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P R O C E E D I N G S

2:07 P.M.



DEP. ASST. SEC. RITSCH:  Welcome to the December 8th edition of our series on various topics related to the Elementary and Secondary Education Act.  I'm Massie Ritsch.  I'm the Deputy Assistant Secretary for External Affairs and Outreach here at the Department.



And this is our final forum in the ESEA series.  An appropriate topic today, given that it's the end of the K-12 pipeline as we think of it, a culmination of our series today is college- and career-ready graduates.  So we're looking forward to hearing your thoughts and the thoughts of our panel today.



You should have received a copy of the agenda when you came in.  Unfortunately, two of our panelists weren't able to join us today.  Mark Morial and Dr. Eduardo Padron, but fortunately, that does give more time to the panelists who are with us, as well as our Assistant Secretaries and our Under Secretary who I will introduce shortly.



As you know, on a parallel track to these forums that we've been holding here in Washington -- and we have not been awarding perfect attendance awards, but there are a number of you who have been here every time, so we thank you for that.



But as you may know, the Secretary and senior staff of the Department, including folks you see up here, have been traveling all around the country since we joined the Department earlier this year.  And we're proud to say or we will be proud to say by the end of this year that we will have been to all 50 states and several of the territories to listen and learn about how ESEA is working and not working in those areas.  And so we do feel that by the end of this process we will have taken in a vast amount of great feedback and information and perspectives that will help inform the process as we go into next year.



We're also, of course, closely monitoring our email for written comments from you.  A reminder that those can be sent to esea.comments@ed.gov.  We're asking you to wrap that up though.  We're setting a deadline of December 31st to take those in.  We'll have a big count-down, a crystal ball will drop and we'll say on New Year's Eve, happy reauthorization!



(Laughter.)



So get that together, please.



Today, each of our panelists will speak for about ten minutes, allowing us ample time to hear from them and then from you during the comment portion of our agenda, and a reminder, especially to our panelists to speak directly into these microphones.  And to those of you out there do the same when we get to that portion.



So now it's my pleasure to introduce our Under Secretary, Martha Kanter, who is making her debut at our ESEA Forum Session.  Here she is.



(Applause.)



And she is very worthy of that applause.  Martha comes to use from California where she was a community college president and chancellor of a district in the Silicon Valley.  And she's just a terrific advocate for what we're talking about today, a specific spokesperson for the Department.  And we're delighted to have her.  You can read certainly more about her and all the things that she's done, but she's been a classroom teacher at the beginning of her career and then has gone on to do all sorts of other things in higher education.  So she really understands the pipeline and has some great ideas for where we should take things.



So now I introduce you to our Under Secretary, Dr. Martha Kanter.



(Applause.)



UNDER SEC. KANTER:  I don't know if you can see me too well from up here.  Oh, wow!  Magic, thank you.



Thank you for having me.  It's a pleasure to join you today for the fifth and final panel on the ESEA reauthorization. 



Here at the Department of Education, and I see all the parents in the front with those wonderful t-shirts, and that's something we want to do more of as we talk about ESEA reauthorization, involve parents.  I think most everyone in this room is probably a parent.  And maybe we haven't done enough of that in the past.  So we're delighted to have you here this morning, because it's our goal to really learn from the experiences of parents, of teachers, of principals, of students, of the policy makers here.  I know some of you, and some of you I'm sure I will know as we really enter into a redesign of the ESEA to something that I hope all of us will be able to take great pride in as we move forward.



So we are here today not only talk with you, but listen to you, and hear your experiences, to help us think about how we can really reframe ESEA to be much more helpful to students, to schools, to teachers, to institutions, to states, and of course, to our country.



I'm going to start the discussion by framing the larger context of the ESEA in terms of what I have heard President Obama talk about in my short five months in this position and also really carefully since the election, immersing myself in every word that our President has said.


And back in April, he said that America cannot lead in the 21st century unless we have the best educated, most competitive workforce in the world.  And that by 2020, the President's goal is to have America -- and I say this, underscore this, once again -- have the highest proportion of college graduates in the world.



So when you frame the ESEA and early learning and higher education in that context, I think the President, for us, and what's so exciting to me is that we have a goal, to be the best educated and most competitive workforce in the world. 



Last week, we were at a conference on federal student aid with 6,000 people from across the country in Tennessee.  And our Secretary, Secretary Duncan, called this 2020 goal the North Star for all of education, a goal that really sets the stage for our work.



So for us, on the panel and in the Department of Education, and I hope all of you, we really have to start the conversation with early learning.  Are kids ready to learn when they enter kindergarten?  Can they read at the third and fourth grade levels?  Are they already behind and are we catching up all the way along?  Can we look at the entire pipeline that starts with birth, if you've read all the blogs and research that all of us up here are reading every day, the President has coined a cradle-to-career agenda.  And I think that's the context of K-12.  



I know we're here to talk about ESEA, but we really do want to frame this larger context for you, because a larger context leads to success in college and success in the workforce.



So we are going to be pushing a very aggressive reform to educate what I've been calling in the talks I've given “the top 100 percent of students who could benefit from an education and who have a right to that education.”  And for us, you'll see a lot of focus on the students that are most challenging to serve, the schools that are struggling the hardest, the most underserved economically disadvantaged communities.  It's not that we're not focused on the whole, but we need to pay special attention to those communities -- to students in rural America who may not have access to the kinds of curriculum, the schools that haven't had maybe the best teachers, and so forth.



Now as part of the larger reform package which includes early learning, K-12, and higher education, we have ESEA in the middle.  But toward that end, I thought I'd talk a little bit about higher education and then go backwards to ESEA.



We have new legislation that just went through the House, it's now in the Senate, called the Student Aid and Fiscal Responsibility Act.  So in April, the President talked about the most competitive, best educated workforce in the world.  In July, he proposed a graduation initiative which would bring $12 billion into higher education to focus the country on the goals of increasing access to college and completion of college for more Americans.



And he included in that not just college, but also that every American would have at least one year of college or beyond post-high school.  So it's sort of an agenda that really wants to educate many more Americans.  Today, 40 percent of Americans have baccalaureate degrees.  We're behind Canada.  They have 51 percent.  We're behind other countries.  The President has proposed to really increase by 50 percent that number to take us up to 60 percent by 2020.



So we'll have a lot of innovations coming through if that agenda is passed by Congress in terms of what works in higher education.  Can we graduate more Americans from college?  As you know, it goes back to K-12 and then back to early learning.



So you'll see the announcement of Race to the Top.  You'll see us talking about investing in innovation, and if we go forward with a graduation agenda for college, it will really propose more investments in innovation and using the best practices because not only do our schools and our research community already have long lists of programs that work, programs that accelerate American achievement in elementary school, in middle school and high school and in college, but we haven't really applied the best of our research to our schools because we haven't had the opportunities that we hope to have going forward.



So it starts with early learning, as I said, and when you think of the other continuum, higher education, we have the new bill going forward which includes not only bringing five million more community college graduates through higher education, but also 4.3 million more students that would be getting baccalaureate degrees from our colleges and universities. 



So when I step back and I think we have 21 million undergraduates, and we'll have another ten million coming into and through higher education in the next ten years if we're successful.  It's a very ambitious agenda.  And that pipeline will include more high school graduates, which means more students ready to enter kindergarten, more students graduating from high school, and therefore more students graduating from college.



