa Cruz Valley Unified District | 4 13 H2 |2

4 4
85350 Somerton Elementary District 37

H-1 - |
85706 Sunnyside Unified District 177 &

3 3
85353 Union Elementary Dristrict 5 21
85304. 85053, 85051, 85029, 85020, 8502385015 | Washington Clecmentary. 39 331 H34 |34
85643 Wilcox Unified District 6

Many young children in Arizona speak a language other than English during their birth to five

years. At the time of enrollment in kindergarten, all students must be screened through a Home

Language Survey administered through the LEA. If the child’s enrollment form or the Home

Language Survey indicates a language other than English is the student’s primary language, the

student must be assessed using the Arizona English Language Learner Assessment (AZELLA).

These directives ensure compliance with Arizona Revised Statutes 15-751 through 15-756.11. In

addition, it ensures Arizona meets with Federal Guidelines Section 3001 of the No Child Left

Behind Act of 2001.

There are three program options for ELLs in the State of Arizona. Currently, 72.5% of

ELLs arc instructed in Structurcd English Immersion classrooms, 27% arc scrved through
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mainstream placement using an Individual Language Learner Plan (ILLP), .5% of students are
being instructed in a bilingual classrooms. Reclassification (the rate at which students are exiting
from the ELL program) of ELLs 1s-measured each year as they are assessed annually at the end
of each school year. Students who score less than proficient are continuing ELLs. This AZELLA
assessment will determine program services/placement for the next school year. Students who
score proficient on this assessment will be reclassified as Fluent English Proficient

(FEP). Reclassification rates for Arizona can be scen in Table J.

As sub-grantces are improving quality to their carly learning programs within HNCs, a targeted
area of focus is 10 enhanced and enriching literacy experiences that support English language
acquisition. ADE will monitor the reclassification rates ol students engaged in the preschool

opportunities. It is anticipated that ELL in the HNC will reclassify at improved rates.

Tahle J. Reclassification Rates

HNC Zip Code Name, Reclassification Rates,
R . L 404
83013, 82017, 85019, 85031, 853031, Alhambra Elementary. District,
- 324
85008, Balsz Elementary, District, i
- . o 324
85006, 85008, 83016, 85018 Creighton Elementary District.
. 26%
85607. 85608. 85626, Douglas Unified District,
. . - 3%
85043, Fowler Elementary, District
- _ 324
85336, 85349 Gadsden Elementary District
- — 224
85301. 85302, 85303 Glendale Elementary. District
- L 356
85621 Nogales Unified District
o 144
85337 Paloma School District ~
- . 284
. 85648, Santa Cruz Valley Unified District
A 3%
85350, Somerton Elementary District
- 26%
85706 Sunnyside Unilied District
cqc . i 26%.
85353 Union Elementary District
- . - —_ 35%.
85643 Wilcox Unificd District.
85304, 85053, 85051, 85029, 85020, 286
85023, 83015 Washington Flementary.. District -

43
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D. Expanding High-Quality Preschool Programs in Each High-Need Community

Arizona’s ambitious but achievable . .
Figurc E. Map of HNCs
plan is to increase access to high-quality early

- e

learning opportunities in 15 targeted HNC in a

. Pageo

Arizona, which can be seen in Figure E. HNCs

. - . . Grand Caryon
were identified with high rates of students *

receiving frec and reduced lunch, more than ., Ih;:ci'ﬁglr;;nn oWiiams

25% of the students served identified as being Flagstal Vs ow
English language learners (ELLs), is predicted (A agy e ePrescon .m.m:ww.

to be serving less than 50% of their capacity *Parher ARIZON A

based on ADE’s K-3 enrollment formula, and G.ona;ﬁ- ..:'::':::‘

lastly the LEAs in that HNC must also have AA AATM:M Sranci

carncd a C or better on the State’s A-F school E{”‘f e Ao ) Saxrd. .
report system (detailed in Table K). It was x.\"‘m_x . T"csx’. b
important to ADE to select LEAs with a C or HR'“"*a_f'”ﬁ“ slag (&

better grade since our ambitious plan is to - e e

make immediate improvements in the level of
quality students are receiving. LEAs that achieved lower than a C grade may not as be as ready
to make changes necessary. to improve quality right away. It is anticipated that within the
identified HNCs Arizona will be able to develop up.to an additional 133 new. classrooms. to
provide high-quality programming to eligible children and increase preschool slots by 3,478 after
four years of the grant.

Outreach was conducted by ADE ECPS already assigned to work in the county where the
HNCs were 1dentified. Initial outreach was conducted to the Head Start Directors and FTF
Regional Council stalf that also works in the designated areas. Together these teams coordinated
times and spaces for community outreach meetings. Using Head Start information, QF
participant lists, NAEYC accreditation, CCDBG recipients (including family child care homes)
invitations were issued to attend an open community meeting to hear more about the
opportunitics possible under the grant. ADE staff outlined expectations of quality and the process
moving forward should Arizona be awardcd. Participants were asked to collaboratively issuc a

letter of support from the HNC to the state grant application. .

44,
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Table K. Selection Crileria for HNCs

District School
Zip Codes

County

District
Grade C
or
Ahove

Free
Lunch

Percent.

ELL
Percent

FTF
Regional
Council

Head Start
Delegate

District
Name.

85015, 85017,
85019. 8503 1.
85301

Maricopa

92

33

Phoenix,
MNorth,
Phocnix
South,
Northwest
Maricopa

City Of Phoenmix:
Southwest
Human
Development:.
Maricopa County.
TTead Start.

Alhambra
Elementary District

85008.

Maricopa.

100

Phoenix
South

City QI Phoenix;
Southwest
Human
Development,
Maricopa County,
Head Start .

Balsz Elementary
District

85006, 35008.
85016, 85014

Maricopa

91

44

Phoenix
South

City Of Phocnix;
Southwest
Human
Development:,
Maricopa County.
Head Start

Creighton
Elementary District

85607, 83608,
85626

Cochise

87

32

Cochise

Child Parcnt
Cenlers, [nc.
(CPC)

Douglas Unitied
District

85043

Maricopa

89

29

Phocnix
South .

City OF Phoenix;
Southwest
Human
Development;
Maricopa County.
Heud Start

Fowler Elementary
District

85336, 85349

Yuma

100

67

Yuma

Weslern, Arizona
Council of
Governments

(WACOG)

Cadsden
Elementary District

85301. 85302.
85303,

Maricopa

94

Northwest
Maricopa

City OF Phoenix;
Southwest
Human
Development:,
Maricopa County.
Head Start

Glendale

Elementary District

85621

Santa
Cruz

100

34

Santa Cruz

Child Parent
Centers, Inc.

(CPC)

Nogales Unified
District

85337

Maricopa

106

3L

Southwest
Maricopa .

City Of Phocnix;
Southwest
Human
Development:
Maricopa County.
TTead Start.

Paloma School
District

85048

Santa
Cruz

hil]

31

Santa Cruz

Child Parent
Centers. Inc.
(CPC)

Santa Cruz Valley
Unified District

Yuma

43

Yuma

Western Arizona
Council of
Governments
(WACOG)

Somerton,
Elcmentary District
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Child Parent
Centers. Inc.

Sonnyside Unificd

85706, Pima 87 24 Pima South {CPCY District

City Of Phocnix;

Southwest

Human

Development:

Southwest Maricopa County. | Union Elementary.

85353 Maricopa 100 26 Maricopa Head Start District
85304, 85053,
85051 85029, Washington, Washington
85020, 83023, Phoenix, Elementary. Elementary. School
85015 Maricopa 33 32 North . School Dhstrict District

Child Parent Willeox Unilied

Centers, Inc. District
85643 Cochise Fii] 22 Cochise {CPCY

The HNCs were identilied by zip codes clustered around a district LEA 1o emphasize that

ADE will utilize a mixed delivery system. All LEAs identified within the HNC have signed

letters. of support whereby even 1if they are not a chosen sub-grantee they will still partner with

others for ECQUIP, K transition, and sharing of local literacy plans.

Two HNCs are located within Cochise County. Cochise is located in the southeastern corner of

Arizona. It encompasses 2,017 square miles and is vastly rural in nature. According to the 2010

census data, there are approximately 10,125 children under the age of six in this county with

26% ol the children under the age ol six live in poverty. The unemployment rate in 2012 was

8.2%. In 2013, approximately 73% of third-graders passed the AIMS in Reading and 66% passed

in Math.

The zip codes 85067, 85608, 85626 are located within Douglas, Arizona. Douglas 1s in

the County of Cochise situated on the US / Mexican border. This highly rural part of Arizona 1s.

located 118 miles southeast of Tucson. The Douglas School District serves this HNC with five

elementary schools, two middle schools, and one high school. Like many communities in

Cochise County, Douglas is very proud of its rich history in Arizona. Douglas School District

No. 3 boasts that it was organized on April 21, 1891. There are four early child care centers and

five home care providers within the HNC. Access to health services is a concern within

community where 13.6% of Children Lack Health Insurance and 32% of children ages birth 1o

24 months do not receive regular immunizations.

The second HNC within Cochise County is within the zip code of 85643 located in

Willcox, Arizona, Willcox is a desert rural town nestled in. the southeastern corner of the state.
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The community has a large migrant population working in tomato farms located near and around
Willcox. The Willcox Unified School District serves this HNC with just one elementary, one
middle, and one high school. The Willcox School District has one preschool classroom that
serves children with disabilities. There is one additional private childcare, a Head Start and a
Migrant Head Start located within this HNC. Like most families of young children in Cochise
County, access to health care is a concern. The HNCs identified in Cochise County are in a
highly rural part of the state with an identified need for increased access to preschool and
improved quality.

There are 7 HNCs identified in Maricopa County. It is no surprise that this county would
have a large number of HNC. According to the 2010 Census, the population was 3,817,117,
making it the most populous county in the state and the fourth-most populous. in the United
States. The majority of Arizona’s young learners reside within Maricopa County. There are
339,217 children under the age of six according to the 2010 Census Data. Approximately 24% of
the children under the age of six live in poverty. The unemployment rate was 7.1% in. 2012. In
2013, approximately 77% of the children passed the AIMS assessment in Reading and 70%
passed in math.

The zip codes ol 85015, 85017, 85019, 85031, and 85301 are located in the West-Central
Phoenix HNC and encompass 13 square miles within the adjoining cities of Phoenix and
Glendale. This community, is served by the Alhambra Elementary School District. Although this
district started a one-room brick building in 1888, today it boasts 15 schools, including a
preschool center. Of the district students, 93% receive free or reduced price food services, and
nearly 26% of the students are English language learners. There are empty classrooms available
to house more preschoolers. City of Phoenix Head Start serves 479 preschoolers. Five preschool
programs within these zip code areas are NAEYC accredited. One-hundred twenty preschoolers
with special needs within district are transported to one site for preschool in self-contained
classrooms.

The 85008 community is unique. Sct in a highly urban arca, it 18 the home of Arizona’s
only Educare Center. Within this HNC there is one 5 Star QF rated child care program, six 4 Star
ratcd programs, and ninc 3 Star rated programs. Two diffcrent Head Start grantecs, Southwest
Human Development and City of Phocnix Head Starts scrve this zip code arca. The Balsz School

District is the LEA that services this community. This community is part of the Greater Phoenix
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Read On Community which is committed to implementing strategies that will increase the
community’s knowledge of the importance of reading skills. 40% of 3 grade students in the
Balsz School District did not pass AIMS reading assessment. In this same HNC 68% of the
population 1s Hispanic, 18% White, 7% African American, and 3% are Native American. Of
these households located in the HNC, 43% speak a language other than English at home. and
48% of children in this area ages 0-5 live in poverty.

Also within Maricopa County arc the 85006, 85008, 85016, and 85018 7zip codes which
arc scrved by the Creighton School District. Located in central Phoenix, Creighton Elementary
approximately 2,518 children aged birth through five live in this HNC. There are 10 elementary
schools serving these zip codes. There are 91 children served in self-contained special education
classes in these schools. Creighton Elementary School District serves 4 preschool children who
meet the definition of homeless. Approximately 33% of children aged 3 and 4 were enrolled in
some sort of preschool program. 35% of children within these zip codes live in poverty and
while 25% of children under the age of I8 live in what is a deemed a food insecure
household. According to the FTF Regional Needs and Assessment Report, 53% of the families
surveyed in this area have reported going without at least one basic need during the past 12
months and 23% reported not having access to reliable transportation to travel to such places as
the grocery store and Lo reliable childcare/school. Another complicating lactor in this area is not
having access to economic support due to federal poverty guidelines that cap out between 125-
185% for programs such as food assistance, health care, and Head Start. Many families in this
area are falling into the income eligibility gap and are not having access to such service. This
leaves them still struggling to meet the needs of their family.

Zip code 85043 was identified as another HNC. The Fowler Elementary School District
serves this community. In the community surrounding this HNC there is one 5 Star Quality First
rated child care program, two 4 Star rated programs, and six 3 Star rated programs. City of
Phoenix Head Start serves this area with 3 center based programs. The Fowler School District
had 68% of its 3~ grade students passing reading and math AIMS assessment. In this HNC, 78%
of the population is Hispanic, 9% White, 8% African American, and 13% are Native American.
Twenty-six pereent of the houscholds are headed by a single mother, 13% by a single father, and
61% arc marricd. Of these houscholds, 58% speak a language other than English at home, 24%,

live in poverty, and 35% of children in this area ages 0-5 live in poverty.
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The HNC zip codes of 85301, 85302, and 85303 are located in Glendale, an urban area located
northwest of the City of Phoenix. Glendale Elementary School District serves as the primary
LEA for this area. This district typically serves 6,279 students in K-3 grades plus an additional
512 more were preschoolers. There are 126 preschools in the city of Glendale. 32% of the
students are identified as ELL. Twenty-three percent of the children met the federal guidelines to
receive migrant services with an additional 4% identified as experiencing homelessness. Catholic
Charitics Community Services provides Head Start services through 27 center-based programs.
There arc also 2 center-basced tull-day Early Head Start programs. There are 73 ECE certified
teachers within these zip codes and no NAEYC accredited preschools. However, this community
does benefitl [rom one Family Resource Center.

85337 15 a zip code representing the smallest of the HNCs and also located in Maricopa
County this area is located in a remote, isolated area. Located in Gila Bend, in the southwest
corner of the state, this zip code is served by the Paloma Elementary School District. The
population of this isolated community is 1,922, Paloma School District currently serves.
approximately 85 students and is a Title I district. The current unemployment rate is 6.6% in the
HNC with most families employed in migrant farming. The largest Gila Bend racial/ethnic
groups are Hispanic (70.4%) [ollowed by White (24.8%) and American Indian (3.8%).22.8% of
Gila Bend residents live in poverty.

The Union Elementary School District serving the HNC zip code area of 85353 is located
Just west of Phoenix in Tolleson, Arizona. Tolleson, with a 329.6% population growth (2219
population growth in children aged 5 and under) from 2000 to 2010, is one of the fastest growing
regions in Maricopa County. This rapid growth, according to the 2012 FTF Regional Needs and
Assets report, has left the community unable to meet all of the demands and services of the
growing population. This has resulted in very limited access to preschool and childcare 1n this
area. According to FTF, the 2010 U.S. Census reports that 3,500 children under the age ol 5 call
Tolleson home. For the [amilies in this area 15.8% have lived at the poverty level within the last
[2 months and 36.29% had children in the household under the age of 6. Furthermore, in this area
28.5% of the population received some sort of public assistance according to ACS.

Anothcer HNC was identificed 1n the zip codes arcas of 85302, 85304, 85305, 85015, 85017,
850202, 85021, 85023, 85029, 85051 and 85053, This HNC is lecated in the urban arca of north

central Phoenix and east Glendale areas of Arizona. Located in Maricopa County, this

49

PR/Award # S413A1500308
Page 64



ARIZONA-Preschool Development Grant Application

community is served by Washington Elementary School District, the largest Elementary School
District in the state. A diverse population of more than 25,300 students is served by 32 schools.
In this community there are 852 preschoolers. Free full-day kindergarten is offered at 27 schools.
One district preschool program is available, funded by FTF. In the district where all students are
eligible for and receive a free breakfast as a matter of practice, more than 53 language groups are
represented in their English language learners population. The district offers Special Education
scrvices to approximatcly 15% of the student population. Head Start is provided for 588 4 year
olds.

The HNCs within Maricopa County are predominantly large and highly populated. They
have extensive wait lists. Children in these areas have limited (o access to high-quality and the
services, provided are typically only through IDEA which serves children with disabilities. The
high poverty rates prevent families from accessing preschool.

One HNC was identified in Pima County. Pima is the second most-populated region of the state
as it includes the City of Tucson and the HNC in zip code 85706. Pima County is home to two
federally-recognized tribes and three tribal lands. The population of children under the age of six
in the 2010 census was 74,796, up from 67,159 in 2000. 27% of the children in Pima County
under the age of six are living in poverty. The unemployment rate was 7.3%. According to the
AIMS data, 75% of third-graders passed the assessment in Reading and 67% in Math. The zip
code 85706 1s served by the Sunnyside School District. The student population is 81.6%
Hispanic and another 5% 1s Native American. The number of licensed child care centers is 16 for
this HNC. There are 25 licensed home providers in this HNC. The number of QF programs
located within zip code 85706 is 35. Sunnyside School District has 400 children on the current
walit list for preschool.

Two HNCs were identified in Santa Cruz County, Arizona's southernmost-county which
borders Mexico. There are 4,435 children under the age of six with 37% of them living in
poverty. The unemployment rate for this county has been steady for three vears at about 17%.
74% of the students passed the AIMS assessment in Reading and 66% in Math. The percentage
of births covered by AHCCCS or IHS is 69% in this region of the state. The HNC zip code area
of 85621 is scrved by Nogales Unifiecd School District. This is a rural community with a total
population of 23,054, Within this HNC there arc 38 licensed carly carc and carly childhood

education programs in Nogales serving approximately 462 children. The HNC in zip code 85648
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is served by Santa Valley Cruz Unified School District in the town of Rio Rico. There are only
22 licensed centers available in the HNC serving 189 children birth to five. The total number of
children accessing high-quality care 1s 156 for the entire Santa County (106 in Nogales and 50 in
Rio Rico), indicated by QF participation. .

Two HNCs were identified in Yuma County. Located in the south western part of the
state, the zip code areas of 85336, 85349, and 85350 are located in two different cities, but only
6.4 miles separate the two. There are 18,048 children under the age of six in Yuma County with
28% of them living in poverty. Sixty-eight percent of third-graders in Yuma County passed the
AIMS Reading Assessment and 65%. in Math.

The population of children ages () to 5 has increased by 17% 1n this region of the state
between 2000 and 2010. Of the 18,000 children in this community, 76% are Latino compared to
45% in the state. This is further evident in the ELL populations served by the Gadsden and
Somerton Elementary School Districts with 65% and 44% of children identified as
ELL. Beyond ethnic and racial demographics, it is important to recognize that 29% of the
children aged 0 to 5 live at or below the poverty level in this HNC. This number exceeds both the
Arizona and nationwide percentages of 27% and 22%. Furthermore, the unemployment rate for
Yuma County is 29.8% while the HNC within 85350 is 67.1%. This number is significantly
higher than the state average of just 8%. Only 19% of adults in this HNC have a High School
Diploma or GED. These economic indicators are further compounded by the fact that 52% of
children () to 5 are enrolled in the Supplemental Nutrition Assistance Program (SNAP) and 58%
are enrolled in WIC for the southern areas of Yuma County. 100% of the children enrolled in
both Gadsden and Somerton Elementary School districts qualify for the Free and Reduced lunch

program.

Table L. Current Status of Quality First Participation in HNCs

Quality First Star Rating for Full Participation

Programs
. . . Rating- | .
Zip Codes 0 1 2 3 4 5 Only | Total
85015 85017 83019,
85031, 85301 2 32 6 : 4
85008 2 5 3 2 L 13

1 K3 3 ) ) 2{¥2

853011‘ 23053, 85051, 85029, 85020, 85023, 10 27 12 2 5 53
85015
85006. $5008. 85016, 83018 9 m 6 3 N 30
85607 85608, 85626, 1 _ 1
85043 1 1 5 ] L 9
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#5336, 83349 2 _ 3 1. : 2 ¥
85301, 83302, 85303 1 | 13 3 2 ) 6 26
85643 ) ] ) _ ) : ]
83621 2 1. 1. . 4
85337 _ _ 1 1 . . 2
85648 1 1 1. . . . 3,
85350 1 ) : 1 . . 2
85706 6 ) 16 5. 3 . . 3
85353 ) 1. l. 1. . . 3
Total ) ] ) ) 225

Important to the work of the HNCs is the current level of quality that 18 available to the
families and children. A critical part of the work at both the state and local level is to match
vulnerable children with the highest quality programs. Table L illustrates the scarcity of
programs available in the HNCs. Each of the HNCs was identified utilizing the same logical
method, but each represents diverse populations with unique needs. The grant will allow ADE to
work collaboratively with QF and the HNCs to identify improvement goals and expansion
opportunities 1n ways specified in the grant definition of improved slots (indicated in Table
(D)(4)). As capacily is reached within the HNCs, ADE has identified future communities for

targeted interventions.

Table (D)(4)
Subgrantse | | Breakdovn Year | Year 2 Year 3 Year d
Teacher Gusifications; Teacher Soalfications; Teache Dualifications: Teaer Qualifications
: v - : i) 5 e =
D Compensazan Compensazan Compersation Compensation
[ Full Day Full Day Full Da. ] Full Zav
Mlethods for Improving Slats
{Select as many as apply’ [ class size Ravo Class 3172 Rahe Class < z= Ratio Class & ze R atio
: ) Evidence-Szsed Professiors Evidenzz-Sased Professiors Evider -=Eased Profess onal Ewinen o Based Professanal
v = ICET T 55
D Developme: Develope-ent Dievwelanment Die s opment
[ comprehe-=-e Services Comprerensive Services Comprenensive Seryices Camor ghensive Series
Total Eligible Children Servad
i Improved Preschool Slos a 24 2609 343
of appheabls
Total Estimated Cost 5 - 5 10,050, 000.00 [ 5 10.000,002.20 [ 5 12,000.202.00

E. Collaborating with Each Sub-grantee and Ensuring Strong Partnerships

El. Roles and responsibilities of the State and Sub-grantee in implementing the plan
Arizona’s implementation of this grant opportunity is within a context of a larger statewide carly
childhood education systems building cffort. Key arcas of focus for Arizona that arc addressed
throughout this application include providing high-quality preschool programming with a focus
on literacy, family centered programming options, and local partnership-building. Arizona has
designed a grant plan that will increase the quality of existing programs as well as allow for the

opportunity to build new placement options for vulnerable preschool students.

52

PR/Award & S413A1500308
Page e67



ARIZONA-Preschool Development Grant Application

Primary responsibilities for the assurance of high-quality implementation are shared between the
state and local level. The state-level responsibility is to ensure compliance and to provide support
to local sub-grantees. These activities include convening and collaborating with state level
partners to address sustainability. of the Early Childhood System and most especially the
continued growth of high-quality and preschool accessibility. ADE and FTF will create a scope
of work and a formalized Intergovernmental Service Agreement (ISA) to ensure the subsequent
development of the QF System and the professional development system work outlined
throughout this grant application.

ADE will be responsible for creating a Preschool Development Grant Guidance Manual
(PDGGM) as well as support documents and procedures necessary for local sub-grantees. ADE
will also be responsible for the monitoring of the Grant sub-grantees for both compliance and
validation of local on-going ECQUIP meetings. Monitoring of program sites 1s a proactive
approach to ensuring the sub-grantees are following guidelines and providing high-quality and
comprehensive educational programs that promote improved student achievement.

An ECQUIP formal monitoring schedule will be as follows:

Year 1 Year 2 Year 3 Year 4
All New programs or New to QF or 2 2-3 slar programs Or new. New
programs star programs programs, programs

[t will be pre-scheduled by the ADE Early Childhood Program Specialist (ECPS) with the sub-
grantee to be visited. The on-site monitoring of the preschool programs will include:
+ Classroom visitations
« Interviews with program teachers and administrators
« Review of children’s academic records such as portfolios/work samples and teacher
anccdotal obscrvation notcs (On-going progress monitoring data)
« Review of program compliance information
+« Review of program documentation and requirements such as ECQUIP meeting results,
documentation of family income, DHS licensure, accreditation information (il
applicable), and collaboration documentation
» Review of the Child Find system

s Fiscal compliance
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The ECQUIP formal monitoring will conclude with the ADE ECPS meeting with the
sub-grantee administrator(s) within the HNC or staff to discuss observations and to provide
technical assistance if needed. ADE will be responsible for collecting and analyzing data to
ensure program compliance and continued growth on state level goals..

FTF will ensure adequate capacity in QF and subsequent additional comprehensive service
models to meet the needs of the increased projections. They will also ensure QF staffs are
adcquatcly traincd and knowledgeable. FTF will also ensure QF and comprehensive service staff
will work collaboratively with the HNCs at the local level. FTE will also be responsible for
convening the professional development work group already undertaking significant work
previously described.

Sub-grantees will be responsible for direct services to children and families and for
implementing a high-quality service model that aligns with the AzELS and the PGHQ. Sub-
grantees agree to participate in local ECQUIP meetings at a minimum of twice a year and attend
any other additional collaborative work groups as outlined in the PDGGM. This manual outlines
specific requirements of the grant and describes further activities and requirements as outlined in
Arizona's ambitious and achievable plan.

Sub-grantees will submit a proposal of service to ADE. This will help ADE 1dentify
where new slots can be placed and where improvements can be made. Once a sub-grantee is
chosen, they will be granted permission to submit a formal agreement through Arizona’s Grant
Management Enterprise System (GME). This process requires that a4 unique program identifier
be created which will allow sub-grantees to upload data and information to Arizona’s Student
Accountability Information System (SAIS). All sub-grantee assurances, budgets, and narrative
questions will be uploaded through the GME and reviewed by an ECPS.

Local sub-grantees will be required to participate in the state level assessment system for
ECE. This requires programs to work with ADE (o obtain unique identifiers (SAIS numbers) {or
participaung students. Sub-grantees must agree to implementing or coordinating sensory and
developmental screenings that includes a referral process for evaluation and identification of
children with disabilities. Sub-grantees must also utilize the on-going progress monitoring cycle
and collect data based on the AZ Statc Board approved tool. Data agreements may be necessary.
to cnsurc that valuable information be sharcd between preschool and kindergarten as an integral

part of a Kindergarten transition plan. Sub-grantee data will be available in aggregated form at
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the state level to purposes of monitoring, professional development planning, and decision
making.

Sub-grantees must fully participate in QF with the goal of increasing quality as evidenced
by an increase in STAR level on the five STAR QF system. Appropriate improvements and
establishment of expectations and guidelines will be completed for each sub grantee with the QF
coach and ECPS. .

With support from ADE, cach HNC must work collaboratively to create and implement a
kindcrgarten transition plan that supports young lcarncrs and their familics. There are cnormous
discontinuities between preschool and kindergarten as they enter elementary school [or the first
time. As children enter elementary schools, there are substantial shifts in culture and
expectations, including more formal academic demands, a more complex social environment,
less family support and connection, and less time with teachers due to larger class size and more
transitions during the school day (Pianta & Kraft-Sayre, p. 2). Evidence exists that illustrates
both teachers and parents agree that discontinuities between preschool and kindergarten pose
challenges for children, and that improved communication and supports are key to successful
transitions. The HNC will establish child-specific coordination through inter-agency connections
and relationships Lo create a sirong (ransition process.

E2. How High-Quality Preschool Programs will be implemented
ADE/ECE will be the administrative home of the grant. In this endeavor, ADE/ECE will work
with EC programs to 1dentify high-quality preschool programs, intended capacity and key
stakeholders within the identified HNCs. Initial recruitment/informational meetings will be

conducted in the spring by ADE/ECE staff with all early childhood providers within a HNC

(both LEAs and private community providers) who received a three star or higher on the QF

rating system or have obtained accreditation from the National Association for the Education of
Young Children (NAEYC). During these informational meetings attendees will receive an
overview of the grant program, review specific requirements and review timelines, and be
informed of the responsibilities of the ECPS. Programs that attend the informational meeting and
are interested in participating will receive an application to submit to ADE.

ADE staff will submit all applications to FTF for verification on program’s cligibility through
QF Star Rating and/or NAEYC accreditation will be confirmed. ADE staff work will with QF
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staff to determine appropriate slots and funding per program within the HNC based on capacity
and scoring on a rubric.
All programs must meet the following criteria to participate in this funding opportunity:
s Each preschool site interested in participating must be licensed (prior to serving children)
by AZDHS or a Tribal Licensing entity and be physically located in a zip code of a
designated HNC. In addition, each site must also satisfy the following requirements:.
o Currently have a star rating of a 3 or above in QF or
o Hold NAEYC accreditation and be willing to participate in QF in cither full
participation or rating-only.
*Only programs that have attained a ninimum of a 3-Star Rating on the Quality Rating Scale
within one year of participation will be eligible to participate in on-going grant opportunities..
s The grant will be awarded through a competitive process. Programs within the identified
HNC who wish to be considered for participation must:

o attend a mandatory Informational Meeting prior to the fiscal year they are interested

in participating;
o submit a proposal that outlines the number of children they propose to serve, as well
as their service opportunities (full-day or part-day and number ol months); and
o be determined eligible and of sufficient quality to participate in the funding
«  Funding allocations will be determined based on the information submitted in the
proposal, the number of eligible programs in the HNC, and total funding available for the
HNC. Allocations are based on the number of slots (full-time or part-time) and number of
months of service for either a 9 or 13 month programming year. Total funding is limited

to the formula cost per child (to be reviewed annually) and will be calculated as follows:.

o Months of Monthly. per. Annual per
Length of Service Day Program Child l}{;:]te. Child REte.
Full Day. 9/10 Months . $311/%460 $4.600
The monthly per child rate of $51 Tor $460) per month will be used as a
basis for prorating the formulas for full day programs. that are 9, or 10
months in length.
Part Day. 9710 Months $255/$230 $2.300
The monthly per child rate of $255 or $230 per month will be used as o
basis for pro-rating the formulas for part day programs that are 9 or 10
months. in length.
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E3. How the Sub-grantee will minimize local administrative costs.

The ADE Grants Management System will be setup to accept no more than 5% for
administrative costs. As each grant is reviewed, a program specialist and an early childhood
director will ensure that the administrative costs have been budgeted at 5% or lower. This
program requirement will be in the PDGGM and will be monitored as part of the review of GME
system and program monitoring visits. Professional development will be offered by the
ADE/ECE financial spccialist on blending and braiding funds and budgeting for quality.
Technical assistance will also be offered on an as needed basis.

E4. How the State and Sub-grantee will monitor Early Learning Providers
The ADE/ECE compliance and validation monitoring system includes multiple ways Lo
demonstrate compliance and validate quality improvements.  The monitoring process 1s a team
approach in collaboration with grant partners. A strengths-based, comprehensive ECQUIP will
be used to evaluate the implementation of the PGHQ and to support grant partners through
technical assistance that addresses specific issues and concerns. Sub-grantees will be required to
actively participate in the ECQUIP process, which will involve the completion of a rubric (see
Appendix H) and a compliance visit conducted by ADE/ECE.

The ECQUIP was developed by the Early Childhood Education Section of ADE/ECE as a means
lo assure quality, accountability, and collaboration among schools receiving early childhood
funding through ADE. There are two parts to the ECQUIP Process:
1. An annual self-assessment of the early childhood program, and
2. An ECQUIP validation visit made by ECE/ADE
- ECQUIP is intended to be used as a self-evaluation and planning process for on-going quality
improvements at the local level. ECQUIP provides programs with a framework for reflection and
consideration of quality practices. The guidelines for conducting an ECQUIP process include the
creation of an implementation plan that documents continued improvement efforts. The design of
each program’s ECQUIP self-assessment is left to the local administration. There are [our
standards. in ECQUIP:

« Standard |: School and District Leadership

» Standard 2: Curriculum, Instruction, and Profcssional Development

o Standard 3; Classroom and School Asscssments

+« Standard 4: Scheool Culture, Climate, and Communication
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The following steps represent how a local ECQUIP process looks in implementation:

Step 1 ~ Assemble Team. The first step in the ECQUIP process is to convene an early
childhood education team. Each early childhood program determines locally who is to participate
on the ECQUIP team. At the minimum, a team should consider administrative members from the
local LEA (Early Childhood Special Education, Title I preschool representative, principal,
coordinators, etc.}, instructional members (preschool, kindergarten, first through third grade,
Rcading First coach and librarians}, and community partners (Head Start, local childcare
provider, district community cducation, tribal partner, home visitors, Part C provider, community
representative, parents, and QF participants). Together, the team works 1o design a sell-
assessment process that meets the needs of the program as a whole.

Step 2 ~ Choose a Standard for Improvement. The ECQUIP team completes a self-assessment
using the ECQUIP Standards and Rubrics document, provided by the ADE/ECE. Members
identify strengths and needs for each standard and identify activities for improvement for each
standard. Quality indicators are included with each standard to assist teams in identifying
program needs and areas for improvement. The ECQUIP team should also review any QF
Improvement Plans and LEA Literacy Plans as part of this step.

Step 3 ~ Choose a Tool. Once the team has determined the standard for sell-assessment,
ADE/ECE strongly recommends the group augment the existing information related (o the
standard with data obtained from tools designed specifically for program and organizational
assessment purposes. While not required, this can provide invaluable information for the team’s
quality improvement efforts. .

Step 4 ~ Training. Each member of the ECQUIP team and other related personnel should have
the opportunity to receive training and information about ECQUIP, the self-assessment process,
tools chosen, and the QF System. With funding from the grant, regional training on the ECQUIP
process will be provided in each HNC in year one of the grant.

Step 5 ~ Implementation of tool. Each team determines the breadth and depth of administration
ol the tools used in order to gather data useful to the team. All participating members should
have a working knowledge of any local tools utilized, the ECQUIP rubric, the QF Improvement

plans, as well as LEA Literacy Plans.
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Step 6 ~ Review arca identified for improvement Based on the results of any formal or
informal assessments, QF assessments and Improvement Plan, and Title I improvement plans or
local literacy plans, the team makes decisions related to the program’s needs and determines
future direction of the improvement process.

Step 7 ~ Determine Strategies for Improvement and Create Enhancement Plan. Using the
information gathered through the ECQUIP, the team completes a Quality Enhancement Plan and
submits it to ADE/ECE through the Arizona LEA Tracker (ALEAT) systcm. The intent of the
Quality Enhancement Plan is to assist ECQUIP tcams with their long range planning for
continuous quality improvement.

Step 8 ~ Reporting. Each LEA reports on the improvements generailed through the HNC’s
ECQUIP process each year on their Quality Enhancement Plan via the ALEAT and reviewed
annually by staff.

E5. How the State and the Sub-grantee will coordinate plans.

Arizona prioritizes coordination and collaboration among early childhood service
providers as critical to developing a seamless service delivery system for children and families.
Coordination and collaboration is described as two or more organizations working together in the
delivery ol programs and services to a delined population. As a result of coordination and
collaboration, services are often easier to access and are implemented in a manner that is more
responsive to the needs of the children and families. Coordination and collaboration may also
result in greater capacity. to deliver services because organizations are working together to
identify and address gaps in service, which results in higher quality services and cost
efficiency. Successful applicants must demonstrate capacity to work with and participate in
coordination and collaboration activities occurring within the HNC being served. This may
include, but 1s not limited to, engaging with other partners delivering the same or similar
programs and services, clarifying target populations and outcomes, and defining processes and
plans to reach desired outcomes. There will be local collaborative meetings which the applicant
is expected to attend. Applicants should plan the appropriate statfing and budget to support travel
to and attendance at meetings within the regional area or at statewide meetings, as appropriate.

E6. How the State and the Sub-grantee will coordinate, but not supplant, the delivery
of High-quality Preschool Programs funded under this grant with existing services for

preschool-aged children.
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Right from the informational meetings about this grant, it 1s expected that the HNC will
work together to ensure that there is an increase in the number of slots available to children that
meet the qualifying factors within the grant. It will be incumbent upon the HNC to work with
ADE to create local systems to identify the quality preschool experience that most appropriately
match the needs of the families and the child with the proper service model whether it be a
preschool at an LEA, a Head Start . a faith based program, or a Family Child Care. ECPS
cmployed by ADE will convene meetings of the HNC to cstablish joint recruitment cfforts and
ensure local programs will not supplant preschool scrvices that arc currently being offered.
~ ADE will be responsible [or collecting sub-grantee and HNC level data in order 1o ensure that
leverage funding is being identified and used for local match requirements. Sub-grantees will
report on local match funds through the ADE GME. An ADE ECPS will review and confirm
leverage funding as well as ensure funding is not being supplanted.

Within each HNC there are varying opportunities for children to access high-quality
programming. Each HNC must effectively identity and recruit families most in need of services
and coordinate a system of communication. Each sub-grantee will create and make available
written policies and procedures for identification, recruitment, and screening of participants most
in need ol preschool services including a description of how need indicators are weighted and
ranked within the local program. Most in need indicators include [actors beyond the requisite
income of 200% of the federal poverty level. Other factors in recruitment may include ELLs,
identification of children with a disability, and children who identified as at risk based on a
developmental screening. There may be other indicators based on the uniqueness of the HNC.
Together the HNC will work in collaboration to properly identify which program may serve a
child and family most appropriately. Indicators of need are used to manage wait lists rather than
using a first come/first served system. Programs are encouraged to use a variety of methods and
resources lor recruitment of eligible families.

E7. How the Sub-grantees will integrate High-Quality Preschool Programs to Eligible
Children within economically diverse, inclusive settings.

As a foundational structure to the ambitious and achievable plan, ADE was very
intentional in identifying the HNC. The intent of this grant is to make a significant impact within
somc of thec most vulnerable communities by offering children who expericnce risk factors an

improved opportunity through high-quality preschool. Ultimately, the goal of this grant is o see
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improved outcomes throughout the preschool year as evidenced by the state board approved
preschool assessment. Secondly, the high-quality preschool experience will result in the
acceleration in the acquisition of the English language for ELL students as they move through
the K-3 experience within Arizona’s Structured English Immersion (SEI) model. ADE will
measure and monitor for an increase in reclassification rates in K-3. Another anticipated benefit
is that the children with disabilities would profit from learning environments in which they can
cngage with typical peers through morc inclusionary placement options. Currently, Arizona’s
inclusion rate for preschool 1s 7.27%

At the local level, early childhood programs will intentionally recruit the neediest
preschool students. Sub-grantees will identify and recruit those [amilies through on-going
recruitment methodologies. Programs will work with families on wait lists to offer other program
options offering high-quality services and located within the HNC. Through support from the
ADE ECPS, sub-grantees within HNC will maintain contact throughout the year to continually
identify, recruit and serve eligible families as current capacity allows. The PDGGM requires all
participating programs to at a minimum, annually consult with other sub-grantees eligible to
offer services.

ES8. How the Sub-grantees will deliver High-Quality Preschool Programs fo Eligible
Children who may be in need of additional supports.

The PDGGM outlines the delivery model for the local programs. Although the
foundations of quality are the same, there will be variance in the unique needs of the supports
that children may need in order to fully benefit from the preschool year. The HQPP funds may be
used to provide comprehensive services to enrolled children in the following ways:

« Healthy snacks or meals as program dictates and otherwise does not fund.

« Transportation: Funds may be used to provide children enrolled in the program with
transportation to/[rom the school/program site and/or transportation for [ield trips.

» Supplies [or parent educational experiences (workshops, parent nights, etc.)

« To fund or support funding of operational costs such as salary, employee related expenses
(i.e. taxes, benefits), supplies and equipment and other business expenses directly related
to the program for the qualifying children.

» Specialized professional development and technical assistance in three primary arcas: (a)

Health, (b) EC Mental Health, and (¢) Inclusion and Special Needs.
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..... E9. How the State will ensure outreach to enroll isolated or hard to reach families;
help families build protective factors; and engage parents and families

Arizona's AHQP to engage families will build on the solid foundation of Arizona's program
standards. and guidelines that provide specific indicators and activities to providers on engaging
families in their child's development and early learning. These strategies will be concentrated in
the HNC to target families but most especially ELLs and tribal children, with the goal of creating
environments rich in vocabulary, language and litcracy.

To advance Arizona's ambitious and achicvable plan, Arizona will leverage current
family support components 1o advance evidence-based parent support and engagement models.
This will be accomplished by the following: 1) providing onsite, individualized targeted
professional development with coaching support to advance the integration of the PGHQ, which
include indicators. of family engagement and linguistic and cultural integration; 2) delivering
culturally and linguistically appropriate parent education materials that enhance families’
capacity to engage in early literacy and math activities with their children in the home through an
evidence-based national model; and 3) advancing the language and literacy development of all
children in the HNCs through robust effective instructional strategies aligned with the Language
Essentials for Teachers of Spelling and Reading (LETRS) training.

ADE has made significant investment in the LETRS training. The ECE unit in
collaboration with Exceptional Student Services (ESS) and K-12 Literacy has adapted LETRS
into 4 foundational professional development to teach the meaning of the scientific research base
for delivering effective instruction in reading, language and, writing.

The ECE unit specifically uses the LETRS for Early Childhood Educators. LETRS for
ECE is described as being intended to enrich and extend professional development for early
childhood educators and care providers in helping pre-kindergarten children learn the early
literacy and language skills shown in research to be critical [or later success. The information
and technigues are also important for kindergarten teachers whose young students have not yet
learned these vital early literacy skills needed for success in the first few years of school.
(Paulson and Moats, LETRS for Early Childhood Educators)

An initial cohort of approximately 25 participants has been trained in the LETRS train-
the-traincrs program. The participants consisted of ECPS, Head Start Education Coordinators

including tribal Head Starts, and the technical assistants for Head Start and including tribal Head
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Start. At least two other cohorts are planned; one will be conducted by ESS to expand the
knowledge of their specialists to assist early childhood programs including preschool and
kindergarten. The second cohort will be made up of professors. from the state’s community
colleges. The intent is for the professors to begin using the information from LETRS in their
college courses to better prepare teachers of young children. ADE will work with the IHEs and
sub-grantees to build capacity in the highly specialized LETRS training to better prepare the
teachers to address the needs of preschoolers and enhance the birth to third grade continuum.
Arizona's young lcarncrs arc cxpected to understand and speak English when they start
kindergarten and, through Move on When Reading, be proficient readers by 3rd grade. Our
proposal focuses on implementing culturally responsive prolessional development to local sub-
grantees to improve at the local level family support approaches that promote lunguage
proficiency, including English language acquisition.

