Attachment D





1985 Young Adult Literacy Assessment





INTRODUCTION 


In 1985, the National Assessment of Educational Progress (NAEP) assessed the literacy skills of America’s young adults.  At the time of its administration, this assessment was the most sophisticated study of adult literacy ever conducted in America.  Its framework would be used in the literacy assessments that followed, making its results comparable to all subsequent major literacy assessments.





The survey drew on a nationally representative household sample of 3,600 young adults between the ages of twenty-one and twenty-five, living in the forty-eight contiguous states. The assessment was based on the inextricable link between literacy and the home, school, work, and social environments in which adults function.





DATA COLLECTION


The data collection was conducted through household interviews in which respondents completed written exercises that assessed their literacy skills.  Oral–Language tasks were given to two groups of the assessment’s participants: English-speakers judged to have such limited literacy skills that they were not administered the final set of simulation tasks and a random subsample of respondents for whom estimates of proficiencies were given.





INSTRUMENTS


Background and Attitude Assessment instrument: In an effort gather information on each of the assessment’s respondents, interviewers attempted to complete a background and attitude assessment with each respondent.  The questionnaire included questions about the childhood environment, early language experiences, education and training, job status and aspirations, current reading and writing practices, and community involvement.  The purpose of this questionnaire was to obtain background information that could be related to performance on the simulation tasks.





Core Skills Assessment: The core skills assessment served as a transition between the background questionnaire and the full assessment. A set of 10 relatively easy oral language tasks was administered.  Responses were taped and scored by the interviewers. 





Literacy Skills Simulation Assessment instrument: In the assessment of literacy skills respondents were given a variety of tasks intended to simulate the diversity of the literacy activities in which people engage daily.  The tasks included signing one’s name, reading a short passage aloud, comprehending literal information, and performing practical tasks such as reading street signs and medicine labels.  





SCORING


In order to ensure broad coverage of the three literacy domains and not to overburden individual respondents, a Balanced Incomplete Block (BIB) assessment design was utilized. Item response theory (IRT) was also used to estimate performance on each of the three literacy domains. Results will be reported in terms of proficiency levels.  





Proficiency profiles for this survey were developed and measured along three different scales: prose literacy, document literacy, and quantitative literacy.  Measurement within each scale was based on the complexity of the process needed for successful performance, rather than on the length of the sentence or the difficulty of the vocabulary, although these effect task complexity.





Prose Literacy simulation tasks required demonstrated knowledge and skills in understanding and using information from texts, such as editorials, newspaper articles, poems, and stories. 





Document Literacy simulation tasks sought demonstrated knowledge and skills in locating and using information found in job applications, bus schedules, maps, payroll forms, indexes, and tables.





Quantitative Literacy simulation tasks asked the reader to perform different arithmetic operations, either alone or sequentially, using information embedded in both prose and document formats.  Tasks such as entering cash and check amounts onto a bank deposit slip, balancing a checkbook, completing an order form, and determining the amount of interest from a loan advertisement.








REPORTS AND PUBLICATIONS


Technical Report:  


Response Analysis Corporation, Young Adult Literacy Assessment: Part I Technical Report, (Princeton, NJ: Response Analysis Corporation, 1986) Educational Testing Service, (800) 223-0267





Survey reports:


Irwin S. Kirsch and Ann Jungeblut, Literacy: Profiles of America's Young Adults, (Princeton, NJ: Educational Testing Service, 1986) Educational Testing Service, (800) 223-0267





Richard L. Venezky, Carl F. Kaestle, and Andrew Sum, The Subtle Danger: Reflections on the Literacy Abilities of America's Young Adults, (Educational Testing Service, 1987) Educational Testing Service, (800) 223-0267









































1992 National Assessment of Adult Literacy





INTRODUCTION


The Adult Education Amendments of 1988, Section 383(b), mandated that the Secretary of Education determine the criteria for defining literacy and accurately estimate the number of illiterate adults in the Nation. To satisfy these Congressional requirements, the National Center for Education Statistics (NCES) and the Office of Vocational and Adult Education's (OVAE) Division of Adult Education and Literacy (DAEL) cooperated to plan for a statistical survey, that would assess the literacy of the adult population) of the United States in 1992.  The survey included about 13,000 adults between the ages of sixteen and sixty-four who lived in private households.  Twelve states (CA, FL, IL, IN, IA, LA, NJ, NY, OH, PA, TX, and WA) participated in a concurrent assessment to obtain detailed information comparable with data gathered in the national survey.