We also have other parts of the bill, if you want to look at that.  I won't really cover that today, but how would all of this be paid for?  For those of you who follow legislation, you'll know that the President has proposed direct lending and $87 billion in savings, by putting language in direct lending that would not only provide ten billion back to reduce the federal deficit, it would also allow over the next ten years more Pell grant funding and more loans to be given to students, especially students from low-income families and disadvantaged communities, which would translate into ten million more students graduating from college and into workforce programs.  3.7 million of those would be from these populations and these communities.  So that's very exciting news for us.



In the last six months, we've been really busy in the Federal Government.  We have simplified the application to federal student aid.  If any of you have the opportunity to help any of the kids fill that out, you will now see that we have reduced the number of questions by 67 percent.  So you have 67 percent less web screens.



(Applause.)



So less screens you have to go through, and you know, a quarter of the questions are just gone.  So that's very exciting for us and we want to thank the Treasury and the IRS for working with us.  It's a great example about when you communicate with other agencies, you can do things that are collaborative.  So we're very excited about that.



We also have a new repayment option available to allow students that do have loans less burden, and we have a new income-based repayment plan that would protect borrowers by linking payments to income and family size.  So that, we hope, will help recent graduates coming out into a tough job market right now and also make this income-base repayment program, we call it the IBR, now available to borrowers repaying new and existing federal student loans.  So we just wanted to pass that word to you.



We also have a new public service loan forgiveness program which will hopefully bring graduates, and when you think about those high school graduates going to college, if they are from low-income families and qualify for federal student aid, they would have their loans completely forgiven over a decade and they would have income-contingent plans during that decade, and in addition, the entire loan could be forgiven if they're encouraged to go into public service jobs. 



You may not know but by 2014 we'll need a million more teachers going into public education.  We have a crying need for nurses, med lab technicians, our nation's whole security system.  Many of us are aging out, me included.  So this public service loan forgiveness program would be available through the direct lending program to borrowers and would allow us hopefully to populate and replace those jobs and add more jobs as we move forward.



Now I'm framing all of this, and let me just talk about a few of the challenges we've had and the reason why the President set this goal, and then let me end with ESEA and then turn this over to Thelma Melendez, but you know, 100 years ago, 50 years ago, our educational system prepared young people to earn a high school diploma.  And that was a fundamental milestone for success in the workforce.  But today, over one million teens don't graduate from high school.  That equates to 7,000 dropouts a day, every 26 seconds I'm told.  And some of our largest cities, we were in Baltimore last night, more than half of the teens who should be in school have dropped out.  And many are dropping out in the first two years of high school, not the last year of high school.



We had a report from McKenzie.  If you haven't read it, it came out in April.  It's called "The Economic Impact of the Achievement Gap."  It told us that we lag behind others.  It told us that we have an achievement gap which you all know which I won't go into.  It told us that if we hadn't had the achievement gap, we would have had one to two trillion dollars more, between nine to 16 percent of GDP.  And if we had closed the achievement gap, we would have $300 to $500 billion more, or roughly two to four percent more in our GDP.



So the achievement gap challenge, which is fundamental to our reform agenda, is a major, major initiative for us.  So they said if we don't have a game change in national strategy, we're going to have a tsunami and I totally agree with that.



We know that barely half of high school graduates that from lower income families attend college.  We know also that less than 50 percent of students are graduating from college over six years and about 25 percent from the two-year colleges.  So we have a college completion challenge as well.



So what we need to do is to really get back to what the President has said and to be first in the world.  We are really looking at all of these reforms, whether it's ESEA, or the Workforce Investment Act, or whether we're fortunate for the Congress to move forward the American Graduation Initiative that I talked about.  We really need to strengthen this pipeline to meet our President's 2020 goal, and also what I hope and I hope before I leave the earth to fix the achievement gap once and for all.



Now the new version of the ESEA needs to be a vehicle for implementing higher standards and assessments.  If you've been doing the reading, you'll see a lot of what Secretary Duncan and Assistant Secretary Melendez and I and all the other folks up here are talking about.  We need to have standards that matter, standards that prepare students to enter the workforce and to enter college.  But we need better assessments and I think that's been a huge conversation about ESEA.  



The assessments are not modernized.  I called them Industrial Age assessments.  We should have assessments that help teachers, that help students know where they stand, that give information to parents that they can understand, and that will focus on the academic growth of students, standards that will really help us move forward, and better testing and assessment to accurately and fairly measure student growth and achievement.



We also need to use better research.  I was last night at Johns Hopkins and there's a great website, from Dr. Slavin, it's called “What Works in Education.”  It's a whole listing of well-researched, best practices.  Again, we haven't really drilled down and offered their use to schools and teacher professional development programs and pre-professional programs.  So we need to do a whole lot of work there.



And at the federal level, we want to support all of these reforms by encouraging states across the country to implement and adopt high standards.  If you want more information on standards, go to achieve.org.  We need to take bold approaches to help struggling schools.  Our Secretary has said he wants the 5,000 lowest-performing schools in the country to be as good or better than the 5,000 top schools in the country.  



We need to close the achievement gap.  We need to strengthen the entire profession of education and find incentives for our teachers to work in the schools that need them the most, and we need to reduce the dropout rate.  If we do all of that and boost college access and achievement, we will really be first in the world.  And that's the goal.



So we're going to really work on these reforms to build a strong infrastructure.  We're going to focus on teacher preparation and teacher professional development as part of the ESEA discussions.  ESEA really needs to respect the noble status of teachers and principals as our Secretary has talked about.  These individuals should be valued as educators and compensated accordingly.  



At last night's conversation at Johns Hopkins, we heard from a lot of parents and teachers talk about the teaching profession and ways that we can really think about the ESEA reauthorization in that context, what incentives will it take to really make our teachers the best in the world.



And we've got to pay, as I said, a lot more attention to what boosts student learning and success.  We've got to raise the bar for our teacher preparation programs and I've talked to a lot of schools of education who are already at work doing that, because we're going to expect more from teachers.  We've got to have better outcomes for teachers.  We want to tie assessments and teacher effectiveness to student learning and we really, if we do all of this, we will reach the President's goal to be first in the world as I said.



Secretary Duncan, in closing, has often said that the ESEA must be tight on the goals with clear standards set by our states that truly prepare young people for college and career.  If you don't know, two-thirds of college students are working while they attend college.  College is not for full-time, first-time students that only go to college.  We have 21 million undergraduates, two thirds of them work while they're in college.  So we've got to really be sure that students are ready for work and for college both because that's going to be the reality going forward.  



But he's also said that we want to be loose on the means.  We want schools to innovate.  We want teachers not to complain about being in a system where they feel suffocated, but being in a system where they feel supported.  And we want to reauthorize ESEA and focus on readiness for K-12, student achievement, high school graduation, and success in college as a whole continuum.  So that's why I really wanted to give the perspective of the pipeline, to really understand why we want to focus so deeply and really look at ESEA in this larger context.



We're hoping and know that we'll be working to make this a bipartisan bill.  Our Secretary is meeting with Republicans and Democrats to get their support for a reauthorized ESEA.  Many and all of us pretty much in this room share the view that education is the one issue that rises above politics and ideology, and should, and often it doesn't.  In the past it hasn't and we really hope that it will be fundamental to our agenda for this country going forward.



So I want to thank you for listening to this and now I am very pleased to introduce our Assistant Secretary for Elementary and Secretary Education, Thelma Melendez.  Dr. Melendez.



(Applause.)



ASST. SEC. MELENDEZ:  Thank you, Dr. Kanter.  Martha.