Arizona invests approximately annually (state and federal funding) toward
voluntary family support programs, including $13.4 million from the federal Affordable Care
Act-Maternal, Infant and Early Childhood Home Visiting Program Grant to the Department of

Health serving approximately 1,500 families ($9.9. competitive grant award renewable for 3

years for a total of $36 million and $4.4 million formula funded), ['rom the Arizona
Lottery for home visitation through the DES serving [(b)(4)] families, (b)4) in Early Head

Start reaching children, andin FTF family support services provided by
grant partners across the state. These services provide a continuum of care with universal scope
and reach. .
..... E10. How the State will ensure strong partnerships between each Sub-grantee and
LEAs or other Early Learning Providers

Right from the start, the HNC was identified and came together in a community meeting
to establish partnerships. The programs in the high needs community will work in ongoing
collaboration to assess additional comprehensive services needed and local support options. The
HNC should have representation at their local FTF RPCs meetings to obtain greater resources,
share knowledge, learn together and build consensus. Programs will collaborate with other early
childhood cducation consultants including, but not limited to CCHC, Mental Health Consultants,
Inclusion Coaches, Arizona Sclf Study Project Specialists, ADE ECPS, DHS Surveyors, DES

Certification Specialists, and THE.
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..... The ADE/ECE will assign an ECPS to each HNC to assist with coordination. The ECPS
will work with the community and local programs to connect them to state and local services that
will support the early learning and development of children within 4 program. The ECPS will
assist the community in collaboration efforts to meet the needs of the community and each local
preschool program involved. The ECPS for each HNC will support the collaboration effort to
acquire services needed by facilitating meetings between programs within the HNC, coordinating
outrcach to scrvice providers, collaborating with the QF Coach, and encouraging community
participation in the ECQUIP process. Details are provided in Scction B,

F. Alignment within a Birth through Third Grade Continuum

Arizona’s ambitious and achievable plan is rooted in the quest to create quality preschool
programs, for children that support and align with the local K-3 system. This is a recognized
necessity as Arizona continues the evolution of 1ts high expectations and creates college and.
career ready students. Specific supports will be provided to local HNCs as well as to IHE who
are responsible for creating quality programs that for the birth to grade 3 continuums.

First, at a state level, Arizona has intentionally developed a set of early learning standards and
guidance documents (ITDG, AzELS, and PGHQ) that align with the state’s K-3 AZCCRS as
detailed in Section B. The ADE will work with sub-grantees and IHEs (o increase the depth and
breadth ol knowledge about these [oundational documents within the HNC. The AzELS have
been developed to provide a framework for the planning of high-quality learning experiences for
all children three to five years of age. The standards cover a broad range of skill development
and provide a useful instructional foundation for children from diverse backgrounds and with
diverse abilities. The standards are intended for use by all those who work with young children
in any early care and education setting in urban, rural, and tribal communities.

In 2010, the 3 edition of the PGHQ were expanded to include infants and toddlers and at
the other end of the spectrum kindergarten. This document establishes a set of practices to
delineate quality and provide a set of indicators to concretely describe what early learning
programs should look and feel like for young learners. This document links directly into QF and
represents the cornerstone to ensuring the implementation of high-quality early learning
opportunitics provided in Arizona’s kindergarten classroom. This document supports key.

mcasurcs identificd as cssential to improving student outcomes. It scts the standards for small
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class size, highly effective instruction, appropriate curriculum, and interventions as well as the
use of data to make decisions..

ADE/ECE provides professional development throughout the state on the three tools that
form the foundation of our early childhood programs, the Arizona’s Infant and Toddler
Developmental Guidelines, the Arizona Early Learning Standards, 3 Edition, and the Program
Guidelines for High-quality Early Education: Birth through Kindergarten. All professional
development cfforts help carly Iearning professionals identify how their work directly links to
the college and carcer ready continuum. Instructional staff included in the professional
development opportunities is [rom various settings, such as district or charter preschools, child
care centers (private, public, non-profit, prolit, and laith based), Head Starts, family provider
care, home base, and tribal programs within the HNCs. A sample of the ADE professional
development catalogue 1s found in Appendix L.

ADE will partner with IHE, quality first coaches and directly with sub-grantees to
develop the knowledge necessary for supporting the implementation of the standards and
guidelines documents at high-quality levels. ADE’s plan proposes 2 FTE who will be responsible
for providing and coordinating professional development opportunities for the HNCs. They will
also collaborate with the other entities such as the Child Care Association, Head Start Training
and Technical Assistance, and the Head Start Association o ensure capacity building for this
specialized professional development throughout the state as part of the infrastructure plan.
Secondly, Arizona supports the coordination of early learning programs among the B-5 system
and acknowledges the need to link those efforts with K-3 through intentional communication
brought about through the ECQUIP process detailed in Section E. The sub-grantees will
participate in local ECQUIP meetings and coordinate the local efforts of EC educators, families
and other stakeholders within their HNC with the primary purpose of having the best foundation
for being successful in school.  Also, Arizona is intentional in devising professional development
efforts seeking 1o support a strong preschool through grade 3 continuum in language, literacy,
and reading. ADE will work with the State Board, Read on Arizona Communities, and local sub-
grantees to build sustainable capacity of teaching reading effectively. In addition, kindergarten
transition and a focus on student asscssment are key structures in building a strong foundation
for young lcarners. Sub-grantces within the HNC are expected to create local transition plans that

include academic assessment data as well as information about the child’s approaches to
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learning, social and emotional development, and preferences that make that child unique and
individual. Lastly, Arizona supports robust family engagement endeavors that encourage
partnerships between all learning programs and the families.

Part of the coordination among those serving the B-5 programs in the HNCs is engaging
families and identifying children who need preschool opportunities. Many more families are
eligible for the grant than can participate. Therefore, participants enrolled with the sub-grantees
nced to be those familics “most in need™ of services. These vulnerable populations include
familics meeting the federal poverty or free/reduced lunch guidelines, those who may speak a
language other than English, children [rom military families living with deployment, experience
homelessness, or may be identified through a screening process as having a need and meets the
fiscal requirements. Each HNC must determine other at-risk factors that delineate that
community’s “most in need” population and a written plan must be 1n place prior to enrolling
familics in the program. ldentifying which factors address a particular community’s “meost in
need” group provides a framework for establishing a system for intake and enrollment. Once the
“most in need” criteria have been determined by the HNC, the information will be used to make
enrollment decisions as well as manage wait lists. Need related factors are identified during the
intake process and used in a manner that allows projects 1o look beyond income eligibility. In
this way, projects are consistently ensuring that families most in need ol services are the ones
who are recelving them. .

Sub-grantees will work together to coordinate goals, procedures, and recruitment efforts
within the HNC to effectively identify families and match them with the appropriate preschool
model for their family. This is essential in helping the most needy and vulnerable children, in
isolated or hard-to -reach areas of our state, to access the early learning standards and the
comprehensive services they need to be ready for school and set for life.

An important part of the HNC ECQUIP process is the intentional planning amongst sub-
grantees around how Lo transition children from early learning environments provided [rom this
grant opportunity into kindergarten. Based on the work of Dr. Robert Pianta, ADE/ECE supports
LEAs in implementing kindergarten transition for ALL students. In order to sustain any gains
that a preschooler has throughout the preschool year, the HNC must create and implement

guality transitions that include children, parents, and teachers.
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..... Arizona students spend. their first five years in a variety of settings. LEAs must be
deliberate in building relationships with programs such as Head Start, faith-based programs, and
private or non-profit childcare providers. The Arizona model has identified core components of
transition planning to include the fostering of relationships, promoting continuity from preschool
to kindergarten, focusing on family strengths, adapting practices to meet individual needs and
form collaborative relationships between varied early childhood settings and local education
agencies within the community.

As children in the sub-grantee programs will be participating in high-quality programs
and have access to highly effective teachers, the curriculum and assessment implementation are
key components o ensuring children are well prepared for kindergarten. Through the ECQUIP
process a coordination and alignment of curriculum and assessment must be addressed to. foster
improved learning outcomes. to ensure that all children achieve third grade benchmarks that will
set them on the trajectory to being college and career ready.

Arizona is participating in the development of a kindergarten developmental inventory
with a group of professional colleagues from 10 states and multiple research partners that is
being led by North Careclina. Through this process Arizona hopes this work will lead to the
development of a common Arizona kindergarten assessment that when implemented will provide
kindergarten teachers the information they need to change the instruction or strategy needed in
order for learning to occur for individual students. This is a necessary part of being able to
change and improve outcomes for children. Arizona intends to also consider a similar assessment
that can expand from kindergarten into grades 1, 2 and 3 prior to a child taking the new statewide
assessment to measure achievement aligned with the Arizona standards. Sub-grantees from the
HNC in partnership with ADE will have an opportunity to pilot the assessment and have access
to specitic and extensive professional development currently being created to support such an
implementation. Statewide benchmarking and use of an on-going assessment in each classroom
with each student is mandatory to ensure that a child moves through a learning continuum with
sustained achievement. .

Arnizona’s youngest children are at home with familics, in licensed carly carc and
cducation facilitics, with family child carc providers, in librarics, muscums and other arcas of the
community. Highly cffective carly childhood educators nced a wide range of skill and the ability

to identify and use strategies for all children from diverse backgrounds with varying abilities.
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Early instructional practices implemented by encouraging adults could better support emerging
literacy skills of children from birth to age five and the teaching of reading. In order to eliminate
learning gaps, intentional adults must understand child development and strategies to encourage.
optimal growth. Arizona must create a highly specialized workforce that knows how to teach
reading and provide instructional interventions to meet individualized learning needs. Young
children need many opportunities and thoughtfully orchestrated experiences to practice their
cscalating language skills in all arcas: listcning, speaking, reading, and writing.

An additional laycr to Arizona’s ¢fforts to build on the continuum of carly Icarning is
Arizona’s MOWR investment, authorized by A.R.S. § 15-211, requires the State Board, in
collaboration with the ADE, to establish a program to improve the reading proliciency of pupils
in Grades K-3. Program funding 1s established in A.R.S. § 15-943 with a commitment to this
effort of including TE positions from the General Fund. The budget stipulates
that the State Board may use up to )f_ the appropriated amount on technical assistance
and state level program administration. The Deputy Director of the Arizona State Board of
Education oversees the program implementation. The Director of K-3 Reading is the Leader of
the MOWR program within the state. She monitors the progress of LEAs/Charters and supports
them through their task of etfectively implementing the requirements of the MOWR
law. Additional help i1s provided to LEAs/Charters by the MOWR Literacy Plan
reviewers. These reviewers are retired teachers and are highly skilled in the area of reading. The
MOWR reviewers evaluate the literacy plans of LEAs/Charters with a State Accountability
Letter Grade of C or D. They also provide professional development in reading and visit C & D
LEAs/Charters throughout the state to help them successfully implement their plan.

As part of A.R.S. § 15-211, the LEA/Charter must submit a K-3 budget to the ADE School
Finance Department. Based on Arizona’s school report card system, funds for those
districts/charters receiving either an A or B are released immediately upon submission and State
Board approval ol their literacy plan. For C and D districts/charters, funds are released upon
submission, review and approval of their literacy plan by the State Board of Education. Current
school year funding is approximately per K-3 student as shown on the 100 day count.
Sub-grantces in cach HNC will receive support through the ECQUIP process in reviewing the

local LEA litcracy plan. Togcther, the sub-grantecs will cvaluate data, identify available
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resources, and create actions plans to achieve increased outcomes. In some HNCs, Read on
Arizona communities will be an additional partner in this work.

The parents and family play a central role as the most influential person in a child’s
life. Sub-grantees receiving funding under this grant must involve families in a variety of ways.
ADE’s Family Engagement Initiative is a cross-division etffort to build and strengthen
partnerships between families, schools, and communities. Driven by a vision that “all familics
arc cngagced in their child’s cducation to enhance student achicvement,” ADE supports Family
Engagement strategics that support Academic Parcent-Teacher collaberation. The model of Dr.
Maria Paredes, Senior Program Associate at WestEd requires the intentional, systematic means
ol increasing student academic learning and performance by enhancing the quality of parent-
teacher collaboration, to share ownership and accountability by working together to leverage and
coordinate existing resources. This model engages families in student learning by providing
parent education and creating a two-way system of regular communication. Teachers can ensure
that parcnts have knowledge and understanding of their children’s grade level lcarning goals, and
that parents are engaged in helping their children meet or exceed appropriate standards. This
model when utilized in preschool year, through the use of the assessment data, will allow a
family to remain fully engaged in their child’s education throughout the elementary years. ADE
will leverage opportunities offered throughout the state 1o allow sub-grantees the professional
development and support they need to implement a robust model of family engagement.

Additionally, sub-grantees and HNC will utilize the Needs and Assets Reports from FTF
Regional Councils and Head Starts to make decisions on other opportunities to support families
in identifying themselves as a partner in their child’s education. Examples may include the
coordination of parenting classes, coordinated communication efforts, volunteer training
opportunities to help provide in class interventions, and opportunities to include parents as
participants in programmatic decisions, governance, and advocacy. HNCs, supported by the
ADE stafl, will coordinate resources and services for [amilies, possibly connecting with local
businesses, agencies and other local groups relating to health/mental health, domestic violence,
substance abuse, adult literacy, financial asset building, food pantry, and other services as
needed.

Sub-grantces in receipt of this funding must create and implement plans for family

involvement within each program site and work within the HNC to coordinate services based on

69

PR/Award # S413A1500308
Page e84



ARIZONA-Preschool Development Grant Application

the needs of the families they serve. A copy of the written plan shall be available on-site upon
request. Activities outlined in the plan may include visits to the home, family conferences,
classroom visits with options for parents to participate, parent satisfaction survey, and any
additional family activity night. All family engagement plans shall include a focus on involving
the family as key decision makers and assessors of the program.

Language, culture, and identity are integral parts of children’s lives. High-quality early
cducation programs show acceptance of and respect for all children and familics by integrating
their languages and cultures into the ongeing cxpcericnces of the program, and by finding ways to
reach out to and communicate with everyone. Sub-grantees are expected to providing language
role models [or children and parents who speak languages other than, or in addition to, English,
whenever possible. English role models should be provided for children when they are in their
preschool program. Parent workshops, meetings, and discussions should include culturally
relevant information and are conducted with translation provided, whenever possible. Sub-
grantees should partner with families to select and incorporate a variety of materials, such as
books, that reflect the cultures and languages of the children present without stereotyping.
Preschool programs must demonstrate sensitivity to and acceptance of each child’s cultural
heritage or special needs. Stereotypes based on gender, race, culture, age, or abilily are discussed
as situations occur naturally in the environment. Sub-grantees should coordinate {families,
volunteers, and community visitors from the HNC to share their backgrounds, skills, stories,
celebrations, and foods as a way to enhance awareness, acceptance, and understanding of other
cultures. Lastly, sub-grantees should consider providing communication (notes, newsletter,

parent/teacher conferences) in the language of families enrolled, whenever possible.
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G. Budget and Sustainability

OVERALL STATEWIDE BUDGET

Budget Table 1-1:
Budget Summary by
Budget Category
{Evidence for selection
criterion ()

Granl Year

Granl Year

Granl Year

Granl Year

. . Total (e}
Budget Categories 1 (a) z (b 3w 4 (d)
1. Personnel % 239,900 % 239900 ¥ 239,900 % 239,900 $ 959,600
2. Fringe Benefits b 86,364 $ 86,364 $ 86,364 86,364 $ 345,456
3. Travel $..... 39108 $... 19,584 $.... 19584 .. 19584 $ 97,920
4, Equipment b 12,500 $ 12,900
5. Supplies. $.. 7000 $ . 7000 5. 7000 $ . T000 $.. . 28,000
6. Contractual § 9472827 0 7,508,794 5309794 % 3.509.794 $ 26,002,209
7. Training Stipends oo $ooom S b - $ -
8. Other, % 46,850, $........46,850. 3. 46850 % 46850, $ 187,400
9. Total Direct Costs
(add lines 1-8) $..9.905,009 $..7,909,492 $..5909,492 % 3909492 $. ... 27,633,485,
10, [ndirect Costs*® $.. 69991 $... 65508 ... 65508 ... 65508 $.......266516.
11. Funds 1o be
distributed to Sub-
granlees $.. L0000 $ 12,000,000 5. 14,000,000 16,000,000 | & . 52,000,000,
12. Funds set aside for.
participation in grantcc
technical assistance b 25,000 % 25000 ¥ 25,000 % 25,000 % 100,000
13. Total Grant Funds
Requested {(add lines 9-
12) $ 20,000,000 . $ 20,000,000 . $ 20,000,000 % 20,000,000 $ ... 80,000,001
14. Funds from other, (b)(4)

sources. used to support
the State's plan

15. Total Statewide
Budget (add lines 13-
14}

Arizona’s ambitious but achicvable plan is to implement and sustain high-quality

preschool programs to reach and serve eligible children in 15 targeted HNCs. Table I-1 details

how Arizona plans to use the funds from this grant and any matching contributions to serve those

children and coordinate the use of existing funds from federal sources that support early learning

and development. The corresponding activities for each line item in Table I-1 are as follows:

1. Personnel. ADE/ECE will be the administrative home of the grant. We view this as an

opportunity to increase the quality of the HNCs we already work with. These programs will

receive additional supports toward quality and the opportunity to participate in QF. ECPS arc
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currently regionally assigned to support programs. The ECPS will be responsible for reviewing

grant applications and proposals, monitoring and coordination of the HNCs, providing support to

sub-grantees, and assisting with the coordination of comprehensive services. These will ensure

the ECQUIP processes are being conducted. Based on the “time and effort” to be undertaken by

ADE/ECE staff, it is anticipated the human resource investment in the administration of the grant

will cost $239,900 per vear for a total of $959,600 over the grant period. Specifically, personnel

resources have been allocated for the following 4,23 full time cmployee (FTE) ADE positions:

Deputy Associate Superintendent for Early Childhood Education (0.23 FTE @ $20,855
per year): Responsible for leading the ADE/ECE unit, provide guidance and information
lo statewide partners working to make ECE a priority in Arizona thus ensuring
sustainability, statewide coordination with partners on ECE systems-building,
coordination with the institutes of higher education to increase certification opportunities,
and improved quality student-teaching and practicum options, and ensuring MOUs
between ADE and FTF are fulfilled.

Early Childhood Director (0.25 FTE @ $15,520 per year): Responsible for providing
coordination and oversight of the high-quality implementation, ensuring new slots are
utilized in the HNCs, collaboration with the statewide professional development group
and worklorce registry, monitoring of the identified infrastructure-building activities,
coordinating professional development activities and technical assistance to be provided
by the ECPS in the HNCs, as well as providing supervision of the ECPS.

Finance Program Specialist (0.25 FTE @ $11,025 per year): Responsible for fiscal
oversight of the grant during the grant period. working directly with sub-grantees to
ensure HNCs receive ADE 1ssued County, Type, District and School numbers (CTDS).
and SAIS numbers and participate in the SLDS.

Early Childhood Program Specialist (0.50FTE @ $27,500 per year): Responsible for
granl implementation activities that include reviewing sub-grantee proposals, determining
allocations, and coordinating informational meetings in the HNCs each year.

Early Childhood Program Specialist-PD (3.0FTE @$55.000 per year) — Responsible for
providing professional development, technical assistance, coaching, and support to

targeted HNCs. .
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2. Fringe Benefits. Funding for the employee-related expenses (ERE) portion of the budget is
based on standard ERE required by ADE. The rate for ADE is 36% of the total salary for a staff
position and includes actual rates that are consistent with other funds charged, as well as actual
costs designated by the State of Arizona for all standard benefits offered to employees and
charged to agencies (FICA, Medicare, Retirement, Long Term Disability, Workers
Compensation, etc.). The total benefits cost for personnel during the four years of the grant
period will be $345,456.

3. Travel. Travel is cssential to the success of the implementation of the grant. The 15 targeted
HNCs are spread over 5 counties in Arizona, stretching over signilicant land mass. The State of
Arizona has a travel policy that is consistent with other mandated travel policies across all State
agencies. This policy has a4 mandatory application of costs for employee-related travel and
includes meal per diems, reimbursement of mileage, lodging, and other travel-related expenses.
The projected travel expenses for year 1 will cost $39,168 for 48 one-night, two-day in-state trips
for 1.0 FTE. For the remaining years of the grant, the annual cost will be §19,584 tor 24 one-
night, two-day in-state trips for 1.0 FTE. This amount is anticipated to decrease as quality 1s
achieved and sustained in the HNCs. These travel funds are essential for enabling the ECPS to
deliver critical high-quality, targeted professional development, provide technical assistance,
conduct HNC collaborative meetings, and grant compliance monitoring to participating ELPs.

The factors used to calculate the in-state travel costs to the counties of the HNCs are:

County Per Night Lodging. Per Day Motor Pool Per Diem Meal
Cochisc 66 26 34
Pima 114 26 44
Santa Crue 60 26 34
Maricopa N/A 26 34
Yuma 71 26 34

4. Equipment. The State of Arizona classifies “equipment” as a cost that is more than $500.
Equipment that costs more than $5,000 is identified as “capital equipment.” Equipment
expenditures are being requested [or the first year of the grant period, for a total budget amount
ol $12,900. This amount includes $10,500 for three laptops, three computer monitors and three
docking stations for laptops, and $2,400 for three projectors [or use in the delivery of quality

professional development and coaching to the HNCs by the ECPS. These equipment needs are
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consistent with the needs of other staff doing comparable work. Since the ECPS will use this
equipment in various HNCs, the equipment must be easy to handle and transport. These
requirements will be considered when equipment is purchased..

5. Supplies. A reasonable, l[imited amount of office and project materials and supplies are.
needed for the effective, efticient implementation of the grant and is consistent with other federal
grant applications. Office materials and supplies include small, expendable, daily use items such
as papcr, post-its, bindcrs, staplers, writing utensils, organization file folders, and
stationary/cnvclopes. Thesc arc estimated to cost $1,000 per year for a total of $4,000 over the
grant period. Project materials and supplies include items necessary 1o help facilitate professional
development for teachers and administrators in the HNCs. The ADE/ECE unit understands adult
learning theory and the need for adult learners to be actively involved in professional learning
experiences. Thus, professional development is provided with materials necessary for
meaningful, active, hands-on learning experiences. These materials include, but not limited to:
children’s books, dramatic play, sciecnce, math, language, arts and crafts, blocks, and
construction materials. The estimated cost is $6,000 per year for a total of $24,000 over the grant
period. The overall supplies line item total is $28,000 for all four years of the grant.

6. Contractual. All contracing done by ADE 1s conducted through established state statutes for
entering into a [inancial agreement with another entity. ADE utilizes financial and procurement
processes that are consistently used across all funding sources and allowed by State Procurement
Laws under the Code of Federal Regulations (34CFR Parts 74.40- 74.48 and Part 80.36), and
provide the greatest public benefit. The State of Arizona also has specific paths that ADE must
follow in order to procure a good or service based on the type of good or service that is needed.
ADE follows State procurement requirements to determine if standard procurement contractual
agreements are established or if other procurement processes must be executed to achieve
financial agreement with another entity. ADE is proposing contractual commitments that are
necessary 1o build a statewide infrastructure; this investment will target the following areas:

« Professional Development Sponsored by ADE: This includes payment to enterprises or
national speakers for providing focused professional development transitions from Part C
to Part B of IDEA and from preschool to kindergarten, family cngagement supports, and
LETRS, detailed in Tablc F in Scction C. Thesc in—depth training oppertunitics arc

provided by recognized professionals with specialized expertise. The services are
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essential for enabling ADE staff and LEAs/ Child Care Providers/Head Start/Charter
Schools to develop and enhance their ELPs’ infrastructure, building capacity of ELPs to
provide a continuum of services to. all children, including children with special needs, and
continuing to build upon Arizona’s ECE system. The estimated contractual cost is
$250.000 per year to deliver one 3-day conference, with a total cost of $1,000,000 and is
based on recent actual expenses for similar contractual agreements and vendors.

o Quality First: Onc part of Arizona’s ambitious but achicvable plan to providc high-
quality preschool programs in our targeted HNCs is to invest $9,840,000 for ELPs full
participation in QF. Details ol this investment are provided in Table E in Section C. The
estimated cost [or full-participation is $30,000 per site. Year one will have a cost of
$3,270,000 to support participation of the 109 new. classrooms in the QF system. Year
two will have a cost of $3,930,000 to keep supporting the improvement of quality of the
109 classrooms for year one and start the support of 22 new classrooms in year two.
Years three and four will have a cost of $1,320,000 each to support 22 new. classrooms
added each year and the continued support of the improvement of the 44 classrooms of
years two and three.

+ Early Childhood Professional Scholarships. ADE will work with FTF to recruit
students on a pathway to an ECE or ECSE teaching certificate. In some instances,
students will have an associate’s degree and be working on a bachelor’s degree in ECE or
ECSE; in other instances a student will have a bachelor’s degree and be working on
obtaining a teaching certificate in ECE or ECSE. Additionally, ADE will work with FTF
to recruit students to pursue master’s degrees in an cffort to develop leaders for Arizona’s
ECE community. Since education levels are so varied, Arizona’s ambitious but
achievable plan is to invest in 14,188 300-level credit hours at $900 per credit hour over
the four year grant period for a total of 512,769,000 spent on scholarships. The expected
result of supporting continuing education and degree completion 1s elevating and
professionalizing the field, recruiting and retaining a quality early childhood workforce,
and supporting and increasing the quality of services provided to young children.

o Institutions of Higher Ed. Arizona will invest $190,000 in ycars onc and two of the
grant pcriod in contracting with Arizona’s 7 Statc Board approved IHEs to provide

professional development academies for ECE/ECSE faculty on the components of a high-
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quality preschool program linking directly to Arizona’s documents in the early learning
continuum (ITDG, AzELS, PGHQ, and the AZCCRS for K-3), and child development
spanning the ages of birth to 8. Arizona’s ambition is to increase the quality of the
placement options identified for students entering the practicum or student teaching
portions of their degree programs.

« Data Linkages. In order to carry out the activities required to meet the deliverables and
scope of work of this project, it 1s necessary for ADE to contract for additional resources
for the development of a sccure data network and the system platform nceded to facilitate
the transfer and exchange of data. Development efforts will include one (1) Structured
Query Language (SQL) Developer at an hourly rate of $55 at 1.0 FTE, and one (1}
Software Developer at an hourly rate of $55 at 0.5 FTE. These two positions will work on
the design and deployment of a common, secure, web-based portal where end users (i.e.,
providers, educators, and parents) can enter using a valid username and password. End
users will access consent forms, information they are permitted and authorized to view,
and parents will have the ability to opt-out their children’s pre-K data from being
collected and/or linked to the Arizona’s K-20 SLDS if families select this option. The
timeline for developing and implementing a common, secure, web-based Grant portal and
estimated costs 1s detailed in Table G in Section C. The overall Contract line item total is
$26,002,209 for all four years of the grant ($9,472,827 in year one, $7,509,794 in year
two, $5,509,794 in year three, and $3,509,794 in year four).

7. Training Stipends. ADE is not proposing any training stipends at this time. The overall
Training Stipends Total is $0 for all four years of the grant.

8. Other Operating Expenses. ADE has projected the four-year budget total for “other” to be
$187,400 with the amount being $46,850 per year of the grant period as detailed in Table I-2.
These expenses paid under this grant will be minimized by come costs being shared with other
ECE funding sources. The estimated “Other Operating Expenses” are based on recent actual
costs for similar federal grant project budgets determined by the ADE and the Arizona

Department of Administration for all State agencies.
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Table I-2, Other Operating xpenses

Operating Expenses Yeur | Year 2 Yeur 3 Yeur 4.
TelephonesfCommunications Services (373 FTE), $3,18% $3.188 53,188 53,188
Internet Access (Mgmt. Tnfo Sys) (51.385/ FTE) . . $5,886 $5.886 53,886 55,856
Rent/Occupancy (37, 732/FTEY . $32.946 | $32,946. | 532,946 | 532,946
Postage ... . . F300 $300 5300 5300
Printing/Copying $3,000 $3.000 53,000 53,000
Insurance/ Risk Management ($345/ FTEY $1466 $1.4066 51,466 51,466
Program incentives ($15/FTE) (Reach Event / Human Resources). .. . | $64 $o4 564 564
TOTAL $46,850 | $46,850 | $46,850 | $46,850

9. Total Direct Costs. The Total Direct Funds amount is $27,633,485 for all four years of the
grant ($9,905,009 in year one;, $7,909,492 in year two; $5,909.492 in year three; and, $3,909,492
in year four). Ninety-five percent of the tunds for infrastructure are for improvements to quality
and capacity-building. The remaining 5% is for the administration of the grant by ADE.

10. Indirect Costs. ADE has an Indirect Cost Rate Agreement (#2013-088) for a fixed rate of
13.8% of Total Direct Costs. The total Indirect Costs amount is $266,516 for all four years of the
grant period (569,991 in year one, $65,508 in years 2, 3, and 4 respectively).

11. Funds to be distributed to Sub-grantees through MOUs, interagency agreements,
contracts, or other mechanisms authorized by State procurement laws. Through a
competitive process, ADE will contract with LEAs and/or sub-grantee and/or Head Starts to
provide high-quality education services to 4 year old children that are 200% below the federal
poverty level. This will be monitored through ADE’s GME, which the ADE considers a binding
agreement. Funds will be used to implement a high-quality service model that aligns with the
AzELS and the PGHQ. Sub-grantees will be required to utilize their funding to sustain
participation in QF in years 3 and 4 as ADE infrastructure spending decreases. Additionally, sub-
grantees will be required 1o offer comprehensive services including, but not limited to: inclusion
of children with disabilities, child screening, family engagement; participate in local ECQUIP
meetings, and participate in the State level assessment system for ECE, currently Teaching
Strategics Gold. The overall Contract line item total is $52,000,000 for all four ycars of the grant
($10,000,000 in year onc, $12,000,000 in ycar two, $14,000,000 in year three, and

$16,000,000 .in year four).

12. Funds set aside for participation in grantee technical assistance. The annual set aside
amount for technical assistance 1s in the amount of $25,000 to participate in activities by the US

Department of Education or the US Department of Health and Human Services.
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13. Total Funds Requested. The Total Funds Requested amount is $80,000,000 for all four
years of the grant ($20,000,000 in year one; 520,000,000 in year two; $ 20,000,000 in year three,
and, $20,000,000 in. year four). Thus, ensuring a total of 35% of the funds is spent on state level
infrastructure and 659% is. directly sub-granted to ELPS in the HNCs.

14. Other Funds Allocated to the State’s plan. The funding match will be obtained through a
in-kind contribution from FTF. These matching funds will support the quality of

carly education by helping thosc working with young children to sharpen their tcaching and

administration skills. Of the (b)4) million in-kind contribution from FTF;

(b)(4)

. will support the community-based professional development [or ECE

professionals.
DO ((2)][C))] will support the Director/ Mentor training strategy..
(b)(4) will be invested in keeping the best teachers with our youngest children by

-

rewarding longevity and continuous improvement of their skills.

(b)(4) will be invested in expanding access to training and career counseling for

potential early education workers.

o [(BX4) will be invested in providing scholarships for higher education and

credentialing [or early care education teachers and family support professionals.

15. Total Budget .The Total Funds Requested amount is [(P)4) [or all four years of the

grant (J(b)(4) in year one, [(P)X4) in year two, [(b){4) in year three, and
(b)(4) in year four).

Arizona has received significant support for the grant application. This will support the

early childhood infrastructure in specific, targeted ways as well as allow for increased access to
high-quality in HNCs. Arizona recognizes that although this opportunity is timely and
appreciated there is still much work to be done to create the sustained system we
envision. Arizona 1s ready and able to take advantage of the grant opportunity now, and with
advocacy work through relationships, partnerships, and collaborations, build support for future
years when Arizona is ready to consider additional funding for preschool expansion..

Duc to the gencrosity of Arizona’s philanthropic community, Arizona has been identified
as a BUILD statc. Build Arizona is compriscd of both public and private scctor lcaders who have
comge together to make carly childhood a priority. Representatives from government agencics,

business, K-12 schools, child care, and higher education have come together to strategize
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specific goals for moving forward an early childhood education agenda. Goals are focused on
communicating the importance of the early childhood investment, improved access to quality
early learning experiences across a wide spectrum, improved professional development,
increased preventative health initiatives with 4 focus on school readiness, and creating
sustainable systems that support Arizona’s children in carly grade success. This group is
convened to look at the ECE system as a whole with focused attention on issues of access and
cquity.

The Early Childhood Development and Health Board, which 1s Arizona’s State Advisory
Commiltee, continues to be the leading advocate for quality early learning systems. The state
board 18 made up of 9 members chosen to represent the state’s diversity. The AZDES, AZDHS
and the Superintendent of Public Instruction, or their chosen designees, serve as non-voting ex
officio members. The appointees include men and women, Democrats, Republicans, and an
Independent from six counties. Each member brings experience in early education, K-12
education, health care, juvenile justice, higher education, philanthropy, business and Tribal
government. All members have been confirmed by the Senate.

The 28 FTF Regional Councils meet the diverse needs of Arizona communities. Not only do
they make decisions about which early childhood strategies will be funded but they work within
their communities to ensure that what children in their community get what they need to arrive at
school healthy and ready to succeed. FTF Regional Councils actively advocate for both statewide
local attention to ECE issues.

Children’s Action Alliance has been a voice for children for over 25 years. Children’s
Action Alliance (CAA) is an independent voice for Arizona children at the state capitol and in
the community. CAA works to improve children’s health, education, and security through
information and action. Through research, publications, media campaigns, and advocacy, CAA
seeks o influence policies and decisions affecting the lives of Arizona children and their [amilies
on 1ssues related 1o health, child abuse and neglect, early care and education, budget and taxes,
juvenile justice, children and immigration, and working families. CAA works toward a future in
which all children have health insurance, no child is raised in poverty and hunger, every child
enters school rcady to lcarn and succeed, no child endures the ravages of abusc and neglect,

cvery child has a place to call home, and struggling teens have the support they need to become.
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responsible adults. CAA is a strong partner in helping to increase funding and improving both
access and quality of preschool slots.

Expect More Arizona is a partnership organization that believes all Arizona children
deserve a world-class education, which gives them the opportunity to succeed in life. To ensure a
strong economic future for Arizona and a higher quality of life for everyone, we have to make
education a top priority in our state. The partners understand that a world-class education system
is on¢ in which cvery Arizona child, regardless of background, income, or zip code, is able to:

» Access high-quality carly lcarning that prepares him/her for Kindergarten,

» Read proficiently by the 3" grade,

» Graduate from high school ready l[or college or career, and

» Attain a college degree and/or certificate or industry credential.
These organizations are key partners in Arizona being able to move forward the opportunity
provided in this grant. Arizona has many champions for a sustainable early childhood system
that ensures that children who may benefit from a preschool experience can find not only
affordable and accessible slots, but quality in the program their family has chosen for them.
H. Conclusion

Even though there 1s much good occurring in Arizona for young children, equitable
access 1o high-quality preschool options remains elusive for many children. Arizona has laid out
an ambitious and achievable plan to help address this issue in select targeted areas of the state
that are ready for this infusion of support. The grant will make a4 difference in improving access
for vulnerable children by creating new preschool opportunities, and knowing that a preschool
slot alone will not address the learning gap, the plan provides for programs to improve their
quality.

Arizona's economic recovery has been slow and preschool funding has not kept up with
the other advances that are being made in the ECE system. The grant funding would permit
Arizona to take our work 1o the next level and provide greater numbers of vulnerable children
with access to high-quality ECE services. Arizona is perfectly positioned to use the grant funding
effectively and efficiently to increase access to high-quality early learning opportunities in
HNCs. In addition, this grant will allow for many more carly learning professional to cngage in
higher educational opportunitics thus significantly improving the likelihood of quality of

effective instruction, curriculum, and assessment. Through the substantial investment in the QF
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system, more early care and education programs will have access to this opportunity to reach
higher levels of quality.

Arizona can build upon its current infrastructure and begin serving children within year
one. Together, Arizona plans to engage cross-system partners, work with state and local
leadership, and increase public will to make preschool a priority through addressing access and
equity issues across Arizona.

I. Competitive Priority 1: Contributing Matching Funds

Arizona’s plan to improve the quality of the carly lecarning expericnces for its preschool aged
children and the necessity ol building strong preschool through grade 3 continuums is much
larger than this grant. Throughout Arizona at both a state level and local level investments are
being made on behalf of young children. It 1s recognized in Arizona that a strong foundation in
early childhood, from birth through grade 3, is the key for the future of Arizona. Indeed, strong
foundations are necessary if we expect generational change.

In a state where 25% of high school students fail to graduate from high school in 4 years,
66% of children do not attend any preschool programs and 23% of our 3 graders do not pass the
AIMS reading assessment it is essential that Arizona target its available resources to close the
learning gap and provide strong foundations for vulnerable children in our high needs
communities. Arizona does not have a universal model of preschool funding, but through the
FTF tobacco tax local FTF RPCs may. choose to fund preschool scholarships based on the
prioritized needs of their communities. In 20 l4,.infants,_ toddlers, and preschoolers.
received scholarships to access childcare and early learning programs. chi]drcn had
access to higher standards of quality because their early learning program participated in QF.

Overall, FTF RPCs make significant investments in early childhood education and health

throughout the state. (b)4) dollars was invested in quality childcare and
preschool,ollars was devoted o strengthening families,.dollars. supported
strategies targeted toward preventative health. In addition, [(B)@___]dollars was allocated to
workforce development and training efforts and dollars_ was earmarked for systems

coordination. This is a significant investment to the children in Arizona.

FTF tunds arc dependent on tobacco tax revenue which is fluid and an acknowledged
declining revenuc source. Alrcady, some FTF dollars arc used to match other federal grants

within the state. For the purposes of the grant, FTF funding will be providing the match in the
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form of professional development infrastructure (Table A). Over the grant period, FTF will

commit to match funding as detailed in Competitive Priority 1 Table.

Competitive Priority 1 Table

Increased
Tvpes of State
ypes. ot Funding in Year 1 Year 2 Year 3 Year 4. TOTAL
Match .
Fiscal Year
2014
State (b)(4)
Local
Philanthropic
Other
Overall Match
Matches
Amount from Correct Correct Correct Correct Correct Correct
Master Table

J. Competitive Priority 2: Supporting a Continuum of Early Learning and Development
..... Arizona recognizes that continuous and consistent high-quality learning experiences are

critical to children’s success. This continuity 1s possible only when there is a continuum of
comprehensive high-quality supports and services offered (o children and families. High-quality
preschool programs are only one part of such a comprehensive ECE system. To help create.
smooth transitions for children and families from wherever it is those children may spend. their
first five years of life to these high-quality preschool programs, Arizona’s ambitious but
achievable plan addresses the creation of a more seamless progression of supports and
interventions from birth through third grade by supporting three key program areas: home
visitation, Early Head Start/ Head Start, and early intervention.

Area 1: Home Visitation. In September 2011, AZDHS was awarded 536 million in
grant [unding [rom the federal MIECHYV program. This initiative has allowed [or Arizona to
develop a systematic approach for planning, funding, and collaborating efforts to provide
accessible, high-quality home visiting services to children and families in vulnerable
communitics. Home visitation programs provide participating familics of infants and toddlers
with information and cducation on parcnting, child development and health topics while assisting

with connections to other resources or programs as needed. Home visitors deliver one-on-one.
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coaching and interaction with parents or caregivers in the home that tailor to the needs of
individual families.

Implementation of the MIECHYV grant is guided by an Interagency Leadership Team
(IALT). Its members include ADE, the Arizona Department of Child Safety (DCS), AZDHS,
which includes including the Burcau of Women and Children’s Health (BWCH) and the
Division of Behavioral Health Services (DBHS), Arizona Health Care Cost Containment System
(AHCCCS), which is the State’s Medicaid agency, Arizona Early Intervention Program (AzEIP),
and FTF, as well as consultants and cvaluators for the MIECHV Program. The group mects
monthly to dialogue about the eflorts to build the home visiting system in a comprehensive way.
The State agencies work collaboratively to ensure [unding 1s being maximized, programs are
using evidence-based research and techniques to provide services that best fit the needs of
families in vulnerable communities.

With tunding from the grant, ADE will be able to support building the capacity of home
visitors through collaborative professional development that focuses on the ITDG. The
professional development will provide home visitors with in-depth examination of the ITDG,
which addresses each developmental domain for infants and toddlers, as well as guidance on
how Lo use the ITDG in their work with helping to strengthen and stabilize [amilies.
Additionally, Arizona’s ambitious but achievable goal is 1o help home visitors see their role in
the school-readiness continuum and to be actively engaged in each HNC’s ECQUIP process (as
detailed in Sections A and E of the application) so they may help families make connections to
other parts of Arizona’s ECE system.

..... Area 2: Early Head Start/Head Start. ADE is the administrative home of the Arizona
HSSCO. In Arizona's ambitious but achievable plan, the HSSCO will continue to build a
streamlined, organized system of support for HNCs through facilitation of sustained,
collaborative relationships among Early Head Start and Head Start programs, LEAs, private
childcare providers, MIECHYV home visitors, Part C providers, and other key stakeholders. With
funding from the grant, ADE will be able to support building the capacity of infant and toddler
teachers and instructional aides through targeted professional development that focuses on the
ITDG. The professional development offered will provide infant and toddler teachers and

instructional aides with in-depth examination of the ITDG, which addresses cach devclopmental
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domain for infants and toddlers, as well as guidance on how to implement the ITDG in their
classrooms.

