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P-R-O-C-E-E-D-I-N-G-S


(2:02 p.m.)



MR. RITSCH:  Good afternoon, everybody.  Thanks for coming to the latest in our ongoing series around ESEA, a discussion of it, with reauthorization being the point on the horizon.



I'm Massie Ritsch, Deputy Assistant Secretary for External Affairs and Outreach here at the Department.  Thank you for joining us, and thank you to those of you who have come to all of our other forums on the topic.



Today we are talking about promoting innovation and rethinking the federal role.  We will hear from the group of panelists here, and then have a discussion and comments from you as well.



We will aim to be out of here right on time at 3:30, because we will then be overtaken by a couple hundred young children who are coming and have been promised popcorn and juice.  So ‑‑



(Laughter.)



‑‑ you don't want to stand up to that.  There is no juice or popcorn for you.  I'm sorry.  We have promised you nothing.



So let's try and move things along.  As I mentioned last week, we have moved to posting the announcements about these forums to our website at ed.gov.  One slight change is that we are opening registration for the remaining ESEA forums as soon as this particular forum today is over.  So please feel free to forward your intent to attend any or all of these meetings, all of the remaining sessions, to edstakeholder@ed.gov.



Again, for your calendars, the upcoming forums are: November 4th, and the topic will be measuring progress and creating continuous systems of improvement (focus is on accountability there); November 20th, educating diverse learners; and December 2nd, college-ready graduates.



On your RSVP, in that e-mail, please indicate which dates you are interested in attending, and then we will send you a confirmation e-mail and response.  So that is the process.



Just as we did last time, I wanted to kick things off with a little short film before the larger movie.  In this case, we wanted to launch from the announcement earlier this week from the White House that under the Recovery Act, based on preliminary reports from the states, the Recovery Act has saved at least a quarter of a million jobs nationwide ‑‑ teachers, school administrators, other school personnel ‑‑ which is tremendous news and further evidence that this money is being well spent, both on saving jobs and also driving reform.



And we have some stories; an example of this we want to show you is from a trip Arne recently took to St. Louis.  These are three folks in the St. Louis school district whose jobs were threatened, and now you will see that they are very much on the job and working not only with students but with teachers.  They are literacy coaches working directly with teachers on teaching reading and might not have been in school this year if not for the Recovery Act.



I think it is a nice bridge between last week when we were talking about great teachers and leaders and talking about the importance of professional development and teachers working with teachers collaboratively.  That is what these three do full-time.



And the fact that they do it full-time is also bridging to our topic today of innovation.  These positions ‑‑ you have seen them pop up in school districts in the not-too-recent past -- have really shown good improvements around reading and math as well, working directly with teachers.



So if we can show that, and then we'll get to our discussion.

(Whereupon, a brief video was shown.)



So you can find that on ed.gov on our YouTube Channel section along with other videos we have been posting recently.  



I don't know if you feel this way.  I know those of us who are spending a lot of time in this building and not always out in the field as much as we would like to be do benefit from a reminder that these dollar figures we are talking about, which are so large, and do translate right down into the classroom in the form of teachers who are on the job, students and teachers who are benefitting from that.  



And we look for more of these stories.  So if, from your stakeholders, you have some stories about Recovery Act money, saving jobs, driving reform, bringing about positive change, we would love to hear about those, so that we can spotlight them in the same way.



So let's move to today's discussion on innovation and rethinking the federal role.  And, as always, to kick things off we have our Assistant Secretary Carmel Martin.  Carmel?



(Applause.)



MS. MARTIN:  Thanks, everybody.  I am going to be brief.  I want to thank Massie for kicking us off and sharing our video.  And thanks to the panelists for coming with not a ton of notice to be with us here today.  We are so, so appreciative of all the work that you are doing on behalf of children, but also for your willingness to come here and be with us.  



And I want to thank you all for joining us and just to clarify ‑‑ we got some questions after the last session in terms of the purpose of the sessions.  Our panelists are here to help frame the conversation on the topic of the day.  



It is not an indication of our endorsement of their specific ideas, but recognition of their expertise.  And our hope is that they will start framing the conversation, and you will all come up and help engage in a dialogue by sharing your ideas with respect to the topic that we are tackling.



Today we have a big, big topic to discuss, which is innovation.  Well, it's really two topics.  It's how can we better leverage federal resources to support and promote innovation in education.  And part of that is, how can we change this agency and the federal role, so it is less compliance-driven and more supportive of innovation.  This is a high priority for the Secretary.



As the Secretary said several weeks ago when he was here speaking with you all, the best solutions are local, done at the classroom level with parents and teachers and other educators.  So we want to figure out how we can do a better job of encouraging those innovations, studying them, scaling them up.



And we are very, very lucky to have Jim Shelton leading those efforts for us here at the Department.  He is one of the best thinkers on this topic.  



So with that, I will turn it over to him, so he can introduce our panelists to you, and he and I will eagerly listen to what everyone has to say.



Thank you.



(Applause.)



MR. SHELTON:  Good afternoon.  



ALL:  Good afternoon.



MR. SHELTON:  Thank you very much.  It is always funny for Carmel to say I am one of the best thinkers on this, and I've got these folks sitting over to my left who actually scoff at that pretty regularly.



It is actually my honor and pleasure, as usual, to actually be able to work with such great people.  I had the fortune of working with these folks for a year.  So I'm going to actually, for those of you who aren't familiar, talk a little bit about their backgrounds.  But the most important thing to know is that, in fact, on short notice we have actually managed to get some of the best thinkers in the country to talk about this.



Stacey Childress has done extensive work around not only what innovation looks like in districts, but how change actually happens and what kind of management decisions actually get done in that context.



Warren Simmons – as you know, his background coming from The Annenberg Institute -- I use him primarily to tell me every time I think I've got something that I think is innovative, to call him and for him to tell me, no, actually that has been tried before, and it is not really that good an idea.



(Laughter.)



And Susan, when you actually need to know something about what the future can look like and what the best of the future looks like around the world, especially with the use of technology and online learning, Susan is the person to call.



Now, with that, let me just tell you just a little bit about their backgrounds.  Warren is currently the Executive Director of the Annenberg Institute.  He directs the Institute's efforts in generating, sharing, and acting on knowledge that can improve conditions and outcomes in American schools.  Is that what you do over there?



MR. SIMMONS:  Kind of, yes.



MR. SHELTON:  Good deal.  He once was the head of the Philadelphia Education Fund.  For those of you who don't know, superintendents around the country call on Warren whenever they get ready to do something important, and he is there to give them the best advice and counsel.  And that feedback that he gives about what has been tried before, how you build systems that actually promote learning, is one of the most important things that we have to figure out in the context of innovation and education today.



Stacey Childress is responsible at the HBS ‑‑ at Harvard Business School, sorry ‑‑ for producing probably the best and largest set of resources for those folks who are trying to learn how to become leaders in context.  



So for those who don't know, Harvard is known for teaching folks who are going to be managerial leaders through this method called the "Case Methodology."  It is one of the things that has made Harvard Business School distinct as an institution over time.



Stacey has brought that methodology to solving managerial challenges in the context of education, both in the non-profit sector and in the context of districts, has written books on the subject of district management, and has now also called on folks throughout the field as they try and think about how to build capacity for educators both inside and outside the sector over time.



Susan, who has the dubious honor of having held multiple roles here at the Department around technology, took that expertise, is now actually helping the field to make dramatic improvement through INACOL.  And INACOL is the International Association for K-12 Online Learning.