Good afternoon, and thank you all for coming and taking time out of your busy schedules to be with us today.



We are very much looking forward, as we always do, to your comments and to your questions.



I'm delighted to be here again with Carmel and this is the last of five sessions, our final stakeholders' session as Martha has pointed out.  And this is part of the Secretary's Listening and Learning Tour which has covered 50 states at this point in time.



We are truly fortunate to hear from a wide variety of stakeholders on what we need to do to improve our schools in the Elementary and Secondary Education Act, and our forums here have been wonderful in the sense that we've been able to hear from you and many of our nation's thought leaders on the critical issues Massie and Martha mentioned earlier.



On behalf of all of us at the Department we deeply appreciate your commitment to this work and to our nation's children.  



Today's topic is last for a reason because in many ways it is the bottom line of our efforts as a Department, preparing our children for success in college and career.  We all know we have to do it better.  Too few of our students graduate from high school and too few graduate prepared for college and career, a problem only magnified among student subgroups for college access, and college completion rates are unexpectedly low in career paths and skills too, as Martha mentioned.



But we have reason to be optimistic.  We have a President and a Secretary whose commitment to and support for improving our high schools and preparing our students for college and career success could not be clearer and stronger.  By 2020, we will have the highest proportion of college graduates, as Martha mentioned, in the world once again.



Others have heard the call.  Thanks to the leadership of a National Governors Association and the Chief State School Officers, there's been a groundswell movement for clear and higher college- and career-ready standards, coupled with the Secretary's leadership on Race to the Top and school improvement grants, we are laying the right groundwork to dramatically improve our students' success in college and career.  But we cannot stop there.



As we consider a new ESEA, we want to ensure that we have incentives in place that encourage the right programs and teaching at the local level so our secondary students have the rigorous, relevant, and personalized educational experience they need to prepare them for postsecondary success.



This is the kind of work that's being done at the Village Academy High School in Pomona where I was superintendent.  You may know the school from President Obama's speech to the U.S. Hispanic Chamber of Commerce earlier this year.  It was actually his first speech on education in which he spoke about a student, Yvonne, a Village Academy student.  He said, "We are listening to your concerns and to your future."



I caught up with Yvonne the other day, so it's been several months now, three months.  She's now a senior at the Village Academy.  She has taken 33 units of credit with Mount San Antonio College, a local community college through an early college program.  Some of these classes have helped Yvonne earn the required credits for a forensic anthropology major which she intends to pursue in college next year.   She's proven she's ready to do it.



She almost has enough credits to earn an Associate's degree before she leaves high school for any of the four UC or the two-year Cal State schools in which she is applying.  Yvonne's interest in the sciences stems partly from the Village Academy's partnership with NASA.  As NASA explores school, the Village Academy makes manifold use of technology and rich project-base learning and instruction to engage students in math, science, and technology.



Yvonne tells me all these programs have been important to her, but nothing is more important than the relationship she has with her teachers and the other adults in the school.  They are always there, in her words, to help her with school, to guide her in her decisions, and to support her in tougher times, like those her family has seen lately in the economic crisis.



It is not just a nostalgic superintendent talking here.  The Village Academy has been named a top Title I school by the State of California and one of the best 500 high schools in the country, where the odds are not in their favor.  They are excelling.



Yvonne guides my thinking for improving our secondary schools so they prepare our young adults for postsecondary success.  We want adults and communities to engage our students in dedicated partnerships so they can see the relevance of their studies and are supported to achieve.  We want them to have a rigorous academic program and access to college-level course work when they are ready so that they are always challenged.



We want to improve the transition from high school to college so they can commit to sharpening their futures.  We want our schools focused on rich programs and curriculum that enable our students to set clear targets, to have high bars that we set for them, so the time spent early in college and career is not spent plugging up gaps.



So we are thinking carefully about how a new ESEA can help raise the value of a high school diploma, support accelerating achievement, improve transitions, and encourage rich academic programs and options for our secondary school students.



Today, we seek your input on how we can conceive of a new ESEA that encourages such secondary schools and ultimately a chance for all of our students to have an experience like Yvonne.



I'd like to turn and to introduce our panelists for today.  I do have to say that I have to step out for a little bit, an emergency meeting just occurred, so I apologize for not being here.  I leave you in very good hands with Martha and with Carmel.



Our first panelist is Michele Cahill.  She is here from the Carnegie Corporation of New York where she is Vice President of National Programs and Director of Urban Education.  She brings with her 30 years of experience in school reform, youth development and urban affairs work.  Notable in her experience is a score of work with urban school districts.  She's worked with New York City Schools, where she helped lead the Children First initiatives, reforms in secondary education, and district redesign in accountability, new school development, and student support services.



Our second panelist, Kathy Payne, is the Assistant Director of Community Alliances for State Farm, in charge of State Farm Business and Education Partnerships.  She focuses on State Farm's efforts to develop business education partnerships that improve student achievement.  She also represents State Farm on task forces that promote higher academic standards, accountability, and assessments for the K-12 public school system.   At the national level, Kathy serves on the Education Advisory Board for the National Alliance of Latino Elected Officials, NALEO.  In a former life, she taught special education for 12 years.



So it's with great pleasure that I introduce our panelists.



(Applause.)



MS. CAHILL:  Good afternoon.  Thank you, Dr. Melendez, Dr. Kanter, Carmel Martin, and it's a pleasure to be here this afternoon, an honor to be here this afternoon, and to really focus on this college- and career-ready mandate, more than a goal, what we absolutely essentially have to do for our young people.



Setting the stage of this, the goal to raise student achievement, to prepare all students to be able to graduate from high school with the knowledge, skills, and personal attributes that will enable them to succeed in postsecondary education is essential.  It's a mandate, and it's also a daunting challenge.  It's a challenge because the current state of student achievement and the gap between where we need to be and where we are for so many of our students means that we have to really do school differently.  We have to have a commitment to higher standards, as Dr. Kanter and Dr. Melendez were talking about.  We also have to make that visible to everyone and understandable to everyone in the country.



I will talk a little bit about how the secondary reform in New York City and the secondary reform work that we're supporting in higher ed., and that we're supporting at Carnegie, because I travel a lot around the country and because I was very deeply involved in New York City and activities like closing schools, closing very low-performing high schools, and talking with community members about that and replacing them with very new schools and new school designs.  People would often say to me, “what do you mean everybody has to go to college?  Why do you think that?  I don't believe that.”  And other times people would say, “What do you mean by college readiness?”


I think we need to build a movement that makes it really plain what we mean by that, and that every young person today needs these knowledge, skills, and personal attributes, but also for example, they need to be able to analyze problems.  They need to be able to imagine solutions.  They need to be able to apply their knowledge.  They need to understand science in ways that they can make informed decisions as citizens, not only for the crucial reasons of having the opportunity of science- and math-related jobs that are so important in our current and future economy, but also because there are so many important critical decisions to be made about healthcare, and energy, and we need everyone to be able to participate in those decisions in a knowledgeable way.



Secondly, we need to understand how broken our systems are for so many of our young people, and while we maintain an optimism that we can fix them, they're misaligned.  The pathway through K-12 and higher education is a narrow pathway in this country, and we need to make it a broad and deep pathway.



By that I mean there are so many students left out of the opportunity to attend schools where the standards are high, with a strong curriculum, a rigorous curriculum, one that is present along with high quality and effective teachers who are present in their school and given the kind of support that they need to teach this rigorous curriculum, along with a school design.  



