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| Project Abstract

Lower Columbia College, a rural community college in southwest Washington, serves an economically
deprived two-county area with a diverse student population of 4,455. The college’s mission includes

student preparation for employment, transfer to four-year institutions, and advancement from pre-college

level to college-level studies. The contact person is Dr. Weinstein: TEL: 360/442-4291; FAX: 360/442-

2379; Email: dweinstein@lcc.ctc.edu.

Interventions for Student Success ~ $1,825,000 over five years ~

y
g The Activity develops and pilots specific academic and student services strategies with strong potential

for increasing student persistence, including a Technology and Learning Center, faculty development,

3

curriculum development, academic support, orientation /First Year Program, and strengthened student
services. Key instructional foci are transition of students from developmental to college-level, curriculum
revision, and faculty use of instructional technology. For student services, strategies include the
improvement of academic placement practices, the implementation of the First Year Experience Program,
and the streamlining of financial aid and advising services.

Sample performance indicators include the increase in degree-seeking student retention between the
first and second years, the increase in transfer students’ graduation/transfer rates, increase in
developmental students’ advancement to college-level, the decrease in the proportion of students entering
third querter with undeclared majors, and the decrease in the proportion of students on financial aid
probation. Approximately 64% ($1,162,864) of the five-year activity budget is for personnel, 20%

($360,867) is for equipment and supplies, 12% ($214,500) is for contractual services, and 3% ($53,000) is

¢ | for travel.

Project Management and Evaluation~ $189,802 over five years ~

Over 10% of this budget will support a 50% time Title Hl project/activity director and a 50% time

assistant. About 7% is for both formative and summative evaluation.

Title 1Il—March 2003 3
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PART I: OVERVIEW OF THE INSTITUTION and COMPREHENSIVE DEVELOPMENT PLAN

| A Institutional Narrative

Introduction to Lower Columbia College and Service Area

Established in 1934, Lower Columbia College in Longview, Washington serves Cowlitz and

Wahkiakum counties in southwest Washington. The combined population of these two counties is 98,000.

Cowlitz County, by far the larger of the two counties, has the dubious distinction of being the county with

» the second highest rate of unemployment in Washington, state with the second highest unemployment in
the nation (Daily News, September 2002). Community, business, and education leaders are deeply
engaged in community revitalization, both through a community “report card” system, Pathways 2020, and
through their efforts to attract new industry to the community to replace recent losses in the aluminum and
timber industries; and an economic turnaround is anticipated within three years. Young people in the
community no longer believe that there will be high-paying mill jobs waiting for them at the end of high
school, and interest in post-secondary education is much higher than in the past.

Cowlitz County has the third lowest rate of baccalaureate degree completion among the 39 counties in
Washington. At the same time, LCC has seen its enroliment increase each of the past five years, serving a
high of 2,464 FTE students fall 2002. With one of the highest service rates of all 34 community colleges in
Washington, LCC serves 11.4 students per 1,000 adult population, and multiple factors affect the service
rate. After massive layoffs in local industries, fall quarter 2002 brought a record number of dislocated
workers to the college, each trying to put their lives back together. The area’s high schools have graduated

record size graduating classes over the past three years, with 27 % of the graduating classes attending

LCC the fall after graduation. An additional 20% of these graduates attend within the next three years.

} The College has an entirely new leadership team since 1998 and has formulated a new strategic plan,

facilities master plan, mission and vision statements, and, institutional strategic goals during the four

Title Hl—March 2003 5



Lower Columbia College, Longvi - NA nprehensive Development Plan

intervening years. The new student entry system has been revised to provide strong, consistent front-end
services to new students, and new web registration and payment systems have been implemented.

The College has worked with Washington State University-Vancouver to provide a two-plus-two
teacher education program on the Lower Columbia College campus, with Lower Columbia College
providing the first two years and Washington State University-Vancouver providing the last two years. The
program now has a waiting list of 231 students. Additionally, the college is working with leadership at the
local hospital to expand its registered nursing program to meet community needs. The registered nursing
program currently has a waiting list of 44; an additional 450 students are pre-nursing students, taking
prerequisite courses. An upcoming project of the College and Washington State University-Vancouver is to
explore a program similar to the teacher education program, which will provide a Bachelor's Degree in
Nursing at the Lower Columbia College campus. Clearly, Lower Columbia College’s community needs a
college with the will and the energy to serve its areas of need. Lower Columbia College is that college.

Mission

Just prior to compiling its last self-study for accreditation in 1998-2000, Lower Columbia College

revised its vision, mission, and values through a process of campus-wide participation:

The Mission of Lower Columbia College
Our vision is to be the first choice for lifelong education and cultural enrichment for the community.

The mission of |.ower Columbia College is to ensure each learner’s success. Influencing lives in ways
that are individu.l and collective, local and global, transfer and preparatory, traditional and innovative,

and personal arid professional, the College is a powerful force for quality of life in our community.

Our values: Our campus community expects an environment of integrity, respect, collaboration,
cooperation, diversity, and innovation that fosters personal growth, academic excellence, and

accountability.

Title I—March 2003 6
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Accreditation

After a self-study visit October 2000, the Northwest Association of Schools and Colleges reaffirmed
Lower Columbia College’s accreditation. The college operates under approval granted by the Washington
State Board for Community and Technical Colleges and the Higher Education Coordinating Board. The
Registered Nursing program is ficensed by the National League for Nursing, the automotive and diesel
technology programs are National Automotive Technician Education Foundation certified, and the Medical
Assisting program is approved by the American Association of Medical Assisting.