Her roles here ‑‑ she was the Director of Education Technology, she was the Deputy Director of Education Technology.  But I can't emphasize enough how important she is to the field and how she brings together the community of folks that do online work.



With that, I believe we are going to actually start off with Warren today and his comments, go to Stacey, and then Susan is going to round us out.  And it is my pleasure and honor to have you guys here with us today.



MR. SIMMONS:  We have been told to make five minutes worth of comments, and so I am going to be painting with a very broad brush very rapidly.  I want to give you some insight to the questions that we were asked.  The first question, "How can the Federal Government leverage its resources to assist innovative programming and practices being developed at the local and state levels, and to learn from and replicate those successes in other states and districts?"



The first thing I would do is probably strike ‑‑ you can't hear?  Is the mic on?  I need to talk very loudly.  Okay.  Put it closer to my mouth.  Can you hear me now?



ALL:  Yes.



MR. SIMMONS:  All right.  The first thing I would do is strike the word "replicate."  It implies that we should continue doing what we have been doing at the federal level, at the philanthropic level, state level – it is to search for a generic model that can be disseminated and used as is.



And every innovation that I have been associated with has required extensive refinement and adaptation by the user community, meaning students and teachers and school leaders.  And so I think we have to come to some agreement about a word that replaces "replication," because it has a fairly narrow meaning that I think doesn't really capture the extensive amount of work and exchange that has to go on between developers and users in both the development of the product and their use.



I would also say that I am talking about the problem of innovation that is disruptive, and, therefore, causes a major shift in policy and practice in schools, in districts, and in SEAs.  And so what I think we have been successful in doing is creating products that so far haven't been disruptive in nature, that haven't caused widespread shift.



I want to also say that I am critiquing my own performance over 30 years.  I worked at the National Institute of Education in the '80s, a very innovative research enterprise focused on literacy.  I worked at Bank Street College for the Center for Children and Technology in the '80s during the first wave of Bank Street writers and readers, and in the early phases of gaming that we thought were going to lead the fundamental shifts in urban practice.



I worked this part of the development of comprehensive school reform designs and other strategies.  We thought if we created models, as the New American Schools Development Corporation, and offered them to failing schools, they would be adopted.



The new standards project, new assessments, new standards, so on and so on, we have a track record in the Federal Government and in philanthropy in investing heavily in the development of products.  What we have paid far less attention to is the development of platforms that operate from states to districts, from practitioners to developers to students, that allow for the exchanges and dialogues that lead to adaptation, refinement, and further development, and wider use.



And so one of the things that I find that haunts me when I go back to schools and talk to today's practitioners is there seems to be very little trace of all of those new products that we have developed over 30 years.  It is almost as if every five years a new group of teachers and principals and leaders has to reinvent and relearn things.  



And just as recently as three weeks ago, I was in the Bay Area talking to a teacher who asked for rubrics to score performance-based reading and writing assessments.  And I am in California thinking there was the writing project, the Bay Area writing project, a wonderful network.  They were a major leader of the new status project, and yet none of that seems to be available.



And I think that speaks to the fact that we developed products but didn't leave behind platforms at the district level with partner organizations, and at the state level.



I am going to move on, because time is short ‑‑ so I think we need to pay attention to continuing to work on the disruptive side, but also to talk about the sustaining innovations; Nicolaide Christianson, and Kim Smith, and their nice paper, New School Ventures Fund, which is essentially, what is the educational equivalent of Facebook and Skype?   How do we bring together district-level people, school-level people, reform support organizations like New Visions, the Boston Plan, Springboard, wireless generation, your organization, so they actually work in a particular context to develop products, adapt and refine products, that serve the needs of the users?  



And the users include not only the students, but the adult practitioners and community members, in a way that is not context-free, but context-specific.  



Also, I think we need to develop products that are more attuned to specific challenges that I find in urban schools in particular.  So that most of the general reform designs that I have been associated with, even curriculum frameworks, that stuff is being very specific about supporting differentiated use for English language learners, for students with disabilities, for students with major gaps in their literacy development and mathematics development.



And so I repeatedly get people who are very impressed with our development of small schools, the development of new curriculum, the development of performance-based assessments, and they master, to some extent, and given their expertise, their use.  



And then, the next question becomes:  how do we differentiate these tools to support the needs of English language learners and students with disabilities?  And the support doesn't seem to be coming from developers, because those tools weren't developed with those populations in mind from the very beginning, and they should have, since they represent large proportions of students in those kinds of communities.



I am going to move quickly to the last question, since my colleagues are getting impatient with me.



(Laughter.)



So what does this mean ‑‑ and for perhaps the audience as well.  So what does this mean about the Federal Government and its new role?  I think the Federal Government needs to start to take a look at the resources it invests in innovation.  



When I left this town ‑‑ and I guess on the ground it still seems that -- while we ask for innovation, there seem to be labs and centers, there seems to be work out of NSF, there seems to be work out of the National Academy of Sciences and offices of technology.  It is not clear that they add up to a coherent strategy that is aligned and differentiated.



I would also say that if I look at the last, you know, five or ten years, what the Feds have invested heavily in, and the SEAs and the LEAs, they have all seemed to have invested heavily in the development of standards and assessment.  



But they haven't, I think, taken a complimentary approach to say, well, if you guys are going to be investing heavily in the standards and assessments, then maybe we should be investing in a capacity-building infrastructure that allows teachers and students and community members and school leaders to actually interpret that, refine that, and understand that – and its implications.



And also, do the adaptations in policy that are necessary, because this work, in addition to being technical, in many communities is political, social, and cultural, that you are asking for changes in practices that come up against policy constraints, cultural constraints, and social constraints.



So one of the things I think that the Federal Government can do I think is, as you begin to develop your strategy, have conversations with SEAs and LEAs and partner organizations to talk about an articulated differentiated approach, rather than having everyone invest all of their dollars in standards and assessment, leaving few resources for the capacity-building platforms that allow teachers to make important use of.



Finally, I think one way of thinking about doing that is to use your resources also to develop innovation zones.  Right now, in the schools that need innovation most, the high stakes nature of No Child Left Behind forces them to do more of the same, to focus on basic skills, to extend the day to focus on basic skills, and that is a lead-in to improvements in performance to go from below basic to basic.  But it doesn't seem to be doing much to get people to proficient and beyond.



I think while I support accountability, we need to give places like New Orleans and some other communities the opportunity to create innovation zones where they identify a set of partner organizations that are willing to work with the state and the district, with local reforms, and national partners, to define a set of outcomes, define a set of indicators, but also to talk about developing the products and platforms that can make continuous improvements and radical transformations.



I think we are seeing that in New Orleans right now.  They've got the disruptive innovation part off the ground, and now they are searching for the sustaining innovations.  How do we build the data systems?  How do we connect leaders in schools so they can share practices with each other?  How do we inform communities so they can do the political work necessary to keep this going?  And that is happening in Philadelphia and New York and Boston, the Bay Area, and other places as well.



I'm going to stop there now and let my colleagues disagree, agree, and have a conversation with the audience.



Thank you.



MR. SHELTON:  Panelists, I think you will get the best results if you take the mic out of the stand.



MS. CHILDRESS:  We'll do that.  Is that okay?  Can you hear me all right?  Okay.



So Warren and I ‑‑ as Jim mentioned, a lot of our work is overlapping.  So as we thought about our comments separately, clearly we have a lot of things in common.  



