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Coordinator:
Welcome and thank you for standing by, at this time all participants are in a listen-only mode, during the question-and-answer session, please press * one on your touchtone phone. Today's conference is being recorded, if you have any objections, you may disconnect at this time. And now I'd like to turn the meeting over to the Assistant Press Secretary at the U.S. Department of Education, Daren Briscoe, sir you may begin.

Daren Briscoe:
Hi everyone and thanks for joining us on the call today, sorry for the brief delay. I'm here with Assistant Secretary of Education for Civil Rights, Russlynn Ali and she's here to give a short statement about today's release of the Civil Rights Data Collection, after which we will open it up to questions. And I think with that we're ready to begin.

Russlynn Ali:
Thank you everyone for joining us today, what we released today was a series of data points - a national data tool if you will that talks about access and opportunity, it's the first of its kind. For many years you have probably heard Secretary Duncan refer to education as the civil rights issue of our time, we are working hard here in the Department to close the achievement gap and ensure that we help schools transform.

A key to doing that is having good information about the root causes of the achievement gap and about whether all students in fact have equal opportunity to learn, that is what this Civil Rights Data Collection seeks to answer. It is a larger collection than ever before, covering about 85 percent of students in the country, it is 7,000 school districts and over 72,000 schools. It examines indicators that's aggregated across all racial subgroups, across sex, across discipline status, that is whether students have served under IDEA or Section 504.

And for the first time we have user friendly tools - snapshots if you will for you and members of your community to study what's happening in their school districts and states. The data portend a very disturbing picture.  They tell us that across the country African American, Latino students, students with disabilities, English language learners, those that have been undisturbed for too long continue to receive less than their fair share of our most important resources.

We see when we study, for example, discipline rates here for the first time, we have data that tells us not just whether students are suspended or expelled, but whether they are suspended more than once. Whether their suspension was in school or out-of-school, whether they are suspended under zero tolerance policies, whether they are referred to law enforcement, whether they are arrested in school, and on all of those measures you will see that African American students are disproportionately represented in them.

For example, African American students represented about 18 percent of the sample in the Civil Rights Data Collection, but 46 percent of multiple out-of-school suspensions and 39 percent of expulsions. We also for the first time can cross-tabulate and compare race and gender and we see for example that African American girls and African American boys are suspended at higher rates than almost any other group. In fact, African American girls are suspended out-of-school at rates higher in fact than even Latino boys.

We see that students with disabilities for example are twice as likely to receive an out-of-school suspension at least one of them compared to their peers. We also have - we're able to compare districts and see differing patterns with very similar kids across the country. And importantly, we can look to success stories -those schools where the opportunity gap is being closed, places that are defying these trends and showing what's possible.

For the first time in the state is that we also have information about seclusion and restraint, how many students of any particular race are subject to physical restraint or mechanical restraint for example and you'll see that African Americans are far more likely - African American students with disabilities are far more likely to be subject to mechanical restraints. Let it be clear, mechanical restraints ought not be an appropriate use of restraint to ensure that students are protected. These data point to who is the recipient of those kinds of punishments and sanctions.

As the President talks about our common goal, and that is that by 2020 we will once again lead the world in a  percentage of college graduates, we must ask ourselves whether we're providing the opportunity for all students to even get to college in high school, and the answer from these data released today are unfortunately no. That while there has been great movement in the country to ensure that states adopt college and career-ready standards, far too often students of color in the schools in which they reside don't offer those high rigor cap classes.

You'll see for example that schools with mostly Latino and African American students only about 29 percent of them offer calculus. This data allows you to look at algebra, we see who's taking algebra early and the very good news is that when students get algebra early, they are successful in it. African American and Latino students that take algebra and early rates are extraordinarily successful in those classes, and in fact 79 percent of them pass. These data look at things like access to talented and gifted programs, retention rates for the first time you can see who's being held back and who's not.