Control/Affiliation

The college is governed by a five-member governor-appointed Board of Trustees that operates through
Policy Governance. The Board of Trustees maintains strong oversight over policy-level decisions of the
college, through its review of progress toward its strategic goals and key performance indicators. Faculty
and staff participate in decision-making through shared govermance via a faculty-administration
Governance Council and staff-administration Management Council.

Programs Offered

Lower Columbia College provides a full range of associate degrees (five), certificate programs (eighty-
seven), high school diploma program, and industry training program (through the Business and Industry
Center). In addition to the main campus, the college operates two off-campus centers, in Cathlamet and

Woodland.

Table 1, that follows, provides an overview of the transfer and professional-technical associate
degree and certificate programs offered by the college:

Title lll—March 2003 7
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Lower Columbia College, Longvi-. ANA nprehensive Development Plan

Student Body Characteristics

The student body at LCC is more diverse than the two-county service area; additionally, the college

draws from adjacent counties in Washington and Oregon. The general student body, ranging in age from

15-89, consists of those who are Table 2: Student Body Characteristics, Fall 2002
Total Headcount 3,661
taking the first two years of a Total FTE 2,380
Total Fuil-Time 2,198 (60%)
baccalaureate degree, preparing Total Part-Time 1,463 (40%)
- Total Males 1,374 (40%)
‘ themselves for work in one of the Total Females 2,030 (60%)
Average Age 30.4 years
professional/technical programs, or First Generation Attending College 38%
Enrolled in Associate Degree Programs 2,414 (66%)
advancing themselves to college- Enrolled as Non-Degree 1,247  (34%)

level studies. In addition, the College touches hundreds of local workers through its educational offerings

customized for business and industry.

Table 3: LCC'’s student body by ethnicity, enroliment intent and financial aid sources, Fall 2002
Ethnicity Enrollment by intent Financial Aid
African American 27 1% Basic Skills 263 8% | Stafford Loans 308
Asian 84 3% General Interest 368  11% | TANF Work-Study 50
Caucasian 2,955 90% Transfer 1,165  34% | State Work-Study 380
Hispanic 86 3% Professional/ Federal Work-Study 305
Native American 83 3% Technical 1,586  47% | State Need Grant 847
Federal SEOG 64
Pell Grant 1,130
Scholarships 491
Faculty Characteristics

) Lower Columbia College maintains an excellent faculty whose diverse backgrounds bring a
richness and enthusiasm to their classrooms and the campus environment. As of Fall 2002, there are

72 full-time and 103 part-time faculty members at LCC. Currently, our faculty/student ratio is 1:20

campus-wide.

Title I—March 2003 9
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Tabie 4: Degree attainment, ethnicity and tenure status of all full-time faculty members, Fall 2002
Degree Attainment Ethnicity Tenure Status

Doctorate 4 (12%) African American 1 (1%) > 5 years 7 (9%)
Master's 56 (72%) Asian 2 (3%) 5-10years 10 (13%)
Bachelor’s ( 2%) Caucasian ( 4%) 11-15 years 10 (13%)
Associate's 3 (4%) Hispanic 1 (1%) <15years 31(40%)
Native American 1 (1%) Probationary 10 (13%)

Temporary 7 (9%)

B. Comprehensive Development Plan J

Planning Processes and Involvement of Major Constituencies: Analysis and Development of the

Title 1ll Grant Within the College's Planning Processes

For the past four years, LCC has fully implemented an ongoing planning and evaluation process for
assessing its educational programs and services. This process is highly participatory and involves all
segments of the College staff, faculty, administration and students and input from throughout the
community and local employers.

The Strategic Plan, adopted by the Board of Trustees Spring of 1999, was the culmination of a year-
long planning process, spearheaded by the President’'s Executive Planning Committee. The process
involved campus-wide participation and articulated four strategic issues: Becoming a Leamning College;
Service Integration; Collaboration/Links with the Community; and Campus Climate/Morale. Progress on
these four strategic issues is presented in LCC’s annual Report to the Community and, in more detail, in
the Institutional Excellence Monitoring Report published for campus-wide and Trustee review. The Strategic
Plan also serves as a key guide in the formation of annual operational plans. Monthly administrative
reports also focus on strategic issues and specify results that can be used for broad-based planning and
evaluation of progress. Results are closely related to resource allocation as annual budget requests must

be tied to strategic issues.

Title lll—March 2003 10



Lower Columbia College, Longvi: WA »‘?nprehensive Development Plan

The LCC Planning and Assessment model shows graphically how strategic planning and evaluation

integrate with annual operational planning. The seven

Lower Columbia College

boxed items represent planning and assessment activities Planning & Assessment Model

at LCC. The loop progression on the left of the figure N ——TT |

Y
> EXPECTED OUTCOMES |

1
> STRATEGICPLAN |
f
[ actum oummmssmﬂ4T

represents long range planning and review, where

assessment leads to analysis of mission, college outcomes

and Review Process

Long Range Planning

° >
} and the strategic plan. The loop progression on the right §§
' Y ~5
represents the annual evaluation and planning process, [ mowTORING REPORTS | |} =7
R ga
where assessment results lead to recommendations that L—foassessMent ||} 22
_ “E
are incorporated into annual plans and budgets. T