So I am going to try ‑‑ I may not take quite as long, because I want to make sure we have plenty of time to hear from the audience, just kind of go a little deeper on a couple of things Warren mentioned, and then add something.



So where Warren ended up is something that I think a lot about.  So one way to approach the question of reauthorization is recognize that there were some things about No Child Left Behind that were incredibly productive ‑‑ the focus on disaggregating student data by subgroup, setting specific goals relevant to the achievement gap, and requiring that states report on an annual basis about performance.  



We wouldn't be where we are today to be able to have the kinds of conversations about innovation and capacity-building and Race to the Top and common standards, conversations, that are going on outside of government, I don't believe, without the No Child Left Behind Act.



And so recognizing that there are some things that did really well also requires us to say, okay, what kinds of things did it do maybe that were unintended.  So unintended consequences by the way the law was implemented versus design.



So one thing Warren mentioned there at the end is the kind of ‑‑ what we're calling innovation that we got as a result from the pressure of No Child Left Behind.  It was really more about getting a little bit better at the models we already knew how to do.  Because of the really heavy pressure and time horizons required, it created very little space for people to try completely new things, because all they really knew to do that day was how to do school.



And so the kinds of innovations you see is the day is a little longer, there is an extra day, our teachers are a little bit better and they work a little bit harder.  Now, those things in some pockets of excellence have been great for some kids, but it hasn't created the kind of disruption that I think we all had hoped back then and that Warren alludes to.


So the other thing about the law, by the way, is it only really required innovation when things were awful.  And so when you get to restructuring, and you are a year three school, now you are almost a year four school, thinking about whether or not you are going to be a year five school, it is very unlikely, just by human behavior and what we know about organizations and people in them, that you are ready to make something radically different.  But, rather, you are going to honker down on the things you know best and try to just do it better.



We only required innovation when a school was about to be closed, restructured, taken over.  And so thinking about that just from a policy perspective, or from the law, are there ways to create incentives for good schools to get really lots better in ways that move beyond just doing the current model that they?  A little bit better we know will not get them there, that good to great is not going to happen with just a little bit longer school day or a little more of something else ‑‑ and so creating things in the law that focus not just on the bottom tier of performers and how to raise them, but create meaningful incentives throughout different tiers of performance, both at a student disaggregated level but also at the school level, to create some of this space.  And I thought and really liked this idea of innovation zones as well.



I mean, the sequential nature of high stakes tests, the testing every year, and the short time horizon on which people have to cycle through there -- in some of the places that actually need innovation the most, the testing creates some incentives that make it almost impossible for them to think outside of the box.  



And so again, I think multiple measures at different levels of the performance tier make sense, so nobody is off the hook for getting better, you know?  Every student group ought to be getting better, and in some places it will be easier to give room for innovation than others ‑‑ I think would be a big step up in the law.



Another is ‑‑ and this is related to something Warren said -- so here is where we want to go a little bit deeper on something else.  Program replication is a dead end.  I mean, this may be a little more provocative than I genuinely believe, but it is what we have done.  We have always done that, right?  



We asd, where is the program that is working really great in a few places?  And if we could just make everybody do it, and if we could just make sure they had the capacity and the knowledge, if we could give it to the most brilliant of folks to implement with perfection, then we know we would get results.  But, otherwise, we are not going to get there.



And so we’re thinking about, at the federal level and at the state level, the role of those agencies as context creators versus program replicators.  



It is usually the case that any number of programs, maybe not infinite number but some reasonable number of programs, could be effective against a certain kind of performance challenge or performance goal.  And so what we don't understand deeply is why.  Right?



And so we say, "Well, that program seems to work, so let's make all of our low-performing schools do Reading First," and create some real incentives for that to happen versus saying, "In the places we know programs like that work, what else is happening?  What are the conditions under which the professionals delivering that program are able to have success with it?  And are there some conditions like that that are similar across a number of programs that we know are working?" 



So that way you are not having to figure out how to force people to adopt programs that they may or may not philosophically be aligned with, but at the federal and state level, thinking about districts and schools, creating conditions around the professionals in those organizations, so that when they pick from a menu of programs that we know work in certain circumstances, they are operating those programs, again, under conditions that we know in other circumstances those things have worked.



So the tag line there is rather than being program replicators, states and the Feds think of themselves as context creators within which a range of programs could work well.



So one more thing, and then I am going to pass to Susan.  One of the questions we were asked to think about is:  is there a way to think more broadly about the role between the Federal department and the states that gets beyond a simple accountability kind of transactional relationship, which is where I think No Child Left Behind got us.  



It was very much about compliance, it was very much about accountability and making sure that states were hitting their numbers, and not much space beyond that for interactive conversations about things that might be working at the state level and why, and how we might, again, create conditions under which more of those things could happen rather than less.



And so we should think about the relationship not as simply one of accountability but of performance management, performance improvement, which has accountability, clearly, certainly, but also has something from the organizational literature, and that is organizational learning.  



There are conditions under which, again, professionals can actually have the space and time to think about how to get better at what they are doing and trying new things.  And if the relationship between the Fed and the states is all about accountability, the states are going to be hard-pressed to model a different kind of relationship with their districts, and, therefore, because of the district pressure, you know, that they are getting from their state, the district is going to have a very difficult time shifting the way they interact with their schools.



So if you think of it as a nested system in which we want teachers differentiating and responding well to their students, and how might that flow all the way up.  So one way to think about this in the near term is, as you have Race to the Top states selected, as you have i3 grants out there, are there ways to think about not just a paper-based accountability flow back and forth but almost like relationship managers that interact with the federal folks, who interact with state teams, not just about, did you make your numbers, but what are the three or five things you wish we knew about what was going on in your states?  



And modeling for states the kinds of relationships they could have with their district, which is not just we are going to give you some money and then beat you up when you don't hit the numbers, or praise you when you do hit the numbers, but on some regular pre-planned consistent basis, actually having built-in conversations that might help us unearth some of these innovations that the states might be very proud of and might not have any space at all to think about how to communicate those to the federal level.



And make it very explicit that what we are doing is actually modeling ways of working together that are different from simply holding people to account for numbers, but are about unearthing, finding interesting things that are going on in classroom, school, district, state, feds, all the way up.

There's way too much pressure on the accountability piece of it, not, by the way, I don't think there should be less pressure, that part is good.  But you have to be deliberate about the other side, which is about creating the space for people to imagine that you actually care about the innovative things that are going on.  



And having you practice that some with these networks that you are going to be setting up already through the early grants that you are making, so that you can learn what works well and when it doesn't work so well, I think could be really important.



MS. PATRICK:  Thank you.  And thank you, Assistant Secretary Carmel Martin, and Jim Shelton, for having me here today.  I am grateful to be here and also grateful for the opportunities that I have had to travel to 48 of the 50 states.



We are a non-profit organization.  We are focused on K-12 online learning.  We have members mostly in districts and states across the United States, but we also have 50 member countries and do a survey internationally and some of them have sweeping reforms that are happening around the world.



So in the context of rethinking what it means for education, ESEA reauthorization in the United States, do you think it is important to take a snapshot and look at what other countries are doing when they are talking about innovating their education systems for not only the 21st century but really putting them on track for being globally competitive?



Across the EU and across Asia people are very, very focused on making major shifts in platform and delivery systems in order to really expand access to what they call world-class educational opportunities for every student.



