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P-R-O-C-E-E-D-I-N-G-S


(10:06 a.m.)



MR. RITSCH:  Well, good morning everybody, and thanks for coming to the September Education Stakeholders Forum.  Also, Happy National Punctuation Day to everybody.  I learned that this morning.  



(Laughter.)



Don't know where you stand on the serial comma issue, but we can ‑‑



(Laughter.)



‑‑ we'll talk about your comments on that later.



I am Massie Ritsch, Deputy Assistant Secretary for External Affairs and Outreach here at the Department.  This is the monthly stakeholders forum.  Thanks to those of you who have been to our past two.  But we are also using it as the kickoff for a series of sessions about ESEA reauthorization here at the Department.  



It is part of the listening and learning tour.  These banners, along with our Secretary, have been traveling around the country, along with senior staff as well.  Our goal is to hit all 50 states by the end of the year, and we are doing pretty well on that.  You will hear more from our Secretary this morning about what he has learned as he has been listening around the country.



This session and several future sessions will be occurring over the fall months.  They are being targeted to you, who represent in this room this morning more than 160 different organizations spanning education, social services, the corporate world, government, and the state and local levels.  



It is a terrific diversity of folks here, and we thank you for coming.  We will continue to do these for the association community, in particular, so that you can bring your members' feedback to us, and that also you can help carry the message forward from here.



I want to let you know this meeting is being videotaped, and will be posted, along with a transcript of the forum, to our website, which is www.ed.gov, likely by Monday of next week.  So check for that.



We apologize to any of those outside of the room who were unable to get seats.  We have about 200 in here.  We felt like an airline.  We did some overbooking.



(Laughter.)



And there will be free trips to exotic destinations, I'm sure, for ‑‑



(Laughter.)



‑‑ those who weren't able to get seats here.



So you've got the agenda for this morning.  We are going to hit on a number of aspects of ESEA reauthorization from our Secretary, and then our Assistant Secretaries who are here.  We will also get an update on the Recovery Act and our outreach, and then we will move to comments and any questions that you have.



Just know that there will be ample opportunities for comment, both in person at forums like these, and in writing as well.  And, of course, our friends on the Hill will be hearing from you also.  So know there will be lots of opportunity for discussion here.



Do we have our honored guest yet?  I haven't seen him.  Oh, he's waiting in the wings.  Okay.



(Laughter.)



Well, good.  It's my pleasure this morning to have Secretary Duncan here to lay out his vision for the next steps in moving forward, and to tell you what he has picked up as he has been traveling around the country.  So here he is, Secretary of Education Arne Duncan.



(Applause.)



SECRETARY DUNCAN:  Good morning.



ALL:  Good morning.



SECRETARY DUNCAN:  Thanks to all of you for coming here today.  As you know, this is the first of a series of public conversations our Department is holding here in D.C. on reauthorization of the Elementary and Secondary Education Act.



This is the next phase of our listening and learning tour that has taken me to about 30 states and to scores and scores of schools.  I have spoken with students, parents, and educators all across the country.  I have heard their voices, their expectations, their hopes and dreams, both for themselves and for their children.  



They were candid about their fears and their frustrations.  They did not always understand why some schools struggle while others thrive.  They understood profoundly that great teaching and school leadership is the key to great education for their children.



Whether it's rural Alaska, intercity Detroit, everyone everywhere shares a common belief that education is America's economic salvation.  They see education as the one true path out of poverty, the great equalizer that overcomes differences in background, in culture, in privilege.  It is the only way to secure our common future in a competitive global economy.



Everyone wants the best for their children, and they are willing to take greater responsibility.  No one questions our common purpose.  But when it comes to defining the federal role in an education system that has evolved over a century and a half, from isolated one-room schoolhouses to urban mega-districts, there is a lot of confusion, uncertainty, and even division.  



People want support from Washington, but not interference.  They want accountability, but not oversight.  They want national leadership, but not at the expense of local control.



And as a former superintendent, I have said repeatedly that I rarely looked forward to calls coming from Washington.  And now that I'm here, I'm even more convinced that the best solutions will always begin with parents and teachers working together, both in the home and in the classroom.



Our role here in Washington is to support reform by encouraging high standards, bold approaches to helping struggling schools, closing the achievement gap, strengthening the field of education, reducing the dropout rate, and boosting college access.  All of this must lead to more students not just attending college but graduating.  This is about attainment.



ESEA dates back to 1965 and has undergone a lot of changes over the years, though none as dramatic as the 2002 version known as No Child Left Behind.  Few laws have generated more debate.  Few subjects divide educators so intensely.



Many teachers complain bitterly about NCLB's emphasis on testing.  Some principals hate being labeled as failures.  Superintendents say it wasn't adequately funded.  And many parents just view it as a toxic brand that isn't helping their children learn.



Some people accuse NCLB of overreaching, while others say that it doesn't go far enough in holding people accountable for results.  I will always give NCLB credit for exposing achievement gaps and for requiring that we measure our efforts to improve education by looking at outcomes rather than at inputs.



NCLB helped expand the standards and accountability movement.  Today we expect districts and principals and teachers to take responsibility for the academic performance of their schools and students.  We can never let up on holding everyone accountable for student success.  That is what we are all striving for.



Until states develop better assessments, which we will support and generously fund through Race to the Top, we rely on standardized tests to monitor progress.  But this is an important area for reform and a critically important conversation to have.



I also agree with some NCLB critics; it unfairly labeled many schools as failures, even when they are making real progress in tough circumstances.  It places too much emphasis on absolute test scores, raw test scores, rather than on student growth.  And it is overly prescriptive in some ways whilst too blunt an instrument of reform in others.



But the biggest problem with NCLB is that it doesn't encourage high learning standards.  In fact, it inadvertently encourages states to lower them.  The net effect is that we are lying to children and parents by telling kids they are succeeding when in fact they are not.  We have to tell the truth, and, collectively, we have to raise the bar.



Our failure to do that is one reason our schools produce millions of young people who are not completing college.  They are simply not ready for college-level work when they leave high school.  Low standards also contribute to the nation's staggeringly high dropout rate.  When students aren't challenged, they become bored.  And when they are bored, they quit.  



And students I have talked to around the country, everywhere, starting with Teton Magpie, a ninth grader on a Native American reservation in Montana, consistently said that adults didn't expect him to do enough.  We didn't have high enough expectations.  We have to raise the bar.



In my view, we should be tight on goals, with clear standards set by states that truly prepare young people for college and for careers.  But we should be loose on the means of meeting, of achieving those goals.  We must be flexible and accommodating as states and districts, working with parents and non-profits and external partners, develop educational solutions.  We must be open to new ideas, encourage innovation, and build on what we know works.



We don't believe that local educators need a prescription for success, but they do need a common definition of success, focused on student growth and achievement, high school graduation and success and attainment in college.  We need to agree on what is important and how to measure it, or we will continue to have the same old adult arguments while we continue to ignore the real needs of children.



So there is a lot about NCLB and about American education more broadly that we need to collectively change.  Over the coming months, the administration will be developing its proposal for reauthorization.  Before we do so, however, we have to hear from you.  We need your input.



Many of you represent key stakeholders.  Many of you have great expertise, and I know that all of you have strong opinions.  Now is the time to voice them.



You also share our commitment to children and to ensuring that when they grow up they are able to compete in a global economy.  As I have traveled the country, I have heard a real and growing concern among parents that their children will be worse off, worse off than they are today.  The only way to address that concern is by improving education.  I'm convinced, the President is convinced, we have to educate our way to a better economy.



A few statistics tell the story.  Twenty-seven percent of America's young people drop out of high school.  That means 1.2 million teenagers leaving our schools each year for the streets.  Recent international tests in math and science show our students trail their peers in other countries.  



For 15 year-olds in math, the United States currently ranks 31st.  Seventeen year-olds today are performing at the exact same levels in math and reading as they were in the early 1970s on the NAEP exam.  And just 40 percent of young people earn a two-year or four-year college degree.



The U.S. now ranks tenth in the world in the rate of college completion for 25-to 34-year-olds.  A generation ago, we were first in the world, but we have fallen behind.  The global achievement gap is growing.  We don't need another study.  We have to stop simply admiring the problem.  We need action.