You would see for example that English language learners make up about 6 percent of the high school enrollment in the sample but about 12 percent of those students that are held back a year. These data also look at things like teacher equity and we can see where our first and second year teachers - those most new to the profession, reside. By and large they are teaching in schools serving mostly African American and Latino students while schools serving fewest of those students in the very same district often have much more resources and a lot more teacher experience.

With that, let me stop and answer any questions that you might have. One caveat - two caveats to these data, they are self-reported and while we are terrible grateful to the schools and districts across the country that reported these elements, they are reporting them for the very first time. So we have a process in place to ensure the accuracy of the data moving forward if we realize that there has been some inaccuracy in reporting now. And lastly as you study the data released today and the snapshot that we provided for you, I want to caution you not to make national projections from these data.

Though they do represent 85 percent of the students in our nation's public schools, they are not intended to be reflective of all schools in the country. We will be releasing national projections soon on indicators that it's appropriate to do so - expect those in about a month or two. With that, let me open it up to any questions, thanks again for taking the time.
Coordinator:
Yes, thank you, at this time if you would like to ask a question please press * one on your touchtone phone, to withdraw your question press * two. Again please press * one for any questions, our first question comes from Mr. Mark Sherman with LRT Publications, your line is open.

Mark Sherman:
Russlynn Ali, I have - I've taken note of the various statements that you have made and that have been reported in other outlets of a national nature.  However, the Web site at the moment does not have any national data, so I, myself, am unable to refer to anything. What national data is available at this point?
Russlynn Ali:
So Mark, as I just explained, we don't have the national projections - the weighted national projections because we're releasing this data in real time, as we receive them. What you can do and we have done, you'll also find on our Web site is an analysis of the sample itself. So as we talked about the data points on this telephone call and those points that you'll see in the snapshot on our Web site and that I believe was e-mailed in anticipation of this call, that is - those are runs of the sample. So you are - we are looking at trends that the sample reveals, given that that sample represents 85 percent of the nation's schools, those trends are certainly reliable, but they are not national projections.
Mark Sherman:
I do have your press release but I'm not in possession of any analysis of the sample.  Is that a separate item?

Daren Briscoe:
Mark, this is Daren, we can email that to you.

Mark Sherman:
Thank you so much.

Daren Briscoe:
All right, next question.

Russlynn Ali:
And it should be on our Web site for others on the phone - at ed.gov/ocr you'll see the document that we're referring to.

Coordinator:
Thank you and once again to ask a question please press * one, our next question comes from Jonathan Hicks with BET.com, your line is open.

Jonathan Hicks:
Hi thanks very much, the question I have is what is new here is the fact that you have these tools of collecting all these data, and my question is what has been involved in putting together that collection process? And what are the sources, I know that you mentioned you have a whole bunch of schools that are providing information but how did this data collection process come about?

Russlynn Ali:
Well, the collection is actually been happening since 1968 by statute in the Office for Civil Rights. They are always self reported data, that said, this - the Obama/Duncan administration has really set about transforming the Civil Rights Data Collection, (tricking) lots of metrological tweaks and more than that, expanding it to answer some of these underlying questions. Some of the details of discipline as we've talked about, referral to law enforcement, access to courses, success in SAT taking. Other indicators include access to AP and success in those tests.

So while the collection itself has been in play for a very long time, these kinds of indicators in it, the size of it, we've expanded the size to include 85 percent of the nation's school children, those are all new. The data were self-reported in that we requested from the Office for Civil Rights districts to provide these data for all of their schools, they were verified by the superintendent as accurate as the district knew how. We have had an extraordinary response rate, almost every school in the sample requested replied. We have some audit and edit checks built in if you will, to help ensure the reliability and the accuracy of the data, but we do not have an audit function. Does that answer your question?
Jonathan Hicks:
It does indeed, let me just follow-up with one thing, once you come up with the data that reveals such - the information such as what a lot of people have been reporting today about the differences the gap in sort of disciplinary action and suspensions and so on, then what? I mean does the Department come up with guideline solutions - I mean what happens after that - after the problem's been identified?