I think it is interesting to note that in 2006 the World Future Society, which has been collecting data for over 15 years -- they have been accurate in their predictions 97 percent of the time, plus or minus three years – they had a top 10 list of things that would change life as we know it globally in the next 20 to 30 years.



There were 10 items on that list, which include things like desalination of water, alternative energy.  The only item on that list that related to education was virtual education.  It is fundamentally going to shift to training the best teachers anywhere in the world to reach students using high-quality, customizable, digital content in completely new delivery models and delivery systems.  And what we are starting to see right now in 2009 is those systems emerging in some other countries.



I think where most of the conversations are in the United States is looking at the big challenges and barriers that we have to ensure that every child, no matter what neighborhood, no matter what zip code they live in, has access to the best education.  



But many of the solutions that we are seeing barely get around the major shifts in policies that need to be changed, barely get around the shifts in the types of major overhauls that need to happen and that are possible.  They are possible and we are starting to ‑‑ and this is why I am so excited about virtual learning and online learning -- both in blended environments and our schools find ways that we can really fill huge gaps that exist in that in 34 states that have state virtual schools in the U.S., and in 21 states including D.C. that have full-time online learning opportunities, they have taken these innovations, changed funding models, changed policies, completely retrained teachers to teach online, totally changed the delivery system and the content.



So let's take a quick snapshot, just a couple of minutes around the world.  I will go ahead and start.  Our neighbors to the south, I met with the Ministry of Education in Mexico.  Four years ago they had already digitized their entire K-12 content and curriculum, made that available to every teacher training institution in every school in Mexico.



They provided every new teacher with a laptop, and all of those teachers were trained to use that digital content.  All of those materials were available in every library and community center as well.  This was four years ago.



In China, five years ago they had all of their content digitized.  They have been catching up to us.  You might have seen we are number 26 in broadband penetration across the U.S. worldwide.  In China, they have been catching up.  Back in 1999, they had six million connections to the internet.  In 2006, it was 125 million connections to the internet.  Last year it was 250 million, and they are getting ready to switch over to Wi-Max high-speed broadband.  That is fundamentally going to change this system.



They are training master teachers to teach online, and moving that digital content into high-quality online courses that can be used in classrooms, or deliver classes at a distance, reaching rural students in China that have never had access before.  Their goal in 10 years is to reach how many new Chinese students?  One hundred million.  These are huge goals.



In the U.S., online learning has grown over the last 10 years.  In 2000, there were about 50,000 enrollments.  Last year there were more than a million enrollments.  We have a huge growth rate.  It is 30 percent annually.  That is big for any innovation in K-12 education in the U.S.  It is still lagging behind what we are seeing in other countries.



In Turkey, three years ago one of our members developed a public-private partnership with the government and major businesses in Turkey to develop gold standard online classes, a delivery system to offer online classes to students, and train master teachers to teach online.  In three years, they are reaching how many kids in Turkey with online courses?  Fifteen million.  So that is 15 times the number of kids that we have taking online classes in the U.S. in just three years.



In the EU, what Warren was talking about, a whole new system and platform, that is under development.  And we have challenges with 50 different states.  They are working across 26 different countries, actually 45 different broader countries, to work together to digitize content from museums, from K-12 education, build a data system and delivery platform that allows for real-time assessment, competency-based, from informal learning ‑‑ that means learning that happens any time any place outside of the school building ‑‑ as well as formal learning.  



And that competency-based skills-tracking system that they are developing can be used from cradle to grave.  Literally, we will track workforce training skills and development skills.  They know.  And you can go into the EU's website and look up their plan around the e‑learning and the focus goals and how they are planning on setting this up.  They are doing it.



So I know we have challenges in the U.S., but we do have 50 states that want to make things better.  We have 15,000 school districts.  And right now 70 percent of our school districts are offering online courses.



I'm going to shift this ‑‑ what Warren was talking about in terms of disruptive innovation has three key characteristics.  And, number one, it is meeting major unmet needs, of students, of teachers, of parents in the communities, so we are dealing with major teacher shortages in the U.S.  And a lot of the solutions that are coming up are tweaking around the edges of these problems.



In the State of Georgia, there are 440 high schools and how many qualified physics teachers?  Eighty-eight.  How are we going to get to the STEM initiatives if we don't think about a whole new teacher distribution model?  



So Georgia Virtual School is training highly-qualified licensed physics teachers, many of them are coming out of retirement to come back into the system, and they are reaching those students across rural Georgia in engaging formats.  So the students are performing better through the Georgia Virtual School online courses at end-of-course exams and on the AP exams than their traditional counterparts.



Engaging curriculum ‑‑ this curriculum allows any pace.  Students can move faster and accelerate.  Students that are struggling, need to make up credits, can move slower and get extra instructional support where they need it, and then catch up.  Forty percent of high schools in the U.S. do not offer AP classes.  Without a new delivery model and platform, we are not going to get those goals so that every student can access a world-class education.



And in terms of data systems, so many of the data systems that we are pouring money into today are just ‑‑ are being paralleled to the monolithic education system that we have in place that is not working for so many kids.  We need to think about the future data systems that look at competency-based learning that aren't locked into the policies and laws around seat time, are instead competency-based, and the types of things that we are measuring that really aren't focused on student outcomes and performance.



So, last, I will just try to wrap up kind of all of these summaries.  I have done a few snapshots around the world.  India is also moving in this direction.  They have their EDUCOMP project, which is digitizing a high-quality, customizable, K-12 content curriculum, but they are building that content to be based on internationally-benchmarked standards.



They see that as an export opportunity.  They know there are huge teacher shortages in India.  They are going to be training their master teachers.  They see that as an export opportunity for them in the future.  They have a goal of universal access to all students in India for K-12 education in the next 10 years.  In order to do that, they would have to build 200,000 new schools.  They are not going to.  



Guess what they are going to do to meet that goal?  They know they need a new delivery system that is built on technology and new ways of doing things.  And they see e‑learning not as some side innovation or technology program, but as the key to meeting their reform efforts and workforce development efforts to be globally competitive.



So with that, I would just encourage the U.S. Department of Education and all of us to consider ‑‑ we need to allow for many models.  Of those 34 state virtual schools, all of them are set up slightly differently.  All of them have different focuses and their own course design.  So it is not about the products.  It is about setting up new models of delivery that work.



They are all different.  The way they have to go into states and change policies and laws is all different.  And we need to accommodate for these many models of innovation.



We also need to really refocus what teacher education looks like in the future.  The fact that all of these countries are training all of their teachers to teach online, that means they can teach blended online learning in the classroom.  



Across the UK, they are not limited to a single textbook.  They have a whole wealth of internet resources that are available to them.  They are trained to teach online.  They can do that in the classroom and expand access beyond textbooks and access quality and engage in a curriculum that allows any pace competency-based learning.



And the last is we really need to think about ways that we can expand choices for kids, so that they can have access to a world-class education.  Today, every kid ‑‑ every kid in high school in Virginia, Michigan, or Kentucky -- has access to Mandarin Chinese taught by a licensed teacher in that state, and co-taught by a teacher in Beijing.  Why?  Because their virtual schools offer it.



We need to really think about what it means to offer a world-class education, the new delivery models, and I encourage the Federal Government to invest in innovation and the research around these innovations that can allow the expansion of them, not replication, but the expansion of them, that are not processed, or product-based, but systems-based approaches.



Thank you.



MR. RITSCH:  Okay.  Thanks, panel.



