Annual Performance Report for Partnership Grants

Title II of the Higher Education Act is one strategy for achieving National Education Goal 4.  This goal states: “By the year 2000, the Nation’s teaching force will have access to programs for the continued improvement of their professional skills and the opportunity to acquire the knowledge and skills needed to instruct and prepare all American students for the next century.” 

In 1998, the Higher Education Act (HEA) of 1965 was reauthorized. Title II of this legislation contains three Teacher Quality Enhancement Grants, including State Grants, Partnership Grants, and Teacher Recruitment Grants.  The explicit purposes of these grants are to improve the quality of the current and future teaching force by improving the preparation of prospective teachers and professional development activities, to hold institutions of higher education accountable for preparing teachers to be competent in their area of specialization and in teaching skills, to recruit highly qualified individuals into the teaching force, and ultimately, to increase student achievement through high-quality teaching.

Section 203 of Title II describes the Partnership Grants, including the required and allowable uses of funds.  Section 206 of Title II, on accountability and evaluation, mandates that partnership grantees submit an annual performance report to the Secretary of the Department of Education.  These reports will describe progress that has been made toward the goals of the grant program.  Section 206 delineates what information must be included in the report.  Please note that the Department of Education does not expect your project to accomplish all of its goals at once, but the information in these reports will be requested to assess progress on an annual basis. 

In this Annual Performance Report, the Department of Education requests information to help track the use of the funds as well as to evaluate the grant program.  According to the Government Performance and Results Act (GPRA) of 1993, the Department is required to report to Congress on the performance of its programs.  When a question in this report pertains directly to a GPRA performance indicator, this will be noted.  The program indicators may be found in Appendix A.  The Department requests that all partners in the program read the completed report and confirm its accuracy.

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless it displays a valid OMB control number.  The valid OMB control number for this information collection is XXXX-XXXX (expiration date: XX/XX/XXXX).  The time required to complete this information collection is estimated to average 52 hours, including the time to review instructions, search existing data resources, gather the data needed, and complete and review the information collection.  If you have any comments concerning the accuracy of the time estimate or suggestions for improving this form, please write to: U.S. Department of Education, Washington, DC 20202-XXXX.  If you have comments or concerns regarding the status of your individual submission of this form, write directly to: XXXXXXX

1.
Reporting Period

Date: Month 1, _________ through Month 30,  _________

Note:  Responses in this report should pertain only to the above reporting period.

2.
Use Of Funds 

Section 203 of HEA, Title II lists both required and allowable uses of grant funds.  Please complete the chart below by indicating the amount of grant funds spent on each activity, if any, during the reporting year.  Please round the dollar amounts to the nearest thousand.  In addition, indicate whether other sources of federal, state, or local funds are used for these purposes, and if so, please indicate the amount and the source by placing an “F,” “S,” or “L” next to the dollar amount (F = other federal sources of funding, S = state sources of funding, L = local sources of funding).  More than one additional source may be indicated.

Uses of Funds
Dollar Amount of HEA, Title II Grant Funds

(to the nearest thousand)
Dollar Amount of Other Sources of Funding (F,S,L)

(to the nearest thousand)

REQUIRED USES OF FUNDS



REFORMS:  Implementing reforms to hold teacher preparation programs within the partnership accountable for preparing teachers who are highly competent in their academic content areas, and for promoting strong teaching skills, including working with a school of arts and sciences and integrating reliable research-based teaching methods into the curriculum, which will be designed to integrate technology into teaching and learning



CLINICAL EXPERIENCE AND INTERACTION: Providing high-quality preservice clinical experiences, including the mentoring of prospective teachers by veteran teachers, and increasing interaction between faculty at institutions of higher education and new and experienced teachers, principals, and other administrators at elementary or secondary schools



PROFESSIONAL DEVELOPMENT:  Creating opportunities for enhanced, ongoing professional development to promote strong teaching skills and to improve content knowledge of teachers in the subject areas in which they are certified, or in which they are working toward certification