Additionally, support for the grant will require ADE to work collaboratively and
coordinate access to the national support centers, funded by the Federal Office of Head Start, to
provide a joint summit focused on supporting professionals who work with or on behalf of
infants and toddlers in Arizona. This summit will be open to EHS and HS teachers and
administrators, privatc child carc providers, MIECHV home visitors, Part C providers, and other
members of the TINC who serve a role in Arizona’s EC system.

Area 3: Early Intervention. Arizona recognizes the importance of providing high-
quality transition experiences to children and their families receiving early intervention services
under Part C the IDEA as they move to preschool services under Part B, section 619 of the
IDEA. The components of a high-quality transition plan include extensive family engagement,
collaboration between early intervention providers and preschool programs, and intentional
planning. Currently, there is an Intergovernmental Agreement (IGA) between the DES AzEIP
and the ADE that helps to clarify the transition requirements for children transitioning from Part
C to Part B. Arizona’s ambitious but achievable plan includes providing funding for improving
the Part C and Part B partnership in two key ways: targeted, collaborative professional
development and an annual conlerence to be held each year of the grant funding period.

In spring 2013, AzEIP implemented Team Based Early Intervention Services (TBEIS).
TBEIS utilizes coaching, teaming and natural learning opportunities to. support parents and
primary caregivers in supporting infants and toddlers with disabilities. AzEIP uses the Earfy
Childhood Coaching Handbook and the Early Childhood Teaming Handbook to support EC
professionals in using expert coaching, with both goal-oriented and aduli-learning coaching
approaches. Similarly, MIECHV, ADE, and Early Head Start utilize coaching approaches when
working with ECE professionals. To ensure a shared understanding of appropriate coaching in
ECE, funding [rom the grant will allow ADE to support 2-day professional development
institutes to be held in HNCs, organized through AzEIP, that will support improved collaboration
between Part C and Part B, as well as six months of follow-up coaching, to support fidelity of the
implementation of coaching across EC programs. AzEIP has successfully implemented this
approach with their tcams of carly intervention contractors; Arizona’s ambitious but achicvablc

plan is to expand the opportunity for participation to other teams of EC professionals.
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Another important aspect of ensuring smooth transitions for children and families
recelving services under Part C to services under Part B is the opportunity for professionals in
both agencies (AzEIP and ADE), as well as members of other agencies in Arizona’s EC system,
to meet annually in an ECE conference. With funding from the grant, this joint conference could
be organized to bring in national and local presenters to provide high-quality professional
development that meets the needs of the ECE professional community. Topics to be addressed at
this conference include transitions to and from the various ECE programs, family support and
engagement in all levels of decision-making on behalf of young children, stratcgies for carly
literacy with infants and toddlers, infant mental health, school-readiness, as well as many others.

K. Competitive Priority 3: Creating New High-Quality State Preschool Program Slots

YEAR ] VEAR2 YEAR 3 YEAR 4 STMMARY
Tonal _ . _ Taral o
s PS. N [} N 1o PS- N
Zip Code CauntP | % PS. Students | Slots | S Slots e ‘o PS- Slors ~en ‘o PS Slots T Count | Tncrease
Students Slats | Srudents Slors | Swwdemis Slats % Slots

5
=b)(4)

Inherent in the early childhood system is the principle that families have the right to choose how
they access a high-quality through a mixed delivery system. This for family choice of public
school programs as well as private, for profit, non-profit or faith based options. Utilizing a mixed
delivery system, where all programs meet the high-quality standards, Arizona proposes to
ambitiously increasc the number of children served.

..... Arizona’s plan is to place ncw. slots within the IINCs during ycar onc of the grant,
as detailed in Competitive Priority 3 Table. In year two, the plan adds. new slots into the
HNC with new programs who have increased quality to meet the standards of the PGHQ as
demonstrated through QF. This will increase the total slots in year 2 to By year three, with
the addition ol another slots 1o newly improved high-quality programs, the total number of
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new slots will increase to

(b)

LA

. By year four, the addition of

(b)

LA

slots will bring the total up to

(B)4) Jnew slots by the end of the 4 year grant. ADE will continually work with the HNC to

identify new HNC as the current HNC nears capacity and has diminutive waiting lists.
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Program Guidclines for High Quality Early Education: Birth through Kindergarten

1.0 PROGRAM ADMINISTRATION AND QUALIFICATIONS

PROGRAM GUIDELINE 1.1

A written philosophy is used as the basis for program planning, implementation, evaluation and

modification.
Indicators:
1.1.a. The concepts in the carly education program philosophy arc consistent with
developmentally appropriate and culturally relevant practices and indicators of quality.
1.1.b. The philosophy is shared in written form with all personnel at each site who administer
and implement the program.
1.1.c. The philosophy is cvident in program practices at the site level,

PROGRAM GUIDELINE 1.2
The early education program is supervised, administered, and implemented by qualified early
childhood personncl.
Indicators:
Personnel Qualifications for Arizona Department of Education State Funded Early
Education Programs:
1.2.a. Program Administrator:

» Advanced degree in Early Childhood Education, Child Development or related field
(developmental psychology, early childhood special education), 6 credit hours in
administration and, one year full time teaching experience with young children. OR

* A Bachelor’s degree in Early Childhood Education, Child Development or related field
{dcvclopmental psychology, carly childhood special cducation), 6 credit hours in
administration, and three years full time teaching experience with young children. OR

*  Principal’s Certificate with at least one year full time teaching experience with children
birth through age eight.

1.2.b. Teacher (required as of July 1, 2012):

» Current National Board Certification in Early Childhood; OR

» A bachelor’s degree in Early Childhood {(or closely related field) and a current Arizona
Certification or Endorsement in Early Childhood Education.

1.2.c. Assistant Teacher:
*  Must meet federally legislated highly qualified requirements
e Hold an associate’s degree in early childhood education/child development; OR
e 3 Child Development Associate (CDA) credential in early childhood
cducation/child devclopment; OR
o acollege certificate in early childhood education/child development

*  Six months experience working with young children.

Personnel Qualifications for Other Federal, State, Tribal or Privately Funded Programs
1.2.d. Program Administrator:

» Bachelor’s degree in early childhood education or a closely related; OR

* astate of Arizona provisional/standard teaching certificate in early childhood education;
OR

* astate of Arizona provisional/standard teaching certificate in elementary education with
carly childhood cndorsement.

» | year experience in an early care and education program

1
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1.2.e. Tcacher;

» At least fifty percent of teachers have a bachelor’s degree in early childhood education or
closely related field; OR

* astate of Arizona provisional/standard teaching certificate in early childhood education;
OR

* astate of Arizona provisional/standard teaching certificate in early childhood special
education; OR.

* A state of Arizona provisional/standard teaching certificate in elementary education with
early childhood endorsement.

* Six months experience in an early care and education program

IT 1.2.e. Teacher: K 1.2.e. Teacher (required as of July 1,
Lead caregivers who spend the majority of 2012):

their time with infants or toddlers have ¢« Valid provisional/standard teaching
specialized education related to infants and certificate in early childhood education
toddlers (e.g. Infant/Toddler credential; » OR valid provisional/standard teaching
specific infant/toddler coursework; specific certificate 1n elementary education with an
training such as Program [or Infant Toddler | Early Childhood endorsement.

Care [PITC)).

1.2.f. Assistant Teacher
*  All assistant teachers have a high school diploma or equivalent
* Atleast 50 percent of all assistant teachers have at least nine months experience, and at
least 50 percent have at least three months experience in an early care and education
program..
Additional Personnel Qualifications for All Programs
1.2.g. At least one member of the early education program will be capable of communicating
with the population represented in the program.
1.2.h. At least one member of the early education program has experience working successfully
with families, organizations and agencies representing the diverse cultures and lifestyles in the
community served.
1.2.i. Family Support Personnel Qualifications (when applicable):
* Successful completion of at least a two-year degree or certificate program in the field
appropridte. to their job responsibilities, e.g., health, nutrition, social services, parent
involvement, disability/inclusion support services (o best meet the needs ol the community.
» Experience working successtully with families, organizations and agencies representing the
diverse cultures and lifestyles in the community served.

PROGRAM GUIDELINE 1.3
Program policies are used as the basis for efficient and effective early childhood program
operation at each sitc.
Indicators:
1.3.a. Ratios and group sizes are maintained at levels which meet high quality standards.
* No more than 9 three year olds per staff member
* No more than 18 three year olds children enrolled per group.
» No more than 10, four or five year olds per staff member
» No more than 20 four or five year old children enrolled per group.
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IT 1.3.a. Ratios and group sizes arc
maintained at levels which meet high quality
standards..

K 1.3.a Ratios and group sizcs arc maintained
at levels which meet high quality standards.
-No more than 20 children are enrolled per

-No more than 4 infants (6 weeks — 12
mos.) per staff member and no more than
eight infants enrolled per group;,

-No more than 5 toddlers (12-24 mos.) per
staft member and no more than ten toddlers
cnrolled per group;

-No more than 6 two-year olds (24-36
mos.) per staff member and no more than
twelve two-year olds enrolled per group.
-Small groups of infants and toddlers arc
primarily cared for by one, consistent staff
member/teacher throughout daily routines
and activities.

group.

1.3.b. In mixed age classrooms, programs use the ratio and group size of the youngest child
enrolled.

1.3.c. Ratios are adjusted based upon the number of children with disabilities and the individual
nceds of the children enrolled.

1.3.d. The early education program adheres to a children’s attendance policy set by the program.
1.3.e. Policy 1s established and enlorced regarding children’s attendance restrictions due to
illness and re-admittance requirements.

1.3.f. The carly education program will operate a minimum of 12 hours per week and at least 170
days per year to maximize opportunities for learning.

K 1.3.f. The kindergarten program will operate
a

minimum of 180 days or the equivalent of a
mininmum of 450 instructional hours per

school year for half day programs or a
minimum of 900 hours per school year for

full day programs.

1.3.g. There is a written plan which specifies the timelines and activities for transitions into the
program, within the program, and exiting the program which may include the following:
meetings to help prepare families and set expectations are held with family appropriate transition
and teacher/provider, visits to new programs (kindergarten, new. classroom, and new provider),
home. visits, ete.
L.3.h. Programs provide staff continuity and consistency. through stable staffing patterns that
allow children and families to develop relationships that best support each child’s individual
growth and development (For example: children and families are with the same staff and group
for more than one year, or staffing patterns include regular floaters that can serve as substitutes
without compromising ratios).
1.3.i. Materials developed for the program, including but not limited to, educational materials,
curriculum materials, or family outreach materials, are reflective of cultures represented in the
community.
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1.3.j. The classroom (or designated care and education space of a home) provides 35 squarc fect
of usable space per child.

1.3.Kk. Current emergency contact information on each child is maintained on state-approved
form.

1.3.1. Up-to-date health records are maintained on cach child, including information about age-
appropriate immunizations, allergies, and chronic illnesses.

1.3.m. The early education program has a written personnel policy manual and ensures all early
education personnel read and understand the contents.

1.3.n. The program has written cxclusion policics regarding ill staft (including onesclf if a family
care provider).

1.3.0. Suspected incidents of child abuse and neglect are promptly reported to the appropriate
persons and agencies, and staff is trained to follow state and tribal laws and requirements for
reporting child abuse,

PROGRAM GUIDELINE 1.4

The program provides professional development opportunities for the early education program
staff to strengthen their competencies in planning and implementing appropriate and cffective
educational programs for young children.

Indicators:

1.4.a. On-going professional development and support is provided by a person qualified by
cducation, training, and experience in carly childhood education. This person may or may not be
employed by the program.

1.4.b. The program designs, implements, and reviews annual professional development plans for
each staff member that outline specific learning goals for personnel, and the learning goals relate
directly to the groups with which the individuals work (e.g., children with special needs in
inclusive settings, infants & toddlers, etc.)

IT 1.4.b. Personnel who work the majority of
their time with infants and toddlers have
specified training related to safe sleeping
practices for infants/toddlers, Sudden Inlant
Death

Syndromc, and health and safcty practices for
infants and toddlers.

1.4.c. Early childhood staff participates in on-going professional development opportunities (a
minimum of 18 documented hours annually) that increasc their knowledge of current, rescarch
based early childhood theory, instructional strategies, and best practices.

1.4.d. Professional time is set aside for the early education program staff to visit other early
education programs to gain knowledge, new skills and have an opportunity to collaborate with
other carly childhood staff to cnsurc continuity throughout programs.

1.4.e. The program administrators collaborate with other partnering agency administrators to
share information and coordinate service delivery so that children receive seamless, continuous,
aligned education and care programs.

1.4.f. The program administrator or designee helds a membership in an ECE professional
association and participates in activities sponsored by early childhood organizations such as
advocacy days at the legislature, sitting on an organization's board or committlees, elc.
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1.4.g, Collcge and graduate courscwork is encouraged for all carly cducation program staff in
order to obtain specialization in early childhood education.

1.4.h. Program administrators conduct observations on personnel working directly with children
at least twice each year to evaluate program quality and staff effectiveness.

1.4.i. Supervisors mect individually with program personnel regularly to participate in reflective
supervision by reviewing supervisor observations, providing feedback, and discussing on-going
professional growth and development opportunities and activities

2.0 DAILY ROUTINES AND SCHEDULES

PROGRAM GUIDELINE 2.1

A program schedule is designed and used in a way that ensures that all children have daily.

opportunities to learn through child-initiated and teacher directed experiences that match

children’s needs, interests, and developmental levels.
Indicators:
2.1.a. Active, child-initiated learning dominates the day. Minimal amounts of time {no more
than five minutes) are spent getting ready, sitting and listening, or waiting. The daily schedule
and routines arc predictable and consistent. The teacher strives to incorporate enthusiasm and
engagement to foster a positive frame of mind about school.

IT 2.1.a. Free play occurs during most of the
day.

Children choose what type of play in which
they wish to engage. This play includes
opportunities for “tummy time” for nonmobile

K 2.1.a. The daily schedule reflects a balance
of child-initiated and tecacher dirccted planned
learning activities as well as intentional
outdoor experiences. An emphasis is placed on
center activities.

infants and time to be held, rocked, and
cuddled as part of the regularly scheduled day.

2.1.b. Each program will identify and set aside blocks of time daily (at least 60 min. per ¥2 day)
for uninterrupted, intentional, child-initiated learning through play. Children’s sclf-directed
experiences are facilitated through the use of indoor and outdoor learning areas, which might
wnclude, but are not limited to:

* dramatic play (not limited to housekeeping);

*  blocks;

* art and other creative experiences {(not limited to easel painting);

» library (rcading-listening);

* writing;

*  mathematics;

*  sand/walter;

*  woodworking;

*  Mmusic;
* computers and technology; and
* science

2.1.c. The daily schedule includes a balance of small group and individual experiences. The,
younger the child, the more the activities are individually conducted rather than in groups. The
schedule is adjusted to address the varying abilities of children (e.g. children with special needs,
children with linguistic differences, etc).

\ IT 2.1.c. Inlants and toddlers have access Lo \
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alternate activitics when not participating with a
group. Staff are flexible and adjust activities or
daily schedules as children join and leave a
group.

2.1.d. Adult-directed learning activities are related directly to children’s real-life experiences, are
presented within meaningful contexts and are presented in ways that encourage active
participation.

IT 2.1.d. The scheduling of basic routines such
as napping, feeding and diapering 1s flexible
and meets the needs of each individual infant or
toddler. Toddlers are eased into group
schedules as they transition to preschool.

2.1.e. Adult-directed learning activities take up a minimal amount of the daily schedule. Instead,
curricular activities are designed to meet children’s individual abilities and needs through self-
directed learning and active engagement by adults who promote learning concepts, encourage
creative thinking, communication and develop social interactions.

IT 2.1.e. A variety of both active and quiet K 2.1.c. Adult directed whole group learning

play activities take up no more than 5(3% of the day.

activities are available to meet the needs of Instead, children are engaged in concrete,

inlants and toddlers. experiences that make academic content
meaningful and allows for independent
practice.

2.1.1. A procedure is used to help children think about and plan their experience within the day’s
activities.

2.1.g. The daily schedule includes ample time (a minimum of 20-30 continuous minutes) for
children to participate. in outdoor, child-initiated learning activities that are planned and
intentionally designed to meet the individual abilities and needs of the children.

2.1.h. The daily schedule includes specific times when children participate in activities that
encourage movement and physical activity.

PROGRAM GUIDELINE 2.2
The early education program provides well-established routines and a climate of respect to
support children development of sclf-confidence, independence, problem-solving and social skills.

Indicators:

2.2.a. Each child is treated with warmth, care, and respect, regardless of socioeconomic, racial,
or cultural background, gender, ability or appearance.

2.2.b. Desired behaviors are stated and modeled and opportunities are provided for children to
act 1n age, and individually-appropriate ways that include: playing; assuming responsibility for
carrying out routines; exhibiting helpful behavior; helping to develop and follow rules for the
care and safety of self, others and materials; getting along with others; making friends; and being
courteous.
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IT 2.2.b. Expectations for children’s K 2.2.b. Children arc encouraged to assumc age
behavior are appropriate responsibilities such as pet care,
realistic [or the ages of the children line leader, etc..

present

(c.g., infants and toddlers arc not
expected

10 share materials or apologize).

2.2..c. Daily program routincs and expcericnces. are implemented in a manncr that helps prevent
behavior problems from occurring, but are not so rigid as to be controlling. Consideration is
given to length of activity, adequacy of maiterials, room arrangement, age, developmental levels,
numbers of children, and freedom of movement during activities.

IT 2.2.c. Enough materials, including multiples
of the same items are availlable, and there is
ample {loor space for children to avoid issues of
competition or crowding.

2.2.d. Personnel respond to children’s needs both quickly and in a way that appropriately
provides comfort or assistance as needed. Teachers’ responses are predictable, consistent and
fair.

2.2.e. Children are assisted in negotiating disagreements among themselves in ways appropriate
to their age and ability, but conflicts are not solved for them. Conflicts between children are seen
as apportunities for learning skills such as negotiating, stating the problem and compromising.

T 2.2.e. Distraction and redirection are used
appropriately as a primary. source of conflict
resolution.

2.2.f. The routines and experiences of the daily program are implemented so children have many
opportunities to make choices and take on leadership roles in conducting the activities. Positive,
guidance helps lead these choices.

2.2.g. Regard for others, self-regulation and positive social interactions are demonstrated and
encouraged by the adults present.

2.2.h. Adults facilitate social relationships between and among children, including children with,
special needs, during play and other learning experiences.

2.2.i. Children are comfortable and supported in expressing their ideas and opinions.

2.2.j. Clear, consistent, and age appropriate rules and expectations are set, understood, and
consistently enforced using positive reinforcement and logical or naturally occurring
consequences.

2.2.k. Techniques that foster children’s confidence in their communication skills are used and
may include: creating a relaxed, non-threatening climate for inquiry; providing sufficient wait
time before expecting children to respond; using an open response system; providing an
environment that allows and encourages children to take risks in making comments; restating Lo
gain insight into a child’s response; extending children’s responses; and providing supportive
feedback.

.PROGRAMGUIDELINE 2.3
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Daily activitics and routines arc conducted and managed in a way that maximizes opportunitics
for children’s learning.
Indicators:
2.3.a. Sufficient time is allocated for children to transition between activities (such as clean up)
and prepare for the next experience.
» Transitions are viewed as essential parts of the curriculum and are included in the
teacher’s lesson plans.
* During transitions between aclivities, teachers utilize intentional teaching strategies to
further children’s learning; “waiting” time is Kept to a minimum.
¢ Children are given adequate notice before change occurs.

IT 2.3.a. No long periods (no more than three
minutes) of waiting occur during transitions
between daily activities. Distress or other
problems arc minimal for infants and toddlers
while transitioning.

2.3.b. During children’s self-directed experiences, the program staff move around. the room and
participatc in children’s activitics while acknowledging children’s efforts, providing new
materials, asking open ended questions, accepting and supporting the child’s ideas, and giving
recognition related to their performance.

IT 2.3.b. The space allocated is open and
spacious for infants, toddlers and adults to play.
Traffic patterns do not interlere with activities.
The space provides for a variety of activities
and interests including special cozy arcas, Quict
and active play areas are clearly separate.

2.3.c. A wide variety of teaching methods and materials using all of children’s senses are
incorporated to maintain children’s interests, mect their individual needs, and encourage active
participation.

2.3.d. Program personnel effectively guide children’s understanding of a activity’s learning
objective. Adults use statements that both summarize and reorient children’s conversations to
guidc children’s thinking and understanding of what is being Icarned.

2.3.e. Activities are well-planned and materials are fully ready and accessible when needed.
Time is not taken away from play or other learning activity times for staff to gather materials or
sef up an activity.

2.4.a. The program provides interactive and continuous adult supervision and is in compliance
with state licensing and/or program accreditation requirements.

2.4.h. The early education environment 1s located in a clean, safe, well-lit, and well-ventilated
area. It is adjacent to bathrooms with hand-washing sinks that can be monitored at all times.
2.4.c. Toilets and sinks arc clcan and casily accessible to children. Children wash their hands
after toileting, sneezing or nose wiping, betore eating, and as indicated by environment, illness or
experiences.
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IT 2.4.c. Effcctive and safe hand washing and
diapering procedures as outlined in the Infant
and Toddler Environmental Rating Scales-R
(Cryer, Harms, & Clifford) are strictly adhered
to so as to reducce the spread of germs and
disease.

2.4.d. Furnishings, materials, and objects in the learning environment are clean and in good
condition.
2.4.e. Indoor space is free from vermin, ashestos, radioactive gas (radon), visible soil, and lead.
2.4.1. Poisons and other potentially harmful chemicals are always stored in a locked area, which
is inaccessible to children. Hazardous or toxic products/materials are stored in compliance with
firc and ecnvironmental quality codes.
2.4.g. Outdoor play areas provide adequate shade and water and are free of glass, litter, traffic,
and other potential dangers, including strangers. Adult/child ratios are maintained while
supervising outdoor play. Outdoor equipment is age appropriate, safe, and kept in good
condition. Staff station themselves throughout the playground to facilitate appropriate
interactions and maximum supervision.
2.4.h. Children learn about personal hygiene, nutrition, first aid, accident prevention, and safety
through both planned experiences and naturally occurring events.
2.4.i. Sign-in/sign-out procedures arc implemented which insurc that;

» children are released only to persons who are authorized in writing to pick them up;

» responsible parties are contacted according to established procedures when children are

not picked up on time.

K 2.4.i. Children are supervised during drop off
and pick up times to ensure child safety.

2.4.j. Transportation providers ensure that a door-to-door delivery/pick up system is in place.

K 2.4.j. Transportation provides cducation for
children concerning bus safety, riding habits,
and behavior expectations.

2.4.k. The program has a written plan for procedures to cvacuate or shelter children and staff in
the early education environment, program buildings, and/or buses, in the event of large scale
disasters, fire, bomb threats, ete.

Program rehearses procedures on a regular basis.

.3.0 PROGRAM PRACTICES: CURRICULUM. ENVIRONMENT, AND CHILD ASSESSMENT

PROGRAM GUIDELINE 3.1
The carly education environment, both indoor and outdoor, evolves from children’s needs,
interests, experiences, and culture; facilitates their independence, exploration, and discover; and
reflects their ideas, accomplishments, and products. The environment is not static; it changes as
needed, to maximize the learning and developmental needs of all students.

Indicators:
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3.1.a. The carly cducation cnvironment is organized into lcarning arcas with open shelves and 1s
arranged so all children, including those with special needs, can access materials independently
and can function with minimal amount of direction. Furniture is low and arranged so all areas of
the room may be visually supervised.

IT 3.1.a. The room is arranged so that staff are
able to hear and see all children. Furnishings
are appropriate to meet the individual needs of
an infant or toddler. Toddlers have child sized
tables and chairs. Staff have appropriate and
comfortable seating for engaging infants and
toddlers.

3.1.b. Furniture in the environment is the appropriate size for the children, and there is adequate
floor space to allow for large muscle experiences indoors. When children with special needs are
present, appropriate furniture and equipment 1s available to ensure the full access and
participation of all children in the program activitics.

IT 3.1.b. Infant and toddler play areas are
separate from older children.

3.1.c. Each learning area has an adequate amount, as well as a wide variety of concrete, real and
relevant materials and activities, (including some duplicates) which address each child’s
individual learning needs, interests, and skill level and are frequently rotated in order 1o maintain
student curiosity and engagement during center and activity time. Outdoor environments include
different types of surfaces to allow for a variety of play.

IT 3.1.c. Routine care areas; diapering,
toileting, hand washing, and feeding are easily
accessible and conveniently arranged with
furniture placed to encourage the development
ol self-help skills.

3.1.d. Teachers regularly assess each learning area to ensure there are appropriate materials and
manipulatives for every student’s developmental level.
3.1.e. The location and space allocated. to each learning area facilitates the kinds of activities
taking place in that area.
3.1.f. Learning areas are arranged so all children can engage in experiences of their choice
without distracting or being distracted by others. Learning areas may allow for integration of
experiences and material from one area to another. Traffic patterns do not interfere with
activities. The space provides for a variety of activities and interests including special cozy areas.
Quiet and active play areas are clearly separate.
3.1.g. Displays of children’s work reflect diversity and individuality. They do not reflect the
standards or performances of adults and should not all look alike. The items are displayed at the
children’s eye level.
3.1.h. The environment is warm and inviting to young children with displays providing
additional opportunities for teaching and learning, without being visually overwhelming. It
rellects the children’s culture, community and current experiences.
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PROGRAM GUIDELINE 3.2
Each program uses a developmentally appropriate early education curriculum (intentionally
planned activities aligned with goals for children’s knowledge and skills) to support the

development of the whole child.

Indicators:

3.2.a. Curricular activities are aligned with the Arizona Early Learning Standards, are developed
based on assessment of children’s interests and learning needs, and reflect the national, current,
rescarch-based practices for young children as cstablished by professional organizations.

IT 3.2.a. Curricular acuvities are aligned with
the Arizona Infant-Toddler Early Learning
Guidclines. (once available) and reflect an
emphasis on the relationships between children
and adults who care for them.

K 3.2.a. Curricular activities are aligned with
the Arizona Academic Standards for
Kindergarten and reflect a varicty of
teaching strategies adapted to account for the
diversity of learners and capitalizes on the
active and social nature of children through
opportunitics. for independent cxploration of
the content.

3.2.b. The curriculum is sufficiently broad and open-ended so teachers can address the strengths
and lcarning nceds of children with varying levels of maturity and ability and can be adapted or
madified to support children with special needs as well as English Language Learners.

3.2.c. Curricular themes /topics reflect children’s interests, experiences, family, and culture.
Themes/topics are relevant for children (e.g., a new baby, family traditions, etc.).

IT 3.2.c. Curriculum is designed around the
individual schedules and routines of infants and
toddlers..

3.2.d. Written lesson plans reflect use of the Arizona Early Learning Standards.

K 3.2.d. Written lesson plans reflect use of the
Arizona
Academic Standards for Kindergarten.

3.2.e. Program personnel can explain how each day’s plan addresses children’s individual
abilities and learning needs based on on-going, formative assessment. Teachers can relate the
plan to the Arizona Early Learning Standards, children’s strengths, children’s learning of a
concept or objective, and how. the plan builds on children’s prior learning.

K 3.2.c. The teacher can explain how each
day’s plan addresses children’s developmental
levels in relation to the Arizona Academic
Standards for Kindergarten, enhances their
strengths, contributes to their understanding of a
concept or project, and promotes continuity
with prior learning experiences.
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3.2.f. The daily program rcflects variation in content by providing for physical activity, literature,
verbal and artistic expression, mathematics, experiences in the (social) sciences and spontaneous
play with a wide variety ol materials.

K 3.2.f. Play {not rccess) 1s uscd as an
instructional strategy and is intentionally
designed based on children’s needs and allows
for opportunities for children to practice and
apply newly acquired knowledge and skills.

3.2.g. Program personnel involve children in planning curricular activities by asking questions
and identifying areas for future investigation.

K 3.2.g. Children are encouraged to plan ahead
to allocate their attention and time accordingly.

PROGRAM GUIDELINE 3.3
Adult and child interactions cffectively promote children’s awarencss and understanding of their
own thinking and support successful concept development.

Indicators:
3.3.a. Program personnel plan and implement activities and carry on discussions with children
that promote higher order thinking skills rather than focusing on rote instruction activities.

IT 3.3.a. Adults participate with children in
pretend play and suggest roles and new ways to

play.

3.3.b. Adults use a variety of why and Aow questions with children to encourage use of analysis
and reasoning skills including making predictions, evaluating or summarizing results, and
problem-solving.

3.3.c. Children are encouraged to communicate their thinking in different ways such as
hypothesizing outcomes, explaining their reasons or processes for making decisions, proposing
alternatives, explaining their creating process, or making comparisons.

IT 3.3.c. Toddlers are given time to find
solutions with adult assistance without
explicitly showing a child how to fix.

3.3.d. Children are encouraged to ask many types of questions and are given opportunities to be
creative in brainstorming, planning and creating new ideas and products.

3.3.c. Staff regularly explain interactions, feelings, intentions and activities highlighting the
positive as the children move through their daily routines.

PROGRAM GUIDELINE 3.4

The program immerses children daily in a wide range of interactive language and literacy
expericnees that promote cognitive development and encourage children to express thoughts and
feelings.
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Indicators:

3.4.a. Language and Literacy activities that are planned and implemented for children are
derived from the ongoing, [ormative assessment of children's abilities, interests, and individual
learning needs and are clearly aligned with the Arizona Early Learning Standards.

IT 3.4.a. Curricular activities are aligned with
the

Arizona Infant-Toddler Early Learning
Guidclines (once available) and reflect an
emphasis on the relationships between children

K 3.4.a. Language and Literacy activities
planned

and provided for children are derived from the
children’s interests, individual instructional
needs and the Arizona

and adults who care for them.

Academic Standards for Kindergarten.

3.4.b. Daily routincs and expericnees provide a varicty of opportunitics for children to cngage in
discussions with each other either on their own or facilitated by adults.

IT 3.4.b. Adults use verbal commentary to
describe their own actions as well as those of
the children as they participate in daily
activities and routines.

3.4.c. Adults have many individual conversations with children that include several back and
forth exchanges and the use of contingent responding (responding in ways that build on
children’s statements).

IT 3.4.c. Adults engage in conversations with
infants and toddlers by expanding on language
and taking turns listening and speaking with
children.

3.4.d. Attentive listening (establish and maintain eye contact when culturally appropriate) is
done on the children’s level and allows them time to express themselves completely before
responses are made.

3.4.c. Adults respond to children’s verbal expressions and conversations by repeating, extending
and elaborating on children’s ideas.

IT 3.4.e. Staff effectively interpret and respond.
appropriately, positively and timely to
children’s attempts at language.,

3.4.1. Children are assisted in finding words to describe their experiences, by providing facts or
labels or by providing cues or hints which increases their vocabulary use and understanding of
words that arc spoken, rcad or sung.

3.4.g. Children acquire practical listening skills, such as listening for appreciation and
comprehension, and learning to value each other’s ideas and point of view through teacher
modeling of attitude and behavior towards others.

3.4.h. Picturcs, signs, functional print, and litcracy products developed by children are displayed
throughout the early education environment.
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IT 3.4.h. Matcrials posted throughout the
setting are where infants and toddlers can easily
see and interact with them, on the floors, on low.
shelves, etc. Materials are of objects, people
and cxperiences familiar to the children such as
families and pets.

3.4.i. Daily literacy experiences used to bring meaning to early childhood experiences include:
hecaring and tclling original stories; retelling stories from books; hearing and telling flannel board
stories; learning nursery rhymes; finger plays, and poems; reading and re-reading pattern and
predictable books; role playing and fantasy play; and using puppets.

IT 3.4.i. Adults use the materials in the setting
to engage children in language activities by
talking to them about what they see.

3.4.j. The books that are read to children reflect a wide variety of topics, styles, and structures
appropriate to young children. They present characters and storylines which are not stereotypic
or biased against any ethnic group, gender, or culture.

3.4.k. Children are read to both in groups and individually. Teachers are trained in “how” 1o read
to young children utilizing methods that encourage children to interact with books and read along
in a developmentally appropriate manner.

IIT 3.4.k. Inlants and toddlers are read to

individually or in very small groups of
interested children. Once children lose interest,
they are not expected to remain with the teacher
or group, but are allowed to make new choices
instead. Book times are warm and interactive.

3.4.1. Children have daily opportunities to see that reading and writing are useful and serve a
purpose. Their opportunities Lo interact with books and print might include experiences such as:

* developing functional print e.g., signs, letters, cards, maps,

* recipes, and directions;

» sharcd reading and writing to carry out daily routines;

» handling books and environmental print, e.g., newspapers,

* magazines;

* greeting cards, maps, product labels, and signs;

* reading alone, to others, or into a tape recorder;

* sharing books from home;

* using the program library;

» using the listening center; lap book reading (individual};

» discussing pictures;

» listening to presentations by authors;

* dictating stories;

* writing and/or illustrating books;

* re-writing pattern books;
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* keeping a diary or journal; and
» labcling photographs, pictures and artwork.

K 3.4.1. Teachers expose children to the many.
ways.

that we communicate and share knowledge
(e.g.. books, oral stories, computer technology,
media, environmental print, magazines,
newspapers, ete.).

3.4.m. Books are accessible to children throughout the environment, rather than only in the
library area. Reading materials are incorporated into other areas of the room In meaningful and
relevant ways. Examples may include: cookbooks and magazines in the dramatic play area,
books about specific artists” works 1n the art center, books about architecture in the block area, or
books which extend a curricular topic or theme in the writing area.

IT 3.4.m. Books for inlants and toddlers are
developmentally appropriate, added to or
changed periodically, and available in quantities
accessible to each child in the group to allow for
independent exploration.

3.4.n. Opportunitics for children to engage in sclf-initiated writing cxpericnees arc encouraged,
provided and facilitated. Adults respond to children’s writing with interest and enthusiasm.
Children have many opportunities to tell stories through their drawings, paintings, and by
incorporating printed letters.

IT 3.4.n. Infants and toddlers have K 3.4.n. Teachers engage children in the
opportunities o develop [ine motor skills various [orms ol writing (Journaling, classroom
throughout their daily routines, activities and rules, experiments, recipes, labels, directions,
play (c.g., toys and manipulatives that storytelling, letter writing, ctc.) to encourage

encourage development of grasp, finger foods, | children to view themselves as writers.
infant toddler sized eating utensils, etc).
Manipulatives, toys and other materials are
rotated regularly. Adults modcl and encourage
prewriting activities.

3.4.0. The alphabet is displayed at or slightly above the children’s eye level.
3.4.p. Children’s names arc available in written form in several arcas within the learning
environment.
3.4.q. Children are immersed in a print-rich environment. Learning areas are visually inviting
and well supplied with a variety of print materials in addition toward and alphabet games.
3.4.r. The classroom is labeled with pictures and words as a pre-literacy strategy for all children.
For children with disabilities, an alternative system of communication is utilized such as the
Picture Exchange Communication System (PECS) or augmentative communication device.
3.4.s. Adults incorporate advanced vocabulary within the context of activities and conversations
and connect new vocabulary with the expericnees and information with which children arc
familiar.
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3.4.t. The majority of questions adults ask arc open-cnded rather than those that can be answered
with a simple statement or yes/no response.

PROGRAM GUIDELINE 3.5

Children’s curiosity and natural inclination to investigate and solve problems is nurtured and
stimulated through daily balance of developmentally appropriate and independent experiences in
mathematics, science, and social studies.

Indicators:

3.5.a. Math, scicnce and social studies activitics that are planned and implemented for children
are derived from the on-going, formative assessment of children’s abilities, interest, and
individual learning needs and are clearly aligned with the Arizona Early Learning Standards.

IT 3.5.a. Curricular activitics arc aligned with | K 3.5.a. Math and Scicncc activitics planned
the Arizona Infant-Toddler Early Learning and provided for children are derived from the
Guidelines (once available) and reflect an children’s interests, individual instructional
emphasis on the relationships between children | needs and the Arizona Academic Standards for
and adults who carc for them, Kindergarten,

3.5.b. Developmentally appropriate math experiences emphasize exploration and mquiry. Math
strategies and concepts are introduced with hands-on experiences and concrete materials. There
is an opportunity for child choicc as well as guided activitics that support various levels of
readiness.

IT 3.5.b. Children have access 10 a wide K 3.5.b. Math experiences are provided 1o each

varicty of blocks and other materials that stack | child with concrete materials to manipulate.

and nest, are used for building and come in The child’s improved ability to focus enables

different shapes, colors, textures and sizes. the teacher to conduct 13-20 minute activities
that specifically support the acquisition of math
concepts.

3.5.c. Numerical concepts are learned through daily routines and activities and are presented as
meaningful everyday experiences rather than rote instruction. Examples of appropriately
introducing number concepts include: counting how many children are present when trying to
decide how many plates and napkins to set out on the table for snack: working to keep the
playground clean and counting a specified number of pieces of trash to throw away.

IT 3.5.c. Children have time and space for
activities that allow them to explore from
different physical positions (such as cruising,
walking, crawling) 1o support their development
of understanding where things are in space and
introduce them to spatial relationships.

3.5.d. Math experiences such as counting, determining quantity, classifying, sorting, creating
sets, and making patterns are provided to each child with concrete materials to manipulate.
Adults comment on the results of children’s exploration with materials such as when they make
patterns or sort items by attributes.
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3.5.e. Adults usc acadecmic language related to math to describe experiences during the course of
daily activities and routines and extend math concepts through other curricular activities such as
music, literature, science, block building, cooking, finger plays, and games.

3.5.f. Adults use academic language related to science in order to develop children’s vocabulary
and concept development around problem-solving, experimentation and investigation.

3.5.g. Building with blocks is encouraged by creating a large open area and providing sufficient
time to build. Building supplies are accessible to children and come in a variety of textures,
shapes, sizes and materials.

3.5.h. Adults encouragc children to solve problems on their own by giving cues, asking questions
and modeling, rather than giving direct information or instruction on how to accomplish a task
such as finding where a puzzle piece fits.

3.5.i. Adults encourage creative thinking by asking a variety of “what if”” questions as children
arc handling and ¢xploring with various matcrials.

IT 3.5.i. Adults expand children’s language
attempts by adding words and ideas to
children’s statements about their environment
and families.

3.5.j. Science-related experiences are presented as hands-on experiments I which children are
encouraged to hypothesize, observe, make predictions and draw conclusions on their own rather
than simply watching as an adult conducts the activity. Children are provided opportunities to
create their own 1investigations and experiments.

IT 3.5.3. Sand (for children 18 months and
older) and/or water play is made available daily
and 1s set up to allow for effective play
activities to occur {enough space, enough
matcrials, ctc.).

3.5.k. Children are provided opportunities to document their observations and conclusions in
pictures or in wriling.

3.5.1. Adults ask children about their explorations and have discussions with them that engage
children in thinking about and reflecting on their work.

3.5.m. Materials, such as measuring tools, magnifiers, graph paper and clipboards that engage
children in collecting, recording, and analyzing data are easily accessible and used during
children’s play and exploration time.

IT 3.5.m. Many materials are available which
encourage sensory exploration such as different
sounding rattles and instruments, varied
textures, and a variety of brightly colored toys.
Adults plan and implement a wide variety of
acuvities which encourage children’s tactile
exploration {e.g., materials that are soft,
smooth, rough, moldable, etc.).
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3.5.n. Technelogical aids, such as computers, tape recorders, and assistive technology devices
(switch toys, hearing aids, Braille print, special lighting, communication boards, etc.) should
supplement concrete experiences and materials as the major vehicle for learning.

3.5.0. When computers are available for children’s use, the software emphasize creativity and
problem solving rather than drill and practice of isolated skills. Softwarc reflects the interests of
the children and is used to extend learning of class themes. Time using computers, televisions or
devices with a “screen”, is limited to a maximum of one hour per full day period (6 or more
hours), 30 minutes per halt-day period (less than 6 hours).

IT 3.5.0. During no portion of the day are
inlants or toddlers using computers, televisions,
or other devices with a “screen”.

3.5.p. When computers are available, adults are actively involved with children using them.
Adults ask a variety of how and why questions and provide needed support when using the
software..

IT 3.5.p. During no portion of the day are
infants or toddlers using computers, televisions,
or other devices with a “screen”.

3.5.q. Props and materials depicting the various cultures represented by the children in the
program are accessible throughout the environment.

3.5.r. A variety of materials are accessible that encourage children o seek out information about
various topics of study {e.g., books, maps, globes, calendars, flyers, charts, etc.).

3.5.s. When describing new concepts, activities or events, adults use language that connects
children’s prior learning and experiences to the new information.

3.5.t. Children are provided with a variety of opportunities to explore and pretend about the roles
people play at work, at home, or while providing services to others. Props and materials extend
children’s play and learning related to interactions between people, resources and communities.
3.5.u. Sand and/or water play 1s available daily with a wide variety of materials rotated in and
oul of the area. The activities vary with the materials (e.g., sink/[loat; washing; bubbles; wet/dry
sand; etc.).

PROGRAM GUIDELINE 3.6
Children’s creativity is nurtured and stimulated through a daily balance of developmentally
appropriate and independent experiences in movement, music, and the arts.

Indicators:

3.6.a. Creative arts activities (including visual art, music, and dramatic play) that are planned and
implemented for children are derived from the on-going [ormative assessment ol children’s
abilities, interests, and individual learning needs and are clearly aligned with the Arizona Early
Learning Standards.

IT 3.6.a. Curricular acuvities are aligned with | K 3.6.a. Creative arts (including visual art,
the music, and
Arizona Infant-Toddler Early Learning dramatic play) activities planned and provided
Guidelines (once available) and reflect an for children are derived from the children’s
emphasis on the relationships between children | interests, individual instructional
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and adults who care for them., needs and the Arizona Academic Standards for
Kindergarten.

3.6.h. Children are provided opportunities to develop fine and large motor skills as part of the
daily outdoor or indoor play experiences.