Title Il Planning and Proposal Development Process at LCC

While there are many challenges presented to Lower Columbia College because of its size, that very
factor made it possible to keep the college community as a whole involved and informed throughout the
Title |1l grant application development process. This project, coordinated directly out of the President's
Office, exists only because faculty, staff, administration, and community members worked together to make

it happen. The following diagram depicts the Title /!l Planning and Proposal Development Process at LCC.

o
=
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Lower Columbia College Title lli Planning and Proposal Development Process

President and Cabinet
VP for Acaderric Affairs
VP for Finance
VP of Student Success
Director of Institutional Advancement

Title Il Proposal
Development Team

$ CDP Development
- Tt Budget «  Andlysis of SWP
Analysis & «  Selection of TH Focus
Institutional Plan . « IR & Documentation of Problems
» Research of Best Practices
«  Design & Witing of Activity
Project Management Plan
Design of Project Evolution
. 2000 Accreditation Report
Academmic Team Report to the Community Student Services Team
Curriculum & Faculty ¥ |nstitutional Excellence Monitoring Report [~ Enranced Student Services
Development Key Performance Report
Long-Term Strategic Plan
Student and Faculty Surveys
Deans and Academic * Testing and l Student
Directors |H-{ Computing Advising Services
Council Staff Staff Managers
Community, Alumni, and Student Input
Academic Curricdum
Standards |- Committee
Committee
Assessment
Committee
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Academic Programs: Strengths, Weaknesses and Significant Problems

Strengths, Weaknesses, and Problems of Academic Programs

Strengths

1. Committed faculty have demonstrated the will to assess student leaming and make programmatic and
pedagogical changes in response to assessment results.

2 A core of excellent services for students is in place, including a centralized advising system, revised new
student orientation program, placement testing, a centralized testing service for faculty use with students,
and an improved tutoring system.

3. Ahigh level of cooperation and collaboration between personnel in Instruction and Student Services exists at
all levels—administration, teaching, and support services.

4. A Leaming Skills Center exists for student use, providing short-term instruction in skill development areas,
such as Test Taking, Note Taking, Grammar, Punctuation, etc.

3 5. A Retention Program is in place, whose staff reaches out to students during their first quarter of enroliment

’ and assesses and responds to barriers to retention.

6. Students report high levels of satisfaction with instruction in developmental education courses, and faculty in
developmental education have recently implemented proactive steps to retain students in their classes.

7. Faculty and administrators have recognized that improvement is needed in mathematics completion rates.

8. The Testing Center, implemented in 2000-2001, allows student testing to occur outside of class time, leaving
additional in-class time for instruction.

9. Services provided in the Tutoring Center have been improved and expanded during the past three years.

10. College faculty and staff are willing and enthusiastic about the use of technology to solve problems and
increase efficiency of service.

Weaknesses

1. Despite strategies in place, it takes far too long to move students through developmental courses into
coliege-level courses.

2. insufficient curriculum linkages exist between mathematics, reading, and writing at the developmental level.
3. The college lacks staffing to provide intrusive support for developmental education students.
4. The completion rates and grade point averages in college-level courses for students who complete

developmental education courses are too low and hinder students’ ability to progress to college-level
mathematics completion as required by degree requirements.

5. Student placement instrument recommendations do not appear to place students in developmental
mathematics courses with accuracy and statistical predictability.

Academic Problems

Problem #1 - Low Levels of Persistence of students between quarters, as measured by retention between
quarters and persistence to goal completion, graduation, and transfer.
Problem #2 - Progress of students obstructed at critical developmental education and degree-path gateways.

Documentation and Analysis of Low Levels of Persistence of Students Between Quarters

Compared to other, similar colleges, as well as the Washington system total, LCC has too few full-time

associate degree-seeking students making “substantial progress” (graduates or enrolled for four, or more,
quarters) and too many students identified as “early leavers” (enrolled for one quarter only). Table 5 below

presents these data for students who entered fall 1998 and fall 1999.
Title Il—March 2003 13
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Table 5: Progress of Students Planning Associate Degrees Two Years After Entering the College!
Students Entering Fall 1998 Students Entering Fall 1999
LCC Substantial Some Early Substantial Some Early
Progress Progress Leavers Progress Progress Leavers
Full-Time (N=258) 52% 28% 20% 52% 32% 15%
Part-Time (N=62) 35% 31% 34% N% 30% 29%

While LCC has had some success retaining first-year students through the student services retention-
calling program, the data in Table 1 clearly show that these efforts have not touched enough associate
degree-seeking students. LCC's goal is to increase by 10% - 12% the persistence rate of students who
intend to achieve the associate’s degree.

Table 5 does reveal good news as well for LCC. These data indicate that LCC has been doing a
reasonable job of getting part-time students to persist. Part of the reason for this is proactive faculty in the

pre-college area who call students at home after a student has missed more than one class.

