

ATTACHMENT E


Chapter 1

The EFF/NRS Data Collection Project, 2000-2001
The current phase of Equipped for the Future work focuses on the development of an Assessment Framework so that teachers and programs can use the EFF Standards to assess and report progress and results.  In this round of field development, practitioners will collect data that supports the development of performance continua for 10 of the EFF Standards. Data collected will enable us to establish a rich body of performance descriptors for points all along the continuum for ABE and ESL students, and to identify benchmark tasks that are aligned with performance levels for the National Reporting System (NRS), Title II, Workforce Investment Act

This guide complements the training provided for the practitioner-researchers who will be creating performance tasks and observing student performance for this round of field work. In the first chapter, we review the general approach to developing the EFF Assessment Framework and then walk through the data gathering process, referring you to additional materials found in subsequent chapters and the appendices. 

A note about our process, before we get started.   This guide and the field site training that accompanies it are both designed to help you understand what you will be doing during the coming months. We are depending on you to let us know what is confusing or not clear to you -- at any point in the process, whether reading this handbook, participating in training sessions, or getting started back in your program. No question is too small or too ‘dumb.’ We know that it is often difficult to take in new information, understand it, and incorporate it in to practice all at once. Yet, this is what we are asking you to do.  We know the current research effort requires thinking in new ways, and documenting your work in ways that may seem overly complicated. The better you understand our rationale for collecting this data, the better you'll be able to give us what ethnographers call “thick description of adult learning and performance.” So please ask questions. We will all learn together! 

Part I:  Background and Project Overview

In January 2000, 15 field sites in five states began working to build performance continua based on the four dimensions of performance; structure of knowledge base; fluency of performance; independence of performance; and range of performance (kinds of tasks and contexts). Teachers and tutors participating in this research effort used standardized templates and a standard reporting protocol to collect data on student performance.  The data collection protocol guided teachers in using the standards and dimensions to plan and carry out lessons centered on well-structured "performance tasks" and to assess learner performance in relation to these tasks. 

Using the standardized template, teachers in this last round of field research were asked to rate two things:

· the learning task (based on its complexity, context, and knowledge required) which does not vary from learner to learner, and 

· the learner performance (based on knowledge demonstrated, fluency, and independence) which does vary by learner. 

We began to understand how to build a continuum for each standard that represents progress in two ways: the tasks get more difficult (more complex) and learner performance of tasks becomes more proficient as you move along the continuum from novice to expert. We also learned that well-structured performance tasks are essential for building this continuum (see Chapters 2 and 3 for a thorough description of well-structured performance tasks).  Refer to the chart following page 3 for a graphic illustration of the continuum.

The EFF/NRS Data Collection project that you are part of builds on the approach started last year and doubles the number of practitioners collecting performance data in Ohio, Oregon, Maine, Tennessee and Washington. The goal of this phase of field development work is to collect sufficient performance data on each EFF standard to enable us to:

· Identify representative EFF performance tasks that address the knowledge and skills necessary for transition from one National Reporting System level to the next for up to 10 EFF Standards.

· Identify such transition tasks for movement between all 6 ABE levels and all 6 ESOL levels on the National Reporting System.

· Develop a rich body of standards-based performance descriptors for each NRS level. These can be used to validate and enrich the existing body of level descriptors that the NRS is using.

The information that we gather as a result of this project -- rich descriptions of many tasks and rich descriptions of many performances of those tasks -- will enable us to define what performance looks like all along the continuum, for each Standard, for both ABE and ESOL learners. Because we will have so many descriptors placed all along each continuum, we will be ready to reach consensus on the key features of performance at each level. And once we have reached that consensus on what performance for each Standard looks like at each level, we will be in a position to consider assessment strategies and scoring rubrics that 

· are clearly targeted at what we want to measure, and

· are meaningful in what they say about what learners know and can do, and how well.

To carry out this work, teams of practitioners in approximately twenty-five programs in five states will work together to create and rate performance tasks and then observe student performance of those tasks. Each teacher will work with two standards, one from the communications category, and one from one of the other EFF categories.  Teachers will turn in three rounds of reports on these standards, the first round focusing on the development of performance tasks and the other two focusing on both tasks and descriptions of student performance. 

Program administrators will be active members of the field site team, and will concentrate on helping EFF staff to understand what happens in/to their programs when teachers engage in this EFF field development effort.  Materials for administrators will be distributed during the initial training session for administrators.