ALLOWABLE USES OF FUNDS



TEACHER PREPARATION AND PARENT INVOLVEMENT:  Preparing teachers to work with diverse student populations (including individuals with disabilities and limited English proficiency) and involving parents in the teacher preparation reform process



DISSEMINATION AND COORDINATION:  Broadly disseminating information on effective practices used by the partnership, and coordinating with the activities of the Governor and State educational agencies



MANAGERIAL AND LEADERSHIP SKILLS: Developing and implementing proven mechanisms to provide principals and superintendents with leadership skills that result in increased student achievement



TEACHER RECRUITMENT:  Implementing efforts to recruit students into teacher preparation programs (scholarships, support for students, and follow-up services) or efforts to recruit highly qualified teachers into high-need schools



OTHER USES OF FUNDS



Other programmatic use of funds.  Please describe:






TOTAL:  Amount of funds spent during current reporting period



3.
Student Achievement

Section 206 of HEA, Title II specifies that grant recipients must indicate the progress they have made toward increasing student achievement, as defined by the partnership, for all students.  (The Department of Education does not expect the grant to have an immediate impact on student achievement; however, it is the Department’s intention that the grant program will eventually contribute to increased student achievement in the long-term, and progress toward this goal will be assessed on an annual basis.) 

1.
Does the project include goals for increasing K-12 student achievement?  Yes __ No__

2.
If ‘yes,” please check which goals are included in your project’s objective of increasing K-12 achievement, and check the age group on which you will be concentrating:

Age Group

Elementary School

____


Middle School

____

High School  

____

Goals

Increase student reading levels



____

Increase language arts skills including writing, 

listening, speaking





____

Increase student skills in mathematics


____

Increase student skills and knowledge in science

____

Increase student knowledge in history/social studies
____

Increase student skill levels in the use of technology
____

Other: ____________________________________


__________________________________________
____

3.
Please provide a description, in two paragraphs or less (no more than 100 words), of where the partnership currently stands in relation to the goals (how much progress has been made and how much progress there is still to be made).  Please include actual data.  For example, you may consider indicating the percentage of students, by grade level, who pass certain benchmarks (e.g., basic, proficient, and advanced) on standardized achievement tests. 



4a.
Please check those activities at the IHEs that will contribute to increasing K-12 student achievement and for which Title II project funds will be used:

1.
Undergraduate or graduate College of Education course reform
____

2.
Undergraduate or graduate Arts & Science course reform

____

3.
Course reform to include how to integrate technology 

into K-12 instruction 






____

4.
Team teaching:


a. Arts & Science and College of Education faculty


____


b. K-12 and College faculty





____

5.
Alignment of reformed course content with state or district 

standards of learning 






____

6.
Measurements to test K-12 achievement once teachers are placed
____

7.
Other:  ______________________________________________

 
 ____________________________________________________
____

4b.
Please provide an explanation of how HEA, Title II funds will contribute to the progress toward achieving student achievement goals.  Please limit your response to two paragraphs or less (no more than 100 words), and include any plans for using funds in the districts, as well as plans to use funds in the IHEs that were not mentioned in the previous question.



4.
Content Knowledge And Teaching Skills In Subject Area

Section 206 of HEA, Title II requires that grant recipients report on their progress toward increasing the percentage of classes taught by competent teachers in core academic areas.  This is related to GRPA performance indicator 3.1. (Please remember that although the Department of Education does not expect your program to accomplish this goal all at once, progress will be assessed on an annual basis.)  One way to obtain this information is to count the number of teachers in the partnership school districts who are teaching out of field to gauge whether this number is decreasing over time.  An individual teaching out of field is one who is teaching one or more courses in a subject area or grade level for which they are not holding the appropriate certificate or subject-area endorsement.  Using this definition, please complete the chart below:

Certification in Subject Area / Grade Level
Number of teachers (total)
Number of teachers who are teaching out of field

Elementary School: Grade Level



Elementary School: 4 Core Academic Areas (Total) including English/Language Arts, Mathematics, Science, and Social Studies



Secondary/Middle School: Grade Level



Secondary/Middle School: 4 Core Academic Areas (Total)