DATA COLLECTION


The data collection was conducted through household interviews in which respondents completed written exercises that assessed their literacy skills.  The first part of the assessment was a 20-minute background questionnaire.  Upon completion of the background questionnaire, the respondent worked through the assessment booklet while the interviewer followed along on the interview guide.





INSTRUMENTS


Background and Attitude Assessment instrument: A background questionnaire that included questions about the childhood environment, early language experiences, education and training, job status and aspirations, current reading and writing practices, and community involvement was given to each respondent.  The purpose of this questionnaire was to obtain background information that could be related to performance on the simulation tasks.





Core Skills Assessment: The core skills assessment served as a transition between the background questionnaire and the full assessment. A set of 10 relatively easy oral language tasks was administered.  





Literacy Assessment Instruments: The pool of literacy assessment tasks used to measure adult proficiencies consisted of 165 prose, document, and quantitative literacy questions. These tasks were selected to represent various types of printed information as well as various contexts that would be familiar to most adults. The literacy tasks also required a number of different approaches in order for the adults to demonstrate that they could use the information contained in many forms of printed materials. Each respondent was given about 45 assessment tasks in a balanced, incomplete block design.  





In addition to the cognitive tasks, personal interviews gathered information on language background, educational experiences, social and political participation, labor force participation, literacy activities and collaboration, and basic demographics.





SCORING


Balanced incomplete block spiraling (BIB) was used to make the most of the limited response time allocated to the measurement of literacy skills.  BIB spiraling instead of standard matrix sampling was used because it allows for the estimation of relationships among all assessment tasks in the pool through unique linking blocks. Item response theory (IRT) was also used to estimate performance on each of the three literacy domains. 





Proficiency profiles for this survey were developed and measured along three different scales: prose literacy, document literacy, and quantitative literacy.  Measurement within each scale was based on the complexity of the process needed for successful performance, rather than on the length of the sentence or the difficulty of the vocabulary, although these effect task complexity.





Prose Literacy simulation tasks required demonstrated knowledge and skills in understanding and using information from texts, such as editorials, newspaper articles, poems, and stories. 





Document Literacy simulation tasks sought demonstrated knowledge and skills in locating and using information found in job applications, bus schedules, maps, payroll forms, indexes, and tables.





Quantitative Literacy simulation tasks asked the reader to perform different arithmetic operations, either alone or sequentially, using information embedded in both prose and document formats.  Tasks such as entering cash and check amounts onto a bank deposit slip, balancing a checkbook, completing a order form, and determining the amount of interest from a loan advertisement.








REPORTS AND PUBLICATIONS


Initial Results and Findings:


Irwin S. Kirsch, Ann Jungeblut, Lynn Jenkins, and Andrew Kolstad, Adult Literacy in America: a first look at the findings of the National Adult Literacy Survey, (National Center for Education Statistics, 1993) National Library of Education  (800) 424-1616





Anne Campbell, Irwin S. Kirsch, and Andrew Kolstad, Assessing Literacy: the Framework for the National Adult Literacy Survey (National Center for Education Statistics, 1992) ERIC, Accession Number ED354270


 


Karl O. Haigler, Caroline Harlow, Patricia O'Connor, and Anne Campbell, Literacy Behind Prison Walls: Profiles of the Prison Population from the National Adult Literacy Survey.  (National Center for Education Statistics, 1994) National Library of Education 


(800) 424-1616


 


Helen Brown, Robert Prisuta, Bella Jacobs, and Anne Campbell, Literacy of Older Adults in America: Results from the National Adult Literacy Survey, (National Center for Education Statistics, 1996 National Library of Education (800) 424-1616


























The 1991 United States Department of Labor Literacy Survey of Job Seekers





INTRODUCTION


In an effort to improve America’s understanding of its literacy problems, the U.S. Department of Labor (DOL) commissioned the Educational Testing Service (ETS) to conduct a workplace literacy assessment in 1989. The assessment included about 8,000 people from three groups:





participants in Job Training Partnership Act (JPTA) programs;


applicants for jobs through the Employment Service (ES) system: and 


individuals filing claims for Unemployment Insurance (UI) benefits.