The President has challenged us to boost our college completion rate to 50 percent by the end of the next decade, by 2020.  We want to be first in the world again, and to get there we cannot waste a minute.  Every year counts, every class counts, every child counts.



And so the work of reauthorizing ESEA begins in states and districts across America, among educators and policymakers, parents, and community leaders.  This work is as urgent as it is important.



Our task is to unite educational stakeholders behind a national school reform movement that reaches into every town and every city, and we desperately need your help to do that.  



In the coming weeks, two people here who are developing our proposal will convene these conversations ‑‑ Assistant Secretary for Planning, Evaluation, and Policy Development, Carmel Martin, and Assistant Secretary for Elementary and Secondary Education, Thelma Melendez.  I will attend as often as possible, as will many other members of our team.



To begin to frame this conversation, I want to take you back to two years before the original ESEA was passed in 1965.  I want to take you back to 1963, to a jail cell in Birmingham, Alabama, where a courageous young black teacher fighting to end segregation was illegally confined for three days after being arrested for leading non-violent protests in the city.



He had nothing to pass the time except for reading the local newspapers, one of which ran an open letter from several white clergymen urging patience in faith and encouraging blacks to take their fight for integration out of the streets and into the courts.  That preacher wrote a response to those white clergymen in the margins of that newspaper.



It was Martin Luther King's letter from Birmingham Jail, and it is absolutely one of the most powerful and moving pieces I have ever read.  It ran almost 7,000 words and eloquently made the case for non-violent civil disobedience, precisely because states and local governments continue to drag their feet in integrating schools and communities.  And the judicial path would simply take too long.



This was nine years after the Supreme Court ruled that segregated schools violated the Constitution, but most minorities were still isolated in their own classrooms.  Many still are today, and we must work together to change that.



The Birmingham letter explained why blacks could not wait for judges across America to hear their cases and issue their rulings.  Blacks had been waiting for centuries, and with Dr. King's leadership they would wait no longer.



Even many of King's allies in the civil rights community, like Roy Wilkins of the NAACP, and Thurgood Marshall, who went on to serve on to the Supreme Court, were urging the legal route, in part to avoid confrontations for fear that they would lead to violence as they eventually did in Birmingham.



King had to convince them as well that they could not wait, as he told them, "Justice too long delayed is justice denied."  Opportunity too long delayed is opportunity denied.  Quality education too long delayed is education denied.



Now, I mention this because we are now in the fifth decade of ESEA, nearly half a century of education reform and direct federal involvement in this state and local issue.  We have had five decades of reforms, countless studies, watershed reports like a nation at risk, and repeated affirmations and commitments from the body politic to finally make education a national priority.



And yet we are still waiting for the day when every child in America has the high-quality education that prepares him or her for the future.  We are still waiting to get a critical mass of great teachers and principals into underperforming schools located in underserved communities where our failure to educate has in fact perpetuated cycles of poverty and social failure.



We are still waiting for a testing and accountability system that accurately and fairly measures student growth and uses data to drive instruction and teacher evaluation.  We are still waiting for America to replace an agrarian 19th century school calendar with an information age calendar that increases learning time on par with other countries.  We are still waiting, and we can't wait any longer.



Despite some measurable progress in narrowing achievement gaps, boosting college enrollment, and developing innovative learning models, we are still waiting for the day when we can take success to scale in poor as well as wealthy communities, in rural, urban, and suburban neighborhoods.  



For too many of our children the promise of an excellent education has never materialized.  We remain complacent about education reform, distracted by tired arguments, and divided by the politics of the moment.  We can't allow this to happen.



In this new century, in this global economy, it is not only unacceptable to delay and defer needed reforms, it is self-destructive.  We can't allow so much as one day more to go by without advancing our education agenda.  Our shared goals are absolutely clear ‑‑ higher quality schools, improved student achievement, more students going to college, closing the learning gap, and more opportunities for our children to learn and succeed.



We need to bring a much greater sense of urgency to this task, built around our collective understanding that there is no more important work in our society than educating our children.  And nothing should stand in our way, not adult dysfunction, not politics, not fear of change.  We must have the courage to do the right thing.



And to those who say, "We can't do this right now," that we need more time to prepare and study and admire the problem or the timing and the politics isn't right, I would say that our children can't wait and our future won't wait.  



When the ministers in Birmingham told King his protests were untimely he responded, "I have yet to engage in a direct action campaign that was well timed."



(Laughter.)



This is our responsibility.  It is our opportunity, and we can't let it slip away.  We have to get this done, we have to do it together, and we have to do it right.



The President has talked a lot about responsibility.  He has challenged parents and students to step up and do more.  He has challenged teachers and principals to step up and do more.  He has called on business and community leaders and elected officials at every level of government to step up and do more.



Education is everyone's responsibility, and you who represent millions of people across this country, with a direct stake in the outcome of reauthorization, have a responsibility as well to step up and to do more.  It is not enough to define the problem.  We have had that for 50 years.  We need to find solutions based on the very best evidence and the very best ideas.



So today I am calling on all of you to join with us to build a transformational education law that offers every child the education they want and need and deserve, a law that recognizes and reinforces the proper role of the Federal Government to support and drive reform at the state and local level, where the real action is.



Let's build a law that respects the honored and noble status of educators who should be valued as skilled professionals rather than mere practitioners and compensated accordingly.  Let's end the culture of blame, of self-interest and disrespect that has demeaned the entire field of education.  Instead, let's encourage, recognize, and reward excellence in teaching, and be honest with each other when that excellence is absent.



Let's build a law that demands real accountability tied to growth and gain, both in the individual classroom and in an entire school, rather than simple utopian goals.  We need a law that encourages educators to work with children at every level, both the gifted and the struggling, and not just the tiny percent near the middle who can be lifted over a mediocre bar of proficiency with minimal effort.  That is not real education.  That is game-playing tied to bad tests with the wrong goals.



Let's build a law that discourages a narrowing of the curriculum and promotes a well-rounded education that draws children into sciences and history, languages and the arts, in order to build a society distinguished by both intellectual and economic prowess.  



Our children must be allowed to develop their unique skills, their talents and interests, and let's give them that opportunity from the earliest of ages.  Let's build a law that brings equity and opportunity to those who are economically disadvantaged or challenged by disabilities or background, a law that finally responds to King's inspiring call for equity and equality and justice, both from the Birmingham Jail and from the steps of the Lincoln Memorial.



Let's build an education law that is worthy of this great nation, a law that our children and their children will point to as the decisive moment in America's history, a law that inspires a new generation of young people to go into teaching and aspires all of America to shoulder our responsibility for building a foundation of growth and possibility.



I ask all of us here today, and in school buildings and communities across the country, to roll up our sleeves and get to work together and get beyond differences of party, of politics, and philosophy.  Let us finally and fully devote ourselves to meeting the promises embedded in our founding documents of equality, opportunity, and liberty, and, above all, the pursuit of happiness.



More than any other issue,  education is the civil rights issue of our generation.  And it can't wait, because tomorrow won't wait, the world won't wait, and our children won't wait.



Thank you so much.



(Applause.)



MR. RITSCH:  Thank you, Arne.  



And now I am very pleased to welcome for the first time at our stakeholders forum and to the Department our Assistant Secretary for Elementary and Secondary Education, Dr. Thelma Melendez.



(Applause.)



DR. MELENDEZ:  He has left, but I want to thank Secretary Duncan again for the honor and the privilege to be part of this incredible team that is focused around such important work.



Thank you, Massie Ritsch, for helping us put together this event today, and thank you all for coming and joining us.



I know what it means to benefit from high expectations.  I'm going to tell you a story.  I went to kindergarten at Fremont Elementary School in Montebello, California, right near Los Angeles.  I am a daughter of Mexican immigrants, and we spoke Spanish, my first language, at home.  And I remember my first day of school, and it wasn't easy.



It was difficult to communicate with my classmates and with my teacher.  But one teacher, Mrs. Silverman, didn't see this as a problem.  She saw it as an opportunity.  She took it upon herself to teach me.  Mrs. Silverman went above and beyond.  She always made sure I knew what was happening in the class, giving me extra attention and encouragement whenever I needed help.



One day she even called my mother and called the mother of one of my classmates and said, "Please call Mrs. Melendez and see if you can set up a play date." In those days it wasn't a play date; it was, "Can they get together?" 



(Laughter.)