    English/Language Arts – Secondary



    Mathematics – Secondary



    Science – Secondary



    Social Studies/History – Secondary



5.
Technology

According to Section 206 of HEA, Title II, partnership grant recipients are required to report on their progress toward increasing the number of teachers trained in technology.  This is related to GPRA performance indicator 3.2. (Please remember that although the Department of Education does not expect your program to accomplish this goal all at once, progress will be assessed on an annual basis.)
Please describe any methods used by the partnership to ensure that teachers are prepared to integrate technology into the classroom.  If applicable, please answer the following, limiting your open-ended responses to two paragraphs or less (no more than 100 words):

1.
Are Title II funds used by the partnership program to ensure that teachers are prepared to integrate technology into the classroom?  Yes__ No__

2a.
Was there an effort to ensure that teachers are prepared to integrate technology into the classroom before the partnership received the Title II grant?  Yes__ No__

2b.
If “yes” and this is an ongoing effort, please explain how Title II funds (federal and nonfederal) have contributed to this effort?



3a.
Is the partnership assessing or evaluating teachers to determine if they are capable of effectively integrating technology into their instructional practices?  Yes__ No__

3b.
If “yes,” please check which types of evaluation procedures are used as part of the assessment:

Assessment Procedure
Check if assessment is used

Written exam


Observations


Portfolio of work


Computer-based exam


Successful course completion


Other: ___________________


3c.
If “yes,” are these assessments or evaluations intended to measure teachers against the technology standards that have been adopted by the partnership?   Yes__ No__ 

3d.
Has the partnership adopted technology standards that are:

a.
national standards? Yes__ No__

b.
state standards?  Yes__ No__

c.
local standards? Yes__ No__

d.
standards unique to the partnership? Yes__ No__

3e.
Please describe the technology standards adopted by the partnership in two paragraphs or less (no more than 100 words):



3f.
Does the partnership require teachers to pass the technology assessment or evaluation in order to graduate from a partnership institution?  Yes__ No__

6.
Teacher Recruitment and Retention

Complete section 6a if the partnership program uses HEA, Title II funds for the purpose of teacher recruitment.  Note, however, that subsection 6b is required to be completed by all grant programs.  If the partnership program does not use HEA, Title II funds for teacher recruitment, please skip to 6b.
Section 203 of HEA, Title II allows partnership grantees to use funds to engage in teacher recruitment activities.  These may include such activities as providing scholarships and associated support or developing mechanisms to ensure that high-need LEAs are able to recruit highly qualified teachers.  The following sets of questions ask about the activities and goals related to recruiting and retaining highly qualified teachers into the field.  The placement and retention issues are related to GPRA performance indicator 2.1. (Please remember that although the Department of Education does not expect your program to accomplish this goal all at once, progress will be assessed on an annual basis.)  Please limit each open-ended response to two paragraphs or less (no more than 100 words).  
6a. 
Description of Teacher Recruitment Efforts 

Complete section 6a if the partnership grant program uses Title II funds for teacher recruitment.

1.
Please describe the specific teacher shortage (if any) to which your program is responding (e.g., minority teachers, teachers in high-need schools, teachers in specific subject areas, etc.).



2.
Please indicate, under A and B, whether each of the following recruitment efforts is being undertaken by the partnership with Title II funds:

A.
Scholarships for teacher preparation:

A1.
Awarding scholarships to help students pay the cost of 

completing a teacher preparation program. 



Yes__ No__

A2.
Providing support services for scholarship recipients to 

enable them to complete their teacher preparation program.

Yes__ No__

A3.
Providing follow-up services to former scholarship recipients 

during their first 3 years of teaching.




Yes__ No__

B.
Other mechanisms to ensure that high-need LEAs and schools are
able to recruit qualified teachers. 





Yes__ No__
If you answered “yes” to B, please describe these efforts to ensure that high-need LEAs and schools are able to recruit qualified teachers.



6b.
Placement and Retention Rates

Section 6b must be completed by all grant recipients.

(Please note that, with the exception of the previous year’s rate, retention is not applicable until the first cohort of participants graduate.)