IT 3.6.b. Gross motor play areas are not
crowded and are [ree of clutter. Materials are
available to encourage the development of large
motor skills such as crawling, walking and
climbing.

3.6.c. Children are provided opportunities for creative movement experiences such as
participating in pantomime, responding to rhythms, and performing simple folk dances.

IT 3.6.c. A variety ol musical toys or
instruments are accessible to infants and
toddlers throughout the day.

3.6.d. In addition to planned music experiences, music is integrated throughout the day, {e.g.,
during transitions, at the listening center, during free-choice time, outdoors, etc.).

IT 3.6.d. Statf informally chant and sing with
children daily and encourage infants and
toddlers to dance, clap or sing along.

3.6.e. Children are exposed to different musical genres. Musical experiences include a balance
of: listening to a wide variety. of classical and contemporary music including music from other
countries; singing simple songs; composing classroom songs; making and playing instruments;
lecarning about music-related words and concepts such as tempo (fast/slow); hearing storics about
composers and listening to their music; and moving to music.

IT 3.6.¢. A variety of art materials are
accessible and appropriate to the specific age of
the children (e.g., large crayons, or paintbrushes
for 2 year olds, play-dough and finger-paints for
younger toddlers).

3.6.1. Children’s art experiences focus on the exploration of materials, self-expression, and the
creative process. Planned activities emphasize the process of creating art rather than creating a
product that 1s intended 1o look a specific way or like an adult-made model.

3.6.g. Children may. be asked open—cnded questions about their art but arc not required to dictate
sentences about it or explain what it is.

3.6.h. Sufficient materials are accessible in the art center to enable children to [reely choose the
type of experiences in which they will engage, including both two dimensional and three
dimensional options, Children’s daily choices might include painting, cutting, pasting,
constructing, modeling with clay and drawing.
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IT 3.6.h. A varicty of agc and ability
appropriate art materials are introduced as
children’s developmental needs change.

3.6.i. Children are exposed to a variety of art produced by different artists. Reproductions of
great works of art and children’s own art work are used to learn about basic art-related words and
concepts, such as color, shape, line and texture.

3.6.j. Dramatic play is an intentionally designed component of the curriculum, is available for a
significant portion of the day, and is accessible to children daily.

K 3.6.j. Dramatic play is used as an
instructional strategy. to integrate learning and
practice concepts across the content areas of the
Arizona Academic Standards for

Kindergarten and the English Language
Proficiency Standards (ELPS).

3.6.k. Sufficient and varied materials and props are accessible during dramatic play to encourage
children to fully expand their role playing, practice self-regulation, build vocabulary, and
practice concepls

PROGRAM GUIDELINE 3.7

Children’s growth in all developmental areas is routinely assessed in an ongoing manner.
Appropriate assessments of children are used for program and curricular planning and
implementation, communicating with parents, and identification of children with special needs.

Indicators:
3.7.a. The program has written policies and systematic procedures which are followed by all
personnel who interact with the children (teachers, aides, home visitors, therapists, etc.) that
outline how child assessment and monitoring of progress is to be conducted and maintained.
3.7.b. Program administration review. assessment data (anecdotal notes, portfolio collections,
etc.) regularly to ensure integrity of the information and that it is being collected on an on-going
basis..
3.7.c. Children’s growth across all developmental domains, children’s specific goals and
objectives (such as those in an IEP or IFSP) and the Arizona standard content areas is.
intentionally and routinely assessed through a variety of authentic methods conducted within the
context of children’s daily activities and routines.
3.7.d. Adults use multiple, authentic assessment methods in an on-going and routine manner to
ensure reliability of information collected. Examples of effective, appropriate assessment
include: observations of children interacting with others, collections of children’s work,
participation charts and records, photographs, etc.
3.7.c. Information elicited from parents about their child’s experiences at home is included in the
assessment process. Methods for gathering and documenting information received from families
may. include: child information surveys, daily communications or formal conferences, etc.
3.7.f. Assessment information collected through observations, work samples, and parent input
arc used to inform program planning and implementation as well as determine goals for the
group and individual children.
3.7.g. When developing written lesson or activity plans, specific learning objectives are included
and relate directly to information gained from child assessment activities. Strategies to fully
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involve all children with special needs, including gifted and talented, arc included based on
assessment of their individual educational needs.

3.7.h. A formal procedure 1s used to share information with parents, at regular intervals, about
their child’s growth and development and performance in the program. Personnel offer
information to familics about activitics that will support their child’s specific Icarning goals and
needs.

3.7.1. Assessment strategies include developmental screening activities. In the event that
systematic monitoring of a child’s development indicates the possible need for further
cvaluation, familics arc rcferred to the appropriate health, education, or intervention agency.
3.7.j. Screening activities are administered by appropriately trained professional. If standardized
screening instruments are used, they should be valid and reliable in terms of the background
characteristics of the child being tested and the test’s intended purposes.

3.7.k. Results of the screening arc shared with the child’s parcnts. Interpretation of the results is
shared in non-technical language to ensure full understanding. Families are facilitated through
the referral process as needed.

4.0 LINGUISTIC AND CULTURAL INTEGRATION

PROGRAM GUIDELINE 4.1
Linguistic and cultural needs are met by emphasizing strategies for integrating multi-cultural and
anti-bias themes into all curricular arcas.
Indicators:
4.1.a. Language role models are provided for children and parents who speak languages other
than, or in addition to, English, whenever possible. English role models are provided for
children.
4.1.b. All written communication (notes/newsletters) is translated, either orally or in writing, into
the languages ol the families enrolled, whenever possible.
4.1.c. Parent workshops, meetings, and discussions include culturally relevant information and
are conducted with translation provided, whenever possible.
4.1.d. Information and conversation is provided in both the children’s primary language and in
English, whenever possible.

K 4.1.d. Information and conversation with the
child is provided in English.

4.1.c. Program staff partner with families to select and incorporate a variety of materials such as
books, tapcs and CD’s that reflect the cultures and languages of the children present without
stereotyping.

I \ K 4.1.c. Materials, such as books, tapes, and

4.1.f. The languages, cultures, traditions and values of the children and community are respected
and reflected 1n the environment and materials available.

K 4.1.f. The languages, cultures, traditions and
values of the children and community are part
of the themes incorporated into the daily
curriculum. Teaching is conducted in English
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[ | (AR.S. Article 3.1, 15-752).

4.1.g. Materials and equipment in the early education environment {e.g., pictures, posters,
photographs, books, puzzles, dolls, and toys) reflect the diversity of people of various races,
cultures, ages, and abilities. Stereotypic images are avoided.

4.1.h. Sensitivity to and acceptance of each child’s cultural heritage or special needs are
demonstrated. Stereotypes based on gender, race, culture, age, or ability are discussed as
situations occur naturally in the environment.

4.1.1. Parcnts, volunteers, and community. visitors arc invited into the carly childhood
environment to share their backgrounds, skills, stories, celebrations, and foods as a way to
enhance awareness, acceptance, and understanding of other cultures.

4.1.j. Program staff have knowledge of second language acquisition and instructional strategies
to support English language acquisition as demonstrated by giving sufficicnt time for children to
understand and respond, by giving nonverbal cues, and by making explicit efforts to talk often to
children who are learning English.

K 4.1.j. The teacher in the classroom,
mainstream,

bilingual, or Structured English immersion
(SEI), must be highly qualified. Highly
Qualified is defined as having elementary
content as well as one or more of the
following endorsements:.

» ESL Bilingual;

* OR Structured English Immcrsion (SEI}

50 FAMILY ENGAGEMENT AND SUPPORT

PROGRAM GUIDELINE 5.1
There is two-way communication between staff and families on a regular basis.
Indicators:
5.1.a. A program handbook is given Lo families as they begin services and includes the {ollowing
information:
» program philosophy and goals;
» program calendar;
*  child attendance policy;
* use of inclusive practices
* age appropriate methods and experiences used to attain program goals;
» expectations for parent/family participation;
* ways families can promote learning at home and within the community to help their
children be successful in an early education environment; and
» home learning activities that can help parents prepare their child for transition into, within
and between programs..
5.1.b. Communication is positive and respectful, even when problems are being discussed.
Communication with all parents is sustained in the following ways:
» Periodic home visits may be conducted with each family:
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* Regularly scheduled newsletters contain information about early education and extended-
learning activities, available resources within the program and community as well as
opportunities that will facilitate smooth transitions into, within, and between programs;

* Parent meetings are scheduled regularly;

* Informal phone calls, notes and other communication occur

* regularly;

* A parcent arca within the carly education environment or ncarby may. include a place to sit
and relax, a bulletin board, parent books, and other resources;

* Every effort is made by the program to communicate with all families; and

*  Program staff are respectful and responsive to all attempts at communication by families,
including non-verbal messages and/or cues.

5.1.c. Familics arc cncouraged to contribute information when determining goals for their child
and in assessing their child’s growth and development.

5.1.d. Conferences are held at least twice a year with families to discuss children’s on-going
developmental progress. When necessary, referrals for further screenings and/or evaluations are
made.

5.1.e. Program personnel recognize cultural differences in families’ perceptions of educational
systems. Program personnel give families time to understand the concepts of collaborative and
reciprocal teacher-family relationships.

5.2.a. Familics arc encouraged to visit at any time during the day to obscrve, play with children,
read to children, or share their skills and interests.

K 5.2.a. A variety of events are co-sponsored
by the preschool, kindergarten and the school
district (e.g., playground nights, story times,
assemblies, etc.) to encourage a successful
transition to kindergarten programs.

5.2.b. Varying family schedules are considered when planning opportunities for involvement in
workshops, conferences, speakers, field trips, etc.
5.2.c. A variety of strategies are used to make families feel welcome and engaged:

* Families are greeted personally as they enter the program setting

» Familics participatc in planning activitics

» Families may volunteer during program time as well as outside of the program schedule

» The program recognizes volunteers for their service
5.2.d. Procedures are shared with volunteers that enable them to interact directly with children in
developmentally appropriate ways.
5.2.e. The program provides resources, cducational opportunitics, and referrals to mect the needs.
and interests of parents, which could include topics such as:

» Parenting skills;

* aclivities to support language and literacy development in the home;

* activities to support parents with transitions;

* medical/dental topics;

» mental/bchavioral health

» nutrition and physical health;

» typical and atypical child development;

*  parent/community partnerships;
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* family support topics, {e.g. employment skills, budgeting, single parenting, education
opportunities, adult literacy)

» Support for families of children with special needs
5.2.1. Ideas for specific, developmentally appropriate experiences related to individual children’s
needs, including those appropriate for children with disabilities or for whom English is not their
primary languagc, arc sharcd with familics regularly,
5.2.g. There is a written plan which specifies the activities for transitions into the program,
within the program, and exiting the program, which may include the [ollowing: meetings held
with family and teacher/provider, visits to new programs (kindergarten, new classroom, new
provider}, home visits, ctc.

PROGRAM GUIDELINE 5.3
Parents are involved in the process of assessing and making decisions about the nature and
operations of the early education program.

Indicators:

5.3.a. Families have the opportunity, through advisory boards, site councils, surveys, and
interviews to make suggestions about their child’s learning environment and about program
policies and activities.

5.3.b. Families have at least quarterly opportunities to provide input on menu planning to
incorporate foods that meet children’s preferences, nutritional needs, dietary issues and cultural
backgrounds.

5.3.c. Families participate in program self-assessment activities.

5.3.d. Families’ preferences and goals for their children are acknowledged with respect and
sensitivily and are considered when making program decisions.

6.0 HEALTH AND NUTRITION

PROGRAM GUIDELINE 6.1
The program will assess and meet children’s general health status and developmental needs.

Indicators:

6.1.a. Program curriculum aligns with the Physical Development and Health content area of the
Arizona Early Learning Standards and will include concepts related 1o health promotion and
disease prevention, (e.g., personal hygiene, nutrition, physical activity and safety).

K 6.1.a. Program curriculum aligns with the
Arizona

Physical and Health Education Standards and
will include concepts related to health
promotion and disease prevention, {e.g.,
personal hygiene, nutrition, physical activity
and safety).

6.1.b. The program documents child and family health history, medication, growth, allergies,
immunization, hospitalizations, special needs, etc.

6.1.c. The program assists families in obtaining information for medical, vision, hearing, dental,
nutrition, and developmental screening.

| IT 6.1.c. Families are provided with |
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information rcgarding the Amcrican Academy
of Pediatrics (AAP) recommended practices for
health and developmental screening.

Families are encouraged to discuss with their
child’s doctor the need for developmental
screening at well-child visits for children 9, 18§,
and 24 months of age.

6.1.d. Program pecrsonnel follow up with familics after screening activities to identify further
information or assistance the family might need. Personnel participate in planning meetings tor
additional services as requested by the family.

6.1.c. The program provides information and resources about direct health services

6.1.f. The program complics with the regulations sct by the Arizona Department of Health
Services, Office of Child Care Licensure, and appropriate county health codes when handling
food (snacks, sack lunches, special diets, food from home to group, etc.)

K 6.1.f. The program will comply with the
regulations

set by the school or district when handling
food.

6.1.g. All personnel have documented proof of immunizations for measles, rubella, diphtheria
and tetanus.

PROGRAM GUIDELINE 6.2
The parent education portion of the program includes a component on children’s health,
nutrition, and well-being by supporting families with information, resources and referrals.
Indicators:
6.2.a. Health care is included in the parent education portion of the program in the form of
workshops, guest speakers, handbooks, and home visits.
6.2.b. Information will be provided to families on community health services.
6.2.c. The program will provide information about sites with accessible immunizations as
required by the Arizona Department of Health Services.
6.2.d. Information and resources regarding behavioral or mental health services are provided as
needed.
6.2.e. Families are educated regarding well-balanced meals/snacks that may be brought from
home. They are instructed that food brought from home is stored appropriately until consumed
and items should be dated and labeled with the child’s name and food contents.

IT 6.2.e. Families with infants are provided
with information and resources on the value of
breastfeeding, car seat safety, and safe sleeping
practices.

6.2.f. Families are encouraged to actively participate in program nutrition and gardening
activities. Program nutrition resources are shared with families.
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6.2.g. Programs access resources from community agencics and programs, such as the Child and
Adult Care Food Program (CACFP), WIC, Diary Council, or Cooperative Extension, to assist in
expanding nutritional awareness for the staff, children, and families.

6.2.h. Families are provided with information and resources related to sun and water safety.

PROGRAM GUIDELINE 6.3
A variety of nutritious, appealing, and high quality meals and snacks are provided each day.

Indicators:
6.3.a. Mcals and/or snacks arc planned to mect the child’s nutritional requirements in accordance
with the Child and Adult Care Food Program (CACFP) Guidelines.

IT 6.3.a. Children older than 24 months are no
longer given whole milk unless otherwise
specified by the family.

6.3.b. Menus specify foods to be served and are planned at least one week in advance. These
menus arc dated, posted in the program’s entrance arca and kept on file when complete.
6.3.c. Dietary modifications are a cooperative effort between parents, a trained health care
provider, and the early education program stalf.

IT 6.3.c. Mothers are welcomed into the
program on a schedule that meets their infant’s
needs to provide for breastfeeding.

6.3.d. Meals and food experiences are planned with the consideration of cultural and religious
food preferences.

IT 6.3.d. New foods are intreduced to infants
according to family schedules and preferences.

6.3.e. Families are provided regular (quarterly at a minimum) opportunities to provide input on
program menu planning.

IT 6.3.e. Infants and toddlers arc fed on
individually determined schedules.

PROGRAM GUIDELINE 6.4
The program’s health and nutrition curriculum includes opportunities for classroom cooking and
tasting, gardening, and physical activities, to nurture children’s development of a healthy lifestyle.

Indicators:

6.4.a. The program’s curriculum integrates the introduction of new foods, food preparation and
tasting cxpericnees.

6.4.b. The program curriculum offers opportunities for children to develop the knowledge and
skills necessary to make appropriate [ood choices.

6.4.c. Menus include foods that offer a variety of shapes, sizes, textures, and tastes to encourage
acceptance of a broad range of foods.
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6.4.d. The curriculum may include expericnces in gardening to encourage respectful attitude
toward the origin of food, including the growing and harvesting cycle.

6.4.e. The program curriculum integrates planned activities around learning about exercise and
movement.

6.4.f. The program curriculum includes planncd activitics about health and environmental safety
information such as wearing helmets, dangers of poisons, hazards of smoking, etc.

PROGRAM GUIDELINE 6.5
Mecaltime is used to encourage conversation and cating ctiquette, preferably in a family-style
setting,
Indicators:
6.5.a. Mealtime is a pleasant social and learning experience for children.
6.5.b. At lcast onc adult sits with children during meals to provide a positive role model,
encourage conversation, and promote good nutrition habits. Program personnel work with
families to support the development of good eating habits at home.

IT 6.5.b. Infants arc fed individually by a single
adult providing for personalized care, attention
and interactions. Toddlers are fed in small
groups to provide opportunities for both adult
and child interactions during mcals.

6.5.c. Children are encouraged to serve themselves, to the extent possible, and assist with set up
and clean-up of meals.

6.5.d. Chairs, tables, and cating utcnsils arc suitable for the size and devclopmental stages of
children..

IT 6.5.d. Infants who are developmentally
rcady for sitting arc fed in individual fecding
chairs rather than in group feeding tables.
Toddlers sit in groups around tables where the
distance between children can be adjusted.

.7.0 COMMUNITY OUTREACH AND COLLABORATION

PROGRAM GUIDELINE 7.1
The program is supported by collaborative relationships within the community so that families
arc supported in a comprchensive manner.
Indicators:
7.1.a. Program procedures provide opportunities for the exchange of ideas among parents, early
care and education providers, community leaders, school and district personnel, family literacy
educators, special educators, and social service agency representatives.
7.1.h. The early education program is included in the activities sponsored by communitly. partners
and schools.
7.1.c. All carly cducation programs work together to ensure children and familics transition
smoothly from home to program and between programs.
7.1.d. The early education program collaborates with schools and community programs (o
facilitate transition to kindergarten.
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7.1.e. Providers collaborate across settings to cnsurc that children who need full day or extended
care have access to wrap-around services when needed and appropriate.
7.1.1. Program personnel take an active role in identifying the local resources and partners.

8.0 PROGRAM EVALUATION

PROGRAM GUIDELINE 8.1
The early education program is assessed on an on-going basis and the results are used to
acknowledge strengths and address challenges.

Indicators:
8.1.a. The early education program participates in a self-assessment process using the Program
Guidelines for High Quality Early Education: Birth Through Kindergarten as the standards of
quality.
8.1.b. Multiple indicators (e.g., parent surveys, teacher observations, program evaluation tools,
etc.) are used to determine early education program effectiveness and quality.
8.1.c. Participants in program evaluations include a variety of stakeholders which may include,
but not limited to:

» Teaching & support staff;

* administrators;

* community/business partners; and

* families.
8.1.d. Self-assessment includes the use of tools which align well to the goals of the program and
that effectively measure indicators of quality prioritized by the program and may include:
interactions among staff and children; curriculum and assessment; physical environment; health
and safety; nutrition and {ood service; staff/parent interactions; administration; stafl
qualifications and development; staffing patterns, ratios and group size; and program evaluation.
8.1.e. The early education program includes the results of internal and/or external program
reviews when making decisions about program improvement.
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QUALITY FIRST "%

Component Overview

SECTION TWO

ALTETOLERT

* Individualized guidance » Environment Rating 3cales (ERS)

and support
* Classroom Assessment Scoring

System (CLASS)
» Quality First Point Scale

* Menthly on-site visits

» Targeted training and

technical assistance
« Star Rating Calculated from
» Support of goal development

Assessment

and implementation

SECTION THREE

SlATL AL TULET D

PROVIDER

» Financial incentives
» Quality First Scholarships

SECTION FIVE » DHS Licensing Fees

PRO=sCn sl EVE T2 ERT

* Crild Development Associate
(CJAlcredential or Assoclate’s
Degree in ECE or related field

* Varied supports for

continuing ecucation SECTIOMN EOUE

*» Birth to Five Helpline 1-877-705-5437

* Child Care Health consultation on-site

= Mental Health consultation
(regional funding)

* Inclusion coaching {regional fundmg)

» Department of Educat:on Early Childhood
Program Specialist {regional funding)

PR/Award # S413A1500308
Page e134



Appendix C

a) High staff qualifications,
including a tecacher with a
bachelor’s degree in early
childhood cducation or a
bachelor’s degree in any ficld
with a State-approved alternate
pathway, which may include
coursework, clinical praciice,
and evidence of knowledge of
content and pedagogy relating
10 eurly childhoed, and
teaching assistants with
appropriate credentials

1.2.a.
1.2.b.
1.2.c.

Elements of Alignment

1.3 Lecadership promotes and
suslains continuous. school
improvement by verifying staff
qualifications, providing
organizational structure, allocating
funding, monitoring the use of
resources (e.g., fiscal, professional
development, plunning time.).
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Quality First Points Scale

Staff Qualifications 2a. Center
Based — Administrators {Director
and Assistant Director) and
Teachers as of July 1, 2011:

25% have

Education:

¢+ 12 college credit hours in early
childhoed or related fields listed in
the documentation requirements
seclion. OR

* Certificate of completion in ECE
or child development [rom a
community college. OR

* CDA

AND

Experience:

* | year of teaching in or
administration of an carly care and
education program

Education Requirements
Starting July 1, 2015:

A total of 50% have the following
cducation

25% have

* 12 college credit hours in early.
childhood or related ficlds listed in
the documentation requirements
section. OR.

* Certificate of completion in ECE
or child development from a
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community college. OR

* DA

AND 25% have

AA or AAS in ECE

OR

AA or AAS that include at least
15 college credit hours in early
childhoed or related ficlds listed in
the documentation requirements
section. OR

BA in any ficld w/ at lcast 15
college credit hours in carly
childhood or related fields listed in
the documentation requirements
seclion.

Staff Qualifications 2b, Center
Based — Assistant Teachers have
the following education and
experience:;

5% have

Experience:

* 6 months of experience working
in an carly care and education
program.

Staff Qualifications 2¢. Family
Child Carc — Providers have the
following education and
cxpericnee:

Education:

* 6 college credit hours in early
childhoed or related ficlds listed in
the documentation requirements
section. OR

» Certificate of completion in ECE
or child development [Tom a
community college. OR
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+« CDA

AND

Expericnce:

+ | yeuar of experience in an early
carc and education program.
Staff Qualifications 4a. Center
Buased — Assistant Teachers have
the following education and
cxpericnce:

A total of 75% have the tollowing

cducation

Education:

25% have

* 12 college credit hours in carly.
childhood or related fields listed in
the documentation requirements
scction. OR

+ Certilicate of completion in ECE
or child development from a
community college. OR

CDA

AND

5% have

* AA or AAS that includes at least
15 college credit hours in carly
childhood or related ficlds listed in
the documentation requirements
scction. OR

BA in any ficld w/ at least 15
college credit hours in early
childhood or related ficlds listed in
the documentation requirements
section.

AND

Experience:
* | year of teaching in or
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administration of an early care and
education program.. .

Staff Qualifications 4b. Center
Buased — Assistant Teachers have
the following education and
cxpericnce:

5(1% have

Expericnce:

« 6 months of experience working
in an early care and education
program.

Staff Qualifications 4c. Family
Child Care — Providers have the
following education and
experience:

Education:

* 12 college credit hours in carly
childhood or related [ields listed in
the documentation requirements
scction. OR

» Certificate of completion in ECE
or child development from a
community college. OR

CDA

AND

Experience

+ | yeuar of experience in an early
carc and education program.
Staff Qualifications 6a. Center
Based — Administrators {(Director
and Assistant Director) and
Teachers have the following
education and experience:

25% have

(50% starting July I, 2015 75%
starting Julv {, 2020)
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Education:

* BA or BS in ECE or related field
OR

+» State of AZ Provisional/Standard
Teaching Certificate in Early
Childhood Education OR

+» State of AZ Provisional/Standard
Teaching Certificate in Early
Childhood Special Education with
ECE endorsement..

OR

State of AZ Provisional/Standard
Teaching Certificate in
Elementary. Education with ECE
endorsement.

AND

Expericnce:

+ 6 months ol teaching in an early
carg and education program,

AND

* The remaining percentage of
teachers meets the requirements at
the 2 point level.

Staff Qualifications 6b. Center
Based — Assistant Teachers have
the following education and
experience:

50% have

Expericnce:

* 6 months of experience working
in an carly care and cducation
program.

Staff Qualifications 6c¢. Family
Child Care — Providers have the
following education and,
experience;
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Education:

* AAor AAS in ECE

OR

AA or AAS that includes at least
15 college credit hours in carly
childhood or related ficlds listed in
the documentation requirements
scction. OR

BA or BS in any ficld w/ at least
15 college credit hours in
childhoed or related ficlds listed in
the documentation requirements
section. .

AND

Experience:

* | year of experience in an early.
carc and education program and
As of July 1, 2020

* BA or BS in ECE or related field
OR

+» State of AZ Provisional/Standard
Teaching Certificate in Early
Childhood Education OR

+» State of AZ Provisional/Standard
Teaching Certificate in Early
Childhood Special Education with
ECE endorsement. OR

» State of AZ Provisional/Standard
Teaching Certificate in
Elementary Education with ECE
cndorsecment,

AND

Experience:

* | year of cxperience in an carly
care and education program.
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b) High-quality professional
development for all staff

1.4.a.
1.4.h.
1.d.c.
1.4.d.
1.4.e.

1.4.1..

14.g.
1.4.h.

1.4...

1.3 Leadership promotes and
sustains continuous. school
improvement by providing
organizational structure, allocating
funding, monitoring the usc of
resources (e.g., fiscal, professional
development, planning time.)

1.5 Leadership provides and
supports professional development
opportunities for early education
program staff to strengthen their
compelencies in planning and
implementing appropriate and
cffective educational programs for
young children. Stall are
committed to long-term
professional growth that is
continuous and job-embedded.

2.1 Curriculum, instruction and
professional development align
with the Arizona Early Learning
Standards (Preschool) or the
Arizona College and Carcer
Ready Standards

(K-3).

2.2 An ongoing process 1s in place
for monitoring and evaluating
curriculum, instruction and
professional development, and the
results are communicated to all
stakeholders and used to
acknowledge the program’s
strengths and address challenges.
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Early Childhood Environment
Rating Scale (ECERS) Parents
and Stalf

Onpportunities for Professional
Growth

¢ Indicator 1.1 An oricntation to
the program giving a systematic
introduction that covers basic
responsibilities and requirements
for carrving out the program with
the children. In-service training
provided wiife the stafl is working
in the program.

*» Indicator 1.2 Staff Mecetings
conducted by the director or other
administrative staff to discunss.
center concerns, which are
attended by classroom staff and
any other employees invited by
the administrative staft {c.g.
administrative concerns, state
licensing and other regulatory
1S8UCS, ON-SIl¢ IN-SCrvice
education, announcements about
training opportunitics in the
community).

* Indicator 3.1 All new staff are
required, within six weeks of
cemploynient. to attend oricntation
that covers, at a minimum, the
cmergency, health, and safety.
procedures of the center.

* Indicator 3.2 Classroom staff
must describe examples of in-
service training they have
attended, or administrative staft
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must show documentation of in-
service training that occurs at least
yearly.

* Indicator 3.3 Clagsroom staff
describes the staff meetings held
at the center at least two times a
year, or if administrative staft
documents a sufficient number of
staff meetings that cover, at a
minimum, administrative issues..

*» Indicator 3.1 New staff are
provided a longer basic training
{at least 16 hours) to introduce
sound social/cmotional practices.
such as supportive interaction with
children and parents, and effective
discipline methods, as well as
programmatic issues, such as ways
to conduct appropriate activities.

¢ Indicator 5.2 Training 18
provided for all classroom staff at
least two times a year, either on
site or in community workshops
(i.e. In-service training might bhe
conducted for all the classreom
stafl together, such as training on
reporting child abuse and neglect,
or for subgroups of staff members
on age-appropriale topics, such as
eftective discipline methods for
younger preschoolers.)

* Indicator 5.3 At least one stalf
meeting a month, for the portion
of the year the program is in
session. Each stafl meeting must
include at least one activity (e.g.,
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short presentation and discussion
that adds to the competence of the
staff (c.g., some ncw materials or
games that are being added to the
on-sitc resource library arc
introduced, and stafl discuss how
to use them, a short educational
video is shown and discussed.
clc.).

» Indicator 5.4 At least 25 books,
pamphlets or AV matcrials in
good condition that stalf can use
as resources for their own
professional development, and
several issues of at least one early
childhoed focused magazine or
journal (for cxample, Young
Children, NAEYC's journal). The
resources must be on site and
available for stalf to use.

* Indicator 7.1 In order to
encourage staff to participate in
courses, conlerences, or
workshops provided in the
community, support or help
should be made available by the
program to enable staft to
participate. At least two ongoing
provisions ycarly for support
should be described by classroom
staff (c.g., Release time to attend a
program during work hours, and
substitutes. are hired to take over
their childcare responsibilitics:
travel cosls are reimbursed, or the
program provides transportation in
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¢) A child-to-instructional stafl
ratio of no more than 10 to 1.

1.3.a.
1.3.h.
1.3.c.
1.3.h.

4.1 A safe and orderly
environment ensures that
children’s health and safety arc a
priority throughout cach program
day.
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their school van, so that stalf may.
attend a workshop or conference;
scholarships covering course or
conference fees are available for
classroom staff.

¢ Indicator 7.2 A good
professional library that contains
current materials, {and classics
such as the work of Piaget and
Erikson) meaning that most of the
books in the library have becn
published within the last 10 years,
and the journals and magazines
are issucs from the past 2 years.
The library should contain at least
60} books and 3 series of
periodicals {magazines and
journals) that belong to the center.
* Indicator 7.3 Center has a
policy requiring staff with less
than an AA degree to continue
their formal education.

Quality First Points Scalc
Administrative Practices 2a.
Center Based — Ratios and Group
Sizes

Group sizes are a maximum of no
more than two times the ratio of
children per a single adult

« Infants 1:5, max of 10 children
* 12-24 months 1:6, max of 12
children

* 2 Year Olds 1:8, max of 16
children

«3 Year Olds 1:12, max of 26
children
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« 4.5 Year Olds 1:13, max ol 26
children

Administrative Practices 2b.
Family Child Care — Ratios and
Group Sizes

Ratios and group sizcs are the
following:

Up to 5 children enrolled

* 1:5, max of 5 children

6-10 children enrolled

» 1:5, max of 10 children
Administrative Practices 4a.
Center Based — Ratios and Group
Sizes.

Group Sizes are the following

« Infants 1:5, max of 10 children
* 12-24 month 1:6, max of 12
children

* 2 Year Olds 1:8, max of 16
children

* 3 Year Olds 1:12, max of 24
children

*4-5 Year Olds 1:13, max of 26
children

Administrative Practices 4h.
Family Child Carc — Ratios and
Group Sizes

Ratios and group sizes are the
samc as the previous level.
Administrative Practices 6a.,
Center Based — Ratios and Group
Sizes

Ratios and Group Sizes meet the
following:

« Infants |:4, max of 8 children
* 12-24 months 1:4, max of 8
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d) A class size of no more than 20
with. al a mnimum, one.
teacher with high staff
qualifications as outlined in
paragraph (a} of this definition;

e) A Full-Day program

1) Inclusion of children with
disabilitics 1o cnsurc access 1o,
and full participation in all
opportunities

1.2.b.

1.2.e..
1.3.a..

1.3.h.
1.3.c.

1.3.f.
2.1.c.

2.1.e..

2.2.a.
3.1.a.

3.1.b..
3.2.h..
34r..

3.5.n.
3.7.c

4.1 A safe and orderly
cnyironment ensurcs that
children’s health and safety are a
priority throughout cach program
day.

None

2.3 Related technology.
instructional materials, and.
resources, are. integrated_
cffectively into classroom
instruction und used as a teacher
productivity tool.

2.4 Curriculum includes daily
opportunity to learn through a
balance of child initiated and
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children

* 2 Year Olds 1:6, max of 12
children

*3 Year Olds 1:9, max of 18
children

¢ 4-5 Year Olds 1:10. max of 20
children

Ratios and groups sizes at the 6
point level are based on NAEYC
Accreditation Standards.
Administrative Practices 6b.
Family Child Carc — Ratios and
Group Sizes

Ratios and group sizes arc the
following:

Up to 5 children enrolled

» 1:4, max of 5 children

6-10 children enrolled

s 1:4 max of 10 children

None

None

Early Childhood Environment
Rating Scale (ECERS) Program
Structure,

Provisions for Children with
Disabilities

 Indicator 3.1 Program staff
report that a child mecting the
requirements discussed above is
enrolled in the class being
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3.7.¢.

4.1.h..

5.1.a.
5.2.e.

teacher directed experiences that
match the needs, interests and
develop-mental levels of all
children.

2.3 The carly. childhood
cnvironment is valued as an
integral part of the curriculum that
facilitating child indcpendence,
interactions, and learning.

3.1 Children’s growth in all
developmental and standard
content arcas assessed in an
ongoing and authentic manner, to
modify curriculum and individual
instruction, and (o identify
children’s needs and/or make.
referrals.

4.2 Program personnel build
positive nurturing relationships
with children and parents, and
work to improve inclusive
practices, and parent and
community involvement.
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observed, and stalf report that they
know about the child’s special
needs and the results of the formal
assessment. Someone (such as
parent, special educator, or
therapist} has communicated the
assessment information to the
staff. Staff should be able to
describe, in general terms, the
child’s disability. The staff do not
have to have the written report,
verbal communication is
sufficient.

*» Indicator 3.2 Minor
modifications made 1o meet the
needs of children with disabilities
include small changes that take
place in the regular classroom
operations and staff behaviors.
Minor medilications should not
require intense, regular,
specialized help from
professionals or extra stalf
members. They may require small
changes in a classroom, such as in
the furnishings, room
arrangement, how people interact
with a child, and the amount of
altention given to a child, what is
taught, or the schedule. Some
cxamples of minor modifications
are special foods are served 1o a
child who may have problems
cating due to disability, a more
flexible schedule is used to
accommodate a child’s need for
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less rigid time periods, pathways
in the room are widened to allow a
child using a walker or wheelchair
to access the various play areas.

* Indicator 3.3 Thc parcnt(s) of
the child with disabilitics and the
classroom staft must communicate
in some way to decide on the
goals for the child. Involvement of
center statt who are not a regular,
daily part of the child's classroom,
{such as thc dircctor, assistant
director, or therapist) are not
considered to meet the
requirement of this indicator, even
though such staff can provide
helpful, positive input into. goal-
setting for a child. (Indicator 5.3
The communication described in
Indicator 3.3 must take place
frequently. Daily or almost daily.
informal communication is
required, and formal meetings. in
which issues can be handled in
more depth, should take place at
least twice a year.)

* Indicator 3.4 Some involvement
means a child with disabilitics
somctimes participates with others
in the class, and at other times
does not. The child may be
segregated from the other children
at some times, but not all times of
the day. For example, the child
may eul separately but is included
in circle time and naps in the same
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place, or she goes outside with the
others but does not play cn the
same cquipment.

* Indicator 5.1 Classroom staff
must cither be observed using
special activities or interactions
with the child, or, during the
teacher interview, staff must
describe the special
recommendations made for the
child and how these arc carried
out in the classroom.

* Indicator 5.2 Modifications at
the “good” level of quality include
any chunges needed to allow the
child with disabilities to
participate in many. of the
classroom activities with others.
Modifications in the envirenment
include changes in the facility
(building or classroom),
furnishings and equipment, or
arrangenient of spaces used.
Modifications in the program
include changes in staff-child ratio
and/or group sizc; the provision of
special activities, toys and
materials: using different teaching
or behavior management
practices; including therapists as
part of classroom staff; and more
intensive parent/stall cooperation,
and communication.
Modifications in schedule include
chunges, in the sequence of events
experienced by the children, but
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also in the schedule for attendance
at the center.

* Indicator 7.1 Prolcssional
intervention consists of activities
designed specifically to optimize
the development ol a child with
disabilities. A specialist must
usually carry out most of the
intervention activities within the
classroom setting {indoors or
outdoors). Only under unusual
circumstances should the activitics
be carried out in a segregated
sciting.

* Indicator 7.2 In many cases,
children with moderate disabilities
can be so well integrated into most
classroom activities that the,
observer has to search hard to
identify the child. This is a sign
that the requirements for this
indicator are being met. Consider
the nature and severity ol a child's
disability. Look to see how well
the child with disabilitics blends.
into the group and determine
whether the child is being
cxcluded when he or she could be.
included. A child with disabilitics.
should be included in most play.
activities and routines, just as
every. olher child is, with special
modifications or interventions
being carried out as smoothly and
inconspicuously as possible. Most
therapies and interventions should
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2) Developmentally appropriate,
culturally and linguistically
responsive instruction and
evidence-based curricula, and

learning environments that arg

aligned with the State Early
Learning and Development
Standards. for at least the ycar
prior to kindergarten entry

1.1.a.
1.3.4.
2.1.a.

2.1.b..

2.1.c.

2.1.d.
2.1.e..
2.1.1..

21.g
2.1.h.
23.a.

2.3.b.

2.3.¢c.

2.3.d.
2.3.e..

3.1.a.

3.1.b.

3.1.c.

3.14d..

2.1 Curriculum, instruction and
professional development align.
with the Arizona Early Learning
Standards (Preschool) or the
Arizona Collcge and Carcer
Ready Standards (K-3).

2.4 Curriculum includes daily,
opportunity to learn through a
balance of child initiated and
teacher directed experiences that
match the needs, interests and
develop-mental levels of all
children.

2.5 The carly childhood
environment is valued as an
integral part of the curriculum that
facilitating child independence,
interactions, and learning.

3.1 Children’s growth in all
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be curried out as part ol the.
regular classroom activities that
include both the children with
disabilities and their typically.
developing peers. Only in the
relatively unusual cases, when a
child has extremely severe
disabilitics, should the child be
scgregated in any way, and no
child should often be segregated
from the group.

¢ Indicator 7.3 Staff participate in
the assessments of the child’s
developmental status and help in
creating the intervention plans and
can describe participating in these
activities.

Classroom Assessment Scoring
System {CLASS/Pre-K)
Instructional Support Domain

* Concept Development: How
tcachers usc instructional
discussions and activitics. (o
promote students higher-order
thinking skills in contrast to a
focus on rote instruction.

* Quality of Feedback: How
teachers extend students’ learning
through their responses to
students’ ideas, comments, and
waork.

* Langunage Modeling: The extent
to which teachers facilitate and
cncourage students’ language.
Early Childhood Environment
Rating Scale (ECERS) Activities
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3.1.e.
311
318
3.1.h.
3.2.a.
3.2.h.
3.2.c
32,
321
3.4.a.
3.4d.b..
34.c.
34.d.
34d.e.
3.4.1.
34.e.
3.4d.h..
3.4.i.
34.j.
3.4.k.
341
3.5.a.
3.5.h.
3.5.¢
3.54d..
3.5.e.
3515
35.e.
3.5.h.
3.5.4.

IT 3.5.1..

3.5
IT 3.5.j.
35k
3.5
3.5m.

developmenital and standard
confent areas assessed in an
ongoing and authentic manner, to
modify curriculum and individual
instruction, and to identify
children’s needs andfor make.
referrals.

3.2 Teachers communicatc the
results of individual child
assessments regularly with
families and other stakchelders.
4.2 Program personncl build
positive nurturing relationships
with children and parents, and
work 10 improve inclusive
practices, and parent and
community involvement.

4.4 Anli-bias practices are evidenl
which celebrate and are inclusive
ol linguistic, multicultural, and
individual abilities within the
school community..
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Fine Motor

* Indicator 1.1 Developmentally
approprialc mecans that the
materials interest and challenge
children, in terms of their ages and
abilities, without being frustrating.
Accessible means that children
can rcach and usc materials by
themselves. For materials to be.
considered accessible, they must
be within view of younger
preschoolers (2 Y2 to 4 years). For
older preschoolers and
kindergartners (4 to 6 ycars), if
materials are stored in closed
spaces, they can be considered
accessible only if it is observed
that children can [reely access and
use the materials. Accessible daily
means that the above is true every
day, accessible daily.

* Indicator 3.1 Some of each type
means more than one example of
each type of materials is
accessible to the children for
approximately | hour daily in {ull-
day programs of 8 hours or more.
Less time is required for programs
opcrating less than 8 hours a day,
with the amount of time calculated
proportionally, bascd on the ratio
ol 1 hour for programs, of 8 hours
or more. Other activities to be
accessible for approximately 1
hour for programs of 8 hours or,
more/less time is required for
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IT 3.5.m.
35n.
35.8.
3.5.h..
3.5..
35.)..
3.5.k..
351
3.5.m.
3.5.n,
3.5.0.
3.5.p..
3.5.q.
3.5r..
3.5.s.
3.5t
3.5.u..
3.6.a.
3.6.h.
3.6.c..

3.6.d.
3.6.e..
3.6.1.
3.6
3.6.h.
3.6..
3.6.).
3.6.k..
4.1.a..
4.1.h.
4.1.c.
4.1.d.
4.1.e.
4.1.1.
4.1.g..
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programs operating less thun §
hours. a day with the amount of
time calculated proportionally,
based on the ratio of 1 hour for
programs of 8 hours or more arc
as follows: .

Art

» Indicator 3.1 Art matcrials.
include the following categorics:
Drawing materials, Paints, Three-
dimensional materials, Collage
materials, and Tools. Accessible
means that children can reach and
usc art materials, for cxample, art
malterials are placed on open
shelves, or an easel is set up with
paint that children can use
independently.
Music/movement

¢ Indicator 3.1 Music matcrials
are anything that children can use
to create or listen to music, This
can include musical instruments.
such as drums, electric keyboards,
bells, a piano, triangles.
xylophones, harmonicas, or
rhythm sticks. The instruments
can bc homemade or
commercially produced.
Accessible means that children
can rcach and use materials by,
themselves. For materials to be
considered accessible, they must
be within view of younger
preschoolers (2 ¥2 1o 4 years). For
older prescheoolers and
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4.1.h.