And what I mean by a design is the way everything in the school is used -- time, money, people, engagement of students, engagement of parents, in a way that builds this pathway, including engagement for the young people with what this pathway might mean.  Why should you go to college?  What is college?  What does it look like?  What would you study?  How does it relate to anything in the world that I know about?



So I want to spend a few minutes today talking about that how, the how, rather than talking particularly about the standards and assessments.  And one of the key points that I want to talk about is how are we going to accelerate the learning of our under-prepared high school students?  



We have to understand that this is not an incremental improvement activity that we have to be engaged with and that federal policy needs to support.  We need to accelerate.  We need to make leaps and bounds in new ways of doing things in the same way we would do that in industry and other ways.



I completely agree that we need to start early and we need to have investments at every point along this continuum, but we've got lots of kids who are 12, 14, 16, 18 years old right now and we need to accelerate their learning, and we're not going to do it by doing some things we're doing now.



So let me suggest a couple of points.  One, we need central to any ability to do this acceleration, is to set aggressive targets, and I would encourage ESEA to set really aggressive graduation targets.  It's a scary thing to do.  When I was in New York City public schools for five years -- almost five years -- and was the person responsible for secondary reform and when we were setting goals, we were talking about whether we would set public graduation targets.  



Now the graduation rates hadn't moved in ten years, off of 50 percent.  You know, it would go down to 49.8 or up to 50.3, but it hadn't moved in ten years. 



We've decided to set a target of six points in four years.  It was scary to do that, but the reason that it was really important is that it is the only way in which you can get parts of a system to work together toward one goal.  All right, how do you focus everyone on what we are trying to do here?  How are we focusing on and setting indicators of whether we're making any progress?  



You are not going to get a graduation rate up in a state or a district unless something changes in those schools, right?  So how is this school going to move, how is that school going to move, and how does our whole system move together?



The first thing it does is it makes things visible.  Right?  And it makes students visible and it makes the curriculum visible and it can point out in many ways how we're failing and what we're doing, right?  So setting aggressive targets is really critical. 

In terms of the ESEA, the immediate question that comes up is whether we talking about four-year targets or something else?  My thinking on this is that we need to do four-year and five-year, six-year targets, but that they have to interact.  And here is what I mean by that.  We need to set aggressive four-year graduation targets, but we already have loads of kids.  In New York City, we had about 400,000 high school students, so, you know, it's a lot.  We had actually about 70,000 who were two years or more behind in credits.  I don't mean like in reading level.  I mean, they had been in high school and they were two years behind.



They were, for the most part, not going to be accelerated to graduate on time, right?  So if you take traditional accountability, the system loses interest in them, right?  Because they're not going to count toward your positive accountability.  So you have to incentivize, keeping a focus on these young people and their acceleration.  



At the same time, we don't want to set five- and six-year graduation targets that enable a system through its initial capacity at which it is always expert to start identifying kids in eighth grade or the beginning of ninth grade who you already know will take five years because they'll never get out.  



So something has to interact in this way.  You should only get credit, for example, for a fifth-year graduation rate if your four-year rate is also going up, that kind of thing.  So that we keep the visibility on every student and the positive incentive for every student, but that we are also not enabling the system to start dropping its expectations.



I just used that as an example of the kinds of ways we have to think about doing something differently.  



Secondly, we have to make, use data, in ways that inform the system, inform each school about where their students are and inform each student and each parent about where the individual students are.  So, as an illustration, six years ago, when we were first looking at this in New York City, I started talking to our guidance counselors, to our principals.  But in particular, I was asking the guidance counselors, “What are the graduation requirements for this or for that?”


And people gave me different answers.  And I asked students about what they needed to get into a city university?  I would ask their guidance counselors, the principals. What do the students need?  People had all different answers.



This is a really pathetic level of dysfunction, but in a large system and with a state changing requirements, you have to be careful and use data in ways that informs everyone of what the end of the pathway is.  So on a national level, I asked many states how does your testing that students have to go through, at your state university and community colleges, all the way down the line, to not require remediation, how does that align with your graduation exams?  We need to know these things.  And we need to make that very visible to parents.



So what we did in New York City which was a very, very simple thing and very low tech, it's now online, was do a million laminated cards for kids and parents that told them what the graduation requirements were.  But what I mean by the illustration is it focuses the system on what are you going to need to do to get people graduated, and on an extremely simple level they need to know what they need to take and they need to know what they need to study.  And then you can work that in many ways down the line to what do I need to know to not require remediation when I reach college, and making that visible to parents and students.



Two more points.  We need to know what we need to end.  I was really impressed, Dr. Kanter, when you talked about what you ended in terms of the number of questions.  We need to take the hard, courageous step of saying this is not a school.  If something is actually an institution, an organization, and it's graduating 30 percent of its students and it has a 65 percent attendance rate, it's not a school.  We should close it.  We should say we have to do something really different here and we have to do a different kind of design.



Illustratively, in New York City, we actually closed 23 lowest-performing high schools and replaced them with more than 200 new small schools, but there was also a new design, a partnership with organizations like The College Board, New Visions -- which is an intermediary in New York City -- the Asia Society, that engaged students in thinking about college and career readiness, but also in community assets and brought in community partners, like the Botanic Gardens that were doing this incredible science project-based learning to a whole range of organizations.  You can only do this if you have the standards, if you have a core curriculum, and you have accountability, so you know everybody is going to do something that reaches those levels.  But it makes it much more alive for students and real for what this pathway can be, and also allows for innovation.



And finally, system design.  We have to take money out of the useless things that we're using in terms of bureaucracy and be able to apply it to these kinds of innovation.  For scaling up new school designs, scaling up early colleges as Dr. Melendez was talking about, making these kinds of partnerships with higher education, and essentially, forming a K-16 system that's very, very different.  



We need the innovation and the system design and data systems and the kind of visibility and use of data, and particularly in a research and development way, so that we can figure out who is beating the odds, who is graduating more students, why are some students persisting in community college -- under what circumstances -- or a four-year college, and others not.  And then build those into our systems of reform.



So for ESEA, yes, I'm not a person who has worked on the federal level or in federal policy, but I think any of the numbers of ways that federal policy can incentivize these kinds of changes and really build the notion that we have to do school very, very differently, and that we can do this, we need to operate on many fronts simultaneously, of standards, of curriculum, of human capital, teaching talent, and also redesign of schools.



Thank you.



(Applause.)



MS. PAYNE:  Good afternoon.  One of the challenges of going last is that “ditto” to everything everyone here has said.  So I'm going to take a little bit of a different tack here.



As Assistant Secretary Melendez mentioned, I'm a former teacher and I look back on my teaching career with kind of relative horror because I didn't teach as well as I could have.  I didn't know enough about the system to teach the way that I believe now teachers want to teach and students need to learn.  And I was in a system that didn't allow me to do anything different than the way I was taught coming out of the college of education.



The world has changed.  I come from the business community now.  Many people still say, “So why are you all paying attention to education?”  And of course, we know that education leads, hopefully for all of our students, to a successful career of their choice that allows them to provide for a family and have those benefits that we consider to be important here in this country.  So business has to pay attention, as do all community members.



And I know that there's a saying that the classic definition of insanity is trying to get different results by doing things the same way.  And I think over the years sometimes we have fallen into that trap in education.  We keep trying to do things the way that we were all comfortable doing them.  None of us like change.  I don't like change.  They just changed one of my systems on my computer and I'm still mad about it because I can't figure it out.  None of us like to see change.