Documentation and Analysis of Too Few Students Moving From Basic Skills Programs into College

Level/Tuition-Based Programs

LCC serves many adult basic education and English as a Second Language students. Despite the
fact that the college has had to reduce the number of these class offerings due to planned budget cutbacks,
more and more of these students come to LCC for basic education in order to get their GEDs and to
become more employable. One of the goals of the basic skills program at LCC is to prepare these students

for college-level studies. Table 6 shows how many of LCC's ABE and ESL students actually reach college

level classes.
Table 6: Unduplicated Headcount of ABE and ESL Students Who Migrate into College Level Classes?
1999-2000 | Entered Dev. | Entered 2000-2001 | Entered Dev. | Entered
Cohort Ed. Courses | College-Level | Cohort Ed. Courses | College-Level
Classes Classes
ABE Students 1,314 152 (12%) 392 (30%) 1,222 135 (110%) | 361 (29%)

' SBCTC Academic Year Report for 2000 and 2001
2 SBCTC Data Warehouse

Title Ill—March 2003 14
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[ ESL Students | 435 [126(29%) [ 39(9%) 405 [114(28%) | #1(10%) |
The data in Table 6 reveal a consistent pattern for LCC's basic skills students. Nearly 30% of ABE

students go on to take at least one college-level class, but only about 11% go on to take at least one
developmental class. For ESL students, it is the opposite: more ESL students continue to at least one
developmental class and only about 10% take at least one college-level class. One of the reasons why
more ESL students continue to developmental classes, rather than college-level classes, is that many of
them are still developing their command of the English language. Currently, there is nothing in place that
introduces basic skills students formally to the faculty who represent the wide variety of
professional/technical programs available. For many years, the basic skills classes were taught off campus
in a rented facility. Since 1997, these classes have been taught on the LCC campus, giving these students
a better opportunity to integrate into the campus community. Despite this positive adjustment, data
indicate that there is still too much of a “disconnect’ between the basic skills program and college-level
programs.

Documentation and Analysis of Low Completion Rates in English Classes for Students Who

Successfully Completed Pre-College Reading and Writing

Data indicate that students perform well in pre-coliege reading and writing classes at LCC. In 2001-02,
95% of the students who took pre-college reading and writing classes passed. However, data also indicate

that too few of these students go on to take college-level English. Table 7 presents those data.

Table 7: Advancement, Withdrawal, and Success Rates of INDV 065/075 Students in English 100
(English Fundamentals)®

Fall 1997 | Fall 1998 Fall 1999 | Fall 2000 | Fall 2001

Total number of students who
successfully completed a
developmental English class 56 48 65 59 62

3 SBCTC Data Warehouse

Title 1ll—March 2003 15
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Total number of those students who | 33/56 = 33/48 = 42/65 = 44/59 = 37162 =
went on to take English 100 59% 69% 65% 75% 60%
Total number of those students who | 2/33 = 3133 = 542 = 3/44 = 2137 =
withdrew from English 100 6% 9% 12% 7% 5%
Total number of those students who | 22/33 = 27133 = 29/42 = 35/44 = 26/37 =
passed English 100 67% 82% 69% 79% 70%

Total number of students who

withdrew from English 100 who did 6{,140 ) 13/150 ) 7{,1 28= 1:”156 - 16{,146 }
. 4% 9% 6% 9% 11%
not take developmental English
Total number of students passing _ _ _
: ) 101/140 = | 991150 = 93/128 = | 113/156= | 102/146 =
English 100 who did not take 799, 66% 73% 79% 70%

developmental English

Over the five-year period presented, it can be seen that from 59% to 75% of the students who passed
pre-college reading and writing went on to take English 100. The proportion of those students going on to
take English 101 is even smaller. The pass rates of former pre-college reading and writing students in their
first college-level English class has been relatively low and somewhat inconsistent. As can be seen in
Table 3, students’ pass rates in English 100 vary between 67% and 82%. LCC'’s goal is to get at least 85%
of successful pre-college reading and writing students into college-level English and at least 85% of them to
pass college-level English.

Documentation and Analysis of Student Obstruction at Critical Developmental Education and

Degree-Path Gateways

In 2000-01, 33% (1,762/5,417) of all incoming students were placed in developmental reading and
writing classes and 91% (3,183/3,506) were placed in developmental math classes. Additional analyses of
placement data show that better than 70% of the students who were recommended into developmental
reading and writing, but opted to take college-level English despite the recommendation, passed. While it
has already been established that there are not enough successful developmental reading and writing
students going on to take college-level English, it is clear that reading and writing and college-level English

classes are not formidable barriers to most students’ success at LCC.
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Math, on the other hand, is another story. Only about half of the students, who take the developmental
or college-level math class into which they were recommended, actually pass. Student progression from

developmental to college-level math is an additional problem. Table 8 presents those data.

Table 8: Advancement, Withdrawal, and Success Rates of Developmental Math Students in Math 112
(College Algebra), Math 121 and 122 (Math for Elementary Teachers), Math 130 (Practical), and Math
210(Statistics)

Fall 1997 | Fall 1998 Fall 1999 Fall 2000 Fall 2001

Total number of students who
successfully completed a 358 345 304 379 408
developmental math class
Total number of those students who 146/358 = | 120/345 = 80/304 = 101/379 = 95/408
went on to take college-level Math* 41% 35% 26% 27% 23%
Total number of those students who 301146 = | 15/120= 11/80 = 1101 = 7/94 =
withdrew from college-level Math* 21% 13% 14% 10% 7%
Total number of those students who 76/146= | 85/120 = 60/80 = 81/101 = 80/94 =
passed college-level Math 52% 71% 75% 80% 84%
Total number of students who withdrew

. 17/55 = 32/64 = 23/61 = 24/49 = 34/54 =
from college-level Math who did not 1% 50% 28% 49% 63%
take developmental math
Total number of students passing 36= | s491= | aanoe= | 110270= | 170201 =
((;jollege-level Math who did not take 63% 59% 40% 41% 85%

evelopmental math

Looking at fall quarter cohorts only, the second row presents data on how many students who were

successful in developmental math went on to take college-level math in a subsequent quarter. From fall

1997 to fall 2001, the proportion of successful developmental math completers going on to take college-

level math decreased by 17.6%. This downward trend has been consistent over the time period observed

and continues. Both math instructors and educational planners claim that many students will avoid taking

math, if they can. The problem for those students who avoid taking math is that they continue to put off

classes that may provide a foundation for other courses, are important for their successful transfer to a

baccalaureate institution, and are necessary for graduation from LCC. The low transition rates from

developmental to college-level math are a part of the reason why the college has low transfer and
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graduation rates. LCC’s goal is to maintain the transition rate from developmental to college-level math in
the 50% to 60% range.