The findings from the assessment were intended to help states anticipate problems with the training of significant portions of the American workforce.  The study also provided states and agencies with national data and survey methods that could be used to conduct their own assessments.





DATA COLLECTION


The data collection was conducted through household interviews in which respondents completed written exercises that assessed their literacy skills. BIB spiraling was used so that each participant responded to a subset of the assessment tasks.  An administrator using a background questionnaire also interviewed each participant.





INSTRUMENTS


Background and Attitude Assessment instrument: A background questionnaire that included questions about the childhood environment, early language experiences, education and training, job status and aspirations, current reading and writing practices, and community involvement was given to each respondent.  The purpose of this questionnaire was to obtain background information that could be related to performance on the simulation tasks.





Assessment Instruments: The Department of Labor’s assessment consisted of two stages.  The first stage was an assessment and profile of the literacy proficiencies of three populations served by the department’s JPTA, ES, and UI programs.  The second stage consisted of a test developed by ETS to assess the literacy proficiencies of individuals in each group.  





The survey included 200 literacy tasks, which were based on the original set of simulation tasks developed for the 1985 Young Adult Literacy Assessment.  An ETS administrator also interviewed each participant to obtain background information.  Some of the questions on the background questionnaire were replicated from the 1985 survey to enhance comparability.  Other questions were adapted from the YALA, and still others were developed by the ETS to reflect issues and major concerns of the DOL.





SCORING


Balanced incomplete block spiraling (BIB) was used to make the most of the limited response time allocated to the measurement of literacy skills.  BIB spiraling instead of standard matrix sampling was used because it allows for the estimation of relationships among all assessment tasks in the pool through unique linking blocks. Item response theory (IRT) was also used to estimate performance on each of the three literacy domains. 





Proficiency profiles for this survey were developed and measured along three different scales: prose literacy, document literacy, and quantitative literacy.  Measurement within each scale was based on the complexity of the process needed for successful performance, rather than on the length of the sentence or the difficulty of the vocabulary, although these effect task complexity.





Prose Literacy simulation tasks required demonstrated knowledge and skills in understanding and using information from texts, such as editorials, newspaper articles, poems, and stories. 





Document Literacy simulation tasks sought demonstrated knowledge and skills in locating and using information found in job applications, bus schedules, maps, payroll forms, indexes, and tables.





Quantitative Literacy simulation tasks asked the reader to perform different arithmetic operations, either alone or sequentially, using information embedded in both prose and document formats.  Tasks such as entering cash and check amounts onto a bank deposit slip, balancing a checkbook, completing a order form, and determining the amount of interest from a loan advertisement.








REPORTS AND PUBLICATIONS


Survey Reports:


Irwin S. Kirsch, Ann Jungeblut, and Anne Campbell, Beyond the School Doors: The Literacy Needs of Job Seekers Served by the U.S.


Department of Labor, (Employment and Training Administration, 1992)


Available from: Educational Testing Service, (800) 223-0267





Irwin S. Kirsch and Ann Jungeblut, with others, Profiling the Literacy Proficiencies of JTPA and ES/UI Populations: Final Report to the Department of Labor, (Employment and Training Administration, 1992)


Available from: Educational Testing Service, (800) 223-0267


















































The 1994 International Adult Literacy Survey





INTRODUCTION 


The 1994 International Adult Literacy Survey (IALS) is the first multi-country and multi-language assessment of adult literacy.  The survey included about 50,000 respondents and was conducted in eight industrialized countries, Canada, Ireland, Germany, the Netherlands, Poland, Sweden, Switzerland, and the United States.  The survey's goals were to develop scales for comparisons of literacy performance among people with a wide range of abilities, and to compare literacy across cultures and languages. The survey was sponsored by the National Literacy Secretariat and the Applied Research Branch of Human Resources Development Canada and was managed by Statistics Canada in cooperation with the OECD, Eurostat, and UNESCO publishing. 