Please complete the chart below, indicating the numbers on which teacher placement and retention rates are based.  For the chart, please note that according to the legislation, high-need local educational agencies include those that are high-poverty, have high numbers of teachers teaching out of their content area, or have high teacher turnover.  Please use the following definitions for high-need school districts:

· High-poverty school district = There is at least one elementary or secondary school in which 50% or more of the enrolled students are eligible for free and reduced lunch subsidies, or is otherwise eligible, without receipt of a waiver, to operate a schoolwide program under Title I of the Elementary and Secondary Education Act.

· High rates of teaching out of content area = 34% or more of the teachers in at least one school within the district are not teaching in the content area in which they were trained to teach, as indicated by:

· 34% or more of academic classroom teachers overall do not have a major, minor, or significant course work in their main assignment field, or

· 34% or more of the main assignment faculty in two of the core-subject departments do not have a major, minor, or significant course work in their main assignment field.

· High teacher turnover = There is a turnover (attrition) rate of 15% or more over the last three school years in at least one of the schools within the district.

A high-need school district meets at least one of the above conditions.  (Do not double count schools in which more than one characteristic applies.)  A high-need school is an individual school in which there is high-poverty, high rates of teaching out of content area, and/or high teacher turnover, according to the definitions above.  (Do not double count a school in which more than one characteristic applies.)  Please base the numbers in the chart below on high-need districts, or high-need schools, within the partnership.  New teachers are those who graduated from the partnership program at the end of the 1999-2000 academic year and are in their first year of post-credential teaching.  The first column refers to those new teachers who were hired to teach in a partnership school district, or within a high-need school district within the partnership, upon graduation from the teacher preparation program.

In addition to its relation to GPRA performance indicator 2.1, Section 206 of HEA, Title II requires partnership grantees to report on their progress toward increased teacher retention during the first three years of the teachers’ careers.  Please complete the following chart demonstrating retention over the teachers’ first year, first three years, and if possible, the previous year’s one-year retention rate (teachers who graduated from a partnership teacher preparation program the year before receiving the grant).  For the purposes of the chart, new teachers are those who graduated from the partnership teacher preparation program at the end of the academic year one year ago (or at the end of the academic year 3 years ago) and are in their first year (or first three years) of post-credential teaching.  Retention is based on teachers remaining in the same school district, or same school, in which they were hired upon graduation.


Placement Rate
Retention Rate


Baseline Data Placement Rate at the end of Academic Year 1998-1999
Most Recent Data

Placement Rate at the end of Academic Year 1999-2000
Baseline Data
1-Year Retention Rate from end of Academic Year 1998-1999
Most Recent Data

1-Year Retention Rate from end of Academic Year 1999-2000
Most Recent Data

3-Year Retention Rate from end of Academic Year 1999-2000


Number of teachers, who graduated from the program in 1998-1999, hired to teach in a program school district
Number of all teachers who graduated from the program in academic year 1998-1999
Number of teachers, who graduated from the program in 1999-2000, hired to teach in a program school district
Number of all teachers who graduated from the program in academic year 1999-2000
Number of teachers, who graduated from the program in 1998-1999, remaining in partnership district for 1 year (1999-2000 until beginning of 2000-2001 academic year)
Number of all teachers who graduated from the program in academic year 1998-1999
Number of teachers, who graduated from the program in 1999-2000, remaining in partnership district for 1 year (2000-2001 until beginning of 2001-2002 academic year)
Number of all teachers who graduated from the program in academic year 1999-2000
Number of teachers, who graduated from the program in 1999-2000, remaining in partnership district for 3 years (2000-2001 until beginning of 2003-2004 academic year)
Number of all teachers who graduated from the program in academic year 1999-2000

Overall Rate for School Districts in the Partnership






Not applic-able until 2001-2002 
Not applic-able until 2001-2002
Not applic-able until 2003-2004 
Not applic-able until 2003-2004

Overall Rate for High-Need School Districts in the Partnership






Not applic-able until 2001-2002
Not applic-able until 2001-2002
Not applic-able until 2003-2004
Not applic-able until 2003-2004

Overall Rate for High-Need Schools (not entire districts) in the Partnership






Not applic-able until 2001-2002
Not applic-able until 2001-2002
Not applic-able until 2003-2004
Not applic-able until 2003-2004

7.
Support For New Teachers 

The following questions examine the ongoing support services that new teachers receive.  This is related to GPRA performance indicator 2.2. (Please remember that although the Department of Education does not expect your program to accomplish this goal all at once, progress will be assessed on an annual basis.)