Documentation and Analysis of Insufficient Curriculum Linkages Between Mathematics and Pre-

College Reading and Writing

While pre-college math and pre-college reading and writing make up the “pre-college department” at
LCC, the curricula for the two areas are developed and delivered totally independent of each other.

However, placement and performance data indicate that there is a relationship between the two.

Table 9: Correlation of Reading and Writing Skills to Completion of College-Level Courses
Basic Math | Pre-Algebra | Elementary Intermediate | College
Algebra Algebra Algebra
Reading
o Correlation M7 134* 166" 186" -193
e Sig. (2-tailed) 115 018 006 043 104
e N 182 313 276 118 72
Writing
o Correlation A31 213 268" .267* -.089
e Sig. (2-tailed) 080 000 000 003 451
e N 180 314 279 123 74

*Correlation is significant at the 0.05 level (2-tailed).

Table 9 presents data showing that being able to read and write at the college level will help students
perform better in math. This is especially true for students in developmental math (specifically, pre-algebra,
elementary algebra, and intermediate algebra). A “correlation” means that there is a relationship between
the two variables. Note that both reading and writing have a significant, positive relationship with pre-
algebra, elementary algebra, and intermediate algebra. This means that the higher a student's placement
score in reading or writing, the more likely the student is to pass those math classes. While this correlation
does not hold for basic math or college algebra, the level of statistical significance for the three math
classes already mentioned is compelling. These data suggest that there is a substantial relationship

between students’ reading/writing ability and their performance in math. LCC proposes to create a
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curriculum linkage and leaming community between developmental reading/writing and developmental
math in order to assist more students in passing developmental math.

Documentation and Analysis of Students’ Persistence to Graduation

LCC does a commendable job of getting both transfer and professional/technical students to graduate.
However, the data reveal interesting trends and comparisons that touch on an important weakness of the
institution: a relatively low graduation rate for transfer students. Table10 presents graduation data for both

transfer and professionalitechnical students from 1998 to 2001.

Table 10: Graduation Rate of Transfer and Professional/Technical Students - 1998-20014
Transfer Students Professional/Technical Students
1998 165/279 = 59% 117/144 = 81%
1999 160/322 = 49% 108/146 = 74%
2000 202/337 = 59% 102/139=73%
2001 162/368 = 44% 85/141 = 60%

It is not unusual that the graduation rate for professional/technical students is higher than that of
transfer students. For many of the professional/technical disciplines, a degree or certificate is necessary in
order to gain employment in the field. Many transfer students stay long enough to acquire their general
education undergraduate requirements before transferring — with or without the associate degree. Overall,
professionalltechnical students are graduating at a rate that is about 20% higher than transfer students.

Documentation and Analysis of Students’ Persistence to Transfer

LCC’s transfer rate has been a point of concem for quite some time. Despite the fact that enroliment of
transfer students has bee 1 on a steady increase over the past several years, fewer students are making
the actual transition to br.ccalaureate campuses. Additional data from the National Student Clearinghouse

show that over the past five years, more than a quarter of all the students who transferred went to another

4 SBCTC Data Warehouse (The denominator used for each category are those students identified as “graduation
eligible” with 45, or more, credits and a 2.0, or higher, GPA.)

Title lll—March 2003 19



Lower Columbia College, Longvie.. WA _"'hprehensive Development Plan

two-year college and better than 15% wentto a college campus in Oregon. Table 11 presents LCC's

transfer rate vis-a-vis five other community colleges in Washington, as well as the system total.

Table 11; LCC's Student Transfer Rate — 2001 - 20025

LCC Peninsula | Centralia Grays Wenatchee | Whatcom [System Total

T Harbor Valley
1999-00 1,440 959 1,022 867 1,592 3,200 92,153
Transfer students
2000-01 145 118 162 113 241 312 12,640
Transfers
2000-01 10.07% | 12.30% 15.85% 13.03% 15.14% 9.75% 13.71%
Transfer rate
2000-01 1,458 1,031 1,182 892 1,701 3,261 102,808
'Transfer students
2001-02 134 95 136 105 212 351 12,821
Transfers
2001-02 9.19% 9.21% 11.51% 11.77% 12.46% 10.76% 12.47%
Transfer rate

LCC's trend appears to be one indicative of the system as a whole. Only one of the comparison
colleges showed an increase in their transfer rate over the period observed. The faculty and staff at LCC
attribute the low transfer rate, in part, to increased competition by transfer institutions for all students
wishing to be admitted to any four-year program. However, college personnel also know that the proper
implementation of strategies to help students clarify their educational goals and prepare them for their
transition will positively affect the college’s transfer rate. LCC's goal is to exceed the system's average
transfer rate by at least 5%.