Throughout the project, you can rely on the following key resource people to answer your questions and address any confusion: your program team; your EFF Field Assistant; and the EFF Assessment Team -- Peggy McGuire, Brenda Bell, Aaron Kohring, and Sondra Stein.

Part II.  The Specifics of the Data Collection Process

This section is organized around the three main data collection periods in the project timetable and the data analysis period in the summer of 2001. For each round of data collection, we explain the purpose and the product of our data collection efforts, and refer you to the data collection tools and the explanatory material in the following chapters.  We describe the support and assistance you can expect from the EFF staff, and our expectations of the research team at each field site.  

The overall reporting expectations, for the entire project (October, 2000 to June, 2001) are:

· Teachers/tutors: Six or more reports, at least three for each standard.  Each report will describe the performance of three or more students.  The three reporting periods for teachers are described below.  

· Administrators: Three quarterly reports and a one-time program profile.  These will be distributed and discussed during the training session.

An annotated version of the Teacher/Tutor Reporting Form is found at the end of this chapter.  Copies of all forms, templates and worksheets are found in Section 6 of this Guide.    

	Project Schedule Chart

	Activity
	Date

	Training session that prepares you to collect data
	Washington
              Oct. 9-11

Oregon 
                            Oct. 11-13

Ohio 

              Oct. 18-20

Tennessee 
              Oct. 24-26

Maine

              Nov 1-3

	Worksheets due to field assistant
	Washington State 
November 6

Oregon

              November 9

Ohio


November 17

Tennessee

November 22

Maine


November 30

	Site call or visit
	Late November or December

	Reporting Period 1. Electronic reports on two standards due; artifacts mailed
	December 31

	Develop performance task(s)
	January

	Mid-course meeting
	February 4-6 (arrive on the 3rd)

	Site call or visit
	Late February or early March

	Reporting Period 2.Electronic reports on two standards due; artifacts mailed
	April 6

	Possible statewide team meetings or calls
	May

	Reporting Period 3.Final electronic reports due
	June 15

	National field site meeting
	Late August or early September


A.  Period I (Oct. 2000 through Jan. 2001): Focus on Performance Tasks

Purpose: to develop expertise in creating well-structured performance tasks for ten EFF standards, and to begin using these performance tasks to plan instruction and describe student performance throughout the learning cycle.

Product: by February 3, 2000, we plan to have a collection of performance tasks for each standard, from a range of program settings with a range of students. 

What we expect from you:

· Teachers/tutors: one preliminary report, in the form of a completed Worksheet: Developing a Well-Structured Performance Task; at least two electronic reports,  one on each of the two standards you have selected to work with (see #2 below).

· Administrators: a completed program profile; one administrator report

Key Written Resources:  Annotated Reporting Form, end of chapter 1; Chapters 2 and 3;  Section 6: Report forms, worksheets, and templates; Section 7:  data examples.

What you will do:  

1.  Participate in the training session that prepares you to collect data

The 2000 field site training sessions have three primary goals:

· Ensure that all participants understand the overall purpose and format of this round of field research, and how this round contributes to the development of the EFF assessment system.

· Develop participants’ expertise in developing and rating performance tasks that meet the criteria for well-structured tasks

· Develop participants’ understanding of the role of performance tasks in teaching and describing student progress

We hope that you leave the training confident that you are part of a team—at the local, state, and national level, that will support you in carrying out the ground-breaking research effort we are undertaking!

2.   Develop one performance task and turn in a completed Worksheet to your field assistant, approximately 4 weeks following your training session.  

See the Project Schedule Chart for due dates for these preliminary reports.  Your field assistant will confirm these dates during the initial training session.

How will you accomplish this?

· Use the Worksheet: Developing a Performance Task and the Template:  Analysis of Performance Task (explained in chapter 2) to develop a performance task that meets the purposes and interests of your students, as well as the criteria for a well-constructed performance task.

· Meet with your team members to share your task and your preliminary ranking of the task. Come to an agreement with your team members about the ranking.  

· Send a copy of the completed Worksheet to your field assistant.

· Begin using the performance task as the basis for working with students. Practice writing about what is going on in the classroom, using the Observation Form (found in Section 6).  

These activities will give you practice in developing and ranking a performance task and provide an opportunity for you to get feedback on it early in the data gathering cycle.

3.  Participate in a site conference call or in-person site visit with your field assistant during late November or December, to discuss your first performance task.

Your field assistant will schedule this meeting with your team. Meanwhile, contact your field assistant any time you need advice or guidance. If she can’t answer your question, she will contact Peggy or Brenda for assistance.