But we need to change our schools for our children.  They're no longer working for what the world is now asking of our kids to do.  Several years ago I had the privilege of traveling with the Asia Society to China and we visited with students and I remember it just struck me because we were in rural areas and we were in urban areas, and when you ask young people there why they went to school, across the board, they pretty much gave the same answers.  They wanted to be able to get a good job.  They wanted to be able to take care of their family and they wanted to lead China ahead as a nation.



I'm a little terrified that if I were to go to school today and I were to ask young people why do you want an education, I'm hoping they would tell me they wanted to be able to get a good job.  It would be nice if they were to say that they wanted to be able to take care of their family.  I'm not sure that they see the connection to moving the United States ahead as a country.



So I think we have to change the conversation in this country about what education is.  If you're in a business, education never ends and we still have that kind of “everything ends” mentality.  I finished elementary school.  I finished middle school.  I finished high school.  I finished, hopefully, college.  And our reality is it's all a continuum.  Every day when I go to work, if I don't continue to learn within my job, eventually, I'm going to have not kept up my skill set, and that's what schools should be preparing all of our young people for. 



So when I think about ESEA, and I think about the things that really happened with No Child Left Behind, I feel very good about a lot of the changes that were made back when the latest iteration of the law occurred, namely because it focused us on different things.  And for the first time in this country I think we actually said “all kids” and meant it, that all kids deserve a quality education, all kids deserve high quality teachers in their classrooms.  All kids deserve these things, but we haven't quite gotten there yet.  And we've got a ways to go.



And I think as we look at the reauthorization of the ESEA, we need to keep that promise that we make to our young people very day and that means that we have to change fundamentally how we educate our children, which means schools are going to change and we, as adults, those of us that are well past the age of still going to school, are going to be a little bit uncomfortable.  I'm going to go back into the school and it may not look like the school that I went to every day.  In fact, it may not look like the school that my children went to.  



There need to be longer school days for some of our children or maybe all of our children.  We may not be able to have that agrarian calendar that we all went to school with because it no longer serves the needs of our children.



We have to look at some flexibility in schools and teachers having the ability to say, you know, “Kathy needs to stay an extra hour every day after school because math is not her subject.”  And we need to give her a little bit more time, and teachers and schools and principals need that kind of flexibility.  We need to think about things such as real accountability.  And it's okay to be held accountable, as long as the system supports that accountability.  



So if you're going to hold me accountable for something, please give me the supports that I need to do that and those supports mean more than what the Department of Education or the local school district provide.  It means what all of you provide in your communities as well.



I can't be a taxpayer sitting in my home community and not pay attention to education, because it's the kids that come through that system that are eventually going to be making the decisions that are going to influence me.  Some time I'd like to retire.  I'd like to retire to a stable economy, and we know that education is the pipeline to that.  But it needs to be the pipeline for all of our children.  If you're a parent or you're not a parent, but you live in the community, you have an obligation to support education and do so in a way that allows teachers to teach and students to learn in an environment that's safe and secure and provides them the skill sets that they need.



Sometimes it bothers me when we talk about college and career, kind of like they're two different things.  We now know that the skill sets that are needed to be prepared for college are the same skills sets that are needed to be prepared for the world of work.  So we've got to kind of glop those together into one pattern of thinking.  All of our young people need to be on that track towards college and career.  



Gone are the days where somebody somewhere sits and says, “Well, Kathy is kind of, she's just not with us, so we're going to send her down this track.”  I don't want to do that anymore, and we don't.  That's one of things that I think we're getting better at, but we need to be so intentional about making sure all of our students have the skill sets that they need to be ready.  



But to do that goes back to those changes that none of us – or maybe you are -- comfortable with, whereas I think the business community and community members come into this equation where we have to be willing to not only ask tough questions, but we have to be willing to give up some of our preconceived expectations that were comfortable for us when we were going through this system.



So when I go to the parent-teacher conference, it is not whether or not my child likes their teacher.  The question is what my child is learning and is my child being challenged to the extent that their peers are and that their peers around the world are being challenged.  That may mean they have more homework every night than maybe I think they should have.  



I remember, I used to be on a school board, and the only parents that used to come to the school board meetings were the ones that would come and talk about football.  They would come and talk about after school activities.  But we never had a parent that came to the school board meeting and said, “You know, I'm not sure that my child is really doing well in math and that you're really challenging them in math.”  Why not?



Why aren't we asking those tough questions of our schools and then helping our schools find the resources to do it.  The business community has a role to play in all of that.  I think what would happen if some of our partner companies that we work with looked at some of this.  Boeing, for example, did a study of all of their engineers and went back to the colleges that those engineers graduated from and determined whether they were really getting good results.



Then they went back to the higher ed. institutions.  They didn't publish anything, but went to the deans of the colleges of engineering and said, “You know, engineers that come from your program are not quite up to speed with the engineers that come from some other programs.”  You've got innovative things happening with other companies.  IBM has a transition-to-teaching program where middle-career folks can make the decision that they want to go back and they want to go into teaching, and IBM helps them do that.  They provide stipends for them to do that.  They provide time off for them to take courses, online courses, and to do student teaching.



So you've got business that is thinking about ways in which to get people with some content knowledge into the system.  But all of this, when you think about the reauthorization of ESEA, has to be framed in the context of massive change in how we deliver education to young people.



I'm a strong proponent of service learning and it is a strategy, if you're not familiar with it, where young people actually look out into their community, determine a need that they see in their community.  They work with their teachers to figure out how you apply math or science or English to this to solve this community issue, and they do so through service.



Well, that's a teaching strategy that is different than the stand-and-deliver method that most of us endured when we were in school.  I think we have to look at allowing that kind of flexibility for schools as we walk into this reauthorization. 



We know that we need good data and that we have to have data systems that are rich and that allow teachers to actually target what it is that young people need, where the gap is in their learning, instead of just broadly based saying, “Well, we've got 30 percent of our kids who aren't doing X.”  They need to know that a child needs help with numeracy.  They need to know what it is his/her particular issue and then have the flexibility to target instruction towards the needs of that individual child.



So I think, I know, we want to leave some time for questions, but I just want to leave you with a thought that the whole focus of this reauthorization cannot just be the Department of Education, people in the education community, paying attention to this.  All of us have to.  And if you aren't out in the community talking about and getting comfortable with the change that is going to have to happen in schools for us to get to the goal that we all want, which is all of our children ready, capable and able to compete in this global society, then you need to, because I think that's the biggest challenge that we have ahead of us. 



I have great faith in this Administration and the efforts that are being put forth with the reauthorization, and that the business community is 100 percent behind the course standards initiatives and working towards making sure that we've got some of those things in place.  But is going to take those of us as community members to be comfortable and share that with our partners and friends at home to make sure that people understand that this is about all of us.  These are our kids.  This is our future.  Our economy depends on it and we need to change our system of education to meet the needs of today's children.



Thank you.



(Applause.)



DEP. ASST. SEC. RITSCH:  All right, thank you, Kathy.  Thank you, Michele.



Now we'd like to hear from you folks.  If you have that perfect attendance medal, then you know how we do it here.  We've got a microphone here and a microphone here.  Come forward.  Please introduce yourself by stating your name, spell it if it's a difficult one.  If you're representing an organization, tell us what group that is and if you feel you need to explain what you do, do that briefly, and let's keep the comments brief as well, so we can move things along here for as many people as possible.  