Documentation and Analysis of the Need for Faculty Development

Due to budget constraints that have beset Lower Columbia College in recent years, instructors have
not had substantial opportunities to develop professionally, including conference attendance, exposure to
new and innovative pedagogy, and the incorporation of technology into their teaching. Murray (1998)

argues that the existence of a formal program that instructors have “ownership” of is important to faculty
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development.5 O’Banion (1997) asserts that focused and deliberate faculty development activities are
essential to colleges that are making the paradigm shift to be more learning centered. Without professional
development opportunities, as well as exposure to new and innovative teaching methods, faculty will have
little impetus to make important changes in their instructional delivery.”

LCC faculty strongly desire professional development opportunities. In 1999, nearly 40% of all faculty

indicated on an employee satisfaction survey that they wanted more options for professional development
including in-service days. Additional results from the same survey showed that 51% of all faculty and staff
at the college wanted more “staff training” options. Two years later, in 2001, on an employee satisfaction
survey, nearly 30% of all instructors disagreed that LCC provided adequate staff training opportunities.
One of the results of the college’s inability to provide adequate development opportunities has been an
increase in the number of faculty requesting sabbatical leaves. Over the past five years, a majority of
faculty members’ sabbatical project proposals have entailed pedagogical development, including the
incorporation of technology in their instruction. It is evident that the strategies outlined in the faculty
development component will be accepted and embraced by instructors at Lower Columbia College.

Institutional Management: Strengths, Weaknesses and Significant Problems

Strengths, Weaknesses, and Problems of Institutional Management

Strengths

1. The college has an excellent Trio Program, Student Support Services, which has provided excellent support
to targeted populations (first-generation, disabled, low income) for 22 years.

2. Recent organizational changes—the formation of the Pre-College Department-- have allowed greater
attention to be given to improving student completion rates.

3. LCC has an excellent planning process — both long and short-term - that ties institutional goals to on-going
activities and funding.

4. A core management information system provided by the Center for Information Services provides access to
basic information for advisors and faculty

> SBCTC Academic Year Report, 2001 and 2002. (These data reflect transfers to baccalaureate campuses in
Washington only.)

% Murray, John P. 1998. “Faculty Development in New York Two-Year Colleges.” Community College Journal of
Research and Practice, v22, n1, pages 53-66

7 O'Banion, Terry. 1997. A Learning College for the 21st Century. American Council on Education and Oryx Press:
Phoenix.
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5. The College has implemented online registration and payment within the past year. Both systems were well
received by students and staff and have a high degree of use.

6. The college has implemented online grading and roster capability for faculty during the past year and has
trained faculty extensively on its use. The system has high usage by faculty whose only concer is limited
hours of access.

7. Over the past four years, the college has revised its student entry system, providing better initial advising and
entry information to students, regardless of when they enter the College. Extensive training continues to
assure consistent, high quality assistance to students.

Weaknesses

1. Leadership in the information technology area has limited training and thus limited vision in-areas relating to
state-of-the-art development.

2. Web page development to date has been dependent on the expertise of a single individual and the time and
energy of that individual.

3. Limited funding has hindered the college’s ability to develop an extensive menu of web applications for
student and staff use.

4. High usage of available technology and the concomitant requests for service and assistance consumes the
limited staff resources in the information technology area.

5. Poor levels of staffing hinder the college’s ability to provide consistent, well-conceived, forward-looking staff
training in the use of technology.

6. The Rehosting Project underway at the Center for Information Services will consume considerable staff time
during the next three years. Absent assistance with staffing, further progress on development goals will be
hindered.

Institutional Management Problems

Problem #3 - Historically poor management information systems prevent access t student data needed
for advising, student tracking, educational planning, and decision-making

Documentation and Analysis of Problems with Management Information Systems

LCC has made great strides in getting faculty, staff, and students up to date in using some of the latest
technology available to institutions of higher learing. For over a year, students have been able to register
and pay for their classes online, budget planning takes place via the campus intranet, staff and students
respond to surveys electronically, and more faculty have begun to offer distance education classes online.
While this impressive list makes the college appear to be on the cutting edge of management information
systems, the reality is that it is a struggle to keep up with the increasing demands for enhanced technology.
The college’s infrastructure for information management was organized at a time when there were far fewer

demands on the system.
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Consequently, the workload of one individual on campus, the college’s web master, has become
disproportionately skewed in recent years. This individual spends a great deal of his time developing web
applications and helping faculty and staff to maintain their respective web pages. The time he has
available to provide training is minimal. In addition, online documentation is very limited, including online
directions and help manuals.

According to LCC'’s educational planners and other academic advisors, the state-provided Student
Management System (SMS) has been an adequate tool for accessing some student information, as well as
course availability. However, the SMS system in and of itself has been insufficient in addressing the needs
of these professionals to provide students the best possible service. The reality is that student information
as it currently exists, in general, is fragmented and not available in a format that is easily accessible. For
example, registration now uses specially assigned student identification numbers while financial aid still
uses students’ social security numbers. In addition, the degree-audit system, originally set up to help
students keep track of courses/credits needed for successful degree completion, has too many variables
associated with courses that have multiple identifications and is prone to providing misinformation.