Mrs. Silverman knew that I needed to feel comfortable at school, and so she made sure Brenda Caster became my friend.  And Brenda talked to me, Brenda made me feel comfortable, and Brenda became my best friend.



Brenda helped me to learn English, and Mrs. Silverman was the one that intervened.  From that first day, Mrs. Silverman believed that I could succeed and took steps to make sure I did.  



But I also know how hard it is to overcome low expectations.  When I was in high school ‑‑ and I'm sure many in this room share this story ‑‑ I went to meet with my guidance counselor.  I asked her if she thought I should apply to UCLA.  "Absolutely not," she said immediately.  She didn't even look at the file on her desk with my SAT scores and my grades.  She only saw my last name.



She assumed I wanted to attend a community college, which is a fine place to go, but I had a dream.  My dream was to go to UCLA.  It took me longer to get there.  I began at Cal State-Los Angeles.  There, once again, I was fortunate to have a teacher who had high expectations of me.



One day after a long test I went to see my political science professor and repeated what I had asked my guidance counselor two years earlier.  "Do you think I could make it at UCLA?"  His answer was quick and as definitive as my guidance counselor, only shorter. "Absolutely," he said.  And he was right.  UCLA accepted me based on the same high school grades and college admission scores that sat unopened on my guidance counselor's desk.  



Today, I am very blessed and fortunate.  I am a UCLA graduate, and my Ph.D. is from the University of Southern California.  I am fortunate to have a career dedicated to serving children in public education.  I have worked with students as a teacher, as an assistant principal, as a principal, as a chief academic officer, as a superintendent, and now as Assistant Secretary of Education.  

My passion has been, and will continue to be, ensuring that all students succeed.  I believe that all children can learn, every child deserves a great education, and we can't give up on any of them.  That is why I am honored to be in this new position, because I see that commitment all around me.



I work for a President, and, as you just heard, a Secretary of Education who are committed to ensuring the success of all of our children.  They understand what it takes to help teachers and leaders excel.  I know Washington is a long way from the classroom, but I have no doubt that our agenda here is going to have an impact.



We believe in high standards that prepare students to enter college and careers ready to succeed.  We believe that students should have high-quality teachers who set high expectations for all, and are helping children reach those high expectations, like Mrs. Silverman did for me.



We believe that data can help educators figure out where students needs help and what they can do to keep them on track for graduation.  And we believe there are schools that absolutely need to be turned around.



Two thousand high schools produce half of our nation's dropouts, and three-quarters of our minority dropouts.  They need to be turned around into high schools where students graduate, go to college, have a choice and an option, and are successful.  If we do all of these things right, the education our students receive will improve and they will be prepared for success in college and careers.



We know that Washington can help set policies, but the real work happens in states, in districts, and in the classrooms of America.  Through the American Recovery and Reinvestment Act, we are starting to address these issues.



The Race to the Top Fund will reward states that are leading the way on standards, teacher effectiveness, data, and turnarounds.  The $650 million Investing in Innovation Fund will create seed money for new innovative ideas and grants to scale up the proven ones.



We have $3.5 billion from the stimulus in fiscal 2009 for turnaround.  That will be a downpayment on fixing the dropout factories and the other schools in the bottom five percent.  But we still have work to do.



We are here today because we want to hear from you.  We want to hear from you about how we can fix the No Child Left Behind Act.  I think we all agree that the legacy of NCLB has been mixed.  We need to keep what has worked, but fundamentally change what hasn't.  For me, a daughter of Mexican immigrants who experienced low expectations, NCLB had one strong impact.  It changed the way educators looked at historically underserved children.



NCLB has forced educators to monitor the achievement of all students and hold ourselves accountable for making sure every student is on the right track.  



Eight years ago, the achievement gap wasn't a part of the national discourse.  Now we talk about it all the time, and the general public is starting to talk about it as well.  That to me is the biggest success of NCLB, but the law has many challenges and problems, too.  Many things can be changed in the law, things that need to be fixed, as the Secretary said, as soon as possible.



As superintendent, I recall conversations with frustrated peers, because what was expected in one state wasn't expected in another.  We had 50 different sets of standards and 50 different bars, and we were all measured by that.  Students didn't know if they really ‑‑ were really -- prepared to go to college and succeed after they graduate.



The accountability system didn't treat schools fairly.  As a superintendent, I saw some schools miss their goals by a lot, and others by a little.  And we were forced to apply the same services and interventions.  It was deeply frustrating.  And the assessments were nearly ‑‑ aren't nearly -- good enough.  We need assessments that better measure the breadth and depth of students' knowledge.



As the Secretary has mentioned, we need to feel a real sense of urgency.  As the Secretary has just said, we need to fix these problems as soon as possible.  A world-class education for our students is their civil right.



I only have to think back to a couple of months ago, to the students from the Village Academy of Pomona where I was superintendent, who the President went to see to assure them that we were listening.  They remind me daily of the challenges I faced as a student, and they remind me of how important this work is.



They need to be in innovative classrooms in schools and districts.  They need effective teachers every day who provide outstanding instruction.  They need clear signals about whether they are prepared for college and careers.  They deserve strong schools, and families whose children are in the schools identified for change need to be reassured that those schools are making the necessary and courageous changes.



Some of these problems are being fixed right now.  Forty-eight states are working together to set college-ready and career-ready standards.  They reached a major milestone in their work this week.  We applaud their work and want them to continue.



But the other significant challenges with NCLB must be done through legislation.  We look forward to working with Congress on reauthorization.  And we look forward to hearing your ideas here today.  They will help us take the right steps as we move forward, and we need to move forward for our children.



Thank you very much for this opportunity to address you.



(Applause.)



MR. RITSCH:  Thank you, Thelma.  Thank you.



So now we've heard from our Secretary why we can't wait, we've heard from Dr. Melendez more about the case for change, and now to talk about next steps, our Assistant Secretary for Planning, Evaluation, and Policy Development, Carmel Martin.



(Applause.)



MS. MARTIN:  I'm a little bit shorter than the Secretary and Thelma, so excuse me.  Isn't that cool?



(Laughter.)



Thank you, Massie, for bringing us together.  I will be brief, because we really want to reserve as much time as possible to hear from you all.



I want to thank you for coming and being here with us today.  I am so thrilled to be able to have the opportunity to work on this reauthorization.  Those of you who know me know it's not my first time with respect to this process.



The reason I am feeling so honored to be part of it is I feel like Arne often talks about the perfect storm for education reform, and I really believe that we have that because of the leadership that we have moving into this reauthorization process, obviously first and foremost from our President, who has demonstrated time and again that education is one of his very top domestic priorities.  



And I think he really does believe that education is no longer just a path to opportunity but a basic requirement.  And I think he is willing to do whatever it takes to be able to help children across the country succeed.



And then, I am also just thrilled to help Thelma and the Secretary take their vision forward, given their tremendous experience on the ground.  They have both lived with this law in a way many of us have not, and I think that is going to bring such tremendous insight into the reauthorization process.



And then, finally, we have such tremendous leadership in Congress from Chairman Miller and Chairman Harkin, both of whom the Secretary has already talked to about moving forward with reauthorization.  I think they have a shared vision.



I also appreciate from my experience on the Hill that there is a tremendous bipartisan approach to moving forward and desire to move forward in ways that are good for kids.  So I am really excited to move forward.  We are going to hear some initial thoughts from you all now in a few minutes, but just wanted to flag that we are going to have additional sessions in the coming weeks around key topics for the reauthorization process.



We will announce the specific topics hopefully a couple of weeks before each session, but we want to look at how we can deliver on the Secretary's commitment to moving from a compliance-oriented law to one that is supportive of reform and innovation.  
We want to tackle issues around how we can best serve diverse learners and protect vulnerable populations, and how, as the Secretary and Thelma mentioned, how we can raise standards and fix accountability, and also how we can do a better job of helping states and districts recruit, support, and retain high-quality teachers and leaders in all of our schools.



I know that many of you have spent many, many, many hours thinking about how to improve this law, and you have produced thousands of pages in terms of recommendations.  I have them all and have read them all, and want you to know that as we ‑‑ and I won't hold you to what you put on paper last time -- but we are eager to make sure that we incorporate your views as we move forward with the process.  And we will be looking to reach out to you to get additional input, not just in terms of these formal convenings, but also in less formal settings.