4. After you get feedback on your preliminary report, develop a second performance task and refine or revise your first one, if needed.  

Meet with your team to come to consensus on the rating for the second performance task.

Use these questions to guide your thinking about instructional activities around the performance task:

· How well prepared are your students to do this task?

· What do you need to do to get them fully prepared?

· What evidence will you look for to see how well they perform the task?
Use the performance tasks as the basis for teaching and learning.  Begin to collect information on what learners know and how well they perform, in relation to the knowledge required for the task.  Describe what you see going on, writing notes directly on the Observation Form.

For the round of reports due at the end of December, write as much as you can about teaching and learning, and student performance, in Q9 on the Reporting Form.   Focus on the practice of describing performance objectively yet descriptively.
5.  By December 31, submit two electronic reports (one on each standard) via e-mail or computer diskette to Aaron Kohring (contact information on Project Schedule Chart).

Answer Questions 1-8  and Question 11 on the Reporting Form.  

Mail in examples of student work; rubrics or tools you developed; and copies of any hand-written observations of student performance.  Be sure to clearly mark all artifacts with a student number and your name. EFF staff will analyze the data and develop materials for use at the national meeting, February 4-6.

Reminders:

1. For each report you submit, complete Q1-9.  If you have not finished instruction and documentation of learning/performance relative to a task, turn in as much as you have completed. 

2. Use the Template:  Documenting Adult Learner Performance (or Performance Template, for short) to guide your thinking and observations.  

3. If you are able to enter descriptions in Q10, please do.  This is not required for this report.  Do not try to rate student performance for this reporting period.

4. Answer question 11A and B.

5. If you have reflections on Q12, please write down your thoughts here.  This is optional for this report.

6.   In January, develop one or more performance tasks. Complete the report form as far as you get (at least through Q9), and bring the report and supporting materials (evidence, artifacts, tools) with you to the national meeting.  

7. Mid-course meeting: all participants in the data collection project will meet together February 4-6, at the Radisson Barcelo Hotel, Washington, D.C.  

The meeting will begin in the early afternoon, Sunday, February 4 and end by 4:30 on the 6th.  Participants who are flying to DC are asked to fly on Saturday, February 3, to take advantage of lower airfares.  (Section 9 contains directions for making your travel arrangements and for registering for this meeting.) 

During this meeting we will focus on three primary areas of work that build on the data you've collected and prepare you for the next phase:

· Refining our ability to construct and reliably rate well-structured performance tasks. 

· Working in standard-based groups to begin to construct performance continua. 

· Observing and rating student performance, using the Template:  Documenting Adult Learner Performance Against EFF Standards.

B.  Period 2 (Feb. to April 2001): Focusing on Student Performance

Purpose:  to collect rated descriptions of student performance of well-structured tasks, in order to understand the range of learner proficiency associated with each task.

Product: by April 6, 2000, we plan to have additional well-constructed, rated performance tasks for each standard, with full, rated descriptions of student performance.

What we expect from you:  

· Teachers: a two fully completed reports, one for each standard.  Each report will describe and rank the performance of a minimum of three students.

· Administrators:  one administrator report

Key Written Resources: Annotated Report Form, at end of this chapter; Chapter 4; Template:  Documenting Adult Learner Performance in Section 6; data examples, found in Section 7.  

Recording observations of learner performance 

Up until this time, you have been describing what students are doing as they prepare for and carry out the performance task.  You have been paying attention to the dimensions of performance, but you have not been rating student performance.  You know how to develop well-structured performance tasks now. From February through June you will turn your attention to rating student performance of those tasks.  You will continue to develop and teach using performance tasks during this time.

As you carry out your planned instructional activities focused on well-constructed EFF Performance Tasks, regularly record your detailed observations of learner performance in those activities. Your instructional activities will hopefully include plenty of time for you and your learners to reflect on the skills that are being developed and the tasks that are being accomplished. Teachers have many strategies for engaging themselves and their learners in this way; it is up to you to use the strategies and methods that seem appropriate. What is critical is that you document growth and change as it happens in extensive detail so that it is useful as performance data. 

Plan to set aside time at least once each week to write down observations of learner performance.   The Observation Worksheets provide a simple format for recording notes on learner performance, and aligning your observations with the dimensions of performance that they illuminate. We hope that this ongoing documentation method will be immediately useful to you for diagnostic and instructional purposes; certainly, organizing your written observations of performance in this way should ease the process of later compiling and transferring your observations to the Data Report Form.