We are going to open the table up a little bit.  So you know how we do this here.  We've got microphones there and there.  When you come up, let us know who you are, spell your name if you think that's necessary for our transcript.  And say the name of the group you're with, explain what that group does, if you think that's necessary as well.  Try and keep things to a reasonable period of time.  I will reserve the right to cut you off if needed.  And let's focus on our topic today, which our panel has given us some provocative points to chew over ‑‑ innovation and rethinking the federal role.



So let’s start things off.



MS. SCLAFANI:  I'm Susan Sclafani from the National Center for Education and the Economy.  
And I am very excited about this panel, because I think it has raised some issues that, if not included in the federal thinking with ESEA, will doom the possibility of the kind of innovation that we are talking about.  



And just two things that I would like to focus on.  Number one is this notion of competency-based learning and giving kids the opportunity to demonstrate it whenever, wherever they can, rather than assuming that every child needs to spend 12 or 13 years in high school.



As you know, Tough Choices, Tough Times, really focuses on this to say that so many more of our kids would be motivated to do hard work, deep work, if they knew that they could demonstrate it and move on.  



And the second thing that Susan mentioned about the data systems is absolutely critical.  If we allow the current work on data systems to replicate the current system, then we will not be able to demonstrate the value of the innovations that we are hoping will come through as far as Race to the Top and the Innovation Fund.



And, thirdly, I hope that the Federal Government, in terms of Race to the Top, will really focus on a few deep innovative projects and not try and spread the money among all of the states for political purposes, because we have an opportunity here to really create some exemplars that would move people's thinking way ahead.



Thank you.



MR. RITSCH:  Thanks, Susan.



Any responses? 



PARTICIPANT:  That was great.



(Laughter.)



MR. RITSCH:  Hi, Jim.



MR. KOHLMOOS:  Jim Kohlmoos from Knowledge Alliance.

You talked a lot about disruptive innovation.  And in order for innovation to be disruptive it needs to be somehow scaled, and we also need to know whether it works or not.  And I didn't hear anybody actually talk about that element of innovation ‑‑ that is, trying to figure out what works, and what the federal role could be in surrounding innovation with an evidence-based, research-based framework.



If we are in Department of Energy or HHS or even at Defense ‑‑



MR. SIMMONS:  Jim, let us answer.  That's ‑‑



MR. KOHLMOOS:  Even at Defense, I know the R&D conversation would have been had along with the innovation discussion.



MR. SIMMONS:  Yes.  I actually used to work for the Army Research Institute.  I think I alluded to it, but I will be more specific.  I think that's what I mean, and I think Susan means, and others about a platform.  
Number one, I think that we need to distribute the Federal research dollars.  While continuing to focus on outcomes, we need to focus on the process.  That is, we have a lot of research that talks about what works.  We don't have as much research that talks about how.  And it's the "how" that informs implementation and the capacity that one needs to build and ‑‑ at the LEA, SEA, and even the federal level -- to get work adapted, refined, and extended.



And I think now that we have these web-based platforms it allows people to be in conversation with each other.  And not just to pick and choose models, but to be co-developers.  And so I would like to cease with a separation of development over here and use over here, and begin to think about building platforms that allow users and developers to co-construct, co-design, and co-implement resources together.



And I'll stop.



MR. SHELTON:  So in addition to the substantive components of that, I think the other thing that we are looking hard at is how we actually restructure the infrastructure itself of R&D, that the Federal Government has at its disposal that we fund, frankly, every day, that states use, that the private institutions use, and how we actually carry a coherent infrastructure for R&D that supports the kind of research that everyone has talked about here today.



MR. RITSCH:  Okay.



MS. SABIA:  My name is Ricki Sabia, from the National Down Syndrome Society.  I am also the chair of the National Universal Design for Learning Task Force, which has 38 member organizations representing general education, special education, and higher education interests.



And Universal Design for Learning is very much what you are talking about here today in many ways.  I heard all of the words that we talk about, and we believe that we need to have all students have the challenges and supports that they need to be successful and give teachers the tools that they need to ensure that they can teach the diverse learners in today's education.



And so, therefore, the concept of Universal Design for Learning does all the things you were talking about.  It is not a replicable model.  It is an educational framework with principles and guidelines that would look different, depending on the district, depending on the users, depending on the needs that are there, and would also shake up the way of thinking, because it is doing what was talked about on the panel, making sure that when products and programs are developed that they are developed with all students in mind, so that you are not spending a lot of time trying to make it work after the fact.



So we were very pleased to hear a lot of what was said today, because we think it falls very well within Universal Design for Learning, and it would be wonderful if we could have that sort of framework to make sure that when there are technology decisions, assessment decisions, materials decisions, staff development decisions, that are all made from the beginning using these principles and ensuring that they are going to work for all of our students.



Thank you.



MR. RITSCH:  Thanks.  Hi.



MR. PINES:  Steve Pines from Education Industry Association.  That's Pines, like the trees.



(Laughter.)



More of a comment, and I would ask for you to reply.  The conditions for being disruptive and breaking the mold and breakthrough thinking, all common names, seem to require both new platforms, but also embracing a broader community of organizations that can be brought to bear on solving these big, big problems.



And I would ask the Department and the rest of the panel to consider a variety of those organizations, including the private sector, who all bring various expertise to innovation.



I will just stop there.



MR. RITSCH:  Yes, sir.



MR. SIMMONS:  Yes.  I want to agree wholeheartedly with that.  One of the ways that we are different from these other nations is they are national systems.  And we have a project in London with eight schools that work in London, with eight schools that work in New York, and my colleagues at the Department of Children, Schools, and Families always say, "Well, when we develop standards, we order the higher education community to change future education; we have the other areas, and we fund everything," so they control and fund everything from a national standpoint.



We seem to have to negotiate relationships between states, districts, and the Fed, and that also masks this broader set of partners ‑‑ higher education in communities, reform support organizations, development groups, museums, etc.  And so I think we really need to think about and define more broadly what the education infrastructure is and what levers the Feds, the SEAs, and the LEAs can use to have them work more in alignment than they currently do.



MS. CHILDRESS:  Just one other thing about this, specifically on the private sector.  You know, historically, we have relied on the private sector to engage in education in ways that are volunteer and philanthropic ‑‑ you provide tutors, you give your employees some free time to work in their local school, or you sponsor a school or principal for the day.  And those activities are fine.



But as we talk about the kinds of things that Susan laid out in terms of really reimaging what the learning in any given day of a particular student would look like, there are a number of technologies that are very advanced that a number of our companies right here in the U.S. have deep expertise in.  And the question becomes how do we engage them in a way that doesn't run afoul of any, you know, rules, but allows for the adaptation of that existing technology, so that we don't have to start from scratch and develop these things up.  



And so whether that is in the gaming community -- there are, you know, a number of contractors that the Defense Department uses that have created these unbelievable virtual learning environments in which, I mean, you can learn to fly a helicopter under fire through Baghdad.  
And that's a very difficult, high-risk, interdependent, context kind of activity.  So are there ways to reach out to very specific private sector partners that might have technologies that can be transferred and adapted, so we don't have to start from scratch on some of these platform and application designs.



MR. SIMMONS:  That was classified information, by the way.



(Laughter.)



MS. CHILDRESS:  Probably.



MR. SHELTON:  The one last thing is that there are also in the private sector those organizations that, frankly, are in the business of trying to solve these problems.