So with that, I will stop talking and hopefully leave some more time for you all to tell us what you think.



MR. RITSCH:  Thanks, Carmel.



(Applause.)



So we also wanted to talk a bit about the other big topic around here, the Recovery Act, and give you an update on that and some outreach that we are doing there, and ways that you could be helpful in that, we have our senior advisor for external affairs, Maura Policelli, here to talk for a few minutes about that.  Maura?



(Applause.)



MS. POLICELLI:  You can just consider this a commercial break from the main topic of this forum.  We just wanted to take the opportunity to let you all know some things that are going on here at the Department on the Recovery Act.



As you all are extremely aware, this is an intense time for states and districts in having to work on recipient reporting as well as planning for and applying for other Recovery Act grants, in addition to having Title I and IDEA Recovery Act money in the implementation stage.



So, so much is going on, and we are trying to do quite a bit here to offer support, and certainly want to enlist all of you who are already out there doing quite a bit.  



But just to name a few things that we are working on, as most of you know, we have been doing a lot of messaging and getting out the word to folks to emphasize the reform priorities, the four assurances that you know about to see how they are connected, put them in the larger context of reforming their school systems, and ultimately making schools and classrooms more effective.



So we are working on materials to help paint that picture for states and districts as they hopefully do some extremely strategic planning around these grants.  So along those lines we are about to launch a new set of materials that all of you will be given, and it will be a series of actual planning documents and trying to walk people through what we are suggesting, including taking advantage of a lot of the research and materials that many of you have developed to help in diving into these assurances, and really looking at good reform practices and ideas in developing applications.



There is use of funds guidance in each of these applications that, again, is trying to focus on making the connections between the grants.  Also, in the actual application development in the remaining grants there is quite a bit of effort internally to try to actually link the grants to one another within the application process.



And then, we are doing quite a bit here in terms of trying to model for states and districts in breaking down our own silos.  Title I and IDEA folks, working with the program managers, grant managers, for the other Recovery Act programs, are really collaborating on developing materials to be used out in the field.



I know there are a lot of webinars and conference calls that happen, and we are hoping that many of them can be useful as we continue to try to bring all of the different parties together to show the connection, so that there is not a lost opportunity here and these grants aren't approached in separate ‑‑ as separate pots of money -- but really looking at the larger picture here that is presented by this unprecedented amount of funding.



But it is all coming at them in a very intense short period of time, so they really need help.  And all of you are playing your role.



We are doing some fairly aggressive work in engaging our regional offices, the comprehensive centers that we have out around the country, equity centers, TA networks and labs, and really engaging them and getting feedback from them as we also want feedback from all of you.  What are the needs of the applicants?  What are they already experiencing with the impact of these funds so far in their school systems in terms of job creation?  Any reform practices?  Really trying to see where this money is going so far.



So any other opportunities you can create or present to us to bring our message, to bring our new materials, certainly we will have these all posted on our website and distribute them, so you can use them as appropriate to help us make additional connections and help with the planning in this very intense timeframe.



So as ESEA, gets a lot of your attention and a lot of your ideas, don't forget the Recovery Act is still really moving along, with a lot of grants underway, and we want to continue to work with all of you.



Thank you very much.



(Applause.)



MR. RITSCH:  Thank you, Maura.  That commercial break was worth about $100 billion.  So it was ‑‑



(Laughter.)



‑‑ the most expensive ad ever.



But, really, we are in the process of a massive outreach effort around the country, around the Recovery Act, and you are part of it.  So please continue to work with your stakeholders to translate these materials for them, run them through your filter, so that they can benefit.  You speak their language, and we really appreciate your help in that.



So let's move now to comments, questions, and bring up our Deputy Secretary, Tony Miller, to join Carmel and Thelma at the table here, so we can all hear from you.  

The microphones are here and here.  Form a line, as you see fit.



Again, you will have many opportunities.  So I am going to do my best to move things along.  We are not necessarily setting any limits on it, but we are mindful that there are more than 200 people in this room, and they probably have between them 400 opinions.  We want to make sure that we get as many people to speak as possible.



It would be very helpful for us in knowing where you are coming from, and for the transcriptionist, if you would say your name, if not spell it as well, and the organization you represent.  And, if you feel it necessary, a description, short description, of the stakeholders you are representing this morning.



All right?  Everyone clear on how we are going to do things?  Excellent.  Why don't we start over here.  Good morning.



MS. KUSLER:  Good morning.  Mary Kusler, with the American Association of School Administrators.  I actually have an ARRA reporting question.  There was the webcast on Monday on the OMB reporting guidance as it related to education.  I think that went a step further in clarifying it, but I think we still have questions.



I think that reporting ‑‑ the guidance that you put out -- is definitely more helpful than the OMB guidance, but I don't think it is clear yet.  For instance, all of school districts, because of receiving Title I, IDEA, are subgrantees from the state, which is the primary grantee.  But to a certain extent, I think we got the sense that they still have to file individually through recovery.gov, and to report some of that.



Again, that is kind of all not clear, and I think because the webcast was for both state and local people, it was very unclear who is responsible for what.  So when we talk about reporting or filing with the central contractor reporting database, it is not clear whether that is just the states or the superintendents who need to do that.  



So given the fact that the October 15th reporting deadline is coming up very quickly, I would say at this point if you all could have direct communication with school districts on what exactly they are responsible for, because as we are traveling around, we hear that they are not getting clear messages from the state on what they are responsible for.



And I think, again, we are just trying to be good stewards of the money, and we don't want that first reporting deadline to show the education reports as not there.  So I think as much clarity as you can provide in the next week or so on what schools are responsible for, that would be helpful.



Thank you.



MR. RITSCH:  Thanks, Mary.



Go ahead.



MR. DANCIS:  Hi.  I'm Jerome Dancis.  I'm a retired mathematics professor from the University of Maryland.  And math professors are quite concerned that students are showing up in college knowing considerably less arithmetic and high school Algebra I than they did a decade ago.  And it is partly because there has been tremendous reform in the elementary schools and the middle schools, and most of it, from the perspective of college math professors, counterproductive.



Now, I have two loopholes in No Child Left Behind that I would like to raise.  First, as the Secretary of Education said, when we get to sixth, seventh, and eighth grades, we see a lot of students start to lose interest in math and science.  And guess why?  It is because their teachers don't know math and science.



So the problem ‑‑ certified teachers have insufficient knowledge of course content, that is, math teachers who don't know the math.  No Child Left Behind to the attempted rescue.  Teachers must be highly qualified.



Loophole ‑‑ states get to set the standards as low as they please for highly qualified.  



Request ‑‑ when No Child Left Behind is reauthorized, please require states to raise standards for their highly qualified endorsement to include that grade 1 through 8 teachers and their math supervisors will be fluent in arithmetic.  Currently, my impression is this is not on the table, and currently it is my impression that math supervisors are not required to know any more than the low level of math that regular teachers are required.



MR. RITSCH:  Okay.



MR. DANCIS:  Okay.  



MR. RITSCH:  Thank you.  Could we move to the next comments, please?  Okay.  Any responses here that you want to offer?  Okay.



MR. DANCIS:  I will give you a letter on that.



MR. RITSCH:  Thank you, again.  And we will have an e-mail address at the end of this forum that we will give out and hand out, so that you can submit written comments to the Department as well.



Good morning.



MS. BRILLIANT:  Good morning, Massie.  Kay Brilliant.  I am the Director of Education Policy and Practice from the National Education Association, and previously an eighth grade math teacher.



(Laughter.)



MR. RITSCH:  A highly qualified math teacher, right?



MS. BRILLIANT:  I think so.



(Laughter.)



MR. RITSCH:  Brilliant even, yes.



MS. BRILLIANT:  Well, the name is Brilliant, like smart.



(Laughter.)



Actually, it is a technical question around the timelines.  We are interested in knowing about when the Secretary and designees are looking to wrap up the actual listening tour, and then next steps around that as it wraps up.



MS. MARTIN:  So the listening tour, we are going to continue doing it.  I don't ‑‑ I don't know if we will ever wrap it up.



MR. RITSCH:  Right.  We're never going to stop listening.



(Laughter.)



MS. MARTIN:  We're going to keep listening.  But the Secretary does have additional visits on that tour throughout the end of the year.  And Thelma is also going to be doing some traveling around the country in listening sessions as well.  So we are going to keep moving forward with that as we do our work here in D.C.