DATA COLLECTION


The IALS consisted of interviewer administered data collection in each respondent's home with an interview length of roughly 90 minutes. An interviewer administered each element serially in a respondent's home. The assessment collected a broad range of information about the literacy practices and other daily activities of the respondents and provided new insights into the differences in the distribution of literacy within and among participating countries.





Data collection focused on the following areas:





Reading.  Respondents were asked how frequently they read or used information from six types of texts as part of their job--directions or instructions for medicines, recipes, and other products; bills, invoices, spread- sheets, or budget tables; diagrams or schematics; manuals or reference books, including catalogs; reports, articles, magazines, or journals; and letters or memos.





Mathematics.  IALS respondents were asked to report how often they engaged in two workplace numeracy tasks--measuring or estimating the size and weight of objects and calculating prices, costs, or budgets.





Writing.  Respondents were asked how often they wrote or filled out four types of text as part of their job--letters or memos; forms or items such as bills, invoices, or budgets; reports or articles; and estimates or technical specifications.





Literacy activities.  Much literacy activity takes place outside the workplace. The IALS asked respondents a variety of questions about their everyday literacy practices and their participation in other social and community activities--newspaper reading, book and magazine reading, letter writing, and library use.





Activities related to literacy. The IALS examined a number of other practices that, while not direct evidence of literacy, were widely thought to be associated with it, or with its absence. 














INSTRUMENTS 


Background questionnaire: The IALS background questionnaire included classification variables (household arrangements, place of birth and immigration, income, education, language, and ancestral/parental information); labor market activity (labor force history,


labor force status, career strategies); workplace skills (general skills and literacy skills); training/adult education (nature of, attitudes to, outcomes of); and general literacy concerns.





Core Items and Simulation Assessment: A brief set of core items and a large main test set of simulation tasks were used to assess three aspects of literacy: prose literacy, document literacy, and quantitative literacy.  The core and simulation assessment were based on 34 tasks measuring prose and document literacy and 33 tasks that measured quantitative literacy skills.  





SCORING


In order to ensure broad coverage of the three literacy domains and not to overburden individual respondents, a Balanced Incomplete Block (BIB) assessment design was utilized. Item response theory (IRT) was also used to estimate performance on each of the three literacy domains. Results will be reported in terms of proficiency levels.  





People in industrialized countries face many different kinds of written material every day, and they require different skills to understand and use the information. To reflect this complexity, IALS assessed three categories of literacy:


 


1. Prose literacy: the ability to understand and use information from texts such as editorials, news stories, poems and fiction. 





2. Document literacy: the ability to locate and use information from documents such as job applications, payroll forms, transportation schedules, maps, tables and graphs. 





 3. Quantitative literacy: the ability to perform arithmetic functions such as balancing a checkbook, calculating a tip, or completing an order form. 





REPORTS AND PUBLICATIONS


Survey Reports:


Giles Montigny, K. Kelly, and Stan Jones, Adult Literacy in Canada:  Results of a National Study, (Statistics Canada, 1991) Publication Sales, Statistics Canada, Ottawa, Canada.





Stan Jones, Reading, but not Reading Well, (National Literacy Secretariat, 1993) The National Literacy Secretariat, Ottawa, Canada.





Albert Tuijnman, Irwin S. Kirsch, Stan Jones, and T. Scott Murray, Literacy, Economy and Society: Results of the first International Adult Literacy Survey, (Organization for Co-operation and Development and Statistics Canada, 1991), Ottawa, Canada.





International Adult Literacy Survey Press Information: Statistics Canada, Operations and Integration Division, Circulation Management, Ottawa, Canada http://www.statcan.ca:80/Daily/English/981119/d981119.htm#ART8