MR. SIMMONS:  Right.



MR. SHELTON:  And I think that you will have seen from our work, one, you have to recognize that billions of dollars a year already go to those organizations, to organizations like that; and two, the kind of things that we have talked about in terms of disruptive innovation mean that the fundamental business models are about to shift.  



And we have tried to create the space and focus attention on the opportunities created through i3, or the online component of the community college bill, for many kinds of providers, in partnership with others and with the folks that they serve, to actually be a part of creating solutions.



MR. RITSCH:  Yes, ma'am.



MS. GOLDMAN:  Hi.  I am Hillary Goldman with the International Society for Technology in Education, also known as ISTE.



As we talk about disruptive innovations, I just hope that the Department will be focusing as well on the opportunity of technology-rich classrooms to really drive innovation.  We are finding research that student achievement is increasing, as well as basic content, but not only that, the creativity and innovation and collaboration skills that our students need are increasing too.



And with teachers and leaders, we are also finding we are professionalizing the teaching force.  Teachers are more engaged.  They are staying on longer years to stay in the classroom, because they are also reinvigorated and energized.



So I think that's a real opportunity as we look at ESEA reauthorization, to harness that.



MR. SHELTON:  Thanks.



MR. RITSCH:  Thank you.  Yes, sir.  

MR. SLOTNICK:  Bill Slotnick, Executive Director of the Community Training and Assistance Center, or CTAC.  We provide technical assistance, research, and evaluation systems, and public policy support to districts, states, and communities around the country.



First, because others I'm sure are thinking this but haven't said it, it is a great compliment to all of you at the Department that you have been able to cast a thoughtful programmatic agenda that is driven by some of the toughest economic circumstances we face in this country.  And it is very hard to do that in a very short time.



I want to underscore something that Warren and Stacey talked briefly about.  The Federal Government is making an unprecedented investment in data systems, assessments, and standards.  And unless we make a parallel investment in the capacity-building to use those on behalf of teachers and students, the potential of your first investment will be undercut.



The second is, because from a federal perspective you have tools of regulation, legislation, and the role of the bully pulpit, from the bully pulpit I think there are two things that you could do that would have a very significant impact.



The first is to make part of the lexicon of the discussion around school reform that teacher quality and effectiveness are a function of management quality and effectiveness.  And we are consistently losing the hearts and minds of teachers, the front-line educators, by failing to link those two.



The second is to think as expansively as possible about the leveraging and convening that you can do from the Federal perspective, and specifically the leveraging of private sector philanthropy and foundation and corporate support.



One approach is to leverage the Federal investment with the private dollars, so that you have a bigger pool for innovation, obviously.  At the same time, though, we should be thinking that you can leverage foundations to do things that the Federal Government either can't do or can't do well, yet are critical to innovation.  In other words, we have to create a context for innovation.



There will be no disruptions unless there is support for the disruptions.  Try being a superintendent or union leader and talking about what is going on with data.  There is no such thing as transparency.  It is selective transparency.  If the NAEP results are good, you tell it to the community.



So one of the things that you might consider doing is to find the ways that you can leverage your involvement with foundations to encourage them to be investing in community organizing, constituency building, and advocacy.  These are things for any number of reasons it is very hard for a large public Federal agency to engage in, yet they are going to be as critical to the success of your efforts as to how well you craft the regulation for who you choose to support financially.



MR. RITSCH:  Thanks.  Very thoughtful feedback.



MR. ROTHKOPF:  Yes.  I'm Arthur Rothkopf with the U.S. Chamber of Commerce.  And I think this is a great panel, and I might say early next month that the Chamber, or the Center for American Progress, and Rick Hess of AEI, are coming out with a report card grading the states on their innovation activities.



And I would like to pick up on Susan's point.  She really has impressed me.  One of the areas that we are grading is the use of virtual schools in the states, and we think that is very, very important.  And you describe how China and India are going massively into that.  And, of course, they can direct it from a central government.



I would like to get your take on how, one, state governments, local agencies, chief school boards, unions, and schools of education, who are supplying the states, are they involved in this process?  And how is that is that going?



MS. PATRICK:  I appreciate the question.  There are different pieces to it.  In the state governments, we are seeing a huge level of interest in virtual schools, and we spend the majority of our time doing advocacy and research.  



Another component of our membership is also exciting.  And this is exciting for me.  It is the university community involved in doing research on K-12 online learning that are right next to the people running the programs, trying to set the research agenda parallel to the issues that are coming up in the field.



But just real quickly, on the teacher education programs, this is a huge barrier.  Less than a handful ‑‑ there are about three universities right now that are seriously going in the direction of training, putting together an agenda to train every teacher to teach online.  That is such a small number.



We have released national standards of quality for online teaching.  Those are the criteria that they are building these programs around, and we need to get teacher education programs just thinking about this.  



If there's a way that the Federal Government, in either ESEA reauthorization or higher education reauthorization, can be more focused on catalyzing the adoption of better training or professional development for teachers to use technology, teaching online in everyday classrooms, that would be something.



As far as state policies, reward the states that allow for both supplemental and full-time online learning opportunities; that work requires policy shifts, it requires funding shifts, it requires hard policy work they have to do in the states.  There is a way that the Federal Government can leverage the grant-making, whether in innovation, technology, in other areas, just as you are doing in Race to the Top, to try to get the barriers to such work removed.  I think that's key.



I think at the state level promoting that common core that is internationally benchmarked will just help so much for the development of high-quality, really innovative, digital content.  And changing materials adoption laws in states, too, is another part of it.  



And just a couple more.  We really need to encourage shifts towards digital curriculum and new models of instructional materials.  We also need two more major things to happen.  First, the idea of competency-based learning versus seat time is the biggest barrier where funding is concerned.



So if the Federal Government can help shift states to change their policies away from seat time towards mastery ‑‑ a Vice Chancellor at Ohio State once said, "We are measuring the wrong end of the student."  



(Laughter.)



And, lastly, we need to finish the job of ensuring ubiquitous access to the internet for students in rural areas, urban areas, all across the country.  We are number 26 internationally in broad band adoption.  That is not okay.



Thanks.



MR. ROTHKOPF:  Yes.  And if I might just follow up the previous individual who spoke, I think the private sector would be very interested.  Some of the companies we represent would be very interested in trying to do things to really help push this forward, because we think it's an extraordinarily important development.



MR. SIMMONS:  And partly in response to that, I think that what I have seen the Federal Government do well is to have these national convenings, which are typically people at the state and national level, absent large concentrations of people at the local level, including mayors, school superintendents, school board members, local organizing, grass-roots people.



So we tend to move very rapidly and reach this consensus about a direction at this national level that barely ever touches the ground locally.  And so I think that one of the things that government needs to do is think about how you can convene state and local conversations that include the business community, higher education, superintendents, and school board members.



I have been at this for 18 months now with Governor Carcieri in Rhode Island on his Urban Education Task Force.  We have a report coming out.  And it really talks about changing the urban districts, and marshalling the resources of the state to do this, and not just the public agencies, but the non-profit and private sector as well.



So experimenting with different ways of having this conversation other than the ways that we typically do, which builds this wonderful veneer of consensus when you are in these national conversation rooms of state and national people.  But it barely touches the ground.  I think that's why we have seen such little attraction occur to some of the reforms that have been developed through those conversations.



MR. RITSCH:  Okay.  Yes, ma'am.