And we also, of course, invite our panel to chime in with questions of their own or anything you want to inject into the conversation.



Let's begin over here with you, sir.



MR. PARKS:  Hi, my name is Cecil Parks.  I'm from Philadelphia.  I'm going to make this quick.  I think that in reference to the achievement gap, I think that we should start it high by changing our terminologies.  You said something about us being comfortable.  I think we're too comfortable with the words “closing the gap.”  I think we need to eliminate the gap instead of closing it.  Because if we have a gap and it's opened this wide and you close it this wide, it's still open.  So that's where I think we should start.  Thank you.



(Applause.)



DEP. ASST. SEC. RITSCH:  Yes, sir.



MR. DANCE:  I'm Jerome Dance.  I'm a retired math professor.  And I'd like to suggest for a panel on college readiness, it would be appropriate to have a professor of mathematics on it and since I wasn't asked who would be on the panel I will endeavor to make up for that omission. 



College readiness in math, minimal college readiness in math, is really simple.  It's arithmetic and high school Algebra I.  And a major reason that students are showing up in college without arithmetic is, and I'll quote the Secretary of Education, "When students get to middle grades, we see a lot of students losing interest in math and science.  And the reason is that their teachers don't know math and science."  



So my big suggestion for the reauthorization of No Child Left Behind is that when it says that a middle school math teacher must be highly qualified, that it is not just left up to the states to set absurdly low standards.



Now the common core people claim that they will provide a common curriculum that has higher standards.  It probably won't.  They claim that they will provide a common curriculum that has fewer standards.  It's not.  It has way too many standards which will make for an incoherent curriculum which will be very difficult to teach.



So at the college readiness, the low level which I mentioned which is arithmetic and Algebra I which is all that the college students are looking at, for students who are going to be STEM majors, there needs to be a higher college readiness standard which is pre-calculus.



DEP. ASST. SEC. RITSCH:  Okay, Michele, did you want to respond?



MS. CAHILL:  Hi, I would like to respond by saying that math-capable, science-capable, what people are calling STEM-capable, is really critical and completely aligned with college readiness and we have this report called, "The Opportunity Equation:  Transforming Mathematics and Science Education for the Global Economy and Citizenship."  That's the report a Commission in the last year-and-a-half did on this whole subject.  



And two things about it that I think are important in thinking about this.  One, the Commission, which I was co-chair, really would argue that you need much higher level of mathematics than what you were just talking about.  But that also we need to think about it as a pathway to a whole range of jobs that in the past we would not have thought of as having an underlying mathematics and STEM dimension to them -- jobs in business, jobs in teaching, jobs in community development, a whole range of ways in which you use data, analyze statistics, and all kinds of interesting and important ways.



All of our students need this level of education and they need instruction.  I mean they're basically getting to the common core, which is to enable innovation, is to bring students to varying instructional methods.  I just want to say one other thing, in addition to the common core work, we at Carnegie have supported ACE at the higher ed. level to convene higher education faculty in mathematics and English to review the common core and align it, make comment of aligning it and it has a very positive direction and positive comments.



If anybody wants, I have some copies, but it's also online, opportunityequation.org.  Thank you.



MS. BROWN:  Good afternoon.  My name is Ms. Brown.  I'm from Philadelphia also.  My first question was -- it's not really a question, it's just a minute change.  We are raising children, not kids.  Kids are billy goats.  We are raising children.  That may be one first small step to change.



The second is, in Philadelphia, the children are off maybe every week for professional development for the principals, for professional development for this person and that person and the children are home.  They should be in school.  I heard you say you want longer days.  Just keep them in school those days.



(Applause.)



MS. GRIFFIN:  My name is Kathy Griffin.  I'm a financial literacy educator and advocate.  I work especially with high school students, college students, college graduates.  My site is moneyu.com.  Financial literacy clearly is an essential piece of college and career readiness.  They need to have financial skills before they even take out the student loan, before they choose a major, and a career, before they drop out because of debt, before loan repayment begins. 

Young adults who are financially unskilled are not just unready, they're a social liability.  They're an economic threat to our stability.  



So what is being done to help schools offer financial literacy instruction in schools now, in the near term, and in the future?



DEP. ASST. SEC. RITSCH:  Does anyone want to throw out anything you're familiar with along those lines?  Carmel?



MS. MARTIN:  There are several programs that the Department of Education has in our budget that relate to financial literacy.  Several programs that are about preparing children for college access specifically.  There were several provisions added to the Higher Education Act in the last Congress that puts obligations on high schools and college financial aid offices in terms of --



MS. GRIFFIN:  Lenders are college guidance counselors, right.  There are few teeth in that.



MS. MARTIN:  And TRIO and GEAR UP are two funding sources that fund financial literacy and this is specifically around college access.  The bill that Martha mentioned that's moving through Congress has the President's proposal for our College Access and Completion Fund which would include activities around financial literacy with respect to college access.  We have a very small program related to K-12 in terms of teaching economic literacy at the K-12 level.  We are definitely interested in this -- the Secretary ran a school before he was the superintendent of schools in Chicago that was focused on financial literacy initiatives.  So it is something we are looking for ways to promote.  



There are folks here at the Department who have been talking to folks at Treasury and HUD about ways that we could link up together to expand access to financial literacy programs.  So I think it is something that we are looking for ways to promote in addition to the existing programs.



DEP. ASST. SEC. RITSCH:  Thank you.



MS. COOK:  Hi, my name is Gail Cook.  I'm in the Education Policy Department at the Children's Defense Fund.  And I have a question, I think it's mainly for the Department people, but also for business.  I want to know if you're paying attention to the job end of this, because I bet if you asked American high school and even college students why are you going to school, they would probably say to get a better job.  But unfortunately, it's more myth that they're buying into than a reality.  



And you're talking about half as many more graduates, will there be jobs for them?  And there have been a number of recent studies that show that we're still reproducing inequality in our hiring practices and there are a lot of kids who are being told you go to school, and you'll get a job when you get out, and the employer, once they take a look at them or see what their address is, or what their record is, just closes the door.



I want to know if you're working with that other end.



UNDER SEC. KANTER:  We have established a new partnership with the Department of Labor.  We have actually done an assessment of every federal agency and where our best priorities can be in terms of really going down deep into things like Workforce Investment Act Reauthorization.  And I'll use just a quick example.



We have funds which are in the Department of Labor, not in the Department of Education, that provide youth employment funds for students from low-income families to get summer jobs and after-school jobs during the year.  There's no requirement as to whether that student is behind academically.  The student could have the job, but also continue their education.  So that's an example of the kind of interface that we're talking about with the Department of Labor, where can we partner together to get better not only to increase the academic success of students as they go through the pipeline, but look at the incentives of summer jobs as a great thing, and if you're behind two years in mathematics, let's put you in a summer bridge math acceleration program while you're getting the job.  So that's one example of the kinds of things we're working on with the Department of Labor.



We also have a lot of work going on in the Department of Education, especially in the Office of Vocational and Adult Education.  We've identified 16 career clusters.  They link back to the fastest-growing fields.  We're looking at Title I and Title II reauthorization to say how can these career pathways, if you know them, Perkins, if you know that, how can we leverage these career pathways so that students and most importantly teachers can use them in their teaching.  