4.1.4.
4.1.j.
5.1.e.

5.2.c..
5.2.4..
5.2.1.
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kindergariners (4 10 6 years), il
materials are stored in closed
spaces, they can be considered
accessible only if it is observed
that children can freely access and
usc the materials.

* Indicator 3.3 Movement
activities includes dancing,
marching. or exercising 10 music
or rhythms, or acting out the
content of songs, thymes, or
chants with large muscle body
actions.

Blocks

* Indicator 1.1 Accessible [or
play means the blocks are within
the children’s reach. Materials
should be accessible on u regular
basis daily, or almost daily.
Indicator 3.1 Enough blocks.
means that there is a sufficient
number of blocks for two children
to.cach build a sizable structure
without having conflicts caused by
too few blocks..

Sand/water

* Indicator 1.2 Toys to use for
sand and water play include those
that children can use to dig, scoop,
fill, pour, and experiment with the
material as well as toys that
exlend sand/waler play into the
area of dramatic play.

*» Indicator 3.1 Accessible means
that children can reach and use the
provisicn by themselves. If the
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waler, sand or sand substilute is
stored in a closed space, it can be
considered accessible only 1if the
staff bring these materials out at
some time. for children to freely.
access and use. If the material is
located outdoors, then children
should be able to freely access and
usc them when outdoors.
Dramatic play

* Indicator 1.1 Materials or
cquipment [or dress-up or
dramatic play. are those items that
children vse in order to act out
roles and silualions. Accessible
means that children can reach and
use the materials by themsclves.
This does nol require that all
children be able to nse the
dramatic play materials at the
same time. Accessibility can be
provided either indoors or
ouldoors. For materials to be
considered accessible, they must
be within view of younger
preschoolers (2 Y2 to 4 years). For
older children (4 to 6 years), if
matcrials are stored in closed
spaces (such as prop boxes or
cabinets) they can be considered
accessible only if it is observed
that children can [reely access and
use the materials.

Nature/science

* Developmentally appropriate
nature/science experiences include
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exploring natural things, both
indocrs and ont, learning words,
for natural things, and
understanding natural processes.

Math/number

¢ The categories of math materials
are counting, measuring,
comparing quantities, recognizing
shapes, and materials that help
children become familiar with
written numbers. Since the ability
1o understand abstract concepts
(for example that a written number
stands for a quantity) develops
later in the early childheod and
kindergarten years, interactions
with numbers and math concepts.
should be through experiences
with the concrete. Ta begin to
understand math, and to build the
foundation for later abstract
mathematical learning,
preschoolers need many hands-on
opportunities to explore quantity,
size, and shape. Such
opportunitics would be considered
developmentally appropriate.

* Indicator 1.1 Accessible means.
that children can reach and use
materials by themselves. For
materials to be considered
accessible, they must be within
view of younger preschoolers (2 Y2
to 4 years). For 4- and 5-ycar-old
children, if materials are stored in
closed spaces, they can be
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considered accessible only 1Ll is
observed that children can freely
access and use the materials.

Use of TV, video, and/or
computer

* Indicator 1.1 Developmentally.
appropriate means that the
materials and activitics are right
for the ages and interests of the
children, do not encourage anti-
social learning, or compromise the
cmotional securily of any child in
the group.

*» Indicator 3.2 Accessible means
that children can reach and use
materials by themselves. For
materials to be considered
accessible, they must be within
view of younger preschoolers. (2 Y2
o 4 years). For older children (4
to 6 years), if materials are stored
in closed spaces, they can be
considered accessible only 1l it 1s
observed that children can freely
access and use the materials,
Promoting Acceptance of
Diversity

Dyiversity refers to the differcnces
found in groups ol pcople with
regard to race, religion, culture,
ability, age. or gender. Acceptance
ol diversily means that instead ol
viewing differences as a negative,
they arc scen as strengths, adding
more, flavor to 1ife, allowing all to
contribute in unique ways.
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h) Individualized
accommodations and supports
so that all children can access
and participate fully in learning
activitics

1.3.h.
2.1.c.
2.1.1.
2.2.b.

2.3.b.
2.3.c..

3.1.a.

3.1.b.

3.1.c

3.1.4d.
3.1.e..

3.1,
31.z.

3.1.h.

3.2.e.
328
3.4.a.

3.5.a..

2.1 Curriculum, instruction and
professional development align
with the Arizona Early Learning
Standards (Prcschool) or the
Arizona College and Carcer
Ready Standards

(K-3).

2.3 Related technology,
instructional materials, and
resources, are integrated
clfectively into classroom
instruction and used as a teacher
productivity tool.

2.4 Curriculum includes daily.
opportunity to learn throngh a
balance of child initiated and
teacher directed experiences that
match the needs, interests and
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Children learn. that differences
among groups rather than a
concentration on how we differ.

+ Indicator 1.1 For materials to
show racial diversity means. that
morc than ong of the races or
ethnic groups from the various
continents are represented in some
way. For materials 1o show
cultural diversity means that the
traditions of at least two different
groups arc represented 1n some
way. For diversity to be visible in
the materials means that the
observer should not have (o search
beyond what would be obvious to
the children as they use the
materials..

Quality First Points Scale
Curriculum and Child
Assessment 2a. All Programs —
State Standards and Program
Guidcelines

* Teachers, Directors and
Assistant Dircctors have
completed the approved 2 hour
training on the introduction to the
Arizona Early Learning Standards
{(AZELSY* and Infant — Toddler
Developmental Guidelines
(ITDG).

* The Infant-Toddler
Developmental Guidelines will be
required when written and
avuilable

*A valid Arizona Early Childhood
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3.6.a.
371
3.7.8.
3.7.h.

develop-mental levels of all
children.

2.5 The carly childhood
environment is valued as an
integral part of the curriculum that
facilitating child independence,
interactions, and learning.

3.1 Children’s growth in all
developmental and standard
content areas assessed in an
ongoing and authentic manner, to
modify curriculum and individual
instruction, and to identity
children’s needs and/or make.
referrals..

4.2 Program personnel build
positive nurturing relationships
with children and parents, and
work to improve inclusive
practices, and parent and
community involvement.
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Teaching Certificate or
Endorsement is accepted in lieu of
training.

Curriculum and Child
Assessment 2b. All Programs —
Curriculum

* The Arizona Early Learning
Standards and Infant-Toddler
Developmental Guidelines {(when
complete) are clearly reflected in
the written activity plans. .

AND

There is a written process for
sharing curriculum with families.
Curriculum and Child
Assessment 2¢, All Programs —
Child Assecssment

« Assessment of children’s growth
and development is an ongoing
process and 1s conducted during
children’s daily activities and
routines to assess progress in the 4
domain arcas of social, emotional,
cognitive and physical
development.

AND

Parent Teacher conferences are
offered oncce per year.
Curriculum and Child
Assessment 4a. All Programs, —
State Standards and Program
Guidelines

* Programs follow the Arizona
Program Guidelines for High
Quality Early Education Birth
through Kindergarten
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recommendations for Lransitions
between environments. .
Curriculum and Child
Assessment 4bh. All Programs —
Curriculum

* Writlen curriculum plans include
specific learning objectives for
children based on cach child’s,
documented or observed
assegsment information.
Curriculum and Child
Assessment de. All Programs —
Child Assessment

* Asscssment of children’s growth
and development includes
gathering and documenting
information received from
families either [rom child
information surveys, daily
communication with familics, or
formal conferences held with the
families. .

AND

Programs use a variety of methods
that include observation/ancedotal
notes, children’s work samples,
developmental checklists.
Curriculum and Child
Assessment 6a. All Programs —
State Standards and Program
Guidelines

» Teachers, Directors and
Asgistant Directors have
completed the approved training
on at least two ol the modules of
the Arizona Early Learning
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Standards or Infant-Toddler
Development Guidelines (when
writlen and available).
Curriculum and Child
Assessment 6b. All Programs —
Curriculum

* Written activity plans include
strategies, modifications, and/or
adaptations 1o fully involve all
children with special health and/or
developmental needs. including
gifted and talented (c.g. adaptive
materials are listed to be gathered,
wide range of matcrials allow for
individual use based on
development, etc.). This ifent muay
be N/A.

Curriculum and Child
Assessment 6¢. All Programs —
Child Assessment

+ Additional child assessment
strategies include developmental
and sensory screening activitics
(either provided directly or
arranged for by the provider) and.
when necessary, families are
referred to appropriate health or
intervention agencics.

AND

Parent teacher conferences are
offered twice per year.

Early Childhood Environment
Rating Scale (ECERS) Space and
Furnishings

Indoor Space
* The amount of space in the room
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where the children are most of the,
day is important because it
influences the number and types
of activities children can
cffectively engage in at the same
lime.

* Indicator 3.4 Space is
rcasonably clean and well
maintained means that when
messy activities are included in
the program, the spacc and
furniture used to conduct the
activities are cleaned thoroughly
after the activitics are completed.
+ Indicator 5.1 Ample indoor
space means that there is a lot of
space in the room for different
types ol aclivities.

* Indicater 3.3 To meet the
requircments of this indicator, the
space must be handicapped-
accessible for all children and
adults with disabilitics, regardless
of whether anyone with a
disability uses the room or is
currently enrolled in the program.
Accessibility is legally required in
all public facilities so that
cveryone can have equal access,
and is therefore required at the
good level for all centers.

+ Indicator 7.1 Stail should be
able to control the natural light
coming in from windows,
skylights, or doors. Natural light
can be too bright at certain times,
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causing glare thal can interfere
with classroom activities.
Furniture for care, play and
learning

* Indicator 1.1 Insufficient basic
furniture for routine carc means
that there are not enough tables
and chairs, cubbics, or cots/mats
o meet cach child’s routine care
needs. Insutficient furniture for
play and learning means that therc
are not cnough low, open shelves
available to make materials
accessible to the children, or
enough tubles and chairs 10 use [or
activities,

» Indicator 3.1 Sufficicnt
furniture for routine care, play,
and learning means that there is
cnough [urniture {or nap,
meals/snacks, and storing
children’s possessions, as well as
cnough [urniture to meet the
learning needs of each child
carolled.

¢ Indicator 3.3 Il there arc
children with disabilities enrolled
in the group, who require
adaptations 1o furniture or special
equipment, then adaptive furniture
should, at a minimum, allow some
participation in activities.

* Indicator 7.2 Making use of
different types of more specialized
furniture in the learning
environment is important because
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it provides children with varied
opportunities to learn, explore and
discover. .

Room arrangement for play

» The arrangement of spaces uscd
by children in a classroom aflects
how well the staff can supervise
the children to protect their health
and safety, as well as 1o enhance
their learning. Classrooms that
offer many hands-on activitics arc
usually organized 1n a number of
interest centers. In each interest
center, children will find all the
materials they need for a particular
kind of play and an appropriate
play place in which to usc the
malterials.

* Indicator 1.2 Visual supervision
means that staff can see and
monitor all children as they. play
in the indoor space.

¢ Indicator 3.4 1l a child with any
type of disability is enrolled in the
group, observe to sce whether
most spaces have been made
accessible, if needed by the child.
It is not required that all spaces arc
accessible, but most need 1o be
accessible, with only a few
cxceptions, if there is a child
enrolled who needs such
accommodations.

Child-related display.

* The main purpose for displaying
materials in a classroom are to
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1) Instructional stafl salaries that
are comparable to the salaries

of local K-12 instructional stalf

1) Program evaluation 10 ensure
continuous improvement

None

1.4.h.

8.1.a.

8.1.b..
8.1.c..
8.1.d..

8.1.e.

1.3 Leadership promotes and
sustains continuous school
improvement by verifying staff
qualifications, providing
organizational structure, allocating
funding, monitoring the usc of
resources (e.g., fiscal, professional
development, planning time.)

1.1 Leadership has led an
inclusive process of
developing a sustained and
shared vision and mission as
well as a written philosophy
that is the basis for program
planning, implementation,
evaluation and modification

1.2, The Leadership meets

regularly with the early education

staff to formulate, review, or
revise the ECQUIP process/plan.

1.3 Leadership promotes and

sustains continuous school

FPR/Award # S419A150008
Page 165

extend the children’s learning
experiences and to nurture their
pride in achicvement. Materials
that are displayed where children
can casily sec them can reinforce
and recall past experiences and
also stimulate interest in
upcoming cvents.

¢ Indicator 3.1 Appropriatc
materials means that 75% of the
display is meaningful to the
children because it is age-
appropriate and developmentally.
suitable.

None

Quality First Assessment

+* The Quality First Assessment is
a valuable support for your
program in the improvement
process. The purpose of receiving
ongoing asscssments is to offer
objective and reliable measures of
the everyday experiences the
children in your program arc
having and to provide a guide for
achicving best practices.

« Environment Rating Scales
(ERS).

» Classroom Asscssment Scoring



Appendix C

improvement by providing
organizational structure, allocating
funding, monitoring the use of
resources (e.g., fiscal, professional
development, planning time.)

1.4 Leadership ensures systems
are in place to monitor the
integrity and accuracy of child
asscssment data collected and
reported by the program.

1.5 Leadership provides and
supports professional development
opportunities for early education
program staff to strengthen their
compeltencies in planning and
implementing appropriate and
cffective educational programs for
young children. Stall are
committed to long-term
profcssional growth that is
continuous and job-embedded.
2.1 Curriculum, instruction and
professional development align
with the Arizona Early Learning
Standards (Prcschool) or the
Arizona College and Carcer
Ready Standards

(K-3).

2.2 An ongoing process is in place
for monitoring and evaluating
curriculum, instruction and
professional development, and the
results are communicated to all
stakeholders and used to
acknowledge the program’s
strengths and address challenges.
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System (CLASS)

* Quality. First Points Scale

« Star Rating Calculated from
Assessment

Early Childhood Environment
Rating Scale (ECERS) Parcnts
and Staft

Supervisien and evaluation of
staff

* A high quality program for
children requires competent staff.
Regular supervision, observation,
and evaluation of all classroom
staff, timely and complete
feedback, and planning for and
implementation of corrective
action, arc needed for staff to
conlinue 10 grow as prolessionals.
* Indicater 3.1 Some supervision
means that classroom stalf arc
observed by administrative staff at
some time while staff are working
with children to sec how well they
are performing their duties.

*» Indicator 3.2 Some feedback
means that the supervisor reports
back to the person being
supervised about what was
obscrved. This feedback may be
done verbally or in writing, and
may be fairly general.

¢ Indicator 5.1 The annual
supervisory observation required
in this indicator is. intended as a
saleguard 1o assure that all stalf
members continue to perform at a
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2.3 Relaled technology,
instructional materials, and.
resources, are integrated
eftectively into classroom
instruction and used as a tcacher
productivily tool.

2.4 Curriculum in¢ludes daily
opportunity to learn through a
balance of child initiated and
teacher directed experiences that
match the necds, interests and
develop-mental levels of all
children. .

2.5 The carly. childhood
environment is valued as an
integral part of the curriculum that
facilitating child independence,
interactions, and learming.

2.6 The district has a LEA
Literacy Leadership Team and K-
3 Literacy Plan that has been
submitted to the State Board of
Education.

3.1 Children’s growth in all
developmental and standard
content areas assessed in an
ongoing and authentic manner, to
modify curriculum and individual
instruction, and to identity
children’s needs and/or make
referrals.

3.2 Teachers communicate the
results of individual child
assessments regularly with
families and other stakeholders.
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high level ol quality. This
observation should be of sufficient
length (at least 1-3 hours) and
done at a time when the children
are awake and active,

¢ Indicator 5.2 Requires that a
written evaluation of performance
is shared with cach staff member
at least yearly.

* Indicator 5.4 Addresses how
cvaluation gets translated into
change. It requires that action be
taken to implement the
recommendations of the
evaluation. .

* Indicator 7,1 Staff member
participates in sclf-cvaluation and
guins some experience in looking
more objectively at his or her own
performance.

* Indicator 7.2 Frequent
observations and feedback make it
possible 1o make improvements in
small steps. This approach also
has the advantage of getting staff
accustomed 1o being observed, so
they start to feel more
comfortable.



Appendix C

k) On-site or accessible
Comprehensive Scrvices for
children and community
partnerships that promote
families' access to services that
support their children's
learning and development

1.3.¢.
3.7.a..
3.7.¢..

3.7.h.

3.7,
3.7.k.
4.1.h.

4.1.e.
5.1.a.
7.1.a.

7.1.b..
7.1.c..
7.1.d.

4.1 A safe and orderly,
environment ensures, that
children’s health and safety arc a
priority throughout each program
day...

4.2 Program personnel build
positive nurturing relationships
with children and parents, and
waork to improve inclusive
practices, and parent and
community involvement.

4.3 Children and program
personnel are valued, and their
work is recognized and
acknowledged.

4.4 Anti-bias practices are evident
which celebrate and are inclusive
ol linguistic, multicultural, and
individnal abilities within the
school community.

1.1 Leadership has led an
inclusive process of developing a
sustained and shared vision and
mission as well as a written
philosophy that is the basis for
program planning,
implementation, evaluation and
maodification..

3.1 Children’s growth in all
developmental and standard
content areas assessed in an
ongoing and authentic manner, to
modify curriculum and individual
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First Things First services:
Quality First Specialized
Technical Assistance Provided
* On-site Quality First Coach

* Child Carc Health Consultation
{CCHC)
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I). Evidence-based health and
safety standards

7.1.e.
7.1.1.

2.1.g.
2.1.h.
2.d.a.
2.4.b..
2.4.c..
2.4.4d.
2.4.e.
2.4.1,
24.8.
2.4.h.
2.4,

K 24.i..

2.4.j

K 2.4.j.

2.4k
3.2.a.
321
6.1.a..
6.1.h.
6.1.c.
6.1.d.
6.1.e..
6.1.f.

instruction, and to identity
children’s needs and/or make
referrals.

3.2 Teachers communicate the
results of individual child
asscssments regularly with
families and other stakeholders.

4.4 Anti-bias practices arc cvident

which cclebrate and arc inclusive
of linguistic, multicultural, and
individual abilitics within the
school community.

2.1 Curriculum, instruction and
professional development align
with the Arizona Early Learning
Standards {Preschool) or the
Arizona College and Career
Ready Standards

(K-3).

4.1 A safe and orderly
cnvirenment cnsures that
children’s health and safety arc a

priority throughout each program

day.
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Child Carc Health Consultants,
one of Quality First’s specialized
technical assistance services
provided, utilizes the California
Health and Safety Checklist.
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o.l.g.
6.3.a.
6.3.b. .
6.3.c.
6.4.h.
6.d.e.
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Arizona’s Infant and Toddler Developmental Guidelines

Social & Emotional Development = SED,
Purpose: To approach the world with a sense of trust and emotional security
Component 1: Trust and Emotional Security
Indicators of developing trust and cmotional security
SED 1.1 — Engages in behaviors that build relationships with familiar adults
SED 1.2 - Shows prelerence for familiar adults
SED 1.3 — Responds to unfamiliar adults cautiously
SED 1.4 — Sccks to find comfort in new situations
SED 1.5 — Shows emotional connection and attachment to others

Component 2: Self-Awareness
Indicators of developing self-awareness
SED 2.1 — Expresses feelings and emotions through facial expressions, sounds, or gestures
SED 2.2 — Develops awareness of selfl as separate from others
SED 2.3 — Shows confidence in increasing abilities

Component 3: Self-regulations
Indicators of developing self-regulation
SED 3.1 - Begins to manage own behavior and show self-regulation
SED 3.2 — Shows ability to cope with stress
SED 3.3 — Shows increasing independence
SED 3.4 — Understands simple routines, rules or limitations

Component 4: Relationships with Other Children
Indicators of developing relationships with other children
SED 4.1 — Shows interest in and awareness of other children
SED 4.2 — Responds to and interacts with other children
SED 4.3 — Begins to recognize and respond to other children’s feelings and emotions
SED 4.4 — Begins to show concern for others
SED 4.5 — Learns social skills and eventually uses words for expressing feelings, needs and
wants
SED 4.6 — Uses imitation or pretend play to learn new roles and relationships

Approaches to Learning = ATL
Component 1: Persistence
Indicators of persistence
ATL 1.1 — Begins noticing people, events, and things
ATL 1.2 — Pays attention briefly and tries to reproduce interesting and pleasurable effects and
events
ATL 1.3 — Watches what others do, begins to pretend, and uses materials in new and different
ways
ATL 1.4 — Developing confidence: trying new things and taking risks
ATL 1.5 — Develops likes and dislikes; with a growing sense of playfulness, they begin to see
things as “funny” and enjoy surprising others

Component 2: Initiative and Curiosity
Indicators of initiative and curiosity

ATL 2.1 — Shows awareness of and interest in the environment
PR/Award # S419A150008
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ATL 2.2 — Engages in and actively explores self, objects, and surroundings
ATL 2.3 — Demonstrates ability to initiate activities
ATL 2.4 — Shows eagerness and curiosity as a learner

Component 3: Creativity and Inventiveness
Indicators of creativity and inventiveness
ATL 3.1 — Notices and shows interest in and excitement with familiar objects, people and events
ATL 3.2 — Approaches and explores new expericnces in familiar scttings
ATL 3.3 — Delights in finding new properties and uses familiar objects and experiences
ATL 3.4 — Pretends and uses imagination during play

Component 4: Reasoning and Problem Solving
Indicators of Reasoning and Problem Solving
ATL 4.1 — Uses sounds, gestures and movements 1o impact the environment and interactions
ATL 4.2 — Explores object characteristics in many different ways
ATL 4.3 — Bchaves in consistent ways to clicit desired responses
ATL 4.4 — Realizes that people exist even when out of view
ATL 4.5 — Uses objects as intended

Language Development and Communication = LDC
Purpose: To acquire language and the ability to communicate successfully with others
Component 1: Listening and Understanding
Indicators of developing listening and understanding
LDC 1.1 — Shows intcrest in listening to sounds
LDC 1.2 — Listens with interest to language of others
LDC 1.3 — Responds to verbal communication of others.
LDC 1.4 — Responds to nonverbal communication of others
LDC 1.5 — Begins to understand gestures, words, questions or routincs

Component 2: Communicating and Speaking
Indicators of developing communication and speaking
LDC 2.1 — Uses sounds, gestures or actions to cxpress needs and wants
LDC 2.2 — Uses consistent sounds, gestures or words to communicate
LDC 2.3 — Imitates sounds, gestures or words
LDC 2.4 - Uses sounds, signs or words for a variety of purposes
LDC 2.5 — Shows rcciprocity in using language in simplc conversations

Component 3: Emergent Literacy
Indicators of developing emergent literacy
LDC 3.1 — Shows intcrest in songs, thymes, and storics
LDC 3.2 — Shows interest in photos, pictures, and drawings
LDC 3.3 — Develops interest in and involvement with books and other print materials
LDC 3.4 — Begins to recognize and understand symbols

Cognitive Development = CD
Purpose: To develop new skills, knowledge and the ability to acquire and process new information
through play and interaction with others and the environment
Component 1: Exploration and Discovery
Indicators of developing exploration and discovery

CD 1.1 - Pays attention to peOR:]ng\cIvldd%bgg%R# 50008

ar
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CD 1.2 — Uses senses to explore people, objects and the environment
CD 1.3 — Attends to colors, shapes, patterns or pictures

CD 1.4 — Shows interest and curiosity in new people and objects

CD 1.5 - Makes things happen and watches for results or repeats action

Component 2: Memory
Indicators of developing memory
CD 2.1 — Shows ability to acquirc and proccss new information
CD 2.2 — Recognizes familiar people, places and things
CD 2.3 — Recalls and uses information in new. situations.
CD 2.4 - Searches for missing or hidden objects

Component 3: Problem Solving
Indicators of developing problem solving
CD 3.1 - Experiments with different uses for objects
CD 3.2 — Shows imagination and crcativity in solving problems
CD 3.3 — Uses a variety of strategies to solve problems
CD 3.4 — Applies knowledge to new. situations,

Component 4: Imitation and Symbolic Play
Indicators of developing imitation and symbolic play
CD 4.1 — Observes and imitates sounds, gestures, or behaviors,
CD 4.2 - Uses objects in new ways or in pretend play
CD 4.3 — Uses imitation or pretend play to express creativity and imagination

Physical and Motor Development = PMD

Purpose: To develop physical and motor skills and promote health and well-being

Component 1: Gross Motor Development
Indicators of gross motor development
PMD 1.1 — Moves body, arms and legs with coordination
PMD 1.2 — Demonstrates large muscle balance, stability, control and coordination
PMD 1.3 — Develops increasing ability to change positions and move body from placc to place
PMD 1.4 — Moves body with purpose to achieve a goal

Component 2: Fine Motor Development
Indicators of finc motor development
PMD 2.1 — Uses hands or feet to make contact with objects or people
PMD 2.2 — Develops. small muscle control and coordination
PMD 2.3 — Coordinates eye and hand movements
PMD 2.4 — Uscs different actions on objects
PMD 2.5 — Controls small muscles in hands when doing simple tasks

Component 3: Physical Health and Well-Being
Indicators of developing physical health and well-being
PMD 3.1 — Shows characteristics of healthy development
PMD 3.2 — Responds when physical needs are met
PMD 3.3 — Expresses physical needs nonverbally or verbally
PMD 3.4 — Participatcs in physical care routince
PMD 3.5 — Begins to develop self-help skills
PMD 3.6 — Begins 1o understanrglﬂﬁlvggréagg ‘Hgg%&ggehawors
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ARIZONA EARLY LEARNING STANDARDS
Social Emotional Standard = SE
Strand 1: Self
Concept 1: Self-Awareness
The child demonstrates an awareness of his or her self.
Indicators:
SE 1.1a - Demonstrates self-confidence
SE 1.1b - Makes personal prefercnees known to others.
SE 1.lc - Demonstrates knowledge of self-identity.
SE 1.1d -Shows an awareness of similarities and ditferences between self and others.
Concept 2: Recognition and Expresses Feelings
The child recognizes and expresses feelings of sclf and others
Indicators:..
SE 1.2a - Associates emotions with words, facial expressions, and body language.
SE 1.2b - Identifies, describes, and expresses their own feelings.
SE 1.2¢ — Identitics and describes feclings of others.
SE 1.2d - Expresses empathy for others.
Concept 3: Self-Regulation
The child manages the expression of feelings, thoughts, impulses and behaviors.
Indicators:
SE 1.3a — Understands and follows expectations in the learning environment.,
SE 1.3b — Manages transitions, daily routines and unexpected events.
SE 1.3¢ — Modifies behavior for various situations and settings.
SE 1.3d — Chooses appropriate words and actions.

Strand 2: Relationships

Concept 1: Attachment

The child demonstrates the ability to engage in and maintain healthy relationships.
Indicators:
SE 2.1a — Expresses aflection for familiar adults.
SE 2.1b - Seeks security and support from familiar adults.
SE 2.1¢ — Demonstrates the ability to engage with new adults or children with the support

of familiar adults.

. SE 2.1d — Separates [rom {amiliar adult with minimal distress.

Concept 2: Social Interactions

The child displays socially competent behavior.
Indicators:
SE 2.2a - Responds when adults or other children initiate interactions.
SE 2.2b - Initiates and sustains positive interactions with adults and other children.
SE 2.2¢ - Demonstrates positive ways to resolve conflict.

Concept 3: Respect
Indicators:
SE 2.3a — Respects the rights and property of others.
SE 2.3b - Defends own rights and the rights of others.
SE 2.3¢ — Shows respect for learning materials in the learning environment.

Approaches to Learning = ATL

1
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Strand 1: Initiative and Curiosity
Concept 1: Initiative
. The child demonstrates self-direction while participating in a range of activities and
routines.
Indicators:
ATL l.la - Initiates interaction with others.
ATL 1.1b — Develops independence during activities, routines and play.
ATL 1.1c - Exhibits cognitive flexibility, imagination, and inventiveness when
attempting tasks and activitics.
Concept 2: Curiosity
Indicators:
ATL 1.2a - Shows interest in learning new things and trying new experiences.
ATL 1.2b - Expresscs interest in people.
ATL 1.2c - Asks questions to get information

Strand 2: Attentiveness and Persistence
Concept 1: Attentiveness
The child demonstrates the ability to focus on an activity with deliberate concentration
despite distractions.
Indicators:
ATL 2.1a— Displays ability to hold attention when cngaged in an activity.
ATL 2.1b — Sustains attention for extended periods of time when engaged in an age-
appropriate activity despite distractions or interruptions.
ATL 2.1c¢ - Increases ability to focus attention, and can return to activities after
distractions and interruptions.
Concept 2: Persistence
The child demonstrates the ability to maintain and sustain a challenging task.
Indicators:
ATL 2.2a - Pursues challenges.
ATL 2.2b - Copes with frustration or disappointment with support.
ATL 2.2c - Establishes goals, generates plans, and [ollows through to completion.

Strand 3: Confidence
Concept 1: Confidence
The child demonstrates self-assurance in a variety of circumstances.
Indicators:
ALT 3.1a - Expresses opinions or ideas.
ALT 3.1b - Views self as competent and skilled.
ALT 3.1c - Is willing to take risks and consider a variety of alternatives.

Strand 4: Creativity
Concept 1: Creativity
The child demonstrates the ability to express their own unique way of seeing the world.
Indicators:
ALT 4.1a - Uses imagination to generate new ideas.
ALT 4.1b - Appreciates humor.
ALT 4.1c — Engages in inventive social play.

2
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Strand 5: Reasoning and Problem-solving
Concept 1: Reasoning
The child demonstrates the ability to analyze information and situations in order to form
Jjudgments.
Indicators:
ALT 5.1a — Gathers information and reaches a conclusion.
ALT 5.1b — Recognizes relationships between cause and effect.
ALT 5.1c¢c — Uses prior knowledge to build new knowledge and skills.
Concept 2: Problem-Solving
The child demonstrates the ability to seek solutions to problems.
Indicators:
ALT 5.2a - Recognizes problems.
ALT 5.2b - Sccks adult assistance when support is required.
ALT 5.2c - Tries to solve problems.
ALT 5.2d - Works to solve a problem independently.

Language and Literacy Standard = L
Strand 1: Language
Concept 1: Receptive Language Understanding
The child demonstrates understanding of directions, stories, and conversations.

Indicators:

LL 1.1a — Demonstrates understanding of a variety of finger-plays, rhymes, chants,
poems, conversations, and stories.

LL 1.1b — Actively engages in finger-plays, rhymes, chants, poems, conversations, and

stories.
LL 1.1c — Demonstrates understanding and follows directions that involve: one step, two
steps, and a series of unrelated sequences of action.
Concept 2: Expressive Language and Communication Skills
The child uscs verbal and nonverbal communication for a varicty of purposcs to share
observations, ideas, and experiences, problem-solve, reason, predict and seek new
information.
Indicators:
LL 1.2a - Communicates needs, wants, ideas and feelings through three to five word
sentences.
LL [.2b — Speaks clearly and understandably o express ideas, feelings and needs.
LL 1.2¢ — Makes relevant responses to questions and comments from others.
L. 1.2d — Initiates, sustains, and expands conversations with peers and adults.
L 1.2e — With modeling and support, uses acceptable language and social rules including
appropriate tone, volume, and inflection to express ideas, feelings, and needs.
L 1.2f - Uses appropriate eye contact, turn taking and intonation while having
conversations with adults and peers.
L 1.2g - Recognizes when the listener does not understand and uses techniques to clarify
the message.
L 1.2h — With modeling and support, uses increasingly complex phrases and sentences.
Concept 3: Vocabulary
The child understands and uses increasingly complex vocabulary
Indicators:

3
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LL 1.3a — With modeling and support, uscs age-appropriatc vocabulary across many
topic areas and demonstrates a wide variety of words and their meanings with each area:
e.g., world knowledge, names of body parts, feelings, colors, shapes, jobs, plants, animals
and their habitats, and foods; words that describe: adjectives, verbs, and adverbs.

LL 1.3b — With modcling and support, determines the meanings of unknown words and
concepts using the context of conversations, pictures that accompany text or concrete
object..

LL 1.3¢ — With modeling and support, uses category labels and names objects within a
category: c.g., fruit, vegetable, animal, transportation, ctc.

LL 1.3d — With modeling and support, demonstrates understanding of and uses words
that indicate position and direction: e.g., in, on, out, under, off, beside, behind.

Strand 2: Emcrgent Literacy

Concept 1: Concepts of Print
The child knows that print carries messages.

Indicators:

L 2.1a - Identifics signs, symbols, and labels in the ecnvironment.

L 2.1b — Demonstrates and understands that print conveys meaning and that each spoken
word can be written and read.

L 2.1c - Recognizes that letters are grouped to form words.

L 2.1d — Recognizes own written name and the written names of friends and family.

L 2.1e — Seeks information in printed materials.

Concept 2: Book Handling Skills
The child demonstrates how to handle books appropriately and with care.

Indicators:

L L2.2a - Holds a book right side up with the front cover facing the reader and
understands left to right and top 1o bottom directionality.

LL 2.2b - Identifies where in the book to begin reading.

LL 2.2c - Understands a book has a title, author and/or illustrator.

Concept 3: Phonological Awareness
The child develops awareness that language can be broken in words, syllables, and smaller
units of sounds (phonemes).

Indicators:

LL 2.3a — Differentiates between sounds that are the same and different (e.g.,
environmental sounds, animal sounds, phonemes).

LL 2.3b — With modeling and support, identifies thyming words.

LL 2.3c - With modeling and support, produces rhyming words.

LL 2.3d — With modeling and support, recognizes spoken words that begin with the same
sound.

LL 2.3e — Hears and shows awareness of separate words within spoken phrases or
sentences.

LL2.3f — With modeling and support, identifies and discriminates syllables in words.
LL 2.3g — With modeling and support, combines onset and rime 1o [orm a familiar one-
syllable word with and without pictorial support.

LL 2.3h — With modeling and support, repeats words and identifies the common final
sound.

Concept 4: Alphabet Knowledge
The child demonstrates knowledge of the alphabet.

4
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story.

and

Indicators:
LL 2.4a - Discriminates letters from other shapes and symbols.
LL 2.4b — Maitches and recognizes similarities and differences in letters, with modeling

support,
LL 2.4c - Recognizes as many as 10 letters, especially those in own name, family and

friends.

LL 2.4d — Uses letter-sound knowledge identifying the sounds of a few letters and
producing the correct sounds for as many as 10 lctters, with modeling and support.

Concept 5: Comprehension
The child shows an interest in books and comprehends books read aloud with increasing
text complexity.

Indicators:

LL 2.5a - Takes an active role in reading activities.

LL 2.5b — With prompting and support, identifies characters and major events in a story.
LL. 2.5¢c — With prompting and support, asks and answers a variety of questions about
books or storics told or read aloud.

LL 2.5d — With prompting and support, draws connections between story and personal
experiences.

LL 2.5e — With prompting and support, identifies events and details in the story and
makes predictions.

LL 2.5f — With prompting and support, gives an opinion for liking or disliking a book or

LL 2.5g — with modeling and support, begins to demeonsirate an understanding of the
ditferences between fiction and non-fiction..

LL 2.5h — With modeling and support, identifies the topic of informational text that has
been read aloud.

LL 2.51 — With modeling and support, retells and reenacts a story in sequence with
pictures or props.

LL 2.5) — With modeling and support, demonstrates reading fluency by use of phrasing,
intonation and expression in shared reading of familiar books, poems, changes, songs,
nursery rhymes or other repetitious or predictable texts.

Strand 3: Emergent Writing
Concept 1: Early Writing, Writing Processes, and Writing Applications
The child uses writing materials to communicate ideas.

and

Indicators:..

Early Writing

LL 3.1a — Uses a variety ol writing tools, materials, and surfaces Lo create drawings or
symbols

Writing Processes.

LL 3.1b — With modeling and support, uses a combination of drawing, dictating and
emergent writing to communicate an idea or opinion about an experience, story or book,

to express knowledge or share information about a topic of interest.

Writing Applications

LL 3.1c¢c — Dictates to and shares thoughts, ideas, and stories with adults.

LL 3.1d — Writes own name using letter-like forms or conventional print.
5
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LL 3.1¢ — Intentionally uses scribbles/writing and inventive writing to convey meaning,
ideas

or o tell a story: e.g., signing artwork, captioning, labeling, creating lists, making notes.

LL 3.1f —= With prompting and support, forms letters starting with large motor {sky
writing,

paint brush and water, sidewalk chalk) progressing to fine motor (paper and pencil).

LL 3.1g — Organizes writing from left to right, indicating an awareness that letters cluster.

as words and words cluster into phrases or sentences by use of spacing or marks.

Mathematics Standard = M

Strand 1: Counting and Cardinality

Concept 1: Counts out loud
The child counts out loud and uses number words in daily conversations.
Indicators:
M [.1a — Shows interest in and awareness. of counting.
M 1.1b — Counts out loud to 10.
Concept 2: Knows Number Names and Symbols
The child identifies numerals and uses number words in daily activities.
Indicators:
M 1.2a - Uses numerals and number symbols in the context of daily routines, activities,
and play.
M 1.2b — Uses and creates symbols to represent numbers.
M 1.1¢ - Identifies numerals one to 10.
Concept 3: Counts to tell Number of objects.
The child uscs number words and counting to identify quantity.
Indicators:
M 1.3a — Counts groups of objects using one-1o-one correspondence (one object [or each
number word).
M 1.3b — Counts a collection of up to 10 items using the last counting word to tell, “How
many?”’
M 1.3¢ — Matches numerals to quantities they represent using physical models and
representations.
M 1.3d — Identities quantity of three-five objects without counting (subitize).
Concept 4: Compares Numbers and Quantities
The child applies a range of strategies such as counting or matching to compare sets of
objects.
Indicators:
M [.4a — Compares two sets of objects using terms such as more, fewer, or the sume.

Strand 2: Operations and Algebraic Thinking

Concept 1: Explore Addition and Subtraction
The child combines and separates groups of objects and names how many.

Indicators:
M 2.1a - Demonstrates an understanding that adding increases the number of objects in a
group.

M 2.1b.— Describes changes in two or more sets of objects when they are combined..
M 2.1c — Demonstrates an understanding that taking away decreases the number of
objects in a group.

6

PR/Award # S413A1500308
Page 180



Appendix E

M 2.1d — Describes changes in a sct of objects when they are separated into parts.
Concept 2: Patterning
The child recognizes, copies, extends, describes and creates patterns.

Indicators:

M 2.2a — Recognizes patterns in the rcal world.

M 2.2b - Copies simple patterns.

M 2.2¢ - Extends simple patterns.

M 2.2d - Creates simple patterns.

M 2.2¢ — Describes similaritics and differences in patterns.

Strand 3: Measurement and Data

Concept 1: Sorts and Classifies

The child sorts and groups objccts by a varicty of characteristics/attributes.
Indicators:.
M 3.1a — Sorts and classifies objects by one or more attributes, (e.g., size, color, shape,
texture and use).
M 3.1b — Explains how items were sorted into groups.

Concept 2: Data Analysis

The child collects, organizes, displays and describes relevant data.
Indicators:
M 3.2a — Asks questions to gather information.
M 3.2b — Displays data to answer simple questions about themselves or the environment.
M 3.2¢ — Uses descriptive language to compare data in picture graphs or other concrete
representations.
M 3.2d — Uses charts and graphs to analyze information or answer questions.

Concept 3: Measures

The child uses measurement to describe and compare objects in the environment.
Indicators:
M 3.3a - Compares objects and uses terms such as longer-shorter, hotter-colder, and
faster-slower.
M 3.3b — Uses nonstandard units of measurement (e.g. hands, bodies, containers) 1o
estimate measurable attributes.
M 3.3c - Uses various standard measuring tools for simple measuring tasks.
M 3.3d — Orders objects by measurable attributes.
M 3.3e - Uses appropriate vocabulary to describe ime and sequence related to daily
routines.

Strand 4: Geometry

Concept 1: Spatial Reasoning

The child uses and demonstrates an understanding of positional terms.
Indicators:.
M 4.1a — Uses and responds to positional terms (e.g., between inside, under, above,
behind).
M 4.1b - Describes the position or location of objects in relation to self or to other
objects.

Concept 2: Shapes

The child recognizes, names and describes common shapes and their properties.
Indicators:

7
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M 4.2a — Recognizes basic two-dimensional shapes.

M 4.2b — Uses the names of geometric shapes when describing objects in the
environment.

M 4.2¢ - Creates two- and three- dimensional shapes during play.

M 4.2d - Comparcs and describes attributes of two- and three-dimensional objects in the

environment using own vocabulary.

Science Standard = S

Strand 1: Inquiry and application

environment.

Concept 1: Exploration, Observations, and Hypotheses
The child asks questions and makes predictions while exploring and observing in the

Indicators:

S 1.la — Exhibits curiosity about objects, living things, and other natural events in the

environment by using one or more senses.

S 1.1b - Identifies attributes of objects, living things, and natural events in the
cnvironment

S 1.1c — Describes changes in objects, living things, and the natural events in the
environment.

S 1.1d — Begins to describe the similarities, differences and relationships between
objects, living things and natural cvents.

S 1.le — Asks and responds to questions about relationships of objects, living things, and

events 1n the natural environment

Concept 2: Investigation

The child tests predictions through exploration and experimentation.
Indicators:
S 1.2a - Uses a variety of tools and materials to investigate.

S 1.2b - Makes predictions and checks them through hands-on investigation with adult

support..
S 1.2¢ — Adjusts the experiment if results are different than expected and continues
lesting.
S 1.2c¢ - Persists with an investigation.
Concept 3: Analysis and Conclusion
The child forms conclusions about observations and experimentations.
Indicators:
S 1.3a - Uses a variety of materials to record and organize data.
S 1.3b - Identifies cause and effect relationships.
S 1.3c¢ — Constructs explanation about investigations.
Concept 4: Communication
The child discusses and reflects upon the scientific investigation and its findings.
Indicators:
S 1 .44 - Displays and interprets data.
S 1.4b — Presents their scientific ideas in a variety of ways.
S 1.4¢ — Conducts further investigation based on prior experience and information
gained.

Social Studies Standard = SS

Strand 1: Family

8
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Concept 1: Understands Family
The child demonstrates an understanding of families and the roles and responsibilities of
heing a family member.