MR. RITSCH:  Yes, just to add to that.  If anything, I think the tour will expand in some way.  As I said earlier, we are going to try to hit all 50 states and a number of territories by the end of the year.  To do that, we are going to need to enlist our senior staff, and so we will be sending them out, and I think you will see some thematic visits as well, not just general listening sessions, but focusing on particular aspects of the law, and we'll bring the right senior staff members to those to talk about that.



For example, Greg Darnieder, one of the Secretary's senior advisors, is heading out to South and North Dakota over the next week, and he will be talking about dropouts and Indian education issues.  So we are going to be out and about, and we will be engaging your stakeholders on the ground for those meetings.



Thanks.



Yes, sir.  Hello.



MR. McTIGHE:  Hi, there.  I’m Joe McTighe from CAPE, which is the Council for American Private Education, representing the schools that serve the six million youngsters, roughly 11 percent of the students, who attend religious and independent schools, including urban faith-based schools.  



And they are all part of the public, and I was especially appreciative of the Secretary's comments in support of equity and opportunity for all students, especially economically disadvantaged students.  



But my question is:  to what extent will the four pillars of reform that have driven Race to the Top and ARRA serve as the framework for the reauthorization of NCLB?  I know they will to some extent, but I wonder if you would elaborate on the degree that they will apply.



MS. MARTIN:  We will definitely be looking for using the reauthorization as an opportunity to carry forward those reforms.  There is no question about that.  But I think there is a sense that there are a lot of other issues that we will have to tackle with respect to reauthorization as well, some of the things that I mentioned in terms of ensuring that we are getting to the most vulnerable populations and addressing the needs of diverse learners, moving from this concept of compliance orientation to supporting innovation and reform.



So they will definitely be a key part of the reauthorization work, but not the sum total of the work.



I was also supposed to mention that website.  I'm sorry, Massie, I didn't do my job.  It's esea.comments@ed.gov.



MR. RITSCH:  Right.  That is the e‑mail address where you can send written comments.



MS. MARTIN:  Massie is never going to have me back.



MR. RITSCH:  We'll say it over and over again.  Okay.



Let's see, to this side here, sir.



MR. RING:  Good morning.  My name is Bill Ring.  I am the Vice Chairperson of the Los Angeles Unified School District's Parent Collaborative, also the Director of Transparent, found at transparentschools.org.  We are a parent leadership development organization representing parents in Los Angeles, California, and now connecting broadly around the country.



I am here to remind us all about the importance of parents, the importance of parent involvement, and with deference to the fact that everybody in this room probably has a different sense of what that means to each of us.  There is alarm and anxiety in the field and on the ground.



We have 15 years ‑‑ personally, I have 15 years of experience -- in engaging with parents.  We don't have enough training, we don't have enough support.  There are huge concerns around the fact that there is all this flexibility being granted without corresponding accountability for the money.  There is no understanding of where the money is coming from, where it is going to, so, very simply, I think I would like to just ‑‑



(Laughter.)



I would like to just say that we are concerned particularly around the need to build, train and build, share decision-making capacity at school sites.  That is a big piece of what I am here to talk to you about, as well as the fact that we need a mechanism for districts to demonstrate progress.  



Don't just accept the fact that they are giving you assurances.  The consolidated application assurances are – well, you could drive a truck through the difference between policy and practice.



Thank you.



MR. RITSCH:  Thank you, sir.



Yes, ma'am.



MS. JOHNSON:  Good morning.  My name is Darrien Johnson.  I'm an elementary school principal in the Rescue Union School District located in Northern California.  I am also a member of the Association of California School Administrators, and so I do represent that group as well from California.



My question is:  as an elementary school principal from Northern California, my experience in leading a school towards significant academic growth took about three years.  And then, for systemic growth to set in, it took about five years.  I am asking the question:  do you have a timeline that you believe principals need to show academic growth before they are removed from the school site?



And the reason why I ask that question is because in the Race to the Top three of the four restructuring reforms talk about removing a principal from the school site, and it seems logical that those might go forward as far as the reauthorization of ESEA.  So I just had that question for you.



Thank you.



MR. RITSCH:  Anything you would like to add?



DR. MELENDEZ:  Hello.  I think that the work that ‑‑ well, I know I have been a principal myself -- I know how difficult it is.  But I also know that leadership matters, and that it is very, very difficult to put a timeline on it, yet, as the Secretary spoke earlier, there is a sense of urgency in making sure that students are successful.



You know, states do set the bar on that, but I think it's important as principals that we have the ability to move as quickly as possible to ensure that the students are successful.



MR. RITSCH:  All right.  Over here?



MR. KOHLMOOS:  My name is Jim Kohlmoos.  I am from Knowledge Alliance, and I am a former eighth grade teacher, a long time ago.



The President on Monday made a really great speech, and I don't know if folks in this room have read it or not, but it is about innovation, and performance and competitiveness, and research and development, and the interrelationship between the three.



And he gave some great examples in the Department of Defense and other sectors.  But he didn't mention the same concept in education, the interrelationship between R&D, innovation, and improvement, or school improvement.



And I'm just wondering, as you go through this reauthorization process, focusing on ESEA, if you might be also looking at the Education Sciences Reform Act and how possibly you might be able to break down some of those silos that kind of segment different aspects of reform into a more packaged or coherent approach.



We all represent silos here, but I think we also represent a desire to see everything fit together.



DR. MELENDEZ:  That is something we are looking at.  That issue is something that we are going to be looking at in the context of the reauthorization.  I'm not sure if that will mean looking at the law, ESEA law.  But it is something that we are looking at seeing how we can carry through that theme throughout the programs in the Elementary and Secondary Education Act.



Also, Jim Shelton, who is in charge of our Office of Innovation, is ‑‑ in the context of the Innovation Fund, funded through the Recovery Act -- is spending a lot of time focusing on that issue and looking at that funding to really be part of that R&D process, and he will be part of our discussions in the reauthorization and how to carry that through in other contexts in the Elementary and Secondary Education Act.



MR. MILLER:  Can I just ‑‑ I think an underlying theme in what we will be doing is this notion of embedded evaluations and evidence-based policy.  And so we think as part of the feedback loop of continuous improvement it is continuing to build our knowing base and making sure that as we are moving forward programs and policies it are based on research, informed evidence, that allows us to have the confidence that they are having the impact.



MR. KOHLMOOS:  Just a real quick follow up.  Thank you for saying that and really appreciate that.  In terms of the way that you are organizing reauthorization within the Department, are you setting up review teams, or can you elaborate a little bit more on the process, then, that you are going to use in ‑‑



MR. MILLER:  How we are going to make the sausage, is that ‑‑



(Laughter.)



MR. KOHLMOOS:  Yes, how you are going to make the sausage, and then deal with Congress.



MS. MARTIN:  So we will set up, have set up, working groups across the agency, so that we can bring in expertise.  Obviously, Thelma's team will be critical to the process, but also drawing upon other program offices across the agency, as well as our Office of Civil Rights, all will play a role in the policy development process as well.



MR. KOHLMOOS:  Great, thank you.



MS. MARTIN:  And IES as well.



MR. KOHLMOOS:  Thanks.



MR. RITSCH:  Commenters and speakers, lean into the microphones, please.  Thank you.



MR. GRIFFITH:  Dave Griffith with ASCD.  Since it touches on ESEA provisions, could you give an update on the status of the Pontiac v. Spellings lawsuit, and what the Department's current legal position is on that?



MS. MARTIN:  I can't imagine our lawyers would want us to do that without them being present.



MR. GRIFFITH:  With litigation pending, then, what impact is that going to have on the reauthorization and the specific language that is in question?



MR. MILLER:  I'm not sure the answer is any different.



(Laughter.)



With litigation pending, I don't think we are being, you know, prudent to ‑‑



MR. GRIFFITH:  Okay.  ESEA reauthorization will proceed apace regardless of the court proceedings.



MR. MILLER:  Yes.  As part of our listening and learning, as part of our outreach, and as part of our planning, that will continue apace.  So, yes.



MS. PATTERSON:  Good morning.



MR. RITSCH:  Good morning.