Russlynn Ali:
So identifying the problem is certainly part of it, we haven't waited for these data to set about changing these patterns. So certainly first step would be data is for us to continue studying them here in the Department, we hope that districts and communities and educators across the nation will do a kind of self- analysis with these data and understand the patterns in their schools and communities and then set about changing them. We in the Office for Civil Rights have launched 14 large-scale investigations into disparate discipline rates in districts around the country, we received that...
Jonathan Hicks:
I'm sorry, about the - the Department did what?

Russlynn Ali:
Over the last couple of years we have launched 14 large-scale investigations into disparate discipline rates across the country, we receive hundreds of complaints every year alleging concerns with the way disciplinary sanctions are implemented and we steadfastly resolve those cases. In the large-scale compliance reviews that we've launched - those are those 14 investigations I referred to, we are working with districts across the country where there are concerns to ensure that they in fact are complying with the nation's Civil Rights laws and not treating students in a discriminatory manner when it comes to despair discipline rates.

Jonathan Hicks:
Got you, thank you.

Russlynn Ali:
Additionally on discipline though, enforcement really is an important piece of it, but it is just a piece of it. These patterns while not always rising to the level of a civil rights violation, do reveal some disturbing information about what's happening in our schools when it comes to classroom management, when it comes to school culture. So we at the Department have worked hard to provide resources to schools through school improvement grants, through Title I and other funding sources, including IDEA, Part B to ensure that good strategies like positive behavioral interventions and support and RTI can be used to help teachers and educators and principals deal with these problems.

Jonathan Hicks:
Thank you.

Coordinator:
Thank you, our next question comes from Chloe Hilliard, Loop21.com, your line is open. Ms. Hilliard, please go ahead.
Chloe Hilliard:
Okay, so my question is: I heard you say that you've expanded the data requested from previous years, you said it started in 1968, was there any resistance to the additional line of questioning asked?  Did any of the schools that were involved find anything a little bit more invasive or, you know, a little bit more of a challenge to respond to?
Russlynn Ali:
Well, certainly these data were challenging to respond to and lots of places folks weren't collecting these kinds of data and they were being asked to for the very first time. But no, we - I don't recall any district or state or school that was recalcitrant or refused to comply, in fact in anticipation of this release, I've talked to lots of the large district superintendents in the country and almost all of them told me last night things like they are appreciative of having these data.

They tell them problems in their community and they will be used in professional development seminars, they'll be used with their teachers and their school leaders to identify what's happening in their communities and do a real self analysis on how to solve them. So while I'm sure that no superintendent or educator likes the fact that there are these equity concerns in their school districts, all that I have spoken with are really owning these data and these problems and working with a sincere sense of urgency to solve the problems that they describe.
Chloe Hilliard:
Thank you, and one quick question just in that I just like - so has the Obama administration given any incentive to schools or is there any talk of how these schools will be awarded for turning these figures around?

Russlynn Ali:
Well these figures again these are patterns that we - today's data allow us to go deeper and at the school level and see what's happening across the country but we have been working hard to confront lots of these problems since the early days of our administration, so that $5 billion is now invested in our nation's lowest performing schools around school improvement grants is hugely important. And when those schools are turning themselves around as we've seen, these patterns that the data revealed today change.

We're seeing for example in states that are winners of the Race to the Top, states like Ohio and Kentucky that are using their Race to the Top dollars to ensure access to AP courses and success in them. States like Massachusetts that are using those Race to the Top monies to ensure access and success in STEM. We also have IDEA, Part B that really works to ensure that students with disabilities get the support they need and can also be used to do things like PBIS and RTI.