I mean, I think the conversation from the last question about civic engagement and about a lot of the opportunities to actually transform the curriculum to be real-world, problem-solving, problem-based, and related to the world of work is really going to be essential going forward, whether it's financial literacy, whether it's energy, whether it's healthcare and so on, and I think when you say we need whole school change, I think these are some new avenues to pursue, based on the research we're getting about what excites kids about learning, and how teachers can really have the authority to really use these real world examples to really create that kind of momentum in the classroom.



MS. CAHILL:  I just wanted to add, it's a very important question.  And in the new design schools I was talking about, but particularly what we call multiple pathways to graduation which were our schools for students who had already dropped out, but to get the same diploma as everyone else, not a second tier school.  



The most important -- I don't know if it's the most important innovation -- but a really important innovation was to add through both WIA money and tax-levied money in New York City internships that were related to academic capacity building, really strong academic skills.  And in the last two-and-a-half years, they've now graduated 11,000 kids who had already dropped out of school, but the most important big acceleration there was African American and Latino males whose graduation rate was substantially lower than females and then the average in the four-year graduation rate got up to being over 50 percent in -- actually, it was like 39 percent -- in these kinds of programs.  



The job serves as a marker of adulthood and a dimension of connectedness as well as a development of skills, so it has a pathway dimension, but it has to be accompanied with the educational innovation that's accelerating them, so they're doing interesting and engaging, demanding work in school.  Otherwise, it's more remedial make work for them.



DEP. ASST. SEC. RITSCH:  We've got about ten minutes left and I count about ten minutes of people at the mic.  So let's move things along.



MS. REEDER:  I'll be quick.  I'm Nancy Reeder with the National Association of State Directors of Special Education and I just wanted to say that as you go through the process of working on your bill that you keep in mind that for some students with disabilities and most students with disabilities can and should be able to complete high school in four years, that there are some students with disabilities who need that extra support to take an extra year or two to get through high school, to get a regular diploma.



I'm not talking about staying in school through age 21 to get a certificate of completion, but they need that extra year or two with the support to get a regular diploma.  And IDEA allows them to do that, so please keep that in mind and don't put all that emphasis on getting through high school in four years.  Some kids may need five years or perhaps even six years.  And remember that IDEA allows them to do that.



MS. DORSEY:  Hi.  My name is Alicia Dorsey.  I represent Philly Hip-Hop Congress.  I have several things I would like to ask.



First, attaining higher education for lower-income communities as mapped out for students beginning in grade seven, according to research, is the best way to prepare our students for educable status.  We know that parent participation is highest at grades pre-K through 2.  Can there be enforceable mandate for parent involvement throughout the student's public learning?



Second, for the current laws at Germantown High School where my sons attend,  we have a $6.4 million grant from the DOL and the school refuses to allow parents’ participation in creating an improvement plan, the action plan and the school compacts.



DEP. ASST. SEC. RITSCH:  Why don't we address parent involvement and if there's a particular situation, we can talk afterwards about that specifically.



MS. DORSEY:  Okay.



DEP. ASST. SEC. RITSCH:  Does anyone want to address how we keep parents involved from the very beginning stage when they're more motivated, to the end when they're sort of tired and busy for lack of a better word and not as engaged?



MS. PAYNE:  I think one of the things that has to happen is that school environments need to be more encouraging and engaging.  Schools are like a lot of other places.  That's where people work and you've got to have some boundaries around when people are there and what people are doing, but I think that most schools would benefit from having parents engaged as long as parents are willing to be mentoring kids, reading to kids, doing the kinds of things that really support teachers in their day-to-day activities.  So I think we have to open up that parent/school partnership on both ends.



I think parents need to understand the privacy issues that surround schools and that are important for all of our children.  At the same time, I think schools need to work with parents to find a real role for parents to play so parents do feel valued.  And the other piece of that is that for parents who for which the school might not have been a positive experience for them, we need to find better ways to reach out to parents so that even if school wasn't positive for them, it can still be positive for their children by helping them feel comfortable and welcomed in the school environment.



MS. MARTIN:  I would just add that there are mandates in current law in the Elementary and Secondary Education Act that school districts involve parents in the development of the ESEA program plans.  The sense we have is that those mandates are not particularly meaningful, that they're not resulting, and there's also a mandate that a percentage of the funding in the bill be set aside specifically for parent involvement activities, but again, there is not a strong sense of those funds are resulting in meaningful parent engagement.  



So I think we are very interested in finding better ways at ensuring parent engagement.  I think some of the things we're working on, although we’re very open to additional ideas on this front, are to have better information to parents, having part of our agenda around data is to ensure that the data gets into the hands of parents in a way that's digestible and useable for them to be good advocates for their students, for their children.



I think another avenue that we're pursuing is the Secretary often talks about creating schools that are centers of the community, that if we open up the school to the community through adult education programs or access for other social services, he talks about the building not being seen as the property of the school district.  It's the property of the community.  And if you do that, that good things will happen because children and families will have access to a broader array of services and supports, but in schools that do that there's also often an increase in meaningful parent engagement in the school day and what's happening in the school during the official school time.



So I think those are some of the things we're thinking about, but again very open to additional ideas.



DEP. ASST. SEC. RITSCH:  Yes, sir.



MR. BLAKESLEE:  Mike Blakeslee, I'm with the National Association for Music Education.  One of the most positive things it seems to me about this discussion and a lot of other discussions like the promise of proficiency discussion, the quality counts campaign and so forth, is the idea that data including evaluations of students and schools should be used for formative uses rather than just summative uses.  That's great, carrying it through for college. 



However, I must admit to a concern and I wonder if you're addressing this in ESEA.  From Race to the Top to ESEA, all these data collection systems and evaluation systems are being put into place right now.  And I'm just afraid that maybe the net is being passed too narrowly if only on a few very subjects.  We've been there before.  With all the good things that happened with the last iteration of the ESEA, we have an unintentional narrowing of the curriculum and I'm just very much afraid that if you only collect data on the contributions of all core academic subjects as defined in the law, we're going to see that again.



For music, we have data that suggests that strong music programs lead to higher graduation and attendance rates and actually higher lifetime educational attainment.  If we don't test those and collect the data on those and mandate that collection, we'll be left without the ability to evaluate what is truly good for the best of kids.



DEP. ASST. SEC. RITSCH:  We've heard this in many settings, so we'll move on.  Just know that we have heard it from many different corners and many advocates for different subjects that are not measured as commonly.



Yes, sir.



MR. ADAMS:  My name is A.J. Adams.  I'm coming on behalf of the Leoni Sullivan Foundation.  I have a question.  What are you necessarily doing towards inner-city schools where students are afraid to go to school?   They're dropping out because of violence in their schools.  We have a town hall meeting on this very subject tomorrow.  But just address the fact that some students are dropping out of school not because they're not smart enough, but they're actually afraid to go to school.



Is there anything you're doing towards that?



MS. MARTIN:  We are definitely looking at this in the context of the reauthorization of the law.  We're talking about here how we can promote safe environments for children and looking at things like measuring and reporting against school climate, supporting programs that can be put in place to help create safer environments for students.  This is something that was very important to the Secretary as a superintendent and he continues to be really concerned about students having a place to go where they feel safe.



He has also worked with the Attorney General on this issue and they are looking at ways that we can join forces as two agencies to put our resources in a merged way against this issue, but very open to ideas of things that we could be doing better.



DEP. ASST. SEC. RITSCH:  If we could, I'd like to leave it at that.  We've got some very patient folks here.  Yes, sir.