It is important, when possible, to provide multiple kinds of evidence to build an argument for successful accomplishment of performance tasks, and the skill development necessary for that accomplishment. Please keep with your Observation Worksheets any examples of student work, or any other artifacts or evidence that support your written observations. These artifacts are an excellent way to further document observed learner performance -- and to provide examples of the evidence that you are looking at as you make your decisions about the performance you see. 

What you will do:

1.  Repeat the process described above for Period 1, developing and ranking performance tasks; continuing to meet with your team members to come to consensus on the ratings; conducting activities to prepare students to carry out the performance task and writing about what takes place; and observing student performance, using the observation form.

2.  Collect all evidence of student performance, including examples of student work and self-assessments, your notes, and observation worksheets. 

To construct a valid and reliable continuum of performance, we need to know what evidence you were looking at when you rated the student’s performance. Label artifacts clearly with Student number and your name and program.

3.  In late February and early March, your field assistant will visit your program or hold a conference call with your team, to discuss the process of observing student performance and rating it.

This will help you out if you are stuck and will let the national EFF assessment team know if we missed something during the February meeting.  If you don’t understand what we are doing or how to do it, say so, loud and clear!

4.  Prepare a minimum of two full reports, one for each standard. Each report should describe the performance of at least three students.   

This time, complete Q10.  You will note that in the Report Template (in Section 6), Q10 is repeated three times, for Student 1, Student 2, and Student 3.  You may add more students; refer to Technical Instructions for the EFF Field Development Reporting Forms on Computer Diskette (#9) found in Section 6.

5.  Answer all of the Reflection and Evaluation Questions:  Q11-14.

6.  By April 6, submit two electronic reports, one on each standard, by e-mail or computer diskette, to Aaron Kohring, Center for Literacy Studies (full address fiven at end of chapter).
Mail the labeled artifacts (evidence of student performance) to Aaron.

C.  Period 3 (April - June, 2001): Focusing on Student Performance

Purpose: to continue to collect rated descriptions of student performance of well-constructed tasks.  

Product: by June 15, 2000, we plan to have a minimum of 75 well-constructed, rated performance tasks for four of the Communications Standards with full, rated descriptions of student performance; a minimum of 40 well-constructed, rated performance tasks for the six identified additional standards, with full, rated descriptions of student performance 

What we expect from you:  

· Teachers: a minimum of two fully completed reports, one for each standard.  Each report will describe and rank the performance of a minimum of three students.

· Administrators:  final administrator report

Key Written Resources:  This guide.

What you will do: 

1.  Repeat the full process described above for Period 2, submitting a minimum of two full reports.  Each report will describe and rate the performance of at least three students.

2.  Discuss the implications of participating in this round of EFF field development.  Your statewide EFF team may decide to meet, either by teleconference or in person.

3.  Submit your electronic reports and hard copies of artifacts to Aaron by June 15.

4.  Register for the final debriefing meeting.  Registration material will be sent to you in the spring.

5. Take a break from the field research and rest up!

D.   Period 4 (Summer, 2001): Data Analysis and Validation

Purpose: to identify benchmark performance tasks that are aligned with performance levels for the National Reporting System(NRS).

Product: by September 30, 2001, we plan to have a fully-elaborated performance continuum for each of the standards reported on during this round of field work, with benchmark performance tasks that mark the transition points from one level to the next for the NRS.

How this will be accomplished: Over the summer, a team composed of the  EFF Assessment team and technical staff,  DAEL staff, and EFF Field Assistants will analyze the data reports and construct the draft continua for presentation at the final debriefing meeting.

Using a structured feedback process, participants in the final meeting will validate the continua.

What we expect from you:

· Participate in the second national field site meeting, to be held in late August or early September.  

Annotated Teacher Reporting Form

* EFF Field Development Reporting Form 2000-2001

Teacher name:_________________________________

Program name:_________________________________

State: _______________________________________

Begin Date: ___________________________

Report#_____________

* PROGRAM/CLASS INFORMATION 

* %Q1. Which of the following terms does your program use to describe the location, administration and setting and of your program: (Please check all that apply with an "X" to the left of each item)

_ Rural (outside urban area, population < 2,500)

_ Urban (population >50,000)

_ Mixed rural/small cities

_ Community college

_ Local Education Agency

_ Community-based organization

_ Correctional facility

_ Workplace program

_ Homeless program

_ Family Literacy

_ Other setting, please specify _____________________________________

* %Q2. Which of the following terms describe the specific class or group of students you are reporting on: (Please check all that apply with an "X" to the left of each item)

_ Adult Basic Education (ABE)

_ ESL

_ Adult Secondary Education (ASE)_ Family Literacy

_ Workplace program

_ Homeless program

_ Correctional facilities

_ community corrections programs

_ Other institutional programs

* %Q3. Use the following NRS levels to describe the educational level of the students involved in the performance task described in this report.  