Indicators:

SS 1.1a — Vicws sclf as a member of the family unit.

SS 1.1b — Identifies family members: e.g., mother, father, sister, brother, grandparents,
cousins, ete.

SS 1.1c = Describes/discusses own family’s cultural or family traditions.

SS 1.1d — Identifics similaritics and differences in their family composition and the
families of others.

SS 1.le — Develops an awareness of their personal & family history.

SS 1.1f = Shows knowledge of family members’ roles and responsibilities in the home.

Strand 2: Community

Concept 1: Understands Community.
The child recognizes that he/she lives in a place with many people and that there are people
and events in other places.

Indicators:

SS 2.14 - Recognizes that places where people live are made up of individuals from
different cultures and who speak different languages.

SS 2.1b - Identifics, discusses, and asks questions about similaritics and differences in
other people in their community.

SS 2.1c - Describes some characteristics (e.g. clothing, [ood, jobs) of the people in their
community.

Concept 2: Rights, Responsibilities, and Roles within Community
The child demonstrates a sense of belonging to the community and contributes to its care.

Indicators:

58 2.2a - Demonstrates responsible behaviors.

SS 2.2b - Shows an understanding of how to care for the environment.

88 2.2¢ - Recognizes that people rely on others for goods and services: e.g., farms goods,
mail delivery, safety or health care.

58 2.2d - Seeks opportunities for leadership.

SS 2.2e — Describes the purpose for rules.

SS 2.2f — Recognizes that people have wants and must make choices because resources
and materials are limited.

58 2.2 g — Describes their role at home, at school, and in the community.

Concept 3: Gceography
The child demonstrates an awareness of locations within and around their community.

Indicators:

58 2.3a - Uses words to describe directionality and/or location in the community.

SS 4.1b - Describes some physical features of the environment in which the child lives:
¢.g. bodies of water, mountains, weather.

.Strand. 3: Historical Thinking

Concept 1: Understands Time — Past, Present and Future
The child demonstrates an awareness of time and sequence of events in their daily lives.

Indicators:
58 3.1a - Demonstrates an understanding of time in context of daily experiences.
9
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SS 3.1b — Understands that cvents happened in the past and how these cvents relate to
one’s self, family and community.

Phyvsical Development, Health, & Safety Standard = PDHS
Strand 1: Physical and Motor Development
Concept 1: Gross Motor Development
The child moves with balance, control and coordination.
Indicators:
PDHS 1.1a - Moves with balance.
PDHS 1.1b - Moves with control (i.e. walks, runs, skips, jumps, gallops, hops)..
PDHS 1.l¢ — Moves with coordination.
PDHS 1.1d - Demonstrates spatial awareness in physical activity.
Concept 2: Finc Motor Development
The child uses fingers, hands and wrists to manipulate tools and materials.
Indicators:
PDHS 1.2a - Uses fingers, hands and wrists to manipulate a variety of tools and
matcrials, (i.c. crayons, markers, chalk, sponges, paint brushes, scissors, pencils,
silverware).
PDHS 1.2b - Uses eye-hand coordination to perform simple tasks.
PDHS 1.2c¢ - Manipulates smaller abjects, tools and instruments that require wrist and
squeczing motions.
PDHS 1.2d - Uses fine motor skills in daily living.

Strand 2: Health
Concept 1: Personal Health and Hygicne
Child demonstrates knowledge of personal health practices, routines and understands the
functions of body parts.
Indicators:
PDHS 2.1a - Demonstrates hygiene practices.
PDHS 2.1b - Demonstrates healthy practices:
1. Nutrition
2. Physical Activity and rest
PDHS 2.1¢c — Awareness of the functions of body parts.

Strand 3: Safety

Concept 1: Safety and Injury Prevention

Child demonstrates knowledge of personal safety practices and routines.
Indicators:
PDHS 3.1a - Identifies and follows basic safety rules with guidance and support: e.g.,
sun safety, animal and plant safety, outdoor and indoor safety.
PDHS 3.1b - Demonstrates transportation and street safety practices.
PDHS 3.1¢ — Enforces personal boundaries (safety, self-advocacy and boundary

awareness),

PDHS 3.1d — Knows personal information.
PDHS 3.le — Demonstrates emergency safety practices.
PDHS 3.1f — Identifies how adults help to keep us safe.

Fine Arts Standard = FA

10
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Strand 1: Visual Arts

Concept 1: Creates and Understands Visual Arts

The child uses a variety of materials, media, tools, techniques and processes to explore,

create and understand art.
Indicators:
FA 1.1a - Uses a variety of materials/media, tools and techniques to create original works
of art (i.e. paper, rocks, sand, clay, tools such as cotton swabs, small/large brushes,
drinking straws, and techniques such as drawing, painting, sculpting).
FA 1.1b - Creates art work with dctails which represent creative and personal choices,
ideas, experiences and feelings.
FA 1.1c - Creates art in two and three dimensions
FA 1.1d = Seeks an understanding of artwork by self or others by commenting on or
questioning the artwork.

Strand 2: Music and Creative Movement

Concept 1: Creates and Understands Music, Movement, and Dance

The child uscs a wide varicty of instruments, movements, techniques and music to explore

and create.
Indicators:
FA 2.1a - Experiments with a variety of instruments, vocalizations, sounds or creative
Movements.,
FA 2.1b - Sings/moves to familiar rhymes, songs, and/or chants.
FA 2.1c — Uses [amiliar songs, rhymes or chants to create their own musical/movement
improvisations.
FA 2.1d — Responds to different types of music, (e.g.. rock, classical, jazz, spiritnals,
reggae, Native American chants, gospel, bluegrass, lullabies, marches and country
music).
FA 2.1e — Uses creative movement and dance to interpret the mood of various types of
music and stories.

Strand 3: Drama
Concept 1: Creates Dramatic Activities
The child uscs the portrayal of events, characters, or stories through acting and using
props.

and language to explore and create.
Indicators:
M 3.1a - Assumes roles from daily activities using a variety of props.
M 3.1b - Takes on more than one dramatic play role at a time.
M 3.1c - Pretends an object exists without using a prop.
M 3.1d - Dramatizes familiar stories.
M 3.1 e — Add details and new elements to dramatic play situations.

11
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Why Arizona Needs a School Readiness Framework

Similar to the varied and diverse terrain of Arizona. our children throughout the state represent a
range of experiences, backgrounds, and abilities. There are a lot of misconceptions about what school
readiness looks like (singing the alphabet song, counting to ten, writing their name). While these arc
important skills, they do not represent the comprehensive knowledge and skills that children must have. in
order to be fully prepared for the kindergarten curriculum and standards.

When the adults in a child’s life provide high quality early learning experiences, children have
stronger communication skills, creativily, initiative, and the confidence to approach new challenges.
However, the adults may have varying levels of exposure to the Arizona Early Learning Standards which
establish the general knowledge a child is expecied o know prior 10 kindergarten entry. When adults
have increased levels of awareness of the Arizona Early Learning Standards, they can facilitate activities
to help children prepare for the rigor expected in kindergarten.

The carly ycars arc an exciting time in the development of children, and the transition into
kindergarten is {illed with both opportunity and challenge. Arizona recognizes that students today must
attain the knowledge and skills necded to be cellege and carcer ready. As a result more focused attention
mus1 be shed on what happens in. the birth o five years in order to create a strong foundation for all future
learning. . Collaborative cfforts have led to the creation of a foundational continuum for Arizona’s
children, illustrated in a series of guiding documents that include the Arizona’s fufant and Toddler
Developmental Guidelines, the Arizona Early Learning Standards Tor children ages three to kindergarten
entry and the Program Guidelines for High Quality Early Education: Birth through Kindergarten.
Building upon these critical documents, Arizona stakcholders, have come together to identify the Arizona
School Readiness Framework that expresses a commitment to ensuring children are prepared as they
enter the world of academic instruction and learning.

The Arizona School Readiness Framework (ASRF) encourages collaboration between services and
the numerous parts of the carly childhood system. The framework reflects the purpose ol identifying
readiness, and builds on the state’s efforts to establish a system in which all children have access to
quality experiences leading to school success. There are four specific goals ol the ASRF:

1. To establish a common language around school readiness

2. To develop a clear outline of the readiness {ramework

3

Determine the roles of standards, effective instruction, and curriculum

=

Idenlify meaningful, well-aligned assessment of readiness (o individualize instruction.
The framework combines four essential components to. provide the supports nceded to ensure
children’s school readiness and meet the goals identilied above. The components are as [ollows: a

common definition of school readiness, the use of effective instruction, standards, curriculum, and
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assessment, family engagement partnerships, and finally, quality transitions into kindergarten for all
children.

Recognizing the significance of building a strong continuum in the early years is fundamental to the
development of the ASRF. The framework outlined in this document provides the structure {or the school
readiness piece of the early childhood system that begins in infancy. The ASRF builds upon the growing
body of rescarch demonstrating the need for high quality carly learning experiences and identilies the
context for implementing Arizona’s School Readiness Framework.

Establishing a Common Language to Lead to a Definition of School Readiness

Bridging the gap between various early childhood systems and services requires that these in the
field have u common understanding ol what children need to be well prepared [or school. The ASRF
ofters the adults who impact the lives of children a common definition for understanding the term, school
readiness. Using a broadly understood working delinition regarding what conslitutes a child’s readiness
for school allows stakcholders from different parts of the carly childheod system, whether a pediatric
nurse, home visitor, librarian, parent or a preschool teacher, to work collaboratively and ensure all
children arrive at school ready to meet the challenges of a rigorous academic curriculum in kindergarten.

In addition (o providing a general undersianding and vocabulary for discussing school readiness,
The Framework provides practitioners with an outline of necessary concepts supported by the continuum
of guidelines and early learning standards.  Those who work directly with young children can access.
professional development and effective tools for implementing the readiness framework and be a resource
for tamilies and communities.

What is School Readiness. in Arizona?.

The question of what it means for a child to be “ready for school” remains a topic of much
national atiention. Scveral recent attempts to identily and deline school readiness have been made. In
particular, the reauthorization of Head Start as the School Readiness Act of 2007 provided a more
concrete definition ol school readiness as, “the cxpectations of children’s status and progress across
domains for Language & Literacy Development, Cognition. & General Knowledge, Approaches To
Learning, Physical Well-Being & Motor Development, and Social & Emotional Development that will
improve their readiness for kindergarten.™ Secondly, the US Department of Education outlined the
expectlations ol kindergarten readiness through the Race to the Top-Early Learning Challenge Fund. In
addition, the National Association for the Education of Young Children (NAEYC) identifies school
readiness as involving more than just children. School readiness, in the broadest sense, is about children,
familics, carly environments, schools, and communitics. NAEYC recognizes that children are not
innately “ready’ or “not ready” for school. Their skills and development are strongly influenced by, their

familics and through their interactions with other people and environments before coming to school
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(NAEYC, 2004).The commonality amongst the varying definitions establishes the expectation for a
comprchensive approach to kindergarten readiness and emphasizes the role of the adults in a child’s life
as the key to developing readiness for school. This reflects a movement toward a more holistic view of
school readiness that encompasses cach of the domains of development. Building on the work of NAEYC
and Head Start, Arizona defines school readiness as:

Arizona’'s young children will demonstrate school readiness through the Essential Domains of
Language and Literacy developmeni, Cognition and General Knowledge (including early mathematics
and early scientific development), Approaches to Learning fcuriosity, initiative, persistence, creativity,
problem-solving and confidence), Physical Well-Being and Motor Development and Self-Regulation of
Attention and Emation (including Social and Emotional Development). Intentional development of skills
and knowledge in these domains estublishes a critical foundation for. children to engage in and benefit

from opportunities to learn.

In seeking 1 common definition for school readiness, Arizona has adoptled a comprehensive
approach to describing what readiness looks like for young children entering kindergarten. The definition
of school readiness used in ASRF emphasizes both the knowledge and atiributes children need in order to
attend to challenging curriculum presented in the kindergarten classroom.

The general knowledge component expected of a student ready to enter kindergarten relates
dircetly to the Arizona Early Learning Standards 3™ Edition. Examples might include recognizing one’s
written name, counting using one to one correspondence, or identifying some letters of the alphabet trom
their name. The gencral knowledge goals specifically focus around language and literacy development,
early mathematics and scientific thinking as outlined in the corresponding standards.

(hitp:Awww.azed. sov/earlv-childhood/liles/201 1/1 Lanzona-carly-learmning-standards-3rd-cdiuon.pdi).

The Arizona Early Learning Standards highlights the Approaches To Learning as a standard.
This standard relates to children’s abilities to think and problem-solve and includes more abstract
constructs such as memory and attention. Being able to attend and process infoermation are critical to a
¢hild’s learning and achievemen.” Identifying how a child approaches a new learning situation is an
important piece of their school readiness.

Self-regulation, found in the Social and Emotional Early Leaming Standard, holds particular,
importance for a child’s capacity for school success. Several studies have shown a strong, predictive
correlation between self-regulation and academic success.™ Specilically, self-regulation sets the stage for
managing one’s own behavior, focusing on tasks, and undertaking challenges presented.”

Current research suggests that sell-regulation provides a signilicant link between a child’s

emotional and cognitive competencices.” Sclf-regulation may be scen as the ability to monitor onc’s own
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thinking and behaviors.” Self-regulation encompasses the skills and attributes children need to

vii

appropriately respond to their environment™ by controlling and adjusting: their cmotions, their behavior
in social interactions, and their attention during cognitive experiences.”™ In regard to, school readiness,
sclf-regulation supports children in their ability to:
¢ Inhibit impulsivity and follow school rules and social norms;
» Cope with challenges and engage in difficull cognitive tasks;
e Develop intentionality and plan for and communicate their needs;
s Demonstrate awareness of their environment and others around them to effectively interact with
people and spaces within various scttings; and
e Maintain attention and motivation for learning activities to occur.™
Sclf-regulation crosses multiple domains of development and therefore plays a critical role in a
child’s academic achievement.® For example, a child who develops emotional competence in the ability to
cope with making mistakes will more likely be able to persist at challenging tasks involving critical
thinking and problem solving. Through new research, it is becoming increasingly clear that the ability to
sclf-regulate is essential for ongoing achievement as students respond to the challenges beyond K-12
education.
Effective Instruction
Successful teachers of young children promote growth in all developmental domains identified in
the ASRF. Effective instructional strategies lor all young learners chuange as children grow and develop.
Young learners preparing for kindergarten must have access to varying learning activities that the adults
in their lives intentionally plan. Children must have the opportunily to use play as an elfective
instructional strategy. In cennection, adults need to strategically build children’s skills that are
representative ol the Arizona Early Learning Standards. Providing support and scaflolding [or the
developmental domains of learning is the instruction that lcads to school competence for young learners..
In practice, elfeclive instruction includes a combination of environmental design, provision ol engaging
matcrials, and nurturing and responsive interactions between adults and children. To best prepare young
children for academic instruction in a K-12 setting, teachers and other adults must provide children with
multiple expericnces that arc child-centered, expericntial, and focused on problem-solving rather than rote
learning. Early learning experiences should include a balance between child-directed and adult-directed
activitics. Affording children various opportunities to become confident in their independent problem
solving increases their capacity to self-regulate and thus expands their preparedness. for school entry.
Standards
As a precursor, the first guiding document outlining child outcomes begins with the Arizona

Infant und Toddler Developmental Guidelines for children birth to the age of three. . As children get closer
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to formalized school experience there is a shift towards more intentional instruction that will lead to
school readiness. The Arizona Eurly. Learning Standards have been developed to provide a framework for
the planning of quality learning experiences for all children three to five years of age. The standards
cover a broad range ol skill development and provide a useful instructional foundation for children from
diverse backgrounds and varying abilities. The standards are intended for use by all those who work with
young children in any. carly care and education setting in urban. rural and tribal communities. They arc a
tool to be used by teachers and caregivers, and are applicable to parents and families as well. The
standards documents are based on the premise that learning occurs on a continuum and that
developmental domains are highly interrelated. Children succeed to their highest potential in nurturing
environments that support their learning across domains und through the standards continuum.

The Arizona Early Learning Standards are divided inte eight standards. Each standard is divided
into strands, concepts and indicators. See the [ollowing chart for your convenience, which headlines the

standards, strands, and concepts..

Standard Strand Concept

Social Emoticnal 1. Self Self-awareness

Recognizes and expresses feelings

Self-regulation

2. Relationships Attachment

Social interactions

Respect
Approaches to 1. Initiative and Curiosity | Initiative
Learning Curiosity
2. Attentiveness and Attentiveness
Persistence Persistence
3. Confidence Confidence
4. Creativity Creativity
5. Reasoningand Reasoning
Problem-Solving Problem-solving
Language and Literacy 1. Language Receptive Language Understanding

Expressive Language and

Communication Skills

Vocabulary
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2. Emergent Literacy Concepts of Print

Book Handling Skills

Phonological Awareness

Alphabet Knowledge

Comprehension

3. Emergent Writing Early Writing, Writing Processes, and
Writing Application

Mathematics 1. Counting and Counts Out Loud

Cardinality. Knows Number Names and Symbols

Counts to Tell Number of Objects

Compares Numbers and Quantities

2. Operations and Explores Addition and Subtraction

Algebraic Thinking Patterning

3. Measurement and Data | Sorts and Classifies

Data Analysis

Measures.
4. Geometry. Spatial Reasoning
Shapes
Science 1. Inquiry and Exploration, Observations, and
Application Hypotheses

Investigation

Analysis and Conclusions

Communication

Sacial Studies 1. Family Understands Family

2. Community Understands Community

Rights, Responsibilities, and Roles

within Community.

Geography
3. Historical Thinking Understands Time - Past, Present and
Future
Physical Development, 1. Physical and Motor Gross Motor Development
Health and Safety Development Fine Motor Development
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2. Health Personal Health and Hygiene Practices
3. Safety Safety and Injury Prevention
Fine Arts. 1. Visual Arts Creates and Understands Visual Arts
2. Music and Creative Creates and Understands Music,
Movement Movement and Dance
3. Drama Creates Dramatic Activities
Curriculum

The Arizona Early Learning Standards provide an essential first step for identifying an effective,
high quality preschool curriculum. The curriculum should be rescarched-based, align with the Arizonu
Early Learning Standards, and support the goals of the lTocal program. The National Association for the
Education of Young Children defines curriculum as consisting ol the knowledge, skills, abilitics and
understandings children are to acquire and the plans for the learning experiences through which those
gains will oceur.

Any chosen curriculum should be developmentally appropriate for all young learners. A quality.
curriculum should promole the use of effeclive instruetion. It should address hands on activities, play,
small and large group times, planning for robust learning centers. and outdoor learning time. The
curriculum should also include a list of learning materials. that the adult may use (o intentionally scaflold
the learning of children. The curriculum should be bascd on the interest and varying abilitics of the
children in the classroom. The curriculum should prompt the teacher to connect the learning (o children’s
expericnces and provide multiple opportunitics for practice and demonstration of skills and knowledge.

Assessment

Asscssments are used to document and understand children’s growth and learning to inform cvery
day experiences. Effective assessment is conducted in an ongoing manner and used to guide instruction
to best mect children's individual necds. As the assessment data is gathered in authentic and meaningful
ways, information is used to intentionally plan instruction and build stronger relationships to support
children’s knowledge acquisition and self-regulation skills. Assessment generates information for and
from parents, teachers, caregivers, and health professionals who all have a stake in preparing children for
school entry. Through effective assessment practices adults receive vital information about what children
know and can do as well as what they are ready to learn. Having a clear picture of children’s needs upon
kindergurlen entry allows teachers (o appropriately plan curriculum throughout the year so that children
can meet the riger of the K-12 setting.

Family Engagement Partnerships
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Families play a critical role in supporting children’s school readiness. They are the child’s first
teacher and expert on their child. Establishing a reciprocal relationship with familics is critical to the
development of healthy, successful learners. Open communication between early childhood professionals
and familics allows for the development of strong relationships and collaboration.

In a high quality early education program, frequent two-way communication is established and
maintained. and families arc presented with multiple opportunitics to. participate in activitics and
decisions that concern their children. Developing mutual respect, cooperation, and a shared responsibility
for the child helps the family to see that they are a valued partner within the learning community..
Effective family engagement requires an ongeing interaction that provides opportunities for information
sharing, goual setting, and identilication of needed supports and services. Offering families multiple
opportunities to be involved with their child’s education early on sets the stage for long-term, effective
and collaborative family-school relationships throughout children’s academic experiences.”

.Quality Transition into Kindergarten for all Children

Too oflen discontinuities exist between the birth to five years and kindergarten experiences.™ As
such, crcating smooth transitions that better prepare children and their families for shifts in cxpectations
and curriculum must be considered as partl of a strong school readiness framework. Eflective kindergurlen
transitions are those that ensure collaborative, planned efforts among schools, teachers, familics, and
communities. Effective transitions utilize ongoing communication to form strong relationships over the
full course of the year prior to kindergarten entry rather than considering transition as a singlc cvent
activity. Additionally, transitions that best prepare children for entering school occur especially when
there is a shared vision of readiness and the transition process.™”

How Arizona Approaches School Readiness

Arizona stakcholders must be strategic and intentional in ensuring improved school readiness {or
its youngest learners. Children’s earliest experiences, especially those during a child’s first three years,
shape the brain and create the structures necessary for learning. ™™ Therefore, recognizing the signilicance
of a strong birth to five system is fundamental to the development of the Arizona School Readiness
Framework. The ASRF provides common goals for the varying parts of the Arizona carly childhood
system and supports and builds upen the growing bedy of research demonstrating the relationship
belween high quality early education and later academic achievement. The successful implementation of
Arizona’s Readiness Framework is dependent upen building partnerships with families, improving
kindergarten transitions, and building knowledge appropriately matched to the varying stakeholders

(through a robust and high quality professional development track).

Conclusion
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The early years are an exciting time in a child’s development, and the transition into kindergarten
is filled with both opportunity and challenge. Arizona recognizes that students today must attain the
knowledge and skills needed to be college and career ready..

Evidence of the importance ol quality carly care and education during a child’s first [ive years 1s clear.
Making a commitment to ensure all of Arizona’s children enter school ready to learn. requires
acknowledging that school readiness begins in infancy. As infant-toddler developmental specialist, Ron
Lally points out, “...the first building blocks of learning are laid down during the first two vears of life
through early social und emotional exchanges, und [uture learning is buill on this foundation.” When the
adults in a child’s life provide high quality early learning experiences, children have stronger
communication skills, creativity, initiative, and the conlidence to approach new challenges.

The ASRF encourages collaboration between families, services, and the varions components of
the early childhood system. As outlined, the framework reflects the purpose of identilying readiness, and
builds on the state’s cfforts to establish a system in which all children have access to quality experiences
leading 10 school success. Building a coordinated, statewide eflort (o establish common undersiandings
of school readiness will ensurc Arizona’s children receive a solid foundation to successfully engage in the
rigorous academic demands ol K-12 education. Arizona’s School Readiness Framework both prepares
children for academic success in kindergarten and also puts them on a path to lifclong success.

Designing the Kindergarten Developmental Inventory.

Lastly, Arizona's School Readiness Framework provides the groundwork needed to design and
develop Arizona’s Kindergarten Developmental Inventory (KDI). The purpose of the KDI is to provide a
tool that allows parcnts, teachers and administrators to understand the extent of a child’s learning and
development at the beginning of kindergarten to develop instruction that will lead to the child’s academic
success. The tool that is developed or adopted will align with the Arizona Early Learning Standards and
Arizona’s College and Career Ready Standards for kindergarten, cover all essential domains of school
readiness (Physical & Motor Development, Social & Emotional Development, Approaches To Learning,
Langnage Development, and Cognitive Development), and will be reliable and valid for its intended
use. Knowing the attributes and expectations lor children’s entry 10 school through the use of the Arizona
School Readiness Framewoerk allows for the creation of an assessment mechanism that provides a valid
measure of children’s readiness at school entry. To date, predicting children’s academic success through

51

measurement of readiness indicators has been difficult.™ But aligning readiness concepts with the
assessment (o reliably meusure those concepls 1s a [irst step in designing a more effective achievement

predictor.
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Scoring Rubric and Scoring Form

Implementation Standards — Enrollment Eligibility, Child Screening, Child Assessment

Excellent: Notes:
¢ Shows clear understanding of the expectation and
rcadily agrees to comply. with all requirements
including:

o Veritying child’s age and legal residency; copy. of
child’s birth certificate will be maintained in the,
child’s file

o Determining and clearly documenting family
mcome cligibility; copics ol documentation used
to determine income eligibility will be maintained

o Hearing and vision screenings will be obtained for
all children within the first 45 days of
programming; documentation will be maintained
in the child’s file

o A 45 day developmental screening will be
conducted on all children; documentation will be
maintained in the child’s file

o The program conduets quality ongoing progress
menitoring on all children to ensure continuous
improvement

o The program is prepared to use the formative
assessment tool and already has the necessary
technology in place as well as available to stafl

Satisfactory: Notes:
s Shows understanding of the expectation and agrees to
comply with all requirements including:

o Vernfying child’s age and legal residency: copy ol
child’s birth certificate will be maintained in the
child’s file

o. Determining and clearly documenting family
income eligibility; copies of documentation used
to determine income eligibility. will be maintained

o Hearing and vision screenings will be obtained lor
all children within the first 45. days of
programming, support was requested to cnsure
compliance: documentation will be maintained in
the child’s file

o. A 45 day developmental screening will be
conducted on all children, support was requested
to ensure compliance; documentation will be
maintained in the child’s file

o. The program conducts quality ongoing progress
monitoring on all children to ensurc continuous
improvement

o. The program is willing to use the formative
asscssment tool and will ensure that the necessary
technology is available {or staff

Needs Improvement: Notes:

s Acknowledges expectations and feels they can comply
with requirements including:

o Verifying child’s age and legal residency; copyol |
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child’s birth certificate will be maintained in the
child’s file

o Determining and clearly documenting tamily.
income eligibility; copies of documentation nsed
1o determine income cligibility will be maintained,
program may. require support

o Hearing and vision screenings will be obtained for
all children within the first 45 days of
programming, support will likely be required;
documentation will be maintained in the child’s
file

o, A 45 day developmental screening will be
conducted on all children, support will likely be
required; documentation will be maintained in the
child’s file

o The program shows concerns with quality ongoing
process monitoring on all children

o The program shows concerns regarding the use of
the formative assessment tool; technology is not
readily available for stafl

Unsatisfactory: Notes:
e Does not acknowledge or show understanding of
expectations and it is questionable if the program can
comply with requirements:
o Unwilling to verify child’s age and legal residency
o Unwilling to determine and document family
income eligibility
o Unwilling to obtain hearing and vision screenings
for ull children
o. Unwilling to conduct a 45 day developmental
screcning
o Unwilling 10 conducl ongoing process monitoring
on all children
o Unwilling or unable to participate in using the
new. formative assessment (ool

Implementation Standards — Ratios and Total Group Size, Environment, Curriculum and AZ Early Learning
Standards

Excellent: Notes:.
e Shows clear understanding of the expectation and
readily agrees to comply with all requircments; upon
visiting the sile it appears that:

o The program will operate a minimum of 180 days
or the cquivalent of a minimum of 450 hours per
school year for hall day programs or « minimum
of 900 hours. per school year for full day
programs.

o The program will be able to meet all required
tcacher/child ratios of 1 to 10 as well as maintain
total class size of 20 at all times

o The environment clearly demonstrates high
quality with clearly defined well stocked centers,
and teachers arc culturally and linguistically.
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responsive to children. When children with
special needs are present, appropriate furniture
and equipment is available to ensure the full
access and participation of all children in the
program aclivitics

o The curriculum is designed arcund children’s
interests and needs: curriculum clearly aligns
with the Arizona Early Learning Standards

o Lesson plans are in place and being utilized; the
lesson plans reflect individualized instruction in
order to meet children’s specilic needs

o Use of the Arizona early Learning Standards is
clearly documented and demonstrated

0. The program provides inleractive and continuous
adult supervision and is in compliance with state
licensing and/or program accreditation
requirements,

o The program will fully implement the AZ DHS
Empower Program

Satisfactory: Notes:
s Shows understanding of the expectation and  agrees to
comply. with all requirements; upon visiting the site. it
appears that:

o The program will operate a minimum of 180 days
or the equivalent of a minimum of 450 hours per
school year for hall day programs or a minimum
ot 900 hours per school year for full day
programs

o The program will be able to meet all required
teacher/child ratios of 1 to 1{ as well as maintain
total class size of 20 at all times

o. The environment clearly demonstrates high
quality with clearly defined well stocked. centers,
and teachers are culturally and linguistically
responsive 10 children. When children with
special needs are present, appropriate furniture
and cquipment i1s available to ensure the full
access and participation of all children in the
program activities

o The curriculum is designed around children’s
interests and needs; curriculum appears to align
with the Arizona Early Learning Standards

o Lesson plans are in place and being utilized; at
times they reflect individualized instruction in
order to meet children’s specific needs

o Use of the Arizona carly Learning Standards is
documented and/or demonstrated

o The program provides interactive and continuous
adult supervision and is in compliance with state
licensing and/or program accreditation
requircments

0. The program will fully implement the AZ DHS
Empower Program.

Needs Improvement: Noles:
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s Acknowledges expectations and feels they can comply
with requirements; upon visiting the site it appears. that:,
o The program will operate a minimum of 180 days
or the equivalent of a minimum of 4350 hours per
school year for half day programs or a minimum
of 900 hours per school year [or full day
programs
o The program may have difficulty mecting the
required teacher/child of | to 10 ratio as well as
maintenance of total class size of 20
o The environment demonstrates quality; some
centers are clearly delined; some centers arc well
stocked
o A curriculum is in place; curriculum somewhat
aligns with the Arizona Early Learning Standards
o Program is aware of the Arizona Early Learning
Standards and uscs them en occasion
0. The program is aware of the need to provide
interactive and continnous adult supervision and
15 1n compliance with state licensing and/or
program acereditation requirements
o The program may have difficulty implementing
the AZ. DHS Empower Program

Unsatisfactory:

s Does not acknowledge or show understanding of
expectations; upon visiting the site it is questionable if
the program can comply with requirements:

o Required teacher/child ratios and maximum class
size will be difficult or impossible to maintain
o Environment does not contain centers; lacks
manipulatives
o No curriculum is in place
Lesson pluns are not in place and/or not wtilized
o Program does not use the Arizona Early Learning
Standards

o

Notes:

Staff Qualifications

Excellent:
e  Shows clear understanding of the expectations and
meets all requirements including:

o Director/Administrator (those responsible for
direct supervision of the program staff) holds, at
a minimum, a bachelor’s degree in Early
Childhood, Child Development and/or Family
Studies. or Early. Childhood Special Education:
or hold a principal’s certificate through ADE

o Teacher holds a bachelor’s degree in Early.
Childhood with a tcacher’s certificate through
ADE, Child Development or Elementary
Education with an endorsement in carly
childhood

o Teaching Assistant has a Child Development
Associate Credential (CDA) or an associate’s

Notes:,
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degree in Early Childhood Education or Child
Development

o Instructional staff salaries are comparable to the
salaries of local K-12 instructional staft

Satisfactory: Notes:
¢ Shows understanding ol the expectation and is
prepared to meet requirements including:

o Director/Administrator {thosc responsible for
direct supervision of the program stall) holds, at
a minimum, a bachelor’s degree in an unrelated
ficld and is currently cnrolled in a program to
obtain a degree in Early Childhood, Child
Development and/or Family Studies, Early
Childhood Special Education, or cducational
leadership with the intent ol pursuing a
principal’s certificate through ADE; a waiver and
action plan will be put in place and will
demonstrale consistent progress.

o Teacher holds at a minimum an associate’s
degree in Early Childhood or Child
Development, and is currently enrolled in an
approved bachelor’s degree program leading to
carly childhood certification: a waiver and action
plan will be put in place and will demonstrate
consistent progress

o Teaching Assistant has a Child Development
Associate Credential (CDA) or an associate’s
degree in Early Childhood Education or Child
Development or 1s currently enrolled in a
program to meet these requirements; a waiver
and action plan will be put in place and will
demonstrale consistent progress.

o Instructional staff salaries are comparable to the
salaries of local K-12 instructional staff

Needs Improvement: Notes:
» Acknowledges expectations and is willing (o work
towards meeting requirements including:

o Director/Administrator {thosc responsible for
direct supervision of the program staft) does not
hold, at a minimum, a bachelor’s degrec in a
related ficld but is currently enrolled in a
program to obtain a degree in. Early Childhood,
Child Development and/or Family Studics, or
Early Childhood Special Education; a waiver and
action plan will be put in place and progress will
be demonstrated

o Teacher holds, at a minimum, an associate’s
degree in Early Childhood or Child Development
and is looking at carolling in an approved
buchelor’s degree program leading to early.
childhoed certification; a waiver and action plan
will be put in place and progress will be
demonstrated

o Teaching Assistant is currently enrolled in a
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program to obtain a Child Development

Associate Credential {CDA) or an associale's
degree in Early Childhood Education or Child
Development; a waiver and action plan will be
putin place and progress will be demonstrated

o Supervision is seeking instructional staff salaries
to be comparable to the salaries of local K-12

instructional stafl

Unsatisfactory:

s Does not acknowledge or show understanding of
expectations and does not appear to be willing to

meet 1¢q uirements:

Notes:

o Director/Administrator (those responsible for
direct supervision of the program staff) docs not
hold, at a minimum, a bachclor’s degrec and is
not interested in pursuing further education in
order to mecet this requirement

o Teacher does not hold, at a minimum, an
associate’s degree  and is not interested in
pursuing further education in order to meet this
requircment

o Teaching Assistant does nol currently hold nor is
enrolled in a program to obtain a Child
Development Associate Credential (CDA) or an
associate’s degree in Early Childhood Education

or Child Development and. is not interested in
pursuing further education in order to mecet this

requirement

o Supervision in not uninterested in supporting
instructional staff salarics being comparable to

local K-12 instructional staff

Supervision and Professional Development Standards

Excellent:

+ Shows clear understanding of the expectation and
readily agrees to comply with all requirements

including:

o Providing program persenncl with regular,
high quality, professional development

opportunities

o Providing program personnel opportunitics
to participate in professional development
on the Arizona Early Learning Standards

o Supervisor supports program personnel in
demonstrating competency on the use of
the Arizona Early Learning Standards

o Program is implementing the Early

Childhood Quality Improvement Practices

Notes:.
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(ECQUIP) which includes community
partners {i.c. Head Start, Title 1, Special
Education, Private Child Care, K-3
teachers, etc.)

o Program is implementing the Program
Guidelines for High Quality Early
Education: Birth Through Kindergarten

Satisfactory: Notes:
¢+  Shows understanding ol the expectation and agrees
to comply with all requirements including:

o Providing program persenncl with regular,
high quality, professional development
opportunities

o Providing program personnel opportunitics
to purlicipate in professional development
on the Arizona Early Learning Standards

o Supervisor support program personnel in
demonstrating compelency. on the use of
the Arizona Early Learning Standards

o Program is implementing the Early
Childhood Quality Improvement Practices
(ECQUIP) which includes community
partners (i.c. Head Start, Title 1, Special
Education, Private Child Care, K-3
tcachers, cte))

o Program is implementing the Program
Guidelines for High Quality Early
Education: Birth Through Kindergarten

Needs Improvement: Noles:
s Acknowledges expectlations and [eels they can
comply with requirements including:

o Providing program personnel with some
professional development opportunities

o Providing program personnel with
inlormation on how to participalc in
professional development on the Arizona
Early Learning Standards

o Program had been provided with
information regarding implementing the
Early Childhood Quality Improvement
Practices (ECQUIP) which includes
community partners (i.e. Head Start, Title
I, Special Education, Private Child Care,
K-3 teachers, cte.)

o Program had been provided with
information regarding implementing the
Program Guidelines for High Quality Early
Education: Birth Through Kindergarten

Unsatisfactory: Notes:
+ Does not acknowledge or show understanding of
expectations and. it 1s questionable if the program
can comply with requirements:
o Program personnel receive few or no
professional development opportunities
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o. Program personnel will not be encouraged
to participate in professional development
on the Arizona Early Learning Standards

0. Program supervisor/personnel is not
interested in participating in the Early
Childhood Quality Improvement Practices
(ECQUIP)

o Program supervisor/personnel is not
interested in participating in the Program
Guidelines for High Quality Early
Education: Birth Through Kindergarten
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Scoring Form .

Program:
Contlaclt Name:

Contact Email Address:

High Needs Community:
Contlact Phone Number:

Date Form Completed:

Criteria Area

Points. Possible

Score

Enrollment Eligibility, Child Screening, Child Assessment
Comments;

Excellent = 20
Satisfactory = 15

Needs Improvement = 10
Unsatisfactory = 5

Ratios and Total Group Size, Environment, Curriculum and AZ
Early Learning Standards
Comments: ..

Excellent = 20

Satisfactory = 15
Needs Improvement = 10
Unsatistfactory = 5

Staff Qualifications
Comments: .

Excellent = 20
Satisfactory = 15

Needs Improvement = 10
Unsatislactory = 5

Supervision and Professional Development
Comments: .

Excellent = 20

Satisfactory = 15
Needs Improvement = 10
Unsatislactory = 5

Total Score

Quality First (QF)

Does program currently participate in QF:
If s0, what is their star rating:
Name of QF Coach:. . .. .

Comments: .

K- Transition
Does program currently. participate in K-transition:
If s0. who is part ol the team:

Commenls:

Program Guidelines for High Quality Early Education: Birth through
Kindergarten (PGH(Q))
Is program aware of the PGH(Q:

Comments:. . .. ..

Inclusion
Are children currently placed in the Least Restrictive Environment (LRE):

Comments:,
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Early Childhood Quality Improvement Process (ECQUIP)

District/School: Date of Visit:
CTDS Number: ADE-ECE Team Members:
1. .
2.
. District/Charter Team Members Titles
Standard Chosen for Improvement (Circle One):
Standard 1: School and District Leadership
Standard 2:  Curriculum, Instruction and Professional Development
Standard 3: Classroom and School Assessments
Standard 4: School Culture, Climate and Communication
COMMENTS:
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Standard 1: School and District Leadership
Leadership focuses on improved student achievement supported by the ECQUIP process to assess. the effectiveness. of program
management practices as the basis for improvement.

Falls Far Below the Standard
o . Approaches the Standard
... ...... .. .. Meets the Standard
Excecds the Standard
Indicators

1.1 Leadership has led an inclusive process of developing 3 2 1 0
a sustained and shared vision and mission as well as a
.. written philosophy that is the bhasis for program
.. planning, implementation, evaluation and modification.

1.2 The Leadership meets regularly with the Early Education =~ 3 2 1 0
. staff to formulate, review, or revise the ECQUIP.
process/plan.

Comments:
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Standard 1: School and District Leadcrship
Leadership focuses on improved student achievement supported by the ECQUIP process to assess the effectiveness of program
management practices as the basis for improvement.

... .. .. Falls Far Below the Standard
Approaches the Standard
... ... ... ... . . . . . Meetsthe Standard
_____________________________________________________________________________________________________ Exceeds the Standard

Indicators

1.3 Leadership promotes and sustains continuous school 3 2 1 0
. improvement by verifying staff qualifications, providing
...... organizational structure, allocating funding, and monitoring .
.. . the usc of resources (e.g., fiscal, professional development,
planning time).

1.4 Leadership ensures systems are in place to monitor the 3 2 1 0
. integrity and accuracy of child assessment data collected
...... and reported by the program.

Comments:
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Standard 1: School and District Leadcrship
Leadership focuses on improved student achievement supported by the ECQUIP process to assess the effectiveness of program
management practices as the basis for improvement.

.. Falls Far Below the Standard
S - Approaches the Standard
.. . . . . . . . . Meetsthe Standard
... .. Exceeds the Standard

Indicators

e
| )
o
-

1.5 Leadcrship provides and supports professional
. development opportunities for early education program

.. staff to strengthen their competencies in planning and

.. .implementing appropriate and effective educational programs
. for voung children. Staff are committed to long-term professional
. growth that is continuous and job-embedded.

Comments:
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.Standard 2: CURRICULUM, INSTRUCTION, AND PROFESSIONAL DEVELOPMENT
The program uses the ECQUIP process to assess. the quality of curriculum and instruction that leads to. meeting or exceeding Arizona
Early Learning Standards { Preschool) and Arizona College and Career Ready Standards (K-3).

. _Falls Far Below the Standard.
Approaches the Standard

. Meets the Standard
- Excceds the Standard
Indicators
2.1 Curriculum, instruction and professional development 32 _°r 0
align with the Arizona Early Learning Standards (Preschool)
.. or the Arizona College and Career Ready Standards(K-3).
2.2 An ongoing process is in place for monitoringand 3 2 1 0

evaluating curriculum, instruction and professional
. development and the results are communicated to all.
_stakeholders and used to acknowledge the program’s
. strengths and address challenges.

Comments:
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Appendix H

.Standard 2: CURRICULUM, INSTRUCTION, AND PROFESSIONAL DEVELOPMENT
The program uses the ECQUIP process to assess. the quality of curriculum and instruction that leads to meeting or exceeding Arizona
Early Learning Standards (Preschool) and Arizona College and Career Ready Standards (K-3)..

... Falls Far Below the Standard
Approaches the Standard
... .. .. .. . Meets the Standard
Exceeds the Standard
Indicators

2.3 Related Technology, instructional materials,and... ... .3 . . . . ..2 ..........L...........0
resources are integrated effectively into classroom
instruction and used as a teacher productivity tool. .

2.4 Curriculum includes daily opportunities to learn 3 2 1 0
through a balance of child initiated and teacher
. directed experiences that match the needs, interests
..... and dcvelopmental levels of all children.

Comments:
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Appendix H

.Standard 2: CURRICULUM, INSTRUCTION, AND PROFESSIONAL DEVELOPMENT
The program uses the ECQUIP process to assess. the quality of curriculum and instruction that leads to meeting or exceeding Arizona
Early Learning Standards (Preschool) and Arizona College and Career Ready Standards (K-3)...