MS. PATTERSON:  Hi.  I'm Kathy Patterson with the Pugh Center on the States in Pre-K Now, and we fund state campaigns for voluntary high-quality pre-k programs for threes and fours all over the country.  And what I am here to share with you is that over the last two years in the middle of a deep recession state leaders have maintained their contributions to pre-K.  



Many states have cut their state child care and a lot of other programs, but across the country the funding has at least held even for pre-K, because governors get it.  They get the research, the four decades of research, like everyone in this room is familiar with.



This President made some campaign commitments to pre-K for all kids.  The Secretary has a great pre-K record in Chicago, but we are still waiting for the administration and for dedicated funds to those states to help those governors maintain and expand.  We are only serving something like 22 percent of our four year-olds in pre-K and in Headstart.



We love the Early Learning Challenge Fund.  We support it.  We are working for it.  It will help a lot ‑‑ some states will improve their quality and improve their collaboration.  But what we would love to see at ESEA is folding in one of the pre-K bills, the Horono bill in the House, the KCRMA bond bills in the Senate, make them K-12 or K-16, P-12 or P-16, and really bring pre-K into the nation's basic education law, because of the benefits.  And we all know the benefits.  So we are really looking to work with you to that end.



Thank you.



MR. RITSCH:  Thank you.



MS. RUSSO:  Good morning.  My name is Jane Russo.  I am Superintendent of the Santa Ana Unified School District in Orange County, California.  I also am a member of the Association of California School Administrators.



Every day in Santa Ana we live the 911 educational alert ‑‑ there are 55,000 students in our school district.  Nine out of 10 kindergartners enter our school speaking a language other than English, and 80 percent of our students qualify for free and reduced lunch.



This past year we are proud to say that six of our schools exited school improvement, and we have 13 more on track.  We believe that we know what to do in our school district, and that our local board, in concert with the administrators and teachers in our schools, can solve the problem.



So our question is:  in the reauthorization, are school districts and superintendents held to high accountability going to be given the opportunity to control the achievement and to help support the achievement in their own school districts?



DR. MELENDEZ:  I think the Secretary spoke to it this morning, and, you know, Jane, I know you do a wonderful job in Santa Ana.  I have been to your district, and I know the hard work and the incredible achievement you have shown in the recent years.  So, honestly, I know the hard work.



And the Secretary has just said that it is important to be tight on goals and loose on how we achieve them.  So I think that is definitely a part of the conversation.



MS. RUSSO:  Thank you.  We look forward to that.  Also, one other piece, with the new reauthorization will come new duties and new tasks, and we hope that we will look to eliminating some of the old ones as we add the new ones and take a few things off our plate.



(Laughter.)



Thank you.



MR. RITSCH:  Thanks.  



Good morning.



MS. MARSHALL:  Hi.  I'm Denise Marshall.  I'm the Executive Director of the Council of Parent Attorneys and Advocates, and we represent students and parents across the country in enforcing and protecting their educational rights.



I have a comment to further comment on Assistant Secretary Martin's statement about vulnerable populations.  You made the statement that we need to protect those populations.  We would agree that we need to protect their educational rights, but we also want to make sure that it is understood that this law has really pushed the educational achievement of students with disabilities, all disability levels, and that we need to continue that initiative.  



We need to continue to focus on things like universal design for learning.  We need to take a hard look at alternate assessment, to make sure that we are providing the accommodations, the services, and supports that students need to succeed.  



We need to continue to count them.  We need to look at their progress, make sure that we are encouraging them to move forward in every step of this initiative.  So appreciate your support.



MR. RITSCH:  Thank you.



Hi, Susan.



MS. TRAIMAN:  Susan Traiman, I direct education, innovation, and workforce policy at the Business Roundtable.  Three very quick points.



First, on listening, if there is one lesson from the August town meetings, it is that negative voices are louder than supporting voices.  So I urge you, when you go out, to go out of your way to hear from educators who started out hating No Child Left Behind but came to appreciate it, to visit schools that didn't abandon the arts and music and PE and still were able to get their students to high levels of proficiency.



Second, incentives.  Something remarkable has happened in Race to the Top in the response from states, state legislatures, state boards, to make sure that they can qualify.  So it is both a positive incentive, get the money.  It is also a negative consequence if you don't make these changes.  Very powerful, and I think a big lesson for ESEA.



And then, last ‑‑ and this is going to be odd coming from the business community ‑‑ that is the issue of oversight, there is burdensome oversight, but there is smart oversight.  And I think the Department has to find that balance, whether it's using Ronald Reagan's phrase "Trust, but verify" or something else.  



We know that all of the things that Martin Luther King wrote about in that letter from the Birmingham Jail wouldn't have happened ‑‑ the results wouldn't have happened -- without oversight.  



MR. RITSCH:  Thanks, Susan.



Yes, sir, good morning.



DR. PARHAM:  Good morning.  I'm Dr. Thomas Parham.  I come representing the 100 Black Men of America.  And on behalf our Chairman, Albert Dotson, we would like to first of all say thank you for the invitation to attend this stakeholders meeting.



I am also Assistant Vice Chancellor at the University of California-Irvine in Orange County, so it looks like Orange County is well represented in the forum today.



(Laughter.)



In our individual chapters, I come with a particular question that really talks about an invitation to consider putting in some language in this reauthorization of No Child Left Behind that encourages, if not requires, schools to develop strategic partnerships with community-based organizations.  



Why that's important – that invitation comes out of my recognition that historically the educational success for lots of our kids, particularly black and Latino, is contingent upon there being a triangle for success that has the home, the school, and the community, including the church.



The dimensions of the triangle continue to exist today.  The problem is that the angles aren't connected up, because each dimension of the triangle blames the other for the failure of our children.  So home thinks school is the problem, school thinks home is the problem, the community and the churches think both are the problem.  So everybody develops interesting interventions and innovations in the absence of consultation with the other three.



So part of what we have experienced in some cases is very good cooperation.  Where I am in Orange County, the chapter that we have there does some very good things with Irvine schools and other places.  But there are other places where school districts are in such a defensive posture trying to defend themselves around testing standards, etc., that it is hard to penetrate that silo in a way that allows us to really partner with them to develop the strategic innovation.



So I am wondering whether or not you would consider putting in some language that encourages, if not requires, them to partner with some of those organizations that actually have a track record for working with kids, so that we can try to make sure that we have home, school, and community all singing from the same sheet of music, because unless we do I think the educational success of our children is going to be compromised significantly.



Thank you very much.



MR. RITSCH:  Thank you.



DR. WEISS:  Good morning.



MR. RITSCH:  Another California visitor.



DR. WEISS:  My name is Dr. Charles Weiss.  I am the Santa Clara County Superintendent of Schools from the Bay Area in California.



(Laughter.)



Please come and spend your money there.



(Laughter.)



I am also a proud UCLA alumnus, so ‑‑Thelma, I'm a proud UCLA alumnus like you -- and I am the President of the Association of California School Administrators, which is the largest state-wide association of administrators, umbrella administrators, and the oldest in the nation.



We want to concur with and applaud your sense of urgency with the reauthorization of ESEA.  We have had some great meetings on the Hill here.  We have been here for this last week, and we know that there are many that support you in this urgency and many that think it is too soon and there are other things on the plate.  We encourage you to continue to talk about the sense of urgency, because our kids just can't wait.



We are very concerned ‑‑ we think that NCLB did some great things in terms of identifying the soft bigotry of low expectations.  We need to change that.  We need to keep moving on that.  But we also think there are some things that need to change and improve.



For example, on the assessment system that drove us toward narrowing the curriculum to reading and mathematics only, we think that is not what is best for America, and we think that in a new assessment system we must think about sciences, history, the arts, creativity, problem-solving, and critical thinking, as part of our assessment system, because what we know is what gets assessed, is what gets taught.  So what’s critical are the decisions that you make around the assessment.



In that vein, in California I have created a task force in ACSA, in assessment and accountability.  And we are looking at international standards, best practices for assessment and accountability in the world.



We will have a report ready for you in the next three months, and we hope that you will take a look at that and incorporate some of the work that is going on in Australia and Finland and other places that are actually doing much better than America.



Thank you for your time, and thank you for your work.



MR. RITSCH:  And that to you and to your association, Dr. Weiss, for that work.



Good morning.



MS. NEAS:  Good morning.  I am Katie Neas, from Easter Seals.  I'm not from California.  We have affiliates there.