MS. VINCENT:  Hello.  I am Carolyn Vincent from RMC Research Corporation, Arlington, Virginia.  



Dr. Simmons, I wanted to say that I appreciated your retrospective view of some of our past endeavors in this field.  I think it would be very wise for the departments to have in mind what we have attempted before, and how it has not worked out.



I was also very pleased to hear you mention the distinction between products and platforms.  I have recently become aware of some of that literature and am very intrigued by the notion of a platform.



I have started to ask myself:  what would that be in education, that platform that would be a foundation or a basis for innovation that would meet the large unmet needs that we know are out there?  And, in my own reflections, the best answer I have come up with is:  what about the work toward common standards?



RMC does a lot of support for states, districts, and schools that are low performing.  And in a very plain language kind of way, the most common explanation that I have seen in the field is teachers don't know what they are supposed to teach, and students don't know what they are supposed to learn.



What if the emphasis on common standards all of a sudden made it possible for that information to come out?  Think about the curriculum, instruction, resources, the assessment, and the uses of technology, that might bring on some of that disruptive innovation.  It may be different ways of organizing kids, different ways of organizing time, a lot of possibilities there.



That is just my thinking, and I'm sure that the folks at the Department can do a better job than I can of wondering about what the right platforms are. 



So my suggestion to Jim and Carmel is, as your work is ongoing, keep in mind the notion of platforms versus products, and try to make some explicit connections to the other key initiatives at the federal level.  And then, be a real voice of leadership for the folks in the field who are doing the best they can every day, like you have been already.



Thanks very much.



MR. RITSCH:  Thanks, Carolyn.



Can I stay on this side?  Because these folks have been waiting a while here.  Step on up.



MS. YOUNG:  Hi.  My name is Marcie Young.  I'm from Pre-K Now.  You know, a lot of the states and communities have done some innovative stuff over the past five or ten years, particularly with respect to early education.  And there are some good models, like in Oklahoma where they are being able to serve upwards of 90 percent of four-year-olds through the public schools, but in a diverse delivery model.  Right?



So there is collaboration between Head Start and community-based programs in schools.  And it seems like there are some real opportunities to kind of rethink the Federal role in terms of how we imagine education looks like and when it starts, so that we make sure that kids really enter kindergarten with all of the skills that they need to be successful.



So I am just wondering if the panel has had some thoughts.  I know Stacey has written about this in some excruciating, great detail on some great places.



(Laughter.)



Not excruciating, lovely detail.  I love it.



Can you just speak about what you think, how we may be able to reimage the Federal role.  I like that concept of really thinking how the states and the Federal Government interact with respect to education, and particularly making sure that children really start kindergarten with all the skills that they need to be successful.



MS. CHILDRESS:  It's actually nice to see you in person instead of just on e-mail or on the phone.



The writing was excruciating.  Hopefully, it is not nearly ‑‑



(Laughter.)



‑‑ as excruciating to actually read about it.  Okay.  Good.



So, this is actually a really key idea.  As we think about platforms and creating contexts and what kinds of online systems might emerge, recognizing that the institutional barriers that exist for kids don't start in kindergarten and then show themselves in third grade with the onset of state exams.  They exist when they show up at kindergarten, and they are there the year before and all the way through the single digits in terms of birth month.



And so getting serious about creating a system that is actually aspiring for excellence with equity includes some kind of focus on breaking down barriers that exist for kids long before they show up at the public schoolhouse door.



And I actually agree with the speaker before, that one of the great contact centers or platforms could be a set of common standards that we are willing to see as competency-based or proficiency-based versus seat time, because then you have got something to start from that is rigorous, that you can backward map as far back as you want.  Right?  Back to age four.  



What kinds of things, developmentally, ought kids be doing at age three or four that we know because we've got some good research over time longitudinally that is predictive of mastery of certain concepts when they are six and ten and 15, but creating these infrastructure elements that allow us to get beyond always having to reinvent the wheel on assessments and standards, and being able to focus on the innovation that can happen, I think, is really important.



MR. RITSCH:  Okay.  Yes, sir.



MR. SIMMONS:  I just want to know ‑‑ given my earlier involvement in the standards movement, actually, I see the standards as a product of the challenges ‑‑ what is the platform that allows them to be examined, disseminated, discussed, and then translated into curriculum and instructional activities both in and outside of school?


The way we did it six or seven or ten years ago was we printed these things up and delivered them on doorsteps.  Big, thick booklets.  And we had professional development in the summer for a group of teachers, and that was the platform, which is obviously a very weak platform.  It doesn't lead to much disruption.



And so as we develop these new products, what is the platform that gets them in the hands of the people who are supposed to have their instruction informed and guided by them?  This would include the developers, textbook publishers, and software developers, and parents and students themselves.



MS. PATRICK:  One thing I wanted to add was, along with the common core, you have the opportunity to do essentially what in baseball is known as the "money ball."  We need to look at the statistics that we are collecting and the metrics that we have.  If we do have a common core, what is the money ball of K-12 education?  And maybe we need to get the best thinkers from higher ed, from all over, trying to come up with the right statistics that will change the game for these kids.



MR. RITSCH:  All right.  We've got about ten minutes before those kids I mentioned overrun us.  So let's continue with our commenters, and I want to stay over here since you were standing up for a while.



MS. FOX:  Thank you.  Hi.  I'm Elizabeth Fox.  I am with Experience Corps, and I want to create a very quick picture and ask a question about how this might relate to platforms.



The quick picture is the 78 million baby boomers.  Experience Corps engages 2,000 of them in an evidence-based program teaching reading to K through third graders.  It’s effective in twenty-two cities.



The picture is some larger portion of the 78 million baby boomers engaged at every level of world-class education.  It sounds kind of disruptive to me, and that is kind of the headline from today.  And Mr. Slotnick referred earlier to engaging advocates in different levels in the community that support the reform agenda.  And the relationship manager idea is one that fits with that as well I think.



So I just wonder if anyone has a comment as to how broadening the constituency for education might fit as part of a platform.



MR. RITSCH:  Briefly, anyone.



MS. CHILDRESS:  The "how" question is the hard one.  I think we probably all agree that if you can broaden the real sense of stakeholding beyond just the folks who work in the system, and the parents of the kids who attend it, that that would be incredibly powerful.



I think the "how" is a big question.  So it is something that I think everyone needs to continue to think about.



Thank you.



MR. RITSCH:  Okay.  Back over here.



MS. HOGAN:  Hi.  I'm Lauren Hogan with the National Black Child Development Institute.  And I actually just wanted to ask quickly about assessments a little bit.



And, Dr. Simmons, you alluded to this earlier, thinking about whether or not we have the right assessments when we are thinking about specifically English language learners, and, as we brought up earlier, the sort of very young children now that we have more and more three- and four-year-olds in publicly-funded pre-K in the schools.



And whether are not they are going to tell you on a test that this guy is pink, not because they don't know that it's blue, but because that is how they feel today.  



And so thinking about how the Federal Government and the states can sort of support getting assessments that are tested accurately for different populations, so that when they come down they are actually telling us what we need to know about whether or not we are doing this right for students, for teachers, for schools.



MR. SIMMONS:  Yes.  I think the common thought is that we have adequate assessments to inform accountability.  I’m not sure about that, but I know we don't have adequate assessments to inform improvement in innovation.  Those assessments really have to be tied to the context of teaching and learning.  They have to be curriculum-embedded, and they have to tie together achievement and development that occurs both in school and out of school.