.. .. Falls Far Below the Standard
... Approaches the Standard
. Meets the Standard
. Exceeds the Standard
Indicators

2.5 The carly childhood cnvironment is valuedasan. .~~~ .3 . . ...2 ... .. 1 0
... .integral part of the curriculum that facilitates child
. independence, interactions, and learning.

.2.6Thc.districthasaLEA.Litcracy.Lcadcrship.Tcam. . 2 0

and K-3 Literacy Plan that has been submitted to .
the State Board of Education.

Comments:

FPR/Award # S419A150008 7
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Appendix H

Standard 3: CLASSROOM AND SCHOOIL ASSESSMENTS
The program uses multiple standards-based assessments, strategies, and data to measure and monitor child progress in an ongoing
manner. Data collected is used to guide instruction, determine individual needs of children, and assess program effectiveness.

. Falls Far Below the Standard
S . Approaches the Standard
.. . . . . . . . . Mecets the Standard
. Exceeds the Standard

Indicators

3.1 Children’s growth in all developmental and standara .=~~~ 3 .2 1 . 0
content areas is assessed in an ongoing and
. authentic manner, to modify curriculum and individual
.. instruction, and identify children’s needs and/or make
.. appropriate referrals.

| 3.2 Teachers communicate the results of individwal child ..~ .3 . . 2 . .. »L. ... @
_assessments regularly with families and other stakeholders.

Comments:
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Appendix H

Standard 4: SCHOOL CULTURE, CLIMATE, AND COMMUNICATION.
The program functions as an effective learning community and possesses an ongoing communication system supported by the
ECQUIP process to assess the adequacy of facilities and to make decisions regarding school culture, climate and communication.

. _ Falls Far Below the Standard
S Approaches the Standard
Meets the Standard

. Excecds the Standard
Indicators
4.1 A safe and orderly environment ensuresthat =~~~ 3 .2 1+ _ 0
children’s health and safety are a priority
throughout each program day.
4.2 Program personnel build positive nartaring 3 .2 1 0

relationships with children and parents, and
..... work to improve inclusive practices, and parent
.and community involvement,

Comments:
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Appendix H

Standard 4: SCHOOL CULTURE, CLIMATE, AND COMMUNICATION.
The program functions as an effective learning community and possesses an ongoing communication system supported by the
ECQUIP process.to assess the adequacy of facilities and to make decisions regarding school culture, climate and communication.

Falls Far Below the Standard
. .. .. .Approaches the Standard

| ”Meets the Standard
- Excecds the Standard
Indicators
4.3 Children and program personnel are valued, 3 2 1. ... ..0
and their work is recognized and acknowledged.
4.4 Anti-bias practices are evident which celebrateand =~~~ 3 2 1. ... 0

are inclusive of linguistic, multicultural, and individual
. abilitics within the school community.

Comments:
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Appendix |

Standard Module Professional Development

Opportunities through Arizena Department of Education

Social Emotional

Approaches to
Learning

Language and
Literacy

Mathematics

Science

Social Studies

Physical
Development,
Health and
Safety

Fine Arts

Social Emotional
6 hours,

Approaches to
Learning
6 hours,

Language and
Literacy .
6 hours

Mathematics.
6 hours,

Science
4 hours

Social Studies
4 hours

Physical
Development,
Health and Safety
4 hours

Fine Arts,
6 hours

Conflict
Resolution
2 hours

Concept
Development — 2
hours

Math and Gold

2 hours

Ramps and
Pathways
2 hours

Cultural
Compelency.
2 hours

Music and
Movement
2 hours

Music and
Movement
2 hours,

Diualogic Reading
2 hours

Creating a
Science Rich
Environment

2 hours

Process vs
Product-
2 hours

Dramatic Play 2
hours

Dramatic Play

2 hours

Language and
Gold
2 hours

Language
Modeling
2 hours,

Let’s Talk
2 hours

Phonological
Awarcness
2 hours

Quality Feedback
2 hours

Concept
Development
2 houry

FPR/Award # S419A150008
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Appendix |

Introduction Series

Introduction to the Arizona Early Learning
Standards
2 hours

Introduction to Arizona’s Infant/Toddler
Developmental Guidelines
2 hours

Introduction to the Program Guidelines for High
Quality Early Education: Birth Through
Kindergarten
2 hours

Arizona’s College and Carcer Ready Standards and
the Early Learning Standards 3" Edition
2 hours

Social Emotional Development — 6 hours
Approaches 1o Learning — 6 hours
Language Development & Communication — 6
hours
Cognilive Development — 6 hours
Physical & Motor Development — 4 hours

Program Administration & Qualifications — 6 hours
Daily Routines & Schedules — 4 hours
Program Practices — 6 hours
Linguistic & Cultural Integration — 4 hours
Family Engagement — 4 hours,

Health & Nutrition — 4 hours,
Community Qutreach & Collaboration — 4 hours
Program Evaluation — 4 hours

FPR/Award # S419A150008
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Arizona School Readiness Indicators

The following indicators are designed to guide and
measure progress in building an effective early
childhood system in Arizona. Taken collectively, they
provide a comprehensive picture of how our state
Is preparing its youngest children for success in
kindergarten and beyond.

&

Well-Child Visits

% of Arizona chifdren receiving at least six well-child visits
within the first 15 months of life

2010: 64% - 2020 Goal: 80%

Healthy Weight

% of Arizona children age 2-4 with body mass index (BMi)
in healthy weight range

2010:65%....... 2020 Goal: 75%

Dental Health
% of Arizona children age b with untreated tooth decay
2007:35%........ 2020 Goal: 32%. or less

Ja

Confident Families

% of Arizona families report they are competent and
confident about their ability to support their child’s safety,
health and well being

2012:42%... . 2020 Goal: 52%

FIRST THINGS FIRST

Ready for School. Set for Life.

PR/Award # S413A150008

®©A

School Readiness

Benchmark refated to developmental domains of social-
emaotional, fanguage and literacy, cognitive, and motor and
physical to be recommended in FY17 based on baseling
data from Arizona kindergarten developmental inventory

Quality Early Education

% of Arizona children emrofled in an early care and educa-
tion program with a Quality First rating of 3-5 stars

2013: 9% 2020 Goal: 29%

Quality Early Education — Special Needs

% of Arizona children with special needs/rights enrolled
in an inclusive early care and education program with a
Quality First rating of 3-5 stars

2013: 53% 2020 Goal: 73%

Aftordability of Quality Early Education

Benchmark related to Arizona families that spend no more than
10% of the regional median family income on quality early care
and education programs to be recommended in FY 15,

Developmental Delays ldentified in Kindergarten

Benchmark to be recommended in faif 2014 after completion
of the comprehensive opportunity analysis on the Arizona
early intervention system for chifdren birth to age b

Transition frem Preschoel Special Education
to Kindergarten

% of Arizona children exiting preschool special education
enrolted in kindergarten regular education

2010: 22% - 2020 Goal: 30%

EZUTAFirst Tngs First. A Loghts reseread Puliliseco Az 2014
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These forms require basic ideniifying information about the applicant and the application. Please
provide all requested applicant information (including name, address, e-mail address and DUNS
number).

APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition

(CFDA No. 84.419A)
Legal Name of Applicant Appliézint’s Mailing Address:
(Office of the Governor): Executive Tower

) ] 1700 West Washington Street
Office of the Arizona Governor Janice K. Brewer | phoenix. A7 85007

Employer Identification Number: Organizational DUNS:

86-6004791 8047460970000

[.cad Agency: Arizona Department of Education | Lead Agency Contact Phone:602-364-2347
Contact Name: Elliot Hibbs : [.cad Agency Contact Email Address:
(Single point of contact for commurnication) Elliott.Hibbs@azcd.gov

Required Applicant Signaturcs (Must include signatures from an authorized representative of each Subgrantee.
Insert additional signature blocks as needed below. To simplify the process, signatories may sign on separate
Application Assurance forms.):

To the best of my knowledge and belief, all of the information and data in this application are true and correct.

I further certify that I have read the application, am fully committed to it, and will support its implementation:

.(JOVEI'I'IOI' or Authorl?cd Representatlve of the Governor (Prmted Name) Tclephonc
Governor Janice K. Brewer 5 ¢6TT A-SMITH, CHIEE DFGWFF (602) 542-4331
S1gnature of Governor or Authorized Representatlve of thc Governor: Date:

_ oo iol\‘t\l‘t
-I cad Agency. \ uthorized Reprc entatlve (Prmted Name) o S Agency Name:

Eliiot Hibbs
_ Slgpa;ure_ of L

Datﬁ&c/g/ ﬂﬂ/?{ '

PR/Award # S413A1500308
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y ; ) \_:ji,': i;- -
INDIRECT COST RATE AGREEMENT
STATL EDUCATION AGENCY
Organization Date: . -
Arizona Department of Education Agreement No: 2013-088(A)
1535 West Jelferson, BIN 28
Phoenix, AZ 85007 Filing Reference: Replaces previous

Agreement No. 2013-088
Dated: 4/16/2013

The approved indirect cost rates herein arc for use on grants, contracts, and other agreements with the
Federal Government. The rates are subject to the conditions included in Section If of this Agreement
and issued by the U.S. Department of Education pursuant to the authority in Attachment A of Office
of Management and Budge( Circular A-87,

Section I - Rates and Bases

Type From To Ratg Base Applicable To
Fixed 07/01/2012 06/30:2013 12.6% MTDC APwWR

Fixed 07/01/2013 06/30/2014 13.8% MTDC APwR
Provisicnal 07/01/2014 09/30/2014 13.8% MTDC APwWR
Distribution Base:

MTDC Modified Total Direct Cost - Total direct costs excluding equipment, capital

expenditures, participant support costs, pass-through funds and the portion of each
subaward (subcontract or subgrant) above $25,000 {each award; each year).

Applicable To:

APwR The rates herein are applicable to All Programs including those that require a
restricted rate per 34 CFR 75.563 and 34 CFR 76.563.

Treatment of Fringe Benefits:

Fringe benefits applicable 1o direct salaries and wages are treated as direct ¢osts.  Pursuant to OMB
Circular A-87-Attachment B Paragraph 8.d.(3), unuscd leave costs for all employees will be allocated
as an indirect cost except for those employee salaries designated as a direct cost for the restricted rate
calculation.

Capitalization Policy: Items of cquipment are capitalized and depreciated if the initial acquisition cost
is equal to or greater than $5,000.

PR/Award # S413A1500308
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Section 11 — Particulars

Limitations: Application of the rates contained in this Agreement is subject to all statutory or
adminisirative limitations on the use of funds, and payments of costs hereunder are subject to the
availability of appropriations applicable to a given grant or contract. Acceptance of the rates agreed to
herein is predicated on the following conditions: {A) that no costs other than those incurred by the
Organization were included in the indirect cost pools as finally accepted, and that such costs are legal
obligations of the Organization and allowable under the governing cost principles; (B) the same costs
that have been treated as indirect costs are not claimed as direct costs; (C) that similar types of
information which are provided by the Organization, and which were used as a basis for acceptance of
raics agreed to herein, are not subsequently found to be materially incomplete or inaccurate; and (D)
that similar types of costs have been accorded consistent accounting treatment.

Accounting Changes: The rates contained in this agreement arc based on the organizational structure
and the accounting systems in cffect at the time the proposal was submitted. Changes in
organizational structurc or changes in the method of accounting for costs which affect the amount of
reimbursement resulting from usc of the rates in this agreement, require the prior approval of the
responsible negotiation agency. Failure to obtain such approval may result in subsequent audit
disallowance.

Provisional/Final/Predetermined Rates: A proposal to establish a final ratc must be submitted. The
awarding office should be notified if the {inal rate is diffcrent from the provisional rate so that
appropriate adjustments to billings and charges may be made. Predetermined rates are not subject to
adjustment.

Fixced Rate: The negotiated fixed rate is based on an estimate of the costs that will be incurred during
the period to which the rate applics. When the actual costs for such period have been determined, an
adjustment will be made to a subsequent rate calculation to compensate for the difference between the
costs used to establish the fixed ratc and the actual costs.

Notification to Other Federal Agencies: Copies of this document may be provided to other Federal
agencies as a means of notifying them of the agrcement contained herein.

Audit; All costs {direct and indirect, federal and non-federal) are subject to audit. Adjustments to
amounts resulting from audit of the cost allocation plan or indirect cost rate proposal upon which the
negotiation of this agreement was based may be compensated for in a subsequent negotiation.

Reimbursement Ceilings/Limitations on Rates: Awards that include ceiling provisions and statutory/
regulatory requircments on indirect cost rates or reimbursement amounts are subject to the stipulations
in the grant or contract agrecements. If a ceiling is higher than the negotiated rate in Section I of this
agreement, the negotiated rate will be used to determine the maximum allowable indirect cost.

ORGANIZATION: Arizona Department of Education Page 2
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Section 11 - Special Remarks

Alternative Reimbursement Methods; 117 any federal programs are reimbursing indirect costs by a

mcthodology other than the approved rates in this agreement, such costs should be credited to the

programs and the approved rates should be used to identify the maximum amount of indirect costs
allocable.

Submission ol Proposals; New indirect cost proposals are necessary to obtain approved indirect cost
rates for future fiscal years. The next indirect cost rate proposal is due six months prior to the
expiration dates of the rates in this agrecement,

Section 1V - Approvals

For the State Education Agency: For the Federal Government:
Arizona Department of Education U.S. Department of Education
1535 West Jefferson, BIN 28 OCFO/FIPAO/ICG
Phoenix, AZ 83007 550 12th Street, SW

Washington, DC 20202-4450

Signaturc Signature

Frances Qutland
Name Name

Director. Indirect Cost Group
Title Title

Date Date

Negotiator: Nelda Barmes
Telephone Number: (202} 245-8005

ORGANIZATION: Arizona Departiment ol Education Page ;
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Preschool Development Grants--Development Grants Application

Copy this form as a separate word document and save as a PDF document and then upload
to Grants.gov under Part 5: Other Attachments Form

INDIRECT COST INFORMATION

To request reimbursement for indirect costs, please answer the following questions:

Docs the State have an Indircct Cost Rate Agreement approved by the Federal
government?

YES. @
NO.

If yes to question 1, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement (mm/dd/yyyy):

From: 07/01/2014 . . . .. .. .. . To: 09/30/2014

.Approving. Federal agency: _ x ED _ HHS __ Other

(Please specify agency). U.S Department of Education

Directions. for this form: .

l. Indicate whether or not the State has an Indirect Cost Rate Agreement that was approved by
the Federal government.

2. H£*No” 1s checked, the Departments generally will authorize grantees to usc a temporary ratc
of 10 percent of budgeted salaries and wages subject to the following limitations:

57
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Hell s

Eaucation Foundation

Cogagony minds, Dnoening lives.

September 18, 2014

Rebecca Marek

Prescheol Development Grants

Office of Early Learning (OEL}

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Dear Ms. Marek:

I am writing to express my support and the support Helios Education Foundation for Arizona's
application for the Preschool Development Grant. The Foundation invests in education across
the continuum from early childhood through postsecondary and takes a statewide approach in
Arizona.

This proposal is of interest to Helios because this grant will allow Arizona to address a critical
need in the Early Childhood Education System, specifically the delivery of high-guality preschool
services to children. In addition, grant funds provided by this opportunity, will strengthen the
enhancement and development of the infrastructure for a statewide Professional Development
System and Arizona's Quality Rating and Improvement System, Quality First. More importantly,
this opportunity allows for the creation of high quality preschool opportunities in Arizona’s high
needs communities,

Helios Education Foundation’s mission to enrich the lives of individuals in Arizona and Florida
by creating opportunities for success in postsecondary education begins in early childhood
where the foundation is laid for all future learing. As a key partner in the development of
Arizona's early childhood system through the work of BUILD AZ and a portfolio of aligned
investments, Helios fully supports the overall goals and direction set forth by the State’'s
Preschocl Development Grant.

Sincerely,

(b)(6)

_—

Karen Ortiz, Ph.D.
Vice President and Program Director for Early Grade Success

Phoenix Office Tampa Office

A5 [ Cameiback Road Ted SH07 321 22060 I N Fanima Skeest
Loite 500 Fak G0 350 2299 Sura HRLS

Flisero. AZ BS016-3288 PRIAwI] # SAT9A120008.
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Alhambra School District No. 68

4510 North 37th Avenue ¢ Phoenix, Arizona 85019
(602) 336-2920 * Fax (602) 336-2266

September 25, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E3144
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter support for Arizona’s application for the Preschool Development Grant that
will directly support our High Needs Community.

This grant opportunity will help us to strengthen the infrastructure of the jocal community's ability to ensure high
guality early learning experiences for children and increase access through expanded preschool opportunities.

in order to suppert this effort, this community will coordinate to increase access to quality. In addition, we agree
to collaborate in order to ensure plans for continued improvement by participating in the local education agency's
Early Childhood Quality Improvement process. We will work together to implement tasks and activities designed to
assist children and their families with a smooth and successful transition from preschoo! into the K-3 system.

This community will be difigent in working toward achieving the overall goals set forth by the State's Preschool
Development Grants. We look forward to working with the Arizona Department of Education and the First Things

First on all efforts related to this endeavor,

The foliowing community organizations recognize the importance bringing this opportunity to this high needs
community serving the zip codes of: 85015, 85017, 85019, 85031, 85301 {b)(8); (b)(7(C)

A (b)
= Head Start Representative (6)

(b)(6)

LEA'Rﬁpresentative ’ / / \

(b)(6)

FORRX Chind C'E!E Represefttative
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Athambra Community Support Letter page

(b)(6)

i T Bcr5,

(b)(6)
/ Child Carem:epresen a.tive
(b)(6)

Child Care gpres‘ent tive
Whanbice e -Scheo
AN - Venche(

(b)(6)

\ (  Child Care Refjesértative

\ Reschap)
P\%’Po}l“,?g’,;a_—r{'emr

(b)(6)

v 4 ;Eo" i Care f{epreslenta.tive .E _
5;"'&/ Waﬁd Bovrd )
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QOctober 1, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning (OEL}

S Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

I, Dawn Craft, am delighted to provide a letter of support for Arizona’s application for the Preschool

Development Grant on behalf of my organization.

As the State Affiliate Board President of the AZ Association of Education of Young Children a national
meimnbership for professionals working with young children. I strongly believe this grant will allow
Arizona to address a critical need in the Early Childhood Education System. Grant funds provided by
this opportunity will strengthien the infrastructure of our statewide Professional Development System and
Arizona’s Quality Rating and Improvement System, Quality First. More importantly, this opportunity
will help address children in the cycle of poverty and experiencing a lack of Early Education

opportunities.

As a partner in the development of Arizona’s Early Childhood system, AzAEYC cannot overstate that
hélpin g ANY CHILD with these resources will make a BIG difference. WE are thrilled that AZ is

taking advantage of any opportunity to create both systems and touch AZ”S children and families.

Sincerely.~ 1 .

(b)(6)

Ms. Dawn Craft ﬁ
AzAEYC State Board Presidént

AZAEYC 5615 N. 21st Place Phoenix, AZ 85016
PR/Award # S413A1500308
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October 6, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter support for Arizona’s application for the

Preschool Development Grant that will directly support our High Needs Community.

This grant cpportunity will help us to strengthen the infrastructure of the local
community’s ability to ensure high quality early learning experiences for children
and increase access through expanded preschool opportunities.

fn order to support this effort, this community will coordinate ta increase access to
quality, In addition, we agree to collaborate in order te ensure plans for continued
improvement by participating in the local education agency’s Early Childhood
Quality Improvement process. We will work together to implement tasks and
activities designed to assist children and their families with a smooth and successful
transition from preschool into the K-3 system.

This community will be diligent in werking toward achieving the overall goals set
farth by the State’s Preschool Development Grants. We fook forward to working
with the Arizona Department of Education and the First Things First on all efforts
related to this endeavor.

Child-Parent Centers, Inc. recognizes the importance of bringing this cpportunity to
this high needs community serving zip codes 85607, 85621, 85648, 85706, and
85643 and provides our full support.

Sincerely,
(b)(6)
Maria Bonilla Mooney {f_,:l

Program Services Unit Director

PR/Award & S413A1500308
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Board Chairman
Greg Wells

Board of Directors
Rhanda Anderson
Maxine Brandenburg
René Diaz, EdD

Kay Ekstrom

Gregory Ensell

Hon. (Ret.) Patricia Escher
Joanie Flatt

Joseph Garcia

Jack Gibson

Nara Hannah

Jill Harrison

Jenny Holsman Tetreault
Kimberly LaMar, ND/DNP
Gifford Loda

Tania Torres Marquez

H. Brinton Milward
Janice E. Myers
Elizabeth Reich

Hon. Claudia Walters
Hon. Carclyn Warner
Judith Weiss

Hen. Corey Woods

President and CEQ
Dana Wolfe Naimark

Past Board Chairmen
Rhonda Anderson
Nadine Mathis Basha
David J. Bodney

Rick DeGraw

Mark DeMichele

Nora Hannah

Win Holden

Eldon Kramer

Susan Navran
Christine Nowaczyk
Dan Schweiker
Jacque Steiner (deceased)

Tucson Office

33 S Fifth Avenue
Tucson, AZ 85701

(520) 3294930
dhiguera@azchiidren.org

Children’s Action Alliance
A Voice for Arizona’s Children since 1988

October 1, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning {OFL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Dear Ms. Marck,

I am delighted to provide a ietter of support for Arizona’s application for the
Preschool Development Grant.

As the President and CEO of Children’s Action Alliance, [ believe that this
grant will allow Arizona to address a critical need in the Early Childhood
Education System. Grant funds provided by this opportunity will strengthen
the infrastructure of our statewide Professional Development System and
Arizona’s Quality Rating and Improvement System, Quality First. More
importantly, this opportunity allows for the creation of high quality preschool
opportunitics in some of Arizona’s highest need communities.

Children’s Action Alliance has been an independent voice at the state capitol
and in the community for Arizona’s children for over 25 years. CAA works to
improve children’s health, education, and security through information and
action. Through research, publications, media campaigns, and advocacy, CAA
sceks to influence policies and decisions affecting the lives of Arizona
children and their families on issues related to health, child abuse and neglect,
early care and education, budget and taxcs, juvenile justice, children and
immuigration, and working families. CAA is also a strong partner in helping to
expand access to high quality preschool.

As a partner in the development of Arizona’s Early Childhood system, I fully
support the overall goals and direction set forth by the State’s Preschool
Development Grant. CAA is committed to working to ensure sustainability of
this important work. We believe that all children should have access to
quality, affordable preschool opportunities that will help them to succeed both
in school and in life.

Sincerely,

(b)(6)

Dana Wolfe Naimark =
President and CEQ

4001 North Third Street, Suite 160 | Phoenix, AZ 85012 | (602) 266-0707 phone | (602) 263-8792 fax

www.azchipdeen g 44 raa@machildren.org
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CREIGHTON

SCHOOL DISTRICT

Creighton
Elementary
School District

2702 East Flower Strect
Phoenlx, Arizona 85016
602-381-6000
Fax 602-381-68015

Charlatte Boyle, Ed_D.
Superintendent

James Bogner, Ed.D.
Assistant Superintendent

Quality Instraction...
Caring Teachers...
Successful Students...

www.creightonschools.org

September 18, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm, 3E344
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter support for Arizona’s application
for the Preschool Development Grant that will directly support our
High Needs Community. This grant opportunity will help us to
strengthen the infrastructure of the local community’s ability to
ensure high quality early learning experiences for children and
increase access through expanded preschool opportunities.

In order to support this effort, this community will coordinate to
Increase access to quality. In addition, we agree to collaborate in
order to ensure plans for continued improvement by participating in
the local education agency’s Early Childhood Quality Improvement
process. We will work together to implement tasks and activities
designed to assist children and their families with a smooth and
successful transition from preschool into the K-3 system.

This community will be diligent in working toward achieving the
overall goals set forth by the State’s Preschool Development Grants.
We look forward to working with the Arizona Department of
Education and the First Things First on all efforts related to this
endeavor. The following community organizations recognize the
importance bringing this opportunity to this high needs community
serving the zip codes of: 85006, 85008, 85016 and 85018.

Sincerely,

4 RPSVIRS
L/‘c(m’fmx, %r’//‘/{ “___
Charlotte Boyle, Ed.D. /
Superintendent

PR/Award & S413A1500308
Page £232




/ey (ot e e (Gt

Child Care Representative|(b)(6)

Cove st

(b)(6)

Early Childhood Education Representative

(b)(6)

/ Child Care Representative

(b)(6)

Child Care Representative

(b)(6)

(b)(6)

Child Care Representa*ive

(b)(6)

'quisg Skt D.'ahrc.‘}"

Ninas Chile) Coen

Early Childhood Re[')resentative

| Magiead St Freschos|
J

- Magacsl Stor Preschnap)

Child Care Represeﬂtative
(b)8B)
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Early Childhood Education Representative

(b)(6)

phild Cae Representative

=
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DEPARTMENT OF ECONOMIC SECURITY

 Your Partner For A Stronger Arizona

Janice K. Brewer Clarence H. Carter
Governor Director

October 6, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning

US Department of Education

400 Maryland Avenue, SW, Room 3E344
Washington, DC 20202-6200

Dear Ms, Marek;

The Arizona Department of Economic Security (ADES) fully supports the Arizona Department
of Education’s application for a Preschool Development Grant.

The ADES, Child Care Administration, as the Arizona Child Care & Development Fund Lead
Agency, is responsible for quality set-aside activities through contracts with both private and
community-based organizations. These include programs that provide professional
development, quality improvement and help to inform the community about high quality care.
Quality set-aside activities include Child Care Resource & Referral, Arizona Self-Study Project,
Famity Child Care Provider Recruitment, Enhanced Rate for High Quality, and multiple
contracts for provider training and technical assistance. The Child Care Administration also
administers the state’s Child Care Subsidy Program, serving more than 12,000 families monthly
in Arizona.

The ADES Child Care Administration is pleased to advocate for Arizona’s application for the
Preschool Development Grant. This project would address the need to move forward on
increasing professional development and high quality child care in Arizona.

Respectfully,
(b)(6)

Brad Willis, M.P.A.
Program Administrator
Child Care Administration

1785 W, Jefferson,'S!C 80[A, Phaenix, AZ 85007 « P.O. Box 6'123, Phoenix, AZ 85005
Telephone {602) 542-4248 + Fax (602) 542-4197 » www azdes.gov
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DEPARTMENT OF ECONOMIC SECURITY

Your Partner For A Stmnger.r{rizona

Janice XK. Brewer Clarence H. Carter
Governor Director

September 25, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Leaming {OEL)

US Department of Education

400 Maryland Avenue, SW, Rim. 3E344
Washington, DC 20202-6200

Ms. Marek,

I'am delighted to provide a letter of support for Arizona’s application for the Preschool

Development Grant.

As the Director of the Arizona Early Intervention Program, I belicve that this grant will allow
Arizona to address a critical need in the Early Childhood Education System. Grant funds
provided by this opportunity will strengthen the infrastructure of cur statewide Professional
Development System and Arizona’s Quality Rating and Improvement System, Quality First.
More importantly, this opportunity allows for the creation of high quality preschool opportunities

in Arizona’s high needs communities,

As a partner in the development of Arizona’s Early Childhood system, I fully support the overall
goals and direction set forth by the State’s Preschool Development Grant.

(b)(6)

Karic Taylor
Executive Director
DES/AZEIP

3839 North Third Strcet, Suite 304, Phoenix, AZ 85012
Telephone {602) 532-9960 » Fax (602) 200-9820 « WWW.AZDES. GOV/AEIP
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Division of Public Health Services

Office of the Assistant Direclor

Public Health Prevention Services

150 N. 18" Avenue, 320 JTANICE K. BREWELR, GOVERNOR
Phoentx, Arizona 85007 WILL HUMBLE, DIRECTOR
(602) 364-1400

(602) 364- 1494 FAX

September 29 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning (OEL)

UJS Department of Education

400 Maryland Avenue, SW, Rin. 3E344
Washington, DC 20202-6200

s, Marek:

I am dcelighted to provide a letter of support for the Arizona Department of Educations’ application for the
Preschool Development Granf, As the Chief of the Bureau of Women’s and Children’s Health and the Title
V Director at the Arizona Department of Ifealth Services, 1 believe that this grant will allow Arizona to
address a critical need in the Early Childhood Education System.

The Burcan of Women’s and Children’s Health has a strong history of working with the Atizona Department
of Education Farly Childhood system. This grant will help solidify the coordination of health and weliness
activities for young children in early care and education settings for all of Arizona’s children, including
children with special health care needs.

Grant funds provided by this opportunity will strengthen the infrastructure of our statewide Professional
Development System and Arizona’s. Quality Rating and Improvement System, Quality First. More
importantly, this opportunity allows for the creation of high quality preschool opportunitics in Arizona’s high
needs comumunities.

As a partner in the development of Arizona’s Early Childhood system, [ fully support the overall goals and
direction set forth by the State’s Preschoo! Development Grant.

(b)(6)

77 Ny

Mary E_ﬁ_en Cunningham MPA, RN

Chief

Bureau of Women's and Children’s Health

Health and Wellness for all Arizonans

PR/Award # S413A1500308
Page £236




DOUGLAS UNIFIED SCHOOL DISTRICT # 27
Administrative Offices ~ 1132 12" Street
Douglas, Arizona 85607
(520) 364-2447 -~ Fax: (520) 224-2470

Sheila A. Rogers
Superintendent

September 18, 2014

Rebecca Marek

Preschool Development Grants

Office of Farly Learning (OEL)

US Department of Education

460 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter of support for Arizona’s application for the Preschool Development Grant that

wiil directly support our High Needs Community.

This grant opportunity will help us to strengthen the infrastructure of the local community’s ability to ensure high
quality early learning experiences for children and increase access through expanded preschool opportunities.

in order to support this effart, this community will coordinate to increase access to quality. In addition, we agree
to collaborate in order to ensure plans for continued impraovement by participating in the local education agency’s
Early Childhood Quality Improvement process. We will work together to implement tasks and activities designed to
assist children and their families with a smooth and successful transition from preschool into the K-3 system.

This community will be diligent in working toward achieving the overail goals set farth by the State’s Preschool
Development Grants. We look forward to working with the Arizana Department of Education and the First Things

First on all efforts related to this endeavor.

The fellowing community organizations recognize the importance bringing this opportunity to this high needs
community serving the zip codes of: 85607, 85608, 85626

(b)(6)

- é ! :‘ ’ % : -
LE{jepresentﬁive Su perintenden(

Working together, raising standards, and developing leaders

Douglas Unifled School District #27 does not discriminate agalost any lndividual on the basis of race, color, religion, sex, age, disability or national origin In
its educatonal and employment practices or programs.

%l Distrite Escelar #27 de Douglas no discrimi
: centros de ensefianza y las pricticas de empleo o programas.
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xpect More Arizona
THE MOVEMENT FOR
WORI D-CLASSEDUCATION

October 6, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning [OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3£344
Washington, DC 20202-6200

Ms. Marek,

I am delighted to provide a letter of support for Arizona’s application for the Preschool
Development Grant.

As the Chief Operating Officer of Expect More Arizona, | believe that this grant will allow Arizona
to address a critical need in the Early Childhood Education System. Grant funds provided by this
opportunity will strengthen the infrastructure of our statewide Professional Development System and
Arizona’s Quality Rating and Improvement System, Quality First. More importantly, this cpportunity witl
allow for the creation of high quality preschool opportunities in Arizona’s high needs communities.

Strengthening our early education system in Arizona wil ensure that all Arizona children will
have the opportunity to attain a world-class education. The early years are the most critical and
formative in the development of our children. The stranger our early education programs and services
are, the stronger our K-12, higher education, and ultimately our economy will become, Given these
things, we are pleased to support this project and lock forward to serving as a continued champion for
early education.

As a partner in the development of Arizona’s Early Childhood system, { support the overalt goals
and direction set forth by the State’s Preschoo! Development Grant. Should you have any questions,

please do not hesitate to contact me at erin@expectmorearizona.org or 602-381-2272.

With thanks,
(b)(6)

crin Hart, Chief Operating Officer

2415 E. Camelback Road, Suite 500, Phoenix, AZ 85016 ExpectMoreArizona.org

PR/Award # S413A1500308
Page £238




FIRST THINGS FIRST

Chair
Janice Decker

Vice Chair
Dr. Pamela Poweil

Members

Nadine Mathis Basha
Gayle Burns

Steven W. Lynn

Hon. Cecil Patterson
Vivian Saunders
Ruth Selomon

Ex-Officio Members

Clarence H. Carter
Director DES

Will Humble
Director ADHS

John Huppenthal
Superintendent ADE

Chief Executive Officer
Sam Leyvas

4000 North Central Avenue, Suite 800
Phoenix, Arizona 85012

Phone: 602-771-5100

Fax: €02-274-7040

www.azftf. gov

October 6, 2014

Rebecca Marek

Prescheol Development Grants

Office of Early Learning (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Dear Ms. Marek:

I am delighted to provide a letter of support for Arizona’s application for the
Preschool Development Grant.

The Arizona Early Childhood Development and Health Board, also known as First
Things First, is a key partner in the development of Arizona’s Early Childhood
Education System. We work in partnership with other agencies and organizations in
creating a family-centered, comprehensive, collaborative and high-quality early
childhood system that supports the development, health and early education of all
Arizona children birth to age five.

As the Chief Executive Officer of First Things First, | believe that this grant wil! allow
Arizona to address a critical system need by providing our state with the opportunity
to further strengthen the infrastructure of our statewide Professional Development
System and Arizona’s Quality Rating and Improvement System — Quality First. More
importantly, this opportunity allows for the creation and enhancement of high quality
preschool cpportunities in Arizona’s high needs communities.

First Things First will continue to coordinate and collaborate with the other Arizona
state agencies and organizations in support of this comprehensive approach to
address the early learning gap in our state and will be available to pfan and
participate in the development and implementation of grant activities. Moreover,
First Things First appreciates the opportunity to serve the children and families of
Arizona by fully supporting the overall goals and strategic direction set forth by the
State’s Preschoo! Development Grant.

Please contact me at sleyvas@azftf.gov or 602.771.5091 if you have any guestions or
are in need of additional information related to the support of First Things First for
this grant.

With kind rega rds,
(b)(6)

Sam Leyvas
Chief Executive Officer

PR/Award # 5419A150009
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FIRST THINGS FIRST

Chair
Janice Decker

Vice Chair
Dr. Pamela Powell

Members

Nadine Mathis Basha
Gayle Burns

Steven W. Lynn

Hon. Cecil Patterson
Vivian Saunders
Ruth Solomon

Ex-Officio Members

Clarence H. Carter
Director DES

Will Humble
Director ADHS

John Huppenthal
Superintendent ADE

Chief Executive Officer
Sam Leyvas

Arizona Early Chitdhood
Development & Health Board

4000 North Central Avenue, Suite 800
Phoenix, Arizona 85012

Phone: 602-771-5100

Fax: 602-274-7040

www.azftf. gov

October 6, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning {OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3£344
Washington, DC 20202-6200

Dear Ms. Marek:

As Chair of Arizona’s State Advisory Council, | am very pleased to provide
this letter in support of Arizona’s application for the Preschool
Development Grant. The State Advisory Council also serves a dual role as
appointed members of the Arizona Early Childhood Development and
Health Board (also known as First Things First) —an alliance of children’s
champions that represent the geography and diversity of our entire state.

The Preschoal Development Grant will allow Arizona to address a critical
need in the Early Childhood Education System by providing our state with
the opportunity to further strengthen the infrastructure of our statewide
Professional Development System and Arizona’s Quality Rating and
Improvement System, known as Quality First. More importantly, this
oppertunity allows for the creation and enhancement of high guality
preschool oppertunities in Arizona’s high needs communities.

The Arizona State Advisory Council is wholly committed to supporting the
strategic direction and goals of Arizona’s Preschool Development Grant by
continuing to collaborate with partners of the grant to invest in and
advocate on behalf of Arizona’s children and families.

Please contact me at 602.771.5100 if you have any questions or are in need
of additional information related to the State Advisory Councit’s support for

this grant.

Sincerely,

(b)(6)

Janice L. Decker, Chair
Arizona State Advisory Council
PR/Award # S413A150008
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GADSBHEN ELEMENTARY STHOOL BISTRICT NOL 32
433 N Mas Sueer, Suite T
PO Box 6870
San Luis, AZ 83340
{528) 627-6540
FAX: (928) 627-3635
Dr. Raymond ¥, Aguilera, Superinzendent Governing Board
Qiivia E. Zepeda, Associale Superinlendest “STUDENT CENTERED LEARMING IN Tauis Warquez, I'resident
AN ENGEISH LEARNING COMMUNITY™ Tadon De La Hova, Cletk
hizrtina |.oper
Gloria Torres
Roea Varcln

September 23, 2044

Rebecca Marek

Preschoo! Development Grants

Office of Early Leeming (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E544
Washington, DC 20202-6200

Dear Ms. Marek,

Gadsden Elementary School Disirict #3 2 is delighted to provide a letter of support for Arizona’s application for the
Preschool Developnrent Grant that wil! directly support ouwr High Needs Community.

This grant oppertunity will help us to strengthen the infrastructure of the tocal cominmunity’s ability to ensure high
quality carly learning experiences for children and increasc access through expanded preschool opportunities.

Lin order to suppaort this effort, this community will coordinate to increase aceess to quality. In addition, we agree to
collaborate with other early childhood programs In order te ensure plans for conthued improvement by effectively
utitizing our Early Childhgod Quality Tmprevement Process. We will woik togelher 10 implement tasks and
activities designed (o assist children and their families with a :,mooth and successf ul transition from preschaool into

the K-3 system,

Gadsden Elementary School Districi #32 wili be dlhgcnt in working toward achieving the overal} goals set forth by
the State’s Preschool Develepment Grants, We look forward to working with the Aiizona Department of Education
and the First Things First on all efforts related to this endeavor.

Gadsden Elementary School Distriet #32 recognizes the importance of bringing this opportusity lo}us high needs
COTLITHIMELY. [E76)

(b)(6)

a4 - S 7
T L G TFritanes  lz (ausa
iDr. R}ymond A% Aoutfsi:a
Supcrmlenden!’of Schools
Gadsden Elémentary Schoeol District 432 (b)(6)

(b)(6)

7 T _ o7 i@&w@
L Griid, Bl B L0

Johns Hopking Univervity

“RIZONA, DESERY CESAR CHAVEL NESTRT VIEW EDPASTOR GATDISDEN R0 COLCRARO SAN LIS RAN LUIS SOUTINWEST
ELEAMENTARY ELEMINTARY ELEMINTARY ELEMENTARY  ELEMENTARY  ELEMENTARY  MIDDLESCHOOL  PRESCHOGL HWNIOR HIGH
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GLENDALE

E! EMENTARY SCIORDL DISTRICT

District Office
7301 N. 5B™ Avenue
Glendaie, AZ 85301

{623} 237-7100

Bicentennial North
7237 W Missouri
(623)237-4009

Bicentennial South
7240 W, Colter
[623)237-4012

Challenger
6905 W. Maryland
(623} 237-4011

Coyote Ridge
7677 W. Bethany Home
(623) 237-4015

Pesert Garden
7020 W, Ocotillo
(623) 237-4014

Desert Spirit
7355 W. Orangewood
(623) 237-4016

Discovery
7910 W. Maryland
(623) 237-4013

Don Mensendick
5535 N 671 Avenue
(623) 237-4006

Glendale American
8530 N, 55% Avenue
(623) 237-4008

Glendale Landmark
5730 W. Myrtle
(623) 237-4001

Glenn F. Burton
4801 W. Maryland
{623) 237-4007

Harold W. Smith
6534 N 63 Avenue
{ 623) 237-4003

Horizon
B520 N. 47* Avenue
(623) 237-4010

Isazc E. [Imes
6625 N 56t Avenue
{623) 237-4002

Melvin E. Sine
4932 W. Myrtle
{623) 237-4004

Sunset Vista

7775 W. Crangewood
{623} 2374017

William C. Jack
6600 W. Missouri
{623} 2374005

Septemher 25, 2014

Rebecca Marek

Preschool Development Grants

Office of Farly Learning (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,
We are delighted to provide a letter of support for Arizona's application for the
Preschool Development Grant that will directly support our High Needs

Community.

This grant opportunity will help us to strengthen the infrastructure of the local
community’s ability to ensure high quality early learning experiences for
children and increase access through expanded preschool opportunities.

In order to support this effort, this community will coordinate to increase
access to quality. In addition, we agree to collaborate in order to ensure plans
for continued improvement by participating in the local education agency’s
Early Childhood Quality Improvement process. We will work together to
implement tasks and activities designed to assist children and their families
with a smooth and successful transition from preschool into the K-3 system.
This community will be diligent in working toward achieving the overall goals
set forth by the State’s Preschool Development Grants. We look forward to
working with the Arizona Department of Education and the First Things First on
all efforts related to this endeavor.

The following community organizations recognize the importance bringing this
opportunity to this high needs community serving the zip codes of: 85301,

85302, and 85303.
(b)(6) (b)(6)
_ Cody Bug Ctld Cope
Child Care Representative Head Start l(ep}tgentative
(b)(6) (b)(6)

r 2

LEA Spef:l'al Ed Director

/77 Mhin isjlepresentative
(b)(8) 5

LEA Preschool Coordinator

Inspiring Learners as Leaders
Engage « Explore « Enrich « Empower
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¥ ArlzonaHead Start

Supporting Head Start quality today, impacting Arizona’s tomorrow!

Rebecca Marek

Preschool Development Grants

Oftice of Early Learning (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek, September 5, 2014

| am pleased to provide a letter of support for Arizona’s application for the Preschool

Development Grant.

| believe, as the Director of The Arizona Head Start Assocciation, that this grant will help Arizona
address a critical need in the Early Childhood Education System. Funding provided by the
Preschool Development Grant will strengthen the infrastructure of Arizona’s Professional

Development System and the Quality Rating and Improvement System known as Quality First.