(Laughter.)



Thank you for the opportunity to be here.  Thank you for all the good words. 



I want to echo the notion of high expectations to include students with disabilities, and urge you to look at the reauthorization as a place where students with disabilities are general education students first, not a subset or different from, but a part of.



And that one of our goals is to increase the education ‑‑ the high school graduation rate -- of students with disabilities.  If half the kids in special ed have learning disabilities, and 85 percent of kids in special ed have a disability that is not an intellectual disability that would prevent them from doing grade-level work, that we really could have a decade from now a graduation rate of students with disabilities that is similar to their non-disabled peers.



MR. RITSCH:  Thank you.



MR. Brannum, good morning.



MR. BRANNUM:  Good morning.  My name is Robert Brannum.  I'm with the D.C. Federation of Civic Associations, and following what is happening I am going to give some shout-outs to community partner Massie and to my good friend over in the corner, my Councilwoman, Kathy Patterson.  Great job.



Secretary Duncan spoke about listening to stakeholders.  I think that is valuable.  But I think we need to define stakeholders more broadly to include ‑‑ and as the gentleman said earlier, community-based organizations, and by that I am speaking about community-based organizations and community organizations at the community level, not national organizations that have branches around the country that think ‑‑ that feel -- that they do good work and get paid for what they do.



They are community groups that work in the community every day as volunteers in the evening and don't get any attention or respect, but have been involved in advocating for a high-quality public education for a number of years.



Successful students are a blessing to parents and to law enforcement.  They don't have to deal with them.  Troubled students, dropout students, and the other students who leave the system are a burden on the community, and we are the ones that have to deal with them and see them on a daily basis and have to find ways to bring them back into the system.  



But yet, when it comes to developing partnerships and inclusiveness, there is resistance to bring them in, because they are seen as agitators, they are seen as people who don't want to be a part of the reform effort.  I think we need to be more inclusive and reach out to them, to these kinds of community organizations, at the grass roots level, because we deal with children when others have gone home and gone to bed.



MR. RITSCH:  Right.  Point well taken.  



And just to mention another sort of parallel to what we have going on, our Director of the Office of Faith-Based and Neighborhood Partnerships, Peter Groff, is out in a couple dozen cities working exactly with that group that you are talking about, this tremendous network of supportive community organizations around the country, and talking to them.



And then, you and I have been talking about the D.C. stop on the listening tour, where we are going to be working with, we think, a community organization to put that together. 



So thank you, sir.



Good morning.



MR. FELTON:  Good morning.  My name is Reggie Felton.  I'm with the National School Boards Association, local school boards.  We very much appreciate your emphasis and your "why we can't wait" presentation this morning, because, as you are well aware, many of us have said that for the last couple of years.  So we are glad that we are now joining in the "we can no longer wait" discussion.


A couple of concerns we have.  One is that the Secretary has already acknowledged that the current accountability system is unfair and doesn't accurately reflect the performance of our school districts and our schools.  



Given that, and now our movement forward with the reauthorization, we hope that there will be some design on relief, particularly to those school districts that in following the law have been forced to move into very severe and costly modes of sanctions.  



And so we are asking and hoping that, as you move forward, you recognize that the clock is still ticking, and that local school districts are still subject to the current law.  And if we acknowledge that there is a problem, there ought to be some relief.



The second point is that you talked about a timeframe for the listening tours.  Could you give us a sense of your timeline to actually complete the proposal, because we are concerned that members of Congress need to understand the urgency of that timeline as well.



MS. MARTIN:  We don't have an exact timeline for completion of the development of the proposal.  We want to do it quickly, but we want to do it well.  And we are also planning on working with ‑‑ in a collaborative way -- with the members of Congress, both committees of jurisdiction.  We want to work in a bipartisan way, so that when we do have a completed proposal it won't be the first time that they have seen it, because we are looking to do it with them.



MR. FELTON:  Any comment on the temporary relief?



DR. MELENDEZ:  There's available several waivers, and I know I have been signing several waivers from different schools and different states.  And I encourage that states take advantage of the flexibility that the Secretary has provided on some of the provisions.



MR. FELTON:  Thank you.



MR. RITSCH:  Thanks.



I just want to note to any folks who are watching us in our overflow room, if you have comments or questions and want to come over and ask those, we would certainly welcome that, time permitting here.  



Let's move over here.  Good morning.



MS. SCHWARZ:  Good morning.  I'm Valerie Schwarz.  I'm a public school teacher from the urban school district of Richmond, Virginia.  I'm also representing the Yale National Initiative, and my colleague, Bonnie Briese, from Philadelphia, is also here to join me.



Listening today, Arne Duncan spoke about stepping out and doing more, and that is part of why I am here today.  My concern is about professional development and how we can improve that for teachers ‑‑ so that we can catch up with the rest of the world and get the teachers better trained, so we can train – teach -- the students in a better way.



And the Yale National Initiative does all of that.  It gets teachers working and partnering in an innovative way with universities, and we collaborate with faculty members and develop curriculum units for our students that set the bar very high for them.  And it is just a great program, and we are trying to spread it across the country, and we would love for it to get affiliated with No Child Left Behind.



So if you could look into professional development, because the traditional ways aren't working, and it is something that needs to be fixed.



Thank you.



MR. RITSCH:  Thank you.



Yes, sir.



MR. McSHEPARD:  Good morning.  My name is Randall McShepard.  And I am the current Chairman and Co-Founder of a public policy think-tank in Cleveland, Ohio, called Policy Bridge.  We research public policy issues and the implications for communities of color.



And we wrote a research report about a year and a half ago called The Rap on Culture, where we really looked at the challenges that urban youth face as it relates to education, challenges that they face in the home, on the street, through peer pressure, etc.



And based on the success of that report, it does have No Child Left Behind recommendations.  I'll make sure you get a copy.



We were encouraged to launch a social marketing campaign focused on education, and we actually picked three Cleveland neighborhoods, and for the last nine months we bombarded those neighborhoods with positive messages about education.  



And I'm saying this to say that I would hope that the Department would consider new and innovative ways of reaching out to youth, because we tried to make the value proposition to these kids that, as the campaign slogan goes, "Goes Pays, Get Yours."



So we not only did traditional marketing like billboards, bus signs, radio commercials, etc, we had gorilla street teams on the street, we had blogging, we had text message blasts, we had rallies in schools, rallies at rec centers in the summer, etc.  And we have Cleveland State University doing a comprehensive report, including empirical data, that we would be happy to share.



But what we learned were two things.  We also hired a group of 12 African-American boys and paid them to be our Advisory Council, so they helped us shape the campaign and guide the campaign.



We learned from them that it wasn't only important that we convey the message that education pays, but what we also learned was that it was absolutely critical that we, going to the point that several have already made, that we drive a lot of these young people to the many resources that are in their communities.



Just to give you a quick example, I followed a principal one day who showed me a group of about 60 kids in his high school that wouldn't leave the school, although it ended at 3:00.  There was no place for them to go.  They stayed until the building closed.  They all then went to the local library and lined up to try to get computer time, and there were only seven or eight computers, and there were 40 kids or whatever.  



So our campaign actually drove those kids to the many non-profit agencies in their respective communities that provide after-school programs, tutoring, mentoring, etc, and we have been very pleased with what we have heard preliminarily from the kids that we have worked with.  



So I would just encourage the Department to consider new and innovative ways of reaching out to kids, and, as has already been said, leveraging the many community resources that are out there, because many of them are receiving resources, but they can't find kids.  So we have to solve that mismatch.



Thank you.



MR. RITSCH:  Thank you.  Thanks for sharing what you did and what you learned with that program.



Yes, sir.  We've got just a few minutes in our allotted time, so the briefer the better.



MR. BLAKESLEE:  Okay.  I will try and be brief.  I'm Mike Blakeslee.  I'm with MENC.  We're the National Association for Music Education.  I was very heartened to hear the Secretary support the idea of a reauthorization of ESEA that avoids or discourages a narrowing of the curriculum, because that has been a problem.



And, of course, the devil is in the details, and I'm sure we will be talking about a lot of ways that that shapes up.  But I want to ask about one question.  Current law requires the reporting to communities of the quality of the schools in really only a very few measures, math and science, for example.