And so I think we need a multi-measure articulated assessment system defining clearly what kinds of assessments should be developed and used at the state level for accountability purposes.  



And then, what kind of assessments need to be available at the local level to ensure and inform improvement, and particularly for specific populations.  And I don't think we are quite there yet.



MS. MARTIN:  I agree with everything Warren said.  I just wanted to add that I don't know that we are quite there, even on the accountability front, with respect to certain populations, like students with disabilities, English language learners, very young children, but that is something that we want to tackle.



MR. RITSCH:  Okay.  Yes, sir.



MR. CONEY:  Thank you.  My name is Armand Coney.  I'm the Executive Director of SOS Outreach, which is one of the country's largest after-school at-risk youth programs.  And we created a model, and the question is for you to see if this is being developed elsewhere.



But there are 175 school districts in the State of Colorado, for example.  And it took about two years for a dozen non-profits to dump their client database into the schools, an individual identification database.  We simply wanted to create a Web 1.0 version of baselining what is the dosage duration and saturation of after-school activity, and then see if we could do a longitudinal study.



Well, we've gotten that far where we know what percent of kids are in free and reduced lunch and what percent are lacking in performance and others we'll call it "risk issues."



The interesting thing that I have come across in this is this sort of firewall between the thinking that after-school programming could be an extension of engagement and motivation that could use transfer learning towards goal-seeking back into the performance.



So I just would like to know, are we out in left field with some of what we are studying?  Is there someone that we could show the data that we have been able to develop?  And is there something that we could do to help some of the others' efforts along these lines?



MR. SIMMONS:  I mean, I came down here today from a three-day meeting with the New Day for Learning Initiative established by The Mott Foundation, which is essentially working with nine cities helping them build bridges between their school-based learning activities and their learning and developmental activities that are established in after-school environments, whether they are museums, community-based organizations, or recreational programs.



One of the conversations we are having, which you might be a resource to, is, you know, how do we define a set of leading indicators that are rigorous?  And how do we define a set of assessments that are respectful of the academic achievement needs, but also the developmental outcomes, that support academic achievement?



And that is a struggle, but I think that's something that the Federal Government should be mindful of as it thinks about defining what the nature of learning is and what assessments are relevant to it.  



So I would be happy to hear more about your resources, and I will mention them back to The Mott Foundation at 5:00 this afternoon when I leave for New York.



MR. RITSCH:  Thank you.



MR. SHELTON:  And just really quickly, there are many people, unfortunately, trying to do similar things to what you are doing.  I mean, I'm glad people are doing it, but it is unfortunate that we actually are doing it in lots of different places all over each other.



I think the overall theme of alignment and leverage is something you are going to hear from us over and over again, so we are trying to create this context where schools and after-school programs and community can actually share information and do the work.



One of the primary barriers, as most of the folks in this room know, is FERPA and the interpretation of FERPA.  But we are also trying to think about it from that context as well.



And then, there is the simple thing of, who has the kind of data solutions, so that you don't have to create a 1.0 version.  There's somebody out there that has something that is probably filling a very similar purpose right now that could be adapted, so you could start at Version 3.0.



MR. CONEY:  In 30 seconds or less, the after-school programs aren't looking for the information back necessarily.  We are just trying to get the information into the school districts, so that they have more data to do assessment, and that it is simple.  The hardest part is just getting the fields right, if you can believe it.



So, thank you.



MR. RITSCH:  All right.



MR. LEVINGOTT:  I'm Rob Levingott, Senior Vice President of Education in PBS.  PBS, along with its 174 partner stations around the U.S., are trying to bring to bear some of the new powers we think we kind of have that highlight modeling effective practice using video, some of the online stuff that we have done for teachers, extending especially in the direction of coaching, because teachers need the competence and confidence.



But a lot of our efforts have been recently, and seem to be future-based, on focusing on what we call a digital learning object.  Instead of making a television show which is 30 or 60 minutes long, we are trying to make something which a teacher can actually use, a student will measurably be able to use to really increase his/her performance.



As we bring to bear whatever we can in the way of funding from Federal, but also state and local and other foundations, and so forth, to bear on that, where we really need your help, it feels to me, is two areas that I want to highlight that we have talked about a lot.  Specifically, assessment ‑‑ if we know about the standards that you have helped set, and that you can endorse, we can benchmark our objects.



And then, if we understand the assessment ‑‑ and, in fact, the push that I want to give you is two directions.  One is to make assessment really feedback.  



It is a continuous improvement process.  And to the extent that a teacher can use that, and a student in fact can use that, they become the co-creators that you talked about with the producers, which is something that is probably the most radical for public television people to think about co-creating with their end users.



The second one is, of course, to extend, because when we talk about education we talk about p-to-p meaning pre-natal to post-doc, because we are lifelong learners, but especially to the earlier childhood years.  In other words, I think there are standards.



We are creating a project called the Roots of STEM, because we are trying to figure out what does a two-year-old know ‑‑ what kind of experiences can they show and be able to do that will indicate their long-term success and understanding.



So I feel like if I can ask for your help in that regard that would be really important.  And if you have any comments, I would be delighted.



MR. RITSCH:  Thanks, Rob.  It's actually one of the PBS programs that we are bringing kids in afterward to watch, Sid the Science Kid, talking about H1N1. 



Yes, ma'am.



MS. STAMPS:  I'm Melissa Stamps.  I'm with the AAMF.  We represent the professional interests of over 50,000 licensed family therapists around the country.



And I heard a lot of talk today about innovation and systems-based approach, which is the way that family therapists look at children and families when they evaluate.  

And I didn't hear specifics, but in some of the most recent comments talking about the integration of programs with the teachers and the other aspects of the school, but just wondering, moving forward, what types of innovations you all see as possible as far as behavioral health, because as there are wonderful providers that are already in the system, there are providers out there who hope to be able to help children through tough times as the schools are the largest provider of mental health services.  



So just wondering if you see innovation in the schools for behavioral health and mental health services as a part of the reauthorization and how you foresee that as being a part of all of this.



MS. MARTIN:  It is definitely something that we want to tackle in the reauthorization and looking at the programs we have now that are dedicated to that purpose and seeing if we should continue with those or try to think of a new way of getting at the issue, having something that people are measuring, being transparent about it, making sure that teacher training programs are also tackling it.  So it's something we definitely want to take a look at.



MR. RITSCH:  All right.  I want to thank our excellent panel today.  And let's give them a round of applause for making the trip.



(Applause.)



One person who is sorry she could not be here today is Thelma Melendez, our Assistant Secretary for Elementary and Secondary Education, who had a perfect attendance record but had to call in sick today.  So she is sorry she had to miss this one.



A reminder ‑‑ as always, please turn in your name tags.  Please fill out evaluation forms, and send your comments in writing to esea.comments@ed.gov.  



We will have a transcript of this program, and a video, up in the next few days on ed.gov.  



And, finally, we have talked a bit about teacher preparation today, the important role that teachers colleges and other preparation programs play, and how we can prepare teachers to work with some of these innovative projects.



So tomorrow, our Secretary will be speaking at Columbia Teachers College about teacher preparation programs in education schools and the role that he sees them playing going forward.  So I hope you will tune in to those remarks in a variety of ways that we will make them available.



Thanks.  We will see you next time on November 4th to talk about accountability.  Have a great day, everybody.

(Whereupon, at 3:29 p.m., the proceedings in the foregoing matter were concluded.)