MR. HOLT:  Dominic Holt with the American Counseling Association and co-chair of the National Alliance for Pupil Services Organizations, NAPSO.  And A.J., I really appreciate the question you put forth because it rolls nicely into my comment.



So I commend you on the work you're doing, huge change from the past, fascinating and excellent progress and direction.  However, I do feel like -- lots of folks feel -- that there is a gap.  There is a gap in terms of you can't do what you want to do as a teacher or a principal without us, the people who help you as school counselors, school psychologists, school social workers, school nurses, a whole myriad of host of leaders of schools that help you do your job better, that help ensure kids are safer, that help ensure kids are getting the kinds of supports they need in the community, rather than just outsourcing student support.



I think a lot of people have support for community schools as a concept, but we have to ensure that when you're looking at increasing and advancing quality instruction and leadership, you should also be looking at increasing and advancing quality support personnel, because we are on the margins where we should not be.  Hence, why we're not present to a high degree in the stimulus grants or why we have not been in any of these that I'm aware of.  And again, love the direction, but really concerned that you're missing like a third peg of the stool.  Do you know what I'm saying?



MS. CAHILL:  Can I just respond to that?



MR. HOLT:  Please.



MS. CAHILL:  When I was talking about setting high targets, aggressive targets, it's to focus all the resources of the school and that includes counselors.  It's getting a focus on how are we going to be as a group of adults at the school, be responsible and accountable for moving a group of students in a really accelerated way.  And the way in which that needs to be done clearly includes student support, safety, personalization, right?  And that requires as much change in those typical routines, particularly at the high school level as in the typical routines of teaching.



MR. HOLT:  I agree, but it doesn't seem that it's been on your radar, other than meetings.



MS. CAHILL:  But what I'm saying is it comes in the radar if you're talking about new school designs, right?  Because you're talking about holding systems and schools become accountable for graduating more students.  You have to make more powerful schools.



MR. HOLT:  I agree with you.



MS. CAHILL:  You can't just get to the kids.



MR. HOLT:  Right.



MS. CAHILL:  Right?  Especially from the Federal Government.  And so the notion is what are some levers of change that could stimulate that.



MR. HOLT:  Right.



UNDER SEC. KANTER:  And also I just wanted to make a comment that there are some very more modern communities around the country where, for example, health and human services, social services, are partnering with the mayor, with economic development people to actually align services at the school site.



So rather than sort of figuring out within the school which I think is critical what services can you apply for, I would suggest that maybe your association reach out to some larger efforts that are going on to really look at how can schools and colleges and universities become those centers of engagement for the community around the things that matter most to families and we've had a lot of success with for underserved populations, with disability populations, with foster youth by really reaching out to county social services and hospitals and other communities organizations that have actually started to meet and actually do the social work meetings on site at the schools because nobody was home.  So I think there are some new avenues to pursue.  I think while we really look at different forms of delivery --



MS. CAHILL:  Yes, that's actually what I mean by new design.  Right, so it isn't a traditional school.



DEP. ASST. SEC. RITSCH:  Thank you very much.  We have arrived at the hour.  We have some folks who we still need to hear from, so I would prefer to hear comments not questions and therefore not answers.



(Laughter.)



So if we can move it along quickly in that way, let's do so with you, ma'am.



MS. RAIMONDO:  I'm Barbara Raimondo, with the Conference of Educational Administrators of Schools and Programs for the Deaf.  We represent the deaf schools in the United States of which there are around 100 and Ms. Cahill, I just wanted to comment that I appreciated your remarks about the graduation rate and the five- and six-year rates.  In the case of deaf schools, a lot of those students may not even get to that school until they're 12 or 13 or even older and to push them into a mold where they have to graduate within four years, it's just not realistic.  It's not fair to the student and it's not fair to the school.



So I appreciate your remarks on that and I encourage the Department to consider deaf schools and other specialized schools in the reauthorization of the ESEA.  Thank you.



MS. HINES:  I'm Michele Hines from Civic Ventures.  We focus on second careers in social purpose work like education and healthcare.  Ms. Payne mentioned IBM's transition-to-teaching and I'd just like to encourage the Department as you look at the teacher quality provisions of No Child Left Behind, to look at ways that we might expand programs like transition-to-teaching, California's Encore Teacher Project, New Jersey's Traders to Teachers so that we are bringing more people with real world expertise, particularly in STEM fields and long experience, into schools.  Thank you.



DEP. ASST. SEC. RITSCH:  Great.  Thanks.



MS. LOPEZ:  Hi, good afternoon.  My name is Rosalyn Lopez.  I'm from Philadelphia.  And I just wanted to make some comments about some of the questions, some of the comments that you have made about the system change and one thing that I always bring up to a lot of community meetings is that the curriculum now that we have isn't working, so that if you go back to basics, I believe that those curriculums do work.  



And also as far as the school days being longer, I don't agree with that even though a lot of people do because I think that's what's raising our truancy rate in schools because these kids are in school all day long from as early as 7 o'clock in the morning to 4 o'clock in the afternoon with no recess, no break.  They eat lunch and then they're sitting down.  And a lot of the kids have behavior issues.  And it's because they have all this energy from eating lunch and they didn't burn it.



That's what I'm saying, just breaks.



Also the classroom size has to be smaller or add additional teachers.  When I went to school I had two teachers, the main teacher and then the assistant teacher, and you don't see those in school either.  And that's about it.



DEP. ASST. SEC. RITSCH:  Okay.  Thank you, ma'am.



MR. PINES:  Hi, everybody.  Steve Pines from the Education Industry Association.  I will not make a comment about the private sector, but it is a comment about the connection of articulation of P-16 and accountability.  So it's one thing to ratchet up graduation rates which we would applaud you to do, but what happens to the kids and children who go to college and still get trapped in remedial ed.?  And we know about a third to a half of many students take these noncredit courses that -- and they get Pell grant dollars at the same time -- so I would invite the Department when you look at accountability, to look beyond graduation which is a high enough bar as it is, but to kind of factor into that where the students are still taking remedial ed. or not.



Thank you.



DEP. ASST. SEC. RITSCH:  Thanks, Steve.  Yes, ma'am.



MS. DONOHO:  My name is Laurie Donoho and I'm with the I Have a Dream Foundation. 



I was really excited to hear about the acceleration program for high school students.  We work with children from early elementary school through high school graduation and there's also a need for acceleration programs in the elementary school.  When you have children who fail first grade or are retained because of a standardized test score, in some situations, it should not be necessary that they repeat a grade because of that particular test, so also please include those types of things in the reauthorization.



I'm also excited to hear language about eliminating achievement gap and calling our children “children” and not “kids”.



DEP. ASST. SEC. RITSCH:  All right, well, thank you folks for another great conversation.  Thank you, panel.  Thank you, Martha, Carmel, and Thelma for being here this afternoon.



(Applause.)



Thank you parents from Philadelphia for taking time to make the trip here.  We certainly appreciate that.



You've got some evaluation forms.  We hope you turn those in and let us know how we did today on the way out. 



We'll reconvene in January, back to our regular monthly stakeholders forum, topics to be announced each month.  We hope you'll come see us then.



Final reminder, you have until New Year's Eve to send your comments in writing, so pour yourself a glass of champagne and send us something to esea.comments@.gov.  We'll have a transcript and video of today's session on ed.gov in the next couple of days and with that I thank you and wish you happy holidays.  We'll see you in the New Year.



(Whereupon, at 3:37 p.m., the stakeholders forum was concluded.)