Are you in favor of, and will you push for, the public reporting of a wider variety of accomplishments of the schools and of students in all the core academic subjects?



MR. RITSCH:  Comments?



MR. MILLER:  I think, principally, yes.  As you said, the devil is in the details, but you see consistent from what the President has said‑‑ the importance of transparency -- we in education think transparency is very, very important to understand what is the state of learning at the state, district, and school levels, that allow parents and communities to engage effectively.  So that you need to understand.



And what we have learned is that there are no single metrics that best capture what is really effective learning, that it is really a variety of different metrics.  And so we think it is important to capture the full variety of different metrics.



We do need to balance that, because what you have heard today is we could be very burdensome, and all of the specific requirements that we put in that comes down to reporting as well.  So there is this tension of the complexity of what is education, the need to be transparent, and yet the need to also be not too burdensome.  And so the devil will in fact be in the details in sorting all of that out.



MR. RITSCH:  Thank you.



MR. ROTHKOPF:  My name is Arthur Rothkopf.  I'm Senior Vice President of the U.S. Chamber of Commerce, and represent three million businesses ‑‑ small, medium, and large ‑‑ throughout the country.



And I would hope as the listening tours go on that the business community would be called upon to attend.  I'm not aware that any of our chambers or any of our groups, any other business groups, have been invited to these events, because at the end of the day we are the consumers of that ‑‑ most of what comes out of public education -- and that is, obviously, we are not particularly satisfied.



A couple of observations.  One is I think it is very important, as we move to a new assessment system and a new process, that we not give up what we are now doing, because it may be a while before we get those new and wonderful assessments.  



But we now have a system in place which we believe is creating a certain amount of accountability, we believe is improving ‑‑ it hasn't been mentioned ‑‑ improving results among particularly fourth graders in reading and math, and to some extent with eighth graders.  We see some very positive results in that way from NCLB, and, as we move to a new system, we need to have something in place to cover what is going on.



And finally, echoing what Susan Traiman said on behalf of the Business Roundtable, I think it is also very important to raise higher standards, but let's not be too loose on what happens on the accountability side.  We need to have real compliance, because if you have high standards and not real oversight, then we are very concerned.



Thank you very much for holding the session.



MR. RITSCH:  Thanks.



Good morning.



MS. HOSKINS:  Good morning.  My name is Judith Hoskins, and I am the incoming President of the Council of Educational Facility Planners International.  I am not from California.  I am actually from Minnesota.



(Laughter.)



But we are an organization that is firmly committed to the belief that learning environments really do matter in enabling each and every child to reach his or her full potential.  



And I just wanted to thank you for the opportunity to be here this morning, and to let you know that we are committing the resources of our organization to assist in including language in the legislation that speaks to providing high-quality, healthy environments, with enough flexibility to support each and every learner with their individual learning styles, both today and well into the future.



So thank you very much.



MR. RITSCH:  Thanks.



MS. MANDLAWITZ:  Good segue.  My name is Myrna Mandlawitz.  That pretty much takes the whole time here.



(Laughter.)



I am with a number of groups, but I am also Co-Chair of the National Alliance of People Services Organizations.  We represent 20-plus organizations, the school counselors, school social workers, school psychologists, school nurses, OT, PT, speech language, and the creative arts therapists.  



We continue to be concerned.  I come to these meetings and there is still talk about teachers, there is talk about administrators, there is talk about success in the classroom, but there is very little discussion about changing the school climate and addressing barriers to learning.



We believe that the dropout rate is astronomical.  It is horrible.  You are talking about academic outcomes that are still really awful after many years of ESEA being in law, and yet the conversation is still about assessment, the conversation is still about standards.  Not that we oppose either, believe me.  But I think we need to step back a little bit and look at what it is that kids bring to school with them, or don't bring to school with them.  



I think Dr. Melendez painted a really good picture of a young child ‑‑ I'm a former kindergarten teacher ‑‑ of a young child who came to school very frightened, did not speak the language, and was fortunate enough to have a good kindergarten teacher to guide her.



We believe there are a lot more people in the building besides the teachers who have the skills and the experience to help kids be successful.  We would really like to be a part of this conversation, this go-around, so we look forward to talking to you.



MR. RITSCH:  Thanks.



Hi, Tina.



MS. DOVE:  Good morning.  I'm Tina Dove with ASCD.  I am a high school Social Studies teacher, not currently in the classroom.



Two points I want to raise.  I want to reiterate a point that was made earlier by one of my colleagues about the importance of professional development.  It was something that I sorely needed during my tenure as a teacher, but I also want to make the point for professional development, not just for teachers but for principals and other school leaders as well.  Across the board, we, as educators, need to be honing our skills, and those need to be updated often.  And it needs to be job embedded and high quality, absolutely.



The other thing I want to raise is the issue that often gets kind of lost in these conversations, and that is the child.  One of the things that I suffered with as a teacher was recognizing that my kids were being looked at as little school children and little test-takers, and things like that, but nothing was being thought about what they were bringing to the classroom, as my colleague just mentioned.



Educating the whole child has got to be at the center of everything we do.  If we do not make sure that our children are not entering school healthy, safe, engaged, supported, and challenged, then nothing else we do for them academically or otherwise is going to make a difference.  



So hopefully, as we are, you know, looking at ESEA, we think about some of the non-academic supports that are important, as well as the academic, that we not narrow the curriculum, that we remember that we are dealing with kids here, and that they continue to be the focus of the debate, no matter what happens.



The adults in the picture, including me, don't make a difference.  It is what happens to those kids and what is best for them that we need to be considering.



Thank you.



MR. RITSCH:  Thanks, Tina.



Good morning.



MS. HILDEN:  Hi.  I'm Katherine Hilden, and I'm here on behalf of The First Five Years Fund, which is an organization advocating for high-quality early learning services for children age birth to five.  And this is also a perfect segue from my previous colleagues.



We appreciate the Secretary and the President and all of the leadership at the Department of Education, through the Early Learning cCallenge grants and all of the priorities, recognizing that learning does start at birth, and that the social, emotional, cognitive skills that children develop in those early years are essential to their success throughout their school years.



So we look forward to continuing that coordination and collaboration between early childhood education and K to 12 as the ESEA reauthorization goes forward.



So thank you.



MR. RITSCH:  Thanks.



The last word.



MS. WEETER:  Okay.  Hi.  My name is Christina Weeter, with the National Youth Employment Coalition.  And we have members from California and across the United States who are all working with young people to help them make a successful transition to adulthood.



And one thing that we would like to see is ESEA explicitly encouraging states and districts to support struggling students until they graduate from high school, such as initiatives to work with them beyond the traditional four years of high school, if it takes them a little bit longer.  



Maybe reporting five- and six-year graduation rates to the Feds, awarding credit based on competency versus seat time, partnerships with community-based organizations to provide additional supports to the struggling students, perhaps outside of the classroom or typical school hours, and then partnerships that would help them connect to subsequent post-secondary education and training once they are able to graduate from high school.



Thank you.



MR. RITSCH:  Great.  Thanks.



All right.  By my count, we have heard from 24 folks today, an even two dozen ‑‑ parents, superintendents, teachers, school boards, early learning, disability advocates, music educators, the business community, education facilities, community organizations, Cleveland, and Richmond, Virginia -- my hometown.  And California.



(Laughter.)



So thank you all for the diversity of views and for being really engaged in this.



A few things before we adjourn.  We have some evaluation forms that were on your seats.  Please fill them out, let us know how we're doing, and hand them in as you go out.  In exchange, you will get a list of the proposed schedule for continuing this series.  All of these dates are subject to change.  We have got a lot of people whose calendars we are juggling here.  We will keep you informed, but just know that that is what we are looking at.



It would be helpful to us to know that you actually came.  You don't need your name tag.  You know who you are.  Why not leave it with us, so we can take attendance.



E-mail address for comments is as follows:  esea.comments@ed.gov.  This will also be on the flyer that you will get with the dates.  And we will hope to post that schedule soon, and the topic areas that will go along with it.



I want to thank our Secretary, Arne Duncan.  I want to thank Carmel Martin, Thelma Melendez, and Tony Miller.  And I want to thank all of you for coming this morning, and we will see you next time.



Have a great day.



(Applause.)

(Whereupon, at 11:37 a.m., the proceedings in the foregoing matter were adjourned.)