_ Beginning ABE Literacy

_ Beginning Basic Education

_ Low Intermediate Basic Education

_ High Intermediate Basic Education

_ Low Adult Secondary Education

_ High Adult Secondary Education

_ Beginning ESL Literacy

_ Beginning ESL

_ Low Intermediate ESL

_ High Intermediate ESL

_ Low Advanced ESL

_ High Advanced ESL

_ Other:

* %Q4. Which one individual standard are you documenting in this report? (Please check with an "X" to the left of the item)

_ 1. Read With Understanding

_ 2. Convey Ideas in Writing

_ 3. Speak So Others Can Understand

_ 4. Listen Actively

_ 5. Observe Critically

_ 6. Use Math to Solve Problems and Communicate

_ 7. Solve Problems and Make Decisions

_ 8. Plan

_ 9. Cooperate with Others

_ 10. Advocate and Influence

_ 11. Resolve Conflict and Negotiate

_ 12. Guide Others

_ 13. Take Responsibility for Learning

_ 14. Reflect and Evaluate

_ 15. Learn Through Research

_ 16. Use Information and Communications Technology

* %Q5. Which Common Activity provides the context for the performance task described in this report? (Please check one with an "X" to the left of the item)

_ 1. Gather, Analyze and Use Information

_ 2. Manage Resources

_ 3. Work Within the Big Picture

_ 4. Work Together

_ 5. Provide Leadership

_ 6. Guide and Support Others

_ 7. Seek Guidance and Support From Others

_ 8. Develop and Express Sense of Self

_ 9. Respect Others and Value Diversity

_ 10. Exercise Rights and Responsibilities

_ 11. Create and Pursue Vision and Goals

_ 12. Use Technology and Other Tools to Accomplish Goals

_ 13. Keep Pace with Change

*Identifying and Ranking the Task

* %Q6.  Provide a rich, detailed description of the task that requires use of the identified EFF standard, by answering the questions below:

* %Q6A. What is the task?

Enter the description of the performance task from the Worksheet.  See point 5, p.7 in Chapter 1 for reminders.

See Section 7, Examples 1, 2, 3, to see how other teachers answered this question.

*Q %6B. What is the purpose of the task?  Explain why and how it requires the learner to use the Standard.

Enter the purpose from the worksheet.  

See Section 7, Examples 1, 2, 3 

* %Q6C.  Explain how this task requires learners to address each component of the standard.

Again, refer to your Worksheet for this task.  After you have determined that the task addresses each component, explain HOW.

RATING THE TASK

Use the task template to describe and provide a numerical rating for each dimension of the task.  

The task template is explained in Chapter 2: Creating and Rating an EFF Performance Task.

Refer to Section 7, Examples  1,3, and 4 to see how other teachers responded to Q7A-C

* %Q7A. Complexity of the task 

Describe: 

Refer to Section 2 of the Worksheet, where you recorded detailed descriptive information about the task.  Enter the information about complexity here.

Rating:  

Using the Task Template, rate the objective complexity of the task and enter the numerical value here.

Do the same for Q7B- 7C

* %Q7B. The context in which this task will take place

Describe:

Rating:

* %Q7C. What is the knowledge required for the task?  Describe below, 7C1-3.

Q7C1. Vocabulary needed, related to the skill and to the subject area

Describe:

Rating:

Q7C2. Content knowledge needed, related to the skill and to the subject area

Describe:

Rating:

Q7C3. Strategies needed for organizing and applying the content knowledge

Describe:

Rating:

* OVERALL TASK RATING:  

* %Q8.  Provide a numerical rating of the overall task, within a five point range.  Explain why you ranked the task here, including the weighting (if any) of specific dimensions.

Overall rank:

Reasons:


Refer to Example 1 for the way one teacher gave her rationale for the task rating

*Q9. Write about the learning activities that you and your students have been engaged in, to prepare for and perform the task described above in Questions 6 –8. You may write in a journal format, with entries over time.  What was your overall plan? What happened?  How did it go? Were you pleased? Attach (to the hard copy of this report) the evidence of student performance related to this teaching/learning interaction, including your written observations of performance on observation worksheet.