More importantly, this opportunity allows for the creation of high quality preschool opportunities

in Arizona’s high needs communities, where increased capacity is needed for ongoing success.

As a partner in the development of Arizona's Early Childhood system, | fully support the overalf
goals and direction set forth by the State’s Preschool Development Grant.

Respectfully,

%M!ﬁéﬂ @4{{%

Jonathon Gonzales, Director
Arizona Head Start Association

PR/Award & S413A1500308
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Nogales Unified School District No.1 m@ﬂ

Sept, 25, 2014

Rebecea Marek

Preschool Development Grants

Office of Early Learning (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek:

We are delighted to provide a letter support for Arizona’s application for the Preschool Development Grant that
will directly support our High Needs Community.

This prant opportunity will help communitics where few preschool opportunities exist and/or where the
economic situation in that community is such that few families can afford preschool services to strengthen the
infrastructure of the local community’s ability to ensure high quality carly learning expetiences for children and
increase access through expanded preschool opportunities. NUSD has a poverty count of 86 percent and so fits
the profile of the zip codes that would most benefit.

Nogales Unified School District works directly with Head Start and First Things First, and in fact, both of these
agencies have facilitics on three of our elementary school campuses. Currently, the only pre-school services
provided directly by NUSD are those within the Exceptional Preschool for three and four year olds with special
needs. NUST) itself does not have the facilities or teachers to expand our offerings to all four year olds, but 1t
does support the efforts of this grant to make this a reality for at least some of the neediest students.

We look forward to working with the Arizona Department of Education and the First Things First on all efforts
related to this endeavor,

% e f?/ Zﬁﬁ& o
),Eﬁ Representative Dat /

Assistant Supt. Fernando Paira

310 W. PLUM STREET * NOGALES * ARIZONA * 85621
(520) 287-0800 * FAX (520) 287-6618
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-where tradition and innovation merge to create the future,

817 Noan 77 Stroet
Phoenix, Arizona 85000
602-257-3755

www phixelemiki2.az.us

September 30, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning (QEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter of support for Arizona’s application for the Preschool Development
Grant that will directly support our High Needs Community.

This grant opportunity will help us to strengthen the infrastructure of the local community’s ability to
ensure high quality early experiences for children and increase access though expanded preschoal
opportunities.

in order to support this effort, this community will coordinate to increase access to qualify. In addition,
we agree to collaborate in order to ensure plans for continued improvement by participating in the local
education agency’s Early Chitdhood Quality Improvement Process. We will work together to implement
tasks and activities designed to assist children and their families with a smooth and successful transition
from preschool into the K-3 syster,

This community will be diligent in working toward achieving the overall goals set forth by the State’s
Preschoot Development Grants. We look forward to working with the Arizona Department of Educatien
and the First Things First on ali efforts related te this endeavor.

The following community organizations recognize the importance bringing this opportunity to this high
needs community serving the zip codes of: 85006, 85015.

(b)(8)
Bookér T. :Washingtoln Head Start Representative
(b)(8)
(b)(8)
}__)E_SD #1Representative o Southwcézt/%umén Levelopment Re{)fﬁé.jpf;‘.{a!ive
(b)(8) '

Greater Phoenix Urban League Repressﬂtalive
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Reap On.

ARIZONA

When Arizona Reads, Arizona Thrives

September 19, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Leaming (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm, 31344
Washington, DC 20202-6200

Dear Ms. Marek;

As the Arizona Literacy Director for Read On Arizona I am pleased to support Arizona’s
application for the Preschool Development Grant.

I believe this grant will allow Arizona to address a critical need in the Early Childhood
Education System. Grant funds provided by this opportunity will strengthen the infrastructure of
our statcwide Professional Development System and Arizona’s Quality Rating and Improvement
System, Quality First. More importantly, this opportunity allows for the creation of high quality
preschool opportunities in Arizona’s high needs communitics. Read On Arizona has identified
the lack of access to high quality preschool opportunities as a specific barrier to success in our
goal to increase litcracy and tanguage outcomes for Arizona’s children.

As a partner in the development of Arizona’s Early Childhood system, Read On Arizona looks
forward to supporting this exciting opportunity and overall goals and direction set forth by the
State’s Preschool Development Grant.

Sincerely,

(b)(6)

Terri Clark
Arizona Literacy Director

1202 East Missouri Avenue | Phoenix, AZ 85014 480-556-7151 [ www.ReadOnArizona.org
PR/Award # S413A150003 E
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SANTA CRUZ VALLEY

o ll Unified School District No. 35
& WEEducate Everyone Every Day
3

September 26, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning (OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter support for Arizona’s application for the
Preschool Development Grant that will directly support our High Needs Community.
This grant opportunity will help us to strengthen the infrastructure of the local
community’s ability to ensurc high quality early leaming experiences for children
and increase access through expanded preschool opportunitics.

In order to support this effort, this community will coordinate to increase access to
quality. In addition, we agree to collaborate in order to cnsure plans for continued
improvement by participating in the local education agency’s Early Childhood
Quality Improvement process. We will work together to implement tasks and
activities designed to assist children and their families with a smooth and suceessful
transition from preschooal into the K-3 system.

This community will be diligent in working toward achieving the overall goals set
forth by the State’s Preschool Development Grants. We look forward to working with
the Arizona Department of Education and the First Things First on all efforts related
to this endeavor.

The following community organizations recognize the importance bringing this
opportunity to this high needs community serving the zip codes of: 85645, 85640,
85646, and B5648.

(b)(6)
(b)(6)
' Child Cag Kgprcs&ﬁétiy Head Start Representative {_J
O - [P

]ZE&[\Representativc e _ _  First Things First Representative
(£)}B) - [(b)6)

“Saij Cayetano Preschool Child Care Read on AZ Representative
- Representative .

1374 W. Frontage Rd.  Rio Rico, AZ 85648 - 52042818287  www.santacruz.k12.2z.us

PR/Award & S413A1500308
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Superintendent

Stephen Schadler
Assistant Superintendent




“Children, Our Priority-Personal Best, Our Coal”
343 N. Carlisle Avenue + P.O. Box 3200 « Somerton, AZ. 85350-3200
Phone (928) 341-6000 » Fax (928) 341-6090
www.ssd1]1.org

September 25, 2014

Rebecca Marek

Preschool Development Graats

Office of Early Learning {OEL)

US Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter support for Arizona‘s application for the Preschool
Development Grant that will directly support our High Needs Community.

This grant opportunity will help us to strengthen the infrastructure of the local community’s ability
to ensure high quality early learning experiences for children and increase access through

expanded preschool opportunities.

In order to support this effort, this community will coordinate to increase access to quality. In
addition, we agree to collaborate in order to ensure plans for continued improvement by
participating in the local education agency’s Early Childhood Quality Improvement process. We
will work together to implement tasks and activities designed to assist children and their families
with a smooth and successful transition from preschool into the K-3 system.

This community will be diligent in working toward achieving the overali goals set forth by the
State’s Preschool Development Grants. We ook forward to working with the Arizona Department
of Education and the First Things First on ali efforts related to this endeavor.

The following community organizations recognize the importance bringing this opportunity to this
 high needs community serving the zip codes of: 85350.

®)®) 1)

Chicancs Por la Causa Representative Head Starf‘P\epr&entative
(b)(6) (b)(6)

A Representative / 4 First Things/First Répresentative

Administration: Laura Noel, Ed.D, Superintendent

Governing Board: €. David Gonzalez, President « Araceli duarez, Clerk » Fern Soto » Fernando Villegas » Leticia Yepez
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A
Sunnyside

Unified School District
a proud.lgaming community

September 18, 2014

Rebecea Marek

Preschool Development Grants

(HTice of Early Learning {OEL)

LS Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter of support for Arizona’s application for the Preschool Development Grant that
will directly support our High Needs Community.

This grant opportunity wiill help us to strengthen the infrastructure of the focal community’s ability to ensure high
quality early learning experiences for children and increase access through expanded preschoo! oppartunities.

In order to support this effort, this community will coordinate to increase access to quality. In addition, we agree
ta colfaborate in arder to ensure plans for continued improvement by participating in the local education agency’s
Early Childhood Quality Improvement process. We will werk together to implement tasks and activities designed to
assist children and their famifies with a smooth and successful transition from preschool into the K-3 system.

This community will be diligent in working toward achieving the overall goals set forth by the State’s Preschool
Development Grants, We look forward to working with the Arizona Department of Education and the First Things
First on all efforts related to this endeavor.

The following ecemmunity organizations recognize the importance of bfinging this,opportunity to this high needs

community serving the zip codes of: 85706 . |(B)(6)
(b)6)

“Child Care Representative Head Stamntative

(b)8B) (£)B)
" SPED Dire a{n(

LEA Repwtative First Things First Represé‘tat‘rve

(£)B) (b)8B)
. ?‘Lé’c ur vy ])\"MQM ,

Child Carefﬁépresentativen.m e y\dﬁ)\,i 'I(V\Cfa( L/{ead on AZ Repre@tive
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Achievernent R

Union Elementary School District #62 Taday

ar 4
3834 S. 91 Avenue Exceptional ¢
Tolleson, AZ 85353 Tomorrow
Rebecea Marek

Preschool Development Grants Office of Early Learning (OEL)
US Deparfiment of Education

400 Maryland Avenue, SW, Rin. 3E344

Washington, DC 20202-6200

Dear Ms. Marek,

The Union Elementary School District stafffcommunity fully supports the 2014 Preschool Development
Grant for Arizona. Ninety-five percent of the District’s students come from minority families with 100%
of the students qualifying for federally fundett meal programs. This grant which supports State and local
efforts to build, develop, and expand High-Quality Preschoof Prograins is critical so local agencics, such
as Union Elementary School District, may serve more preschoel children from tow-and moderate-income
families, preparing them to enter kindergarten ready to succeed in school by providing an early educatios
foundation to prosper in life.

We know that children coming from low income families entering kindergarten without the preschooi
experience enter kindergarten academically behind their peers who had the early preschool experience.
Not only are preschoot children more successful academically, but their sclf-esteem is much higher than
their peers who did not attend preschool, providing them with long-term success because of their
opportunity to attend preschool.

Preschool children who have attended the Union preschool program have experienced much academic
success during their elementary school years. We fully support the overall goals and direction set forth by
the State’s Preschool Development Grant so more preschool children can experience the same school
success from High-Quality Preschool Programs.

Sinperely,

Q o
s (1 e
James W. Rice

petintendent
Union Elementary School District

- . ]
{623) 478-5005 District Office priawlB13I478:3906 £ax www.unionesd.org
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Achlevement B8

Union Elementary School District #62 Today
st foran
3834 5, 917 Avenue Exceplionai

Tolleson, AZ 85353 Tomorirow

The following community organizations recognize the importance of bringing this opportunity to owr high
needs community scrvicing the zip code of 85353.

.

. Lluﬁty High towei®

Superintendent
Tollesan Elementary School District

(b)(6)

Latry Campbell \ A
Dircctor of Wesfside Head Start Zero-Five Program
Catholic Charities — Westside Head Start

(b)(6)

%bf:l;f Orsi P
Chief Development Officer
Sunrise Preschools

(b)(6)

7

Rebeccea Fields
Director
JC’s Learning Center, Preschool and Daycare

-

{623} 478-5005 District Office {623)478-5006 Fax www,unionesd.org
PR/Award # 5419A150008
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VIRGINIA G,

PIPER

CHARITABLY TRLIST

BUes L oy TRL ST Fs

Lrmes L, Braner

Jone . Lidenas September 26, 2014
Paul X, Crichrield

At W DeCaboower T,

Lawr I Geatiman Rebeeea Marck

Sharon € Harper Preschool Development Grants

Oflice of Early Learning (OEL)

. o US Department of Education

Stephen L Zahikia 400 Maryland Avenue, SW, Rm. 31344
Washington, DC 20202-6200

Judky fotlen Mohraz, P

SRENMDENT

Dear Ms, Marek,

Susan AL Pepin, ML

lam dc]ightcd to provide a letter of support for Arizora’s application for the
Preschool Development Grant,

As the Vice President of Programs at Virginia G. Piper Charitable Trust, [
believe that this grant will allow Arizona to address a critical need in the Early
Childhood Education System. Grant funds provided by this opportunity will
strengthen the infrastructure of our statewide Professional Development System
and Arizona’s Quality Rating and Improvement System, Quality First. More
importantly, this opportunity allows for the creation ol high quality prescheol
apportunitics in Arizona's high neceds communitics,

As a partmer in the development of Arizona’s Early Childhood system, 1 fully
support the overall goals and divection sct forth by the State’s Preschool
Development Grant.

Sincerely,

(b)(6)

Marilee 1.. Dal Pra
Vice President of Programs

FI2 East Missows Avenae  Phoenix, Avizonn 83004 phod800049.5855 1 i 803513 e | wan piperiristorg
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WASHINGTON

— SCHOOL

October 1, 2014

Rebecca Marek

Preschool Development Grants

Office of Early Learning (OEL)

US Department of Education

400 Maryland Avenuc, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

Administrative

46350 W. Sweetwater Ave. - Giendale. A7 85304

-
",

x - H el
SBFVIDEE

. ELEMENTARY _ desow ¢ Ave. - Giendale, A2 8530
8C2 347-2600 - Fax: 502-347-7720 + wesdschoois org

We are delighted to provide a letter support for Arizona’s application for the Preschool Development

Grant that will directly support our High Needs Community.

This grant opportunity will help us to strengthen the infrastructure of the local communtity’s ability to
ensure high quality early learning experiences for children and increase access through expanded

preschool opportunities.

In order to support this effort, this community will coordinate to increase access to quality. In addition,
we agree to collaborate in order to ensure plans for continued improvement by participating in the local
education agency’s Early Childhood Quality Imprevement process. We will work together to implement
tasks and activities designed to assist children and their familics with a smooth and successful transition

from preschool into the K-3 system.

This community will be diligent in working toward achieving the overall goals set forth by the State’s
Preschool Development Grants. We [ook forward to working with the Arizona Department of Education

and the First Things First on all efforts related to this endeavor.

The following community organizations recognize the importance bringing this opportunity to this high
needs community serving the zip codes of: 85302, 85304, 85306, 85015, 85017, 85020, 85021, 85023,

83029, and 85051.

(b)(6)

LE? RepréSentative \V4

(b)(6)

HEad Start Representative -

(b)(6)

First Things First Reprasentativei i

7 I B B

Governing Board: Tee Lambert, President ® Bill Adams, Vice President
Clorinda Graziana, Member @ Aaron Jahneke, Member ® Chris Maza, Member

Dr. Susan J. Cook, Superintendent

PR/Award # S413A150008
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September 18, 2014

Rebecca Marek

Preschoo! Development Grants

Office of Early Learning (QOEL)

JS Department of Education

400 Maryland Avenue, SW, Rm. 3E344
Washington, DC 20202-6200

Ms. Marek,

We are delighted to provide a letter of support for Arizona’s application for the Preschoo Development Grant that
will directly suppert our High Needs Community.

This grant apportunity will help us to strengthen the infrastructure of the lacal community’s ability to ensure high
guality early learning experiences for children and increase access through expanded preschool opportunities.

In order to support this effort, this community will cocrdinate to increase access to quality. In addition, we agree
to collaborate in order to ensure plans for continued improvement by participating in the local education agency’s
Early Childhood Quality Improvement process. We will work together to implement tasks and activities designed to
assist children and their families with a smooth and successful transition from preschoa! into the K-3 system. '

This community will be diligent in working toward achieving the overall goals set forth by the State’s Preschool
Development Grants. We look forward to working with the Arizona Department of Education and the First Things
First on ail efforts related to this endeavor. '

The fellowing community organizations recognize the importance bringing this opportunity to this high needs
community serving the zip codes 6f:85643, 85644, 85606

(b)(6)

LEA Representati{é
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Budget Narrative File(s)
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;. Budget and Sustainability

OVERALL STATEWIDE BUDGET

Budget Table 1-1:
Budget Summary. by
Budget Category.
(Evidence for selection
criterion (G})

Grant Year

Grant Year

Grant Year

Grant Year

1 (a) 2 (b 3 (. 4 (@ Total . ()
Budget Categorics
1. Personnel 523990 $...239.900, $...239.900. 0239800, | % . 959,600
2. Fringe Beneflts, S5 . 86364 | % 86364 ¥ 86364 $.. . 86364 B 345456
A, Travel S, 39068 [ % . 19584 £ 19584, $. . 19584 $.. .. 97920
4, Equipment S 12800 $ 12,900
3. Supplies. S ... 7.000 $. .. 7,000 $. .. 7.000 . 7.000 $ 28,000
6. Contractual S 9472827 | $ 7,509,794 $ 5,509,794 $ . 3,509,794 $ 26002209
7. Training Stipends. S . - 5. - 5. - ¥ - $ -
8. Other 5 ... 46850 $... 46850 $... 46850 .. 46,850 $.... . 187.400.
9. Total Direct Costs (add
lines. 1-8) § 9.905,009 $ 7909492 $ 5909492 $ . 3,909.492 $ 27633485
10, [ndirect, Costs* 5. 69991 $. 655048, $. 65508 . 65,508 . $. .. 266516
11. Funds 1o be
distributed to Sub-
granlees 510000000 | $.. 12,000,000 $ . 14.000.000 $ 16,000,000 $.... 52,000,000
12. Funds set aside for.
participation in grantee
technical assistance, 525,000 $.0.0..25000. $.0.0..25000. .. 25,000 $.0 10000
13. Total Grant Funds
Requested (add lines 9-
12} $ 20,000,000 $ 20,000,000 $ 20,000,000 $ 20,000,000 $. . 80,000,001
(b)(4)
14. Funds trom other.
sources used to support
the State's plan
15. Total Statewide
Budget (add lines 13-14)
1
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Arizona's ambitious but achievable plan is to implement and sustain high-quality
preschool programs to reach and serve eligible children in 15 targeted HNCs. Table I-1 details
how Arizona plans to use the funds from this grant and any matching contributions to serve those
children and coordinate the use of existing funds from federal sources that support early learning
and development.

Gl. Personnel

ADE/ECE will be the administrative home of the grant. We view this as an opportunity to
increasc the quality of the HNCs we alrcady work with. Thesce programs will receive additional
supports toward quality and the opportunity to participate in QF. ECPS are currently regionally.
assigned (o support programs. The ECPS will be responsible for reviewing grant applications and
proposals, monitoring and coordination of the HNCs, providing support to sub-grantees, and
assisting with the coordination of comprehensive services. These will ensure the ECQUIP
processes are being conducted. Bascd on the “time and cffort” to be undertaken by ADE/ECE
staff, it is anticipated the human resource investment in the administration of the grant will cost
$239,900 per year for a total of $959,600 over the grant period. Specifically, personnel resources
have been allocated for the following 4.25 full time employee (FTE) ADE positions:

o Deputy Associate Superintendent for Early Childhood Education (0.25 FTE @
$20,855 per year): Responsible for leading ADE/ECE unit, provide guidance and
information to statewide partners working to make ECE a priority in Arizona thus
ensuring sustainability, statewide coordination with partners on ECE systens-
building, coordination with the institutes of higher education to increase certification
opportunities and improved quality student-teaching and practicum options, and
ensuring MOUs between ADE and FTF are fulfilled.

e Early Childhood Director (0.25 FTE @ 515,520 per vear): Responsible for providing
coordination and oversight of the high-quality preschool programming
implcmentation, ensuring new slots arc utilized in the HNCs, collaboration with the
statewide professional development group and workforce registry, monitoring of the
identified infrastructure-building activities, coordinating professional development
activities and technical assistance 1o be provided by the ECPS in the HNCs, as well as

providing supervision of the ECPS.
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o Finance Program Specialist (0.25 FTE @ $11,025 per year): Responsible for fiscal
oversight of the grant during the grant period, working directly with sub-grantees to
ensure HNCs receive ADE issued County, Type, District and School numbers
(CTDS) and SAIS numbers and participate in the SLDS.

o Early Childhood Program Specialist (0.50FTE @ $27,500 per year): Responsible for
grant implementation activities that include reviewing sub-grantee proposals,
determining allocations, and coordinating informational meetings in the HNCs each
year.

s Early Childhood Program Specialist-PD (3 0FTE @$55,000 per year) Responsible
tor providing professional development, technical assistance, coaching, and support

to targeted HNCs.

G2. Fringe Benefits

Funding lor the employee-related expenses (ERE) portion of the budget is based on
standard ERE required by ADE. The rate for ADE is 36% ol the total salary [or a staff position
and includes actual rates that are consistent with other funds charged, as well as actual costs
designated by the State of Arizona for all standard benefits offered to employees and charged to
agencies (FICA, Medicare, Retirement, Long Term Disability, Workers Compensation, etc.).

The total benefits cost for personnel during the four years of the grant period will be $345,456.

G3. Travel

Travel 1s essential to the success of the implementation of the grant. The 15 targeted
HNCs are spread over 5 counties in Arizona, stretching over signilicant land mass. The State of
Arizona has a travel policy that is consistent with other mandated travel policies across all State
agencies. This policy has a mandatory application of costs for employee-related travel and
includes meal per diems, reimbursement of mileage, lodging, and other travel-related expenses.
The projected travel cxpenses for ycar 1 will cost $39,168 for 48 onc-night, two-day in-statc trips.
for 1.0 FTE. For the remaining years of the grant, the annual cost will be 519,584 for 24 one-
night, two-day in-state trips for 1.0 FTE. This amount is anticipated to decrease as quality is
achieved and sustained in the HNCs. These travel [unds are essential for enabling the ECPS 10

deliver critical high-quality preschool programming, targeted professional development, provide
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technical assistance, conduct HNC collaborative meetings, and grant compliance monitoring to
participating ELPs. The factors used to calculate the in-state travel costs to the counties of the

HNCs are:

County. Per Night Lodging Per Day Motor Pool Per Diem Meal
Cochise 66 26 34
Pima 114 26 44
Santa Crue 60 26 34
Maricopa N/A 26 RE}
Yuma 71 26 34

G4. Equipment

The State of Arizona classifies “equipment” as a cost that is more than $500. Equipment
that costs more than $5,000 1s identified as “capital equipment.” Equipment expenditures are
being requested for the first year of the grant period, lor a total budget amount of $12,900. This
amount includes $10.500 for three laptops, three computer monitors and three docking stations
for laptops, and $2.,400 for three projectors for use in the delivery of quality professional
development and coaching to the HNCs by the ECPS. These equipment needs are consistent with
the needs of other staff doing comparable work. Since the ECPS will use this equipment in
various HNCs, the equipment must be easy to handle and transport. These requirements will be

considered when equipment is purchased.

G5, Supplies

A reasonable, limited amount of office and project materials and supplies are needed for
the effective, efficient implementation of the grant and is consistent with other federal grant
applications. Office materials and supplies include small, expendable, daily use items such as
paper, post-its, binders, staplers, writing utensils, organization file folders, and
stationary/envelopes. These are estimated to cost S1,000 per year for a total of $4,000 over the
grant period. Project materials and supplies include items necessary to help facilitate professional
development for teachers and administrators in the HNCs. ADE/ECE unit understands adult
learning theory and the need for adult learners to be actively involved in prolessional learning
experiences. Thus, professional development is provided with materials necessary for

meaningful, active, hands-on learning experiences. These materials include, but are not limited
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to: books, dramatic play, science, math, language, arts and crafts, blocks, and construction
materials. The estimated cost is. $6,000 per year for a total of $24,000 over the grant period. The,
overall supplies line item total is 528,000 for all four years of the grant.

G6. Contractual

All contracting done by ADE is conducted through established state statutes for entering

into a financial agreement with another entity. ADE utilizes financial and procurement processes
that arc consistently used across all funding sources and allowed by State Procurement Laws
under the Code of Fedceral Regulations (34CFR Parts 74.40- 7448 and Part 80.36), and providc
the greatest public benelit. The State of Arizona also has specific paths that ADE must follow in
order 1o procure a good or service based on the type of good or service that 1s needed. ADE
follows State procurement requirements, to determine if standard procurement contractual
agreements are established or if other procurement processes must be executed to achieve
financial agreement with another entity. ADE is proposing contractual commitments that are
necessary to build a statewide infrastructure; this investment will target the following areas:

» Professional Development Sponsored by ADE: This includes payment to
enterprises or national speakers for providing focused professional development
transitions from Part C (o Part B of IDEA and from preschool to kindergarten, [amily
engagement supports, and LETRS, detailed in Table E in Section C. These in—depth
training opportunities are provided by recognized professionals with specialized
expertise. The services are essential for enabling ADE staff and LEAs/ Child Care
Providers/Head Start/Charter Schools to develop and enhance their ELPs’
infrastructure, building capacity of ELPs to provide a continuum of services to all
children, including children with special needs, and continuing to build upon
Arizona’s ECE system. The estimated contractual cost is $250,000 per year to deliver
one 3-day conference, with a total cost of $1,000,000 and is based on recent actual
expenses for similar contractual agreements and vendors.

o Quality First: Onc part of Arizona’s ambitious but achicvable plan to provide high-
quality. preschool programs in our targeted HNCs is to invest $9,840,000 for ELPs
full participation in QF. Details of this investment arc provided in Table D in Scction
C. The cstimated cost for full-participation. is $30,000 per sitc. Year onc will have a

cost of $3,270,000 to support participation of the 109 new classrooms in the QF
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system. Year two will have a cost of §3,930,000 to keep supporting the improvement
of quality of the 109 classrooms for year one and start the support of 22 new
classrooms, in year two. Years three and four will have a cost of $1,320,000 each to,
support 22 new. classrooms added each year and the continued support of the
improvement of the 44 classrooms of years two and three.

Early Childhood Professional Scholarships. ADE will work with FTF to recruit
students on a pathway to an ECE or ECSE tcaching certificate.  In some instancces,
students will have an associate’s degree and be working on a bachcelor’s degree in
ECE or ECSE,; in other instances a student will have a bachelor’s degree and be
working on obtaining a teaching certificate in ECE or ECSE. Additionally, ADE will
work with FTF to recruit students to pursue master’s degrees in an effort to develop
leaders for Arizona’s ECE community. Since education levels are so varied,
Arizona’s ambitious but achicvable plan is to invest in 14,188 300-level credit hours
at $900 per credit hour over the four year grant period for a total of $12,769,009 spent
on scholarships. The expected result of supporting continuing education and degree
completion 1s elevating and professionalizing the field, recruiting and retaining a
quality early childhood workforce, and supporting and increasing the quality of
services provided Lo young children.

Institutions of Higher Ed. Arizona will invest $190,000 in yeurs one and two of the
grant period in contracting with Arizona’s 7 State Board approved IHEs to provide
professional development academies for ECE/ECSE faculty on the components of a
high-quality preschool program linking dircctly to Arizona’s documents in the carly
learning continuum (ITDG, AzELS, PGHQ, and the AZCCRS for K-3), and child
development spanning the ages of birth to 8. Arizona’s ambition is to increase the
quality ol the placement options identified for students entering the practicum or
student teaching portions ol their degree programs.

Data Linkages. In order to carry out the activities required to meet the deliverables
and scope of work of this project, it is necessary for ADE to contract for additional
resources for the development of a sccure data network and the system platform
nceded to facilitate the transfer and cxchange of data. Development cfforts will

include one (1) Structured Query Language (SQL) Developer at an hourly rate of $55
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at 1.0 FTE, and one (1) Software Developer at an hourly rate of $55 at 0.5 FTE.
These two positions will work on the design and deployment of a commeon, secure,
web-based portal where end users (i.e., providers, educators, and parents) can enter
using a valid username and password. End users will access consent forms,
information they are permitted and authorized to view, and parents will have the
ability to opt-out their child’s pre-K data from being collected and/or linked to the
Arizona’s SLDS if familics sclect this option. The timeline for developing and
implementing a commeon, sccure, web-based Grant portal and cstimated costs is
detailed in Table G in Section C. The overall Centract line item total 1s $26,002,209
for all four years ol the grant {$9,472,827 in year one, $7,509,794 in year two,
$5,509,794 in year three, and $3,509,794 in year four).

G7. Training Stipends
ADE is not proposing any training stipends at this time. The overall Training Stipends

Total is $O for all four years of the grant.

G8. Other Operating Expenses

ADE has projected the four-year budget total for “other™ to be S187,400 with the amount
being $46,850 per year of the grant period as detailed in Table [-2. These expenses paid under
this grant will be minimized by come costs being shared with other ECE funding sources. The,
estimated “Other Operating Expenses” are based on recent actual costs for similar federal grant

project budgets determined by ADE and the Arizona Department of Administration for all State

agencies.

Table I-2. Other Operating Expenses
Operating Expenses, Year 1, Year 2 Year 3 Year 4
Telephones/Communications Services ($750/ FTE)... . $3,188 $3.188 53,188 53,188
Tnternet Access (Mgmt. Info Sy (S1.385/ FTE). ... F5,886 | $5.886 | S5886 | S5.886
Rent/Occupaney (37,732/FTEY . . $32.946 | $32,946 | 532946 | 532,946
Postage . . . $300 $300. 5300 5300
Printing/Copying. $3,000 $3.000 53,000 53,000
Insurance/ Risk Management ($345/ FTEY. | F1.466 $1466 51,466 51,466
Program incentives ($15/FTE) (Reach Event / Human Resources).. . . | $64 $o4 564 564
TOTAL $46,850 | $46,850 | $46,850 | $46,850
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G9. Total Direct Costs

The Total Direct Funds amount is $27,633,485 for all four years of the grant (59,905,009
in year one; $7,909,492 in year two; $5,909,492 in year three; and, $3,909,492 in year four).
Ninety-five percent of the funds for infrastructure are for improvements to quality and capacity-

building. The remaining 5% is for the administration of the grant by ADE.

G10. Indirect Costs
ADE has an Indircct Cost Rate Agreement (#2013-088) for a fixed ratc of 13.8% of Total
Direct Costs. The total Indirect Costs amount is $266,516 for all four years of the grant period

($69.991 in year one, $65,508 in years 2, 3, and 4 respectively).

Gl11. Funds to be distributed to Sub-grantees through MOUsS, interagency agreements,.
contracts, or other mechanisms authorized by State procurement laws

Through a competitive process, ADE will contract with LEAs and/or sub-grantee and/or
Head Starts to provide high-quality education services to 4 year old children that are 200%
below the federal poverty level. This will be monitored through ADE’s GME, which ADE
considers a binding agreement. Funds will be used to implement a high-quality preschool
programming service model that aligns with the AzELS and the PGHQ. Sub-grantees will be
required. to utilize their funding to sustain participation in QF in years 3 and 4 as ADE
infrastructure spending decreases. Additionally, sub-grantees will be required to offer
comprehensive services including, but not limited to: inclusion of children with disabilities, child
screening, family engagement; participate in local ECQUIP meetings, and participate in the State
level assessment system for ECE, currently Teaching Strategies Gold. The overall Contract line
item total is $52,000,000 for all four years of the grant ($10,000,000 in year one, $12,000,000 in
year two, $14,000,000 in year three, and $16,000,000  in year four).

G12. Funds set aside for participation in grantee technical assistance
The annual set aside amount for technical assistance is in the amount of $25,000 to
participatc in activitics by the US Department of Education or the US Department of Health and

Human Secrvicces.
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G13. Total Funds Requested

The Total Funds Requested amount is $80,000,000 for all four years of the grant
($20,000,000 in year one; $20,000,000 in vear two; S 20,000,000 in year three, and, $20,000,000
in year four). Thus, ensuring a total of 35% of the funds is spent on state level infrastructure and

65% is directly sub-granted to ELPS in the HNCs.

G 14. Other Funds Allocated to the State’s plan

The funding match will be obtained through a[(P)4) in-kind contribution from

FTF. These matching funds will support the quality of early education by helping those working

with young children to sharpen their teaching and administration skills. Of the (b)(4) in-

kind contribution from FTF:.

. will support the community-based professional development for ECE
professionals.

. |B)X4) will support the Director/ Mentor training strategy..

« |[®)4)  [will be invested in keeping the best teachers with our youngest children

by rewarding longevity and continuous improvement of their skills.

o [BX4) will be invested in expanding access to training and career counseling for

potential early education workers.

o {b)X4) [will be invested in providing scholarships for higher education and

credentialing for early care education teachers and family support professionals.

G15. Total Budget
The Total Funds Requested amount is |[(P)(4) for all four years of the grant
(|)4) in year one, [(b)(4) n year two, (b)4) in year three, and |(P)}(4)

in year four).

G16. Sustainability through Broad Support from Partner Organizations

Arizona has received significant support for the grant application. This will support the
carly childhood infrastructure in specific, targeted ways as well as allow for increased access to
high-quality preschool programming in HNCs. Arizona recognizes that although this opportunity.

is timely and appreciated there is still much work to be done to create the sustained system we
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envision. Arizona is ready and able to take advantage of the grant opportunity now, and with
advocacy work through relationships, partnerships, and collaborations, build support for future
vears when Arizona is ready to consider additional funding for preschool expansion.

Due to the generosity of Arizona’s philanthropic community, Arizona has been identified
as a BUILD state. Build Arizona is comprised of both public and private sector leaders who have
come together to make early childhood a priority. Representatives from government agencies,
business, K-12 schools, child care, and higher education have come together to strategize
specific goals for moving forward an carly childhood cducation agenda. Goals are focuscd on
communicating the importance of the early childhood investment, improved access to quality
early learning experiences across a wide spectrum, improved professional development,
increased preventative health initiatives with 4 focus on school readiness, and creating
sustainable systems that support Arizona’s children in early grade success. This group is
convened to look at the ECE system as a whole with focused attention on issues of access and
equity.

..... The Early Childhood Development and Health Board, which 1s Arizona’s State Advisory
Committee, continues to be the leading advocate for quality early learning systems. The state
board 18 made up of 9 members chosen to represent the state’s diversity. The AZDES, AZDHS
and the Superintendent of Public Instruction, or their chosen designees, serve as non-voling ex
officio members. The appointees include men and women, Democrats, Republicans, and an
Independent from six counties. Each member brings experience in early education, K-12
education, health care, juvenile justice, higher education, philanthropy, business and Tribal
government. All members have been confirmed by the Senate.

. The 28 FTF Regional Councils meet the diverse needs of Arizona communities. Not only do
they make decisions about which early childhood strategies will be funded but they work within
their communities to ensure that what children in their community get what they need to arrive at
school healthy and ready to succeed. FTF Regional Councils actively advocate for both statewide
local attention to ECE issues.

Children’s Action Alliance has been a voice for children for over 25 years. Children’s
Action Alliance (CAA) is an independent voice for Arizona children at the state capitol and in
thc community. CAA works to improve the health, education, and sccurity of children through

information and action. Through research, publications, media campaigns, and advocacy, CAA
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seeks to influence policies and decisions affecting the lives of Arizona children and their families
on issues related to health, child abuse and neglect, early care and education, budget and taxes,
juvenile justice, children and immigration, and working families. CAA works toward a future in
which all children have health insurance, no child 1s raised in poverty and hunger, every child
enters school ready to learn and succeed. no child endures the ravages of abuse and neglect,
every child has a place to call home, and struggling teens have the support they need to become
responsible adults. CAA 1s a strong partner in helping to increase funding and improving both
access and quality of preschool slots.

Expect More Arizona is a pariership organization that believes all Arizona children
deserve a world-class education, which gives them the opportunity to succeed in life. To ensure a
strong economic future for Arizona and a higher quality of life for everyone, we have to make
education a top priority in our state. The partners understand that a world-class education system
is one in which every Arizona child, regardless of background, income, or zip code, is able to:

»  Access high-quality early learning that prepares him/her for Kindergarten,
e Read proficiently by the 3+ grade,

o  Graduate from high school ready for college or career, and

e Atlain a college degree and/or certificate or industry credential.

These organizations are key partners in Arizona being able to move forward the
opportunity provided in this grant. Arizona has many champions for a sustainable early
childhood system that ensures that children who may benefit from a preschool experience can
find not only affordable and accessible slots, but quality in the program their family has chosen

for them. .
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U.S. DEPARTMENT OF EDUCATION OME Number. 1864.0003
BUDGET INFORMATION Expiration Date: 04/30:/2014
NON-CONSTRUCTION PROGRAMS
Name of Institution/Organization Applicants requesting funding for only one year should complete the column under
. S eomrtoent of Bemene: | "Project Year 1." Applicants requesting funding for multi-year grants should complete all
Ar-zona soparthent of Aeusar-on applicable columns. Please read all instructions befare completing form.
SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS
Budget Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Total
1. Personnel | 213, 9;1-;1.r;;1| | ive, -ar;u,r;r;H i3e, '_-:nr;u,ur-| | 239, sur;,-uu| | -'J,-'J'J| | EEEN i':u-';,-uu|
2. Fringe Benefits | 86,364.00 | 26, 204,00 | “r;4rl| | ;3G-|r| | 1.0 | 3-14m|
3. Travel | '39,1&3.:;;1“ 19,;8-‘],L‘-’JH 18, oi 1,ur-| | 19, l_\.'-_:.-e,-uu| | -'J,-'J'J| | FIRF: -'JU|
4. Equiprment | 12,%30.22 | J.0: | a,mt| | o .:_..:.| | 1.2 | '_2,9|:u3,-:.n:u|
5. Supplies | .-',r;u-u.r;u|| .-',r;-JJ,r;r;H {000 Uf'| | '-=,-'Jur;,-uu| | -'J,-'J'J| | zs,uu-’;,uu|
6. Contractual | 2,472,227.22 | 7,500, 704000 | 5, 307 -34,|:un| | “:.,50-3,73-;,-:.n3| | 1.2 | :f.';.,-:.n:uz,znc-,-:.un|
7. Construction | 0.0 'J| | 1 | l R Uf'| | [N -'JU| | a.0 'J| | -'JU|
a. Other | 16,350,202 | 46,850.00 | if, 53,|:un| | -1-:3,353,-:.n:u| | 1.2 | LE7, 403 .:_..:.|
9. Total Direct Costs . | 3,504, 503, 'J|| L35, 480 r;r;H L, '_-:ur;e,-l-a:,ur'| | 3,909, 4 '_-:uz,-uu| | -'J,-'J'J| | E0, 83,40 -'JU|
(lines 1-8)
10. Indirect Costs* | £2,5%..22 | %",s,r3|| ;lsm| | 53,508 .:_..:.| | 1.2 | &0, 505 .:_..:.|
11. Training Stipends | 0.5 'J| | N | l a. Uf'| | i -'JU| | 0.5 'J| | -'JU|
;lﬁe'goée-l:?}osts. | 2,075,330.20 | 7,375, 000.00 | 5,3‘-5,I:um,|:un| | 3,073,000, .n:u| | 1.0 | 27,200,000 .:_..:.|
*Indirect Cost Information {Ta Be Complefed by Your Business Office):
If you are requesting reimbursement for indirect costs on line 10, please answer the following guestions:
{1}. . Do you have an Indirect Cost Rate Agreement approved by the Federal government? E] Yes D No
{2) . If yes, please provide the following information:
Period Covered by the Indirect Cost Rate Agreement: Fram: {mmiddiyyyy}
Approving Federal agency: [E ED |:| Other {please specify): |
The Indirect Cost Rale is .
{3) . For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
[[].1s included in your approved Indirect Gost Rate Agreement?. or,  [_]Gomplies with 34 CFR 76.564(c)(2)?  The Restricted Indirect Cost Rateis [ | %.
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Name of Institution/Organization

Applicants. requesting. funding for only one. year

Arlzona Jenarinenl ol EBousal on

should complete the column under "Project Year

1." Applicants. requesting funding for. multi-year
grants should complete all applicable columns.
Please read all instructions before completing .
form.

SECTION B - BUDGET SUMMARY

NON-FEDERAL FUNDS
Budget Categories Proj(e[it] Year 1 Proje((l;t)Year 2 Proje(ccl)‘(ear 3 Project Year 4 Project Year 5 Total
1. Personnel | ‘,-Jr;| 0.5 'J| | [ 'JU|
2. Fringe Benefits | .-:'nr:| -:'|.33| | i ao|
3. Travel | -'Jf.'|| 9.5 u| | | JU|
4. Equipment | 3.-:'|r_‘|| -:'|.3;1| | L 'JC'|
B. Supplies | S.an 9.0 L

6. Contractual ﬁ 9. ¢ g noc WL
7. Construction | £ ol ¢ | o] | ]| o)
8. Other | | ol ¢ | o] | ]| 1o
ﬁinzc;tﬁl_é))irect Costs | -;_.m:” .,']_:ijH p__:m‘ l q_l::] l J_l'Cl ‘ 5. ..::]
10. Indirect Gosts | | ol ¢ | o] | ]| 1o
12. Total Costs . | -;_.;]p_” .;]_gg‘ ‘ p__;,.;.‘ l 5 -3] l | -3] ‘ 5. _.-3]

{lines 8-11}

SECTION C - BUDGET NARRATIVE (see instructions)
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OMB Number: 1894-0007

U.S. DEPARTMENT OF EDUCATION Expiration Date: 07/31/2014
SUPPLEMENTAL INFORMATION .
FOR THE SF-424
1. Project Director:
Prefix: First Name: Middle Name: Last Name: Suffix:

Miss Ay Corrivoeas

Address:
Street!: |1535 W.. Jufferson St.. Bin 15 |
Street2: | |
.. City: [Ph-:::-en-:x ‘
CGounty: l ‘
State: |nz: nrlzona |
Zip Code: |850074
Country: [;5a: UNITED $TATES ‘
Phone Number {give area code) Fax Number (give area code)

[soz Y42 5706 ‘ ‘

Email Address:

amy.ourriveaatazod. oy

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 {and included in the definitions page in the attached instructions)?
[[]Yes [ ] Ne [X] Notapplicable to this program

3. Human Subjects Research:

a. Are any research activities invelving human subjects planned at any time during the proposed. project Period?
[]Yyes [X] No

h.. Are ALL the research activities proposed designated to be exempt from the regulations?

[ ] Yes Provide Exemption(s) #:

[ ] No Provide Assurance #, if available:

c.. If applicable, please attach your "Exempt Research” ar "Nonexempt Research” narrative to this form as.
indicated in the definitions. page in the. attached instructions.
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