So it is certainly the work that we are all doing here in the Department to try and confront some of these problems. That said, with this level of granular detail, with the ability to now dissect broad sweeping problems like disparate suspension rates and now we can dig deep into what kinds of suspensions and how often. We do - we are going to hold ourselves accountable for understanding what the data say and working to support schools across the nation and helping to change the patterns.
Chloe Hilliard:
Thank you very much.

Coordinator:
Thank you, our next question comes from Sarah Gonzalez with StateImpact Florida. Your line is open, please go ahead and check your mute button.
Sarah Gonzalez:
Hello, yes, can you hear me?

Russlynn Ali:
Yes.

Sarah Gonzalez:
Okay, you mentioned discipline and you mentioned that minorities have the highest discipline and I noticed that corporal punishment is one of the forms of discipline on there, and I'm wondering a couple of things, one if any state stood out as having the highest instances of corporal punishment use in schools and also if minorities also fell into that same trend of being, you know, having the highest corporal punishment instances than other students.

Russlynn Ali:
We did not dissect all the data points in the collection, there are dozens and dozens of them, so while we are making available and reporting corporal punishment data, we have not yet had the opportunity to do an analysis of it in a desegregated way. We will do it moving forward and also as of about a few minutes ago is now accessible to everyone in the nation to do similar analyses.


We do know for example that when we look at zero tolerance policies that African American students represent about - in those states that have zero tolerance policies, in those districts that have zero tolerance policies, African American and Latino students represent about 45 percent of the student body, but 56 percent of the students expelled under those kinds of policies.

Sarah Gonzalez:
Okay, so when you say, you know, you haven't been able to do much analysis that includes also just which states have the highest instances of corporal punishment?
Russlynn Ali:
Yes, we did not go deep in corporal - in the corporal punishment and I just - I do want to be clear that today was really about releasing the data, the kinds of snapshot analyses that you see on our Web site in the document that we refer to in this conversation are really just one iota of the kinds of analyses that folks can do with these data across all of the indicators. But national and state estimations for corporal punishment will be a part of what we release in the coming weeks.

Sarah Gonzalez:
When you say estimations, you're just basically mean I guess the trends?

Russlynn Ali:
Yes, the national projections if you will, yes. But we'll also be able to examine that in a desegregated way and for the districts and schools in the sample, you can see those rates on the site today.

Sarah Gonzalez:
Okay, thank you.

Russlynn Ali:
Thank you.

Daren Briscoe:
Folks, I want to thank those of you who have been waiting patiently on the line, we've got time for one more question.

Coordinator:
Yes, thank you, Susan Ferriss with Center for Public Integrity, your line is open.

Susan Ferriss:
Yes, hi, I was wondering if you could define for what you use for the purposes of this analysis as zero tolerance policies, because schools often have very different definitions of what that means when they discipline a student.

Russlynn Ali:
Yes, we're pulling up the actual definition now, these definitions can also be find - found on our Web site for zero tolerance policy is defined as a policy that results in mandatory expulsion of any student who commits one or more specified offenses. The policy is considered zero tolerance even if there are some exceptions to the mandatory aspect of the expulsion such as allowing the chief administering officer of an LEA to modify an expulsion on a case-by-case basis. So what you're looking for the definition there was where there is effectively a mandatory minimum for the offense created.

Susan Ferriss:
Okay, so even if there's some discretion, there - if there was a potential for expulsion or was called zero tolerance, you included it?
Russlynn Ali:
No, the discretion here is where there might be an adjudicatory process or where you might have instances as described where the chief administering officer of the LEA modify the expulsion on a case-by-case basis. But where expulsions are the given sanction for any particular offense, that constitutes a zero tolerance policy.

Susan Ferriss:
Okay, okay.

Daren Briscoe:
All right, now with that folks, we're going to wrap up. I want to thank you all again for joining, if you have any follow-up questions, you can send them to me at - it's daren.briscoe@ed.gov and we can follow-up with you afterwards. Thanks again.
Coordinator:
Thank you for participating on today's conference call, you may disconnect at this time.

END