In Q9, write about what takes place, both to prepare for the performance task and  to carry out the performance task. 

Use the observation form to collect information on what learners know and how well they perform, in relation to the knowledge required for the task. Describe what you see going on, writing notes directly on the observation form.  You will use these forms to answer Q10 for each student.

Refer to Examples 4, 5, 6, 7, and 8, to see how other teachers wrote about their activities.

Many of the Examples in Section 7 have artifacts attached.  

* OBSERVATIONS OF STUDENT PERFORMANCE

* Date of completion of performance task ___________

10. Answer the following questions about learner performance of the task described in Q6 and Q7.  Use your Observation Worksheets and the Performance Template as your guide for describing performance and rating performance.   Space is provided to report on three students.  If you are reporting on more than three students, please refer to the technical instructions for guidance in adding more students to this report.

* %Q10 STUDENT 1:   

Make sure your artifacts and observation sheets for this student are labeled by this  number.

Q10A. What does the learner know that allowed him/her to carry out the task as s/he did? Description of vocabulary, content knowledge and strategies for organizing and applying content knowledge:

Refer to Chapter 4, Knowledge Base, for guidance.

See Examples 1, 3, 4, 6,  for  illustrations from last year’s data collection for all parts  of Q10

Rating:

Q10A1.  How does this knowledge compare to the "knowledge required for the task" described in Q7C?

Review what you wrote in Q7c about knowledge base requirements of the task, and your response to Q10 A.    Did the learner have and use all the knowledge necessary to accomplish the task?  If not, what was missing?  What does the learner still need to work on?  

* Q10B. How well did the learner use the skill described in the standard? 

* Q10B1.Description of fluency or ease of learner's performance:

Rating:

* Q10B2. Description of independence of learner's performance:

Rating:

Q10C.  Did the learner perform the task that was described in Q7A-C?

___Yes       ___No

If no, please answer the following questions:

*Q10C1:In what ways was the task that the learner actually performed different from that described in Q7A-C?

*Q10C2.  Overall numerical rating of the task that the learner actually performed:

*Q10D.  Other comments on learner performance relative to the standard or to the task:

*Reflection and Evaluation

The reflection and evaluation questions on this year’s form are not the same as last year’s.   For examples of the ways that teachers wrote in this section, see Examples 3, 4, 9, and 10, Section 7.

*Q11A. Think back over the process of developing the performance task described in this report.  Describe the extent to which the task template helps you in developing performance tasks.  

*Q11B.  How did the process of rating the task go for you?  Did your team agree with your initial rating?  Was it difficult to come to consensus on a rating?  Describe:

*Q12. Think about the teaching and learning process that has been taking place.  What is different from the way you usually teach?   Is there a change in what is happening with your students?

*Q13A. Think about the process of describing and rating student performance described in this report. Did the performance template help you observe and document what learners know more effectively?  How?  If not, why?

*Q13B.  Does the performance template help you compare one performance to another?

*Q14. Think about the whole process of planning, teaching and documenting performance around a performance task.  How did it work for you? Did you find it useful? Difficult?  Challenging? What else?  Please give us your honest and candid thoughts.

*Q15.  Other comments


	Project Schedule

	Activity
	Date

	Training session that prepares you to collect data
	Washington
Oct. 9-11, 2000

Oregon 
Oct. 11-13, 2000

Ohio 

Oct. 18-20, 2000

Tennessee 
Oct. 24-26, 2000

Maine

Nov 1-3, 2000

	Worksheets due to field assistant
	Washington State 
November 6

Oregon

            November 9

Ohio


November 17

Tennessee

November 22

Maine


November 30

	Site call or visit
	Late November or December

	Electronic reports on two standards due; artifacts mailed
	December 31

	Develop performance task(s)
	January

	Mid-course meeting
	February 4-6 (arrive on the 3rd)

	Site call or visit
	Late February or early March

	Electronic reports on two standards due; artifacts mailed
	April 6

	Possible statewide team meetings or calls
	May

	Final electronic reports due
	June 15

	National field site meeting
	Late August or early September


Submit all reports via e-mail or computer diskette to:

Aaron Kohring

akohring@utk.edu

Center for Literacy Studies

600 Henley Street, Suite 312

Knoxville, TN  37996

Please mail student work, rubrics or tools you developed, and copies of any 

hand-written observations of student performance to Aaron, as well. Clearly mark all artifacts with student number, and your name and program.
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