Academic advisors try to make use of the three-year plan - a three-year projection of course offerings -
but information gaps and course changes/cancellations make this tool less useful than was originally
intended. For the most part, academic advisors need access to students’ financial aid information; and,
unfortunately, the financial aid office is often not timely in processing students through the system.
Disjointed student data make it difficult as well for academic advisors to track students. Itis difficult for
advisors to know if students have received their financial aid awards or if they paid their tuition and fees.
These dilemmas, among other challenges to student advising, have resulted in marginal satisfaction ratings

among students. Table 12 presents these data.
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Table 12: Student Satisfaction with Academic Advising®

‘How Community College Student Experiences Questionnaire (CCSEQ) | Faces of the Future Survey
satisfied are 1996 1999 2001

you with the Very satisfied - 24% Very satisfied - 44% Very satisfied - 49%
usefulness Moderately satisfied - 61% Moderately satisfied - 46.7% | Moderately satisfied - 24%
of advising Mostly dissatisfied - 10% Very dissatisfied - 8.9% Very dissatisfied - 26%

at LCC?’ Very dissatisfied - 4%
These data indicate a high proportion of “moderate” satisfaction with academic advising at LCC

(“mostly” in 1996). While the proportion of those who were “very satisfied” increased between 1999 and
2001, the proportion of those who were “very dissatisfied” increased by even more over the same time
period. Many of the comments received from students specified that they did not get into the classes they
needed for graduation. Students also expressed frustrations with class cancellations and other

adjustments that advisors could have addressed with students if they had access to better and more timely

information.
Table 13: Student Satisfaction with Service from Financial Aid -- Spring 2002°
Strongly Agree No opinion | Disagree | Strongly
agree disagree
The service | received was efficient. 74 (40%) | 56 (29%) | 14 (7%) 35(18%) | 11(6%)
The service | received was prompt. 59 (31%) | 46(24%) | 29(15%) | 34(18%) | 22(12%)
| received my award letter in a timely manner. | 56 (30%) | 45(24%) | 40(21%) | 29(15%) | 17 (9%)
| received my check in a timely manner. 70(30%) 53(29%) | 29(15%) | 22(12%) | 10 (5%)

Nearly a quarter of the respondents on a spring 2002 financial aid service satisfaction survey indicated
that they were not satisfied with the efficiency of service or timeliness of the award letter, and nearly a third
of the respondents indicated that they were not satisfied with the promptness of service. In general, there
was less dissatisfaction with the timeliness of the financial aid check. Many of the written comments on the

survey indicated that financial aid personnel spent a great deal of time simply locating individual files. itis

¥ Percents reflect the proportion of respondents who indicated an opinion. They don't include "not applicable”
responses and non-responses

? Percents reflect the proportion of respondents who indicated an opinion. They don't include “not applicable”
responses and non-responses.
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evident from these survey results that the record-keeping system in the financial aid office is antiquated and
inefficient, and this affects the quality of service that students receive.

Fiscal Stability: Strengths, Weaknesses and Significant Problems

Strengths, Weaknesses, and Problems of Fiscal Stability

Strengths

1. The college has an excellent, well-trained finance office that provides effective services and has sustained
excellent reviews in audits over the past ten years.

2. Aninitial college web page has generated interest in providing services through the college’s web page and
a willingness to go through a redesign and reengineering process.

3. The college implemented an open, participatory budget process in 1999 that ties budget decisions to
institutional goals and funding opportunities.

4. One year ago, staff were provided online access to budgets and expenditures, providing more timely and
informed access to budget and expense information.

5. Two years ago, purchasing procedures were streamlined, allowing routine purchases to be completed in a
more expedient fashion, while retaining accountability.

Weaknesses

1. The State of Washington projects additional budget and staff cuts in the upcoming budget cycle. Cuts in
each of the preceding three years have forced the College to make difficult choices and to place employees
in positions for which they are not necessarily qualified.

2. Participation in regional and national staff development conferences has been limited by funding concemns,
resulting in less exposure to emerging trends and instructional strategies.

3. Staff training opportunities in the use of technology for instructional and support applications have been
limited by the college’s fiscal limitations.

4. Classroom use of technology is at a basic level because there has not been funding for extensive equipment
acquisition or for training programs aimed at preparing instructors for the most advanced use of technology in
their classrooms.

5. Too few students move from non-tuition programs (Aduit Basic Education, English as a Second Language)
into regular, tuition-based educational programs.

Fiscal &tability Problem

Problem #4 Scarce resources prohibit investment in programs and services development that is needed to
overcome problems related to attrition and low levels of student success.

Documentation and Analysis of Problems with Fiscal Stability

LCC is currently beset with serious financial restraints. In part, due to cut backs in the state, the
college has lost over three percent of its non-instructional operating budget over the past year and has had
to reposition itself substantially in order to continue to provide quality service to students. Between 2002
and 2003, the college lost more than $320,000 of its standard operating budget, which meant the release of
six full-time positions on campus. The Office of Instruction is struggling to fulfill the demand for the number
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and kinds of classes that students require for degree completion. Student services has suffered with the
loss of support for academic advising and student activities. In addition, the college lost one full
administrative position and support for college relations and marketing. Unfortunately, the impact of the
reduced budget has been felt the most in the area of program and services development.

The unfortunate reality is that in our current budget climate, LCC's faculty and staff have very minimal
resources available to them for program and services development. Even without recent budget limitations,
instructors receive only $185 each per year, for professional development from state funds. This money is
insufficient to cover the cost of going to one conference. The college does provide faculty the opportunity
to apply for professional development funds through the institution, but only for a maximum of $815 for one
academic year and no more than a maximum of $1,100 over two consecutive academic years. Better than
a third of all full-time instructors were awarded faculty development funds in 2001-02, totaling $11,653.

Instructors also have the opportunity to apply for “Exceptional Faculty Grants” through the LCC
Foundation. The parameters for these grants specify that projects should emphasize innovative
approaches to teaching and learning. While the LCC Foundation has supported many worthwhile projects,
their limited funds have meant that many projects and innovations have gone unfunded. Table 14 presents

recent data on requests and funding of the Foundation’s Exceptional Faculty Grants.

Table 14: Requests and Funding from LCC Foundation’s Exceptional Faculty Grants
2001-02 2002-03
Total amount requested $189,799 $164,208
Total amount funded $100,000 $102,000
Percent funded from total request 53% 62%

While the total amount requested went down by 13% and the proportion funded went up be nearly 10%
between 2002 and 2003, the picture remains clear that there are not enough funds available for faculty and
staff to engage in the kinds and levels of innovation in instructional and service delivery the college needs.

For the past five years, the college has had no additional funding to enhance travel budgets or

equipment repair/replacement. A few pieces of equipment in the machine trades program are nearly 70
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years old. Some of the college’s needs are quite critical. For example, the nuclear magnetic resonance
machine in the chemistry department is compietely inoperative at this time and is only taking up space

unless the college pays $40,000 for its repair. This is inexpensive compared to the cost of purchasing a

new machine. Also, LCC's Home and Family Life program is in need of several “evacu-cribs” that are

designed for children to be quickly evacuated in the event of an emergency.

The budget landscape in the State of Washington is poor in 2003 and is projected to be even worse in
3 2004. Additional cutbacks will likely result in the loss of nearly half a million dollars in the college’s
operating budget for the next fiscal year. This will mean the loss of additional positions and a further
reduced ability to address faculty and staff development and equipment needs. This will resultin a
reduction of the positive impact the college will have on students in general. State and local governments
allocated $15.2 million in support of LCC in 2001. For every dollar appropriated by state and local
govemnment, LCC's spending alone generated $1.29 in wages and salaries within the district. Even with
the talented group of faculty and staff on campus, reduced funding will limit the impact the college will have

on students and its community.

| C. Overall Key Institutional Goals

Through the development of the college’s Strategic Plan, seven strategic goals were determined by the

Board of Trustees. Strategic goals relating to this Title Il project are in italics.

Lower Columbia College Strategic Goals

Access To invite the community to participate in the full array of programs, services, and activities at LCC.
Transfer To offer courses and support for students to meet the requirements for transfer from LCC and to
: pursue successfully upper division college and university programs.
@ Professional/ To provide opportunities for students to receive quality professionalftechnical training for
Technical employment, skills enhancement, and career development.
Basic Skills To ensure that all leamers who are under prepared for college level studies have the opportunity

to receive basic skills instruction for literacy development, diploma completion, English as a
second language, citizenship, and preparation for higher education.

N Customized To be an enthusiastic partner with business and community groups in creating customized
Education programs and services.
Community To enrich the community through diverse cultural, artistic, athletic, and social activities and
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Enrichment programs for personal enrichment.

« Institutional To be committed to institutional integrity, responsible stewardship, and excellence in meeting the
/ Excellence educational, cultural, and service needs of the community.

Each year, monitoring reports are developed around each strategic goal, and from the results of those
L monitoring reports, three or four related annual goals are established for the college. Each division
(Instruction, Student Services, Administration) develops its goals around the annual goals. This is done

through departments within each division, with a discussion of the annual institutional goals leading to

H division goals. Resource allocation is based on these goals. In fact, all budget requests require a
statement of relationship to the annual goals or strategic outcomes. The following goals are those set

through the above-described process for the 2002-03 year: Annual goals relating to Title Il are in italics.

Lower Columbia Community College Annual Goals
1. Make 1. Focus our vision on “learning” to improve student goal achievement, graduation, transfer.
Learning Our | 2. Provide more extensive individual and group training on leaming strategies and concepts.
Focus 3. Remove obstacles to student leaming.
4. Create a Technology and Leaming Center.
5. Implement learning strategies both individually and collectively throughout the college.
6. Continue emphasizing assessment results that lead to innovation in teaching and
improvement in leaming.
2. Create a 1. Continue improvement and coordination of entry and advising services.
Seamless of | 2. Improve coordination of Workforce, WorkFirst, and Career and Employment programs.
System 3. Refine the budget process and tie to impact on students.
Intemal "| 4. Ensure that energy conservation and capital project planning issues are well coordinated.
College 5. Improve course scheduling to better meet the needs of LCC students.
Services
3. Nurture a 1. Focus on core values, making the success of every student a priority.
Campus 2. Continue to review organizational structure.
Climate in 3. Establish standards of performance in technology and customer service.
Which Every | 4. Focus on the posttive to support faculty, staff and students.
Individual is
Important
4. Create And 1. Strengthen relationships and shared programs with K-12 districts.
Maintain 2. Strengthen liaison with transfer institutions
@ Effective 3. Continue collaboration with community-based organizations
@ Partnerships | 4. Expand relationships with business and industry to enhance empioyment of students and
e In Our strengthen the workforce.
Community 5. Pursue partnerships with local government agencies.
6. Collaborate with other colleges in regional program planning and sharing services.

ﬁ). Measurable Objectives for the Institution
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Lower Columbia College, Longv.. ‘WA nprehensive Development Plan

E. Institutionalizing Practices and Improvements

Planning for Institutionalization

When funded, the new initiatives developed via this five-year Title Il project will literally be woven into
the fabric of the college. All new curricuta will follow standard approval and shared governance processes
(see following section for details). Key project personnel will serve on standing governance and operations
committees, and the college community will be kept up to date on Title Il initiatives via monthly All-Staff
Meetings; reports at monthly Instructional,