In the chart below, please indicate the types of ongoing support services and education that new teachers receive from partnership grant teacher preparation programs.  New teachers are those who graduated from the partnership grant program and work in a school district associated with the program.  If the particular service is not received by teachers, leave that row blank.  Each year, an additional column will be completed, accounting for each new graduating cohort of teachers.  By the final year, all five columns will be completed, indicating services provided to each cohort during the final academic year of the grant.

Type of Service
Check if service was provided during the past academic year (1999-2000) to new teachers who graduated from a partnership institution 1 year ago (1998-1999)
Check if service was provided during the past academic year (2000-2001) to new teachers who graduated from a partnership institution 1 years ago (1999-2000)
Check if service was provided during the past academic year (2001-2002) to new teachers who graduated from a partnership institution 1 year ago (2000-2001)
Check if service was provided during the past academic year (2002-2003) to new teachers who graduated from a partnership institution 1 year ago (2001-2002)
Check if service was provided during the past academic year (2003-2004) to new teachers who graduated from a partnership institution 1 year ago (2002-2003)

Access to teacher preparation program faculty to ask questions or discuss problems

Not applicable until academic year 2001-2002
Not applicable until academic year 2002-2003
Not applicable until academic year 2003-2004
Not applicable until academic year 2004-2005

Mentoring (relationship with an experienced teacher through which there is regular contact and learning) 

Not applicable until academic year 2001-2002
Not applicable until academic year 2002-2003
Not applicable until academic year 2003-2004
Not applicable until academic year 2004-2005

Program-sponsored networking or support group with other program graduates

Not applicable until academic year 2001-2002
Not applicable until academic year 2002-2003
Not applicable until academic year 2003-2004
Not applicable until academic year 2004-2005

Continuing education through program coursework 

Not applicable until academic year 2001-2002
Not applicable until academic year 2002-2003
Not applicable until academic year 2003-2004
Not applicable until academic year 2004-2005

Continuing education through occasional program workshops or seminars 

Not applicable until academic year 2001-2002
Not applicable until academic year 2002-2003
Not applicable until academic year 2003-2004
Not applicable until academic year 2004-2005

Other services through teacher preparation programs

Explain: _____________

Not applicable until academic year 2001-2002
Not applicable until academic year 2002-2003
Not applicable until academic year 2003-2004
Not applicable until academic year 2004-2005

Reduced teaching loads

Not applicable until academic year 2001-2002
Not applicable until academic year 2002-2003
Not applicable until academic year 2003-2004
Not applicable until academic year 2004-2005

Team teaching or Co-teaching 

Not applicable until academic year 2001-2002
Not applicable until academic year 2002-2003
Not applicable until academic year 2003-2004
Not applicable until academic year 2004-2005

If program graduates receive services even if they are not employed in a school district associated with the partnership grant program upon graduation, please explain, limiting your response to two paragraphs or less (no more than 100 words):



8.
Alignment 

One of the goals of HEA, Title II is to hold teacher preparation programs accountable for the quality of teacher preparation.  (Please remember that although the Department of Education does not expect your program to accomplish this goal all at once, progress will be assessed on an annual basis.)  One way to achieve this goal is to align teacher preparation programs to the needs of the school districts as well as the academic standards for K-12 students.  The following sets of questions are related to these alignment issues.  Please limit each of your responses to two paragraphs or less (no more than 100 words).

8a.
Correspondence between teacher preparation and district needs

1.
How is the teacher preparation program built around the needs of the school district(s)?  Please describe the policies and practices of the program that meet the needs of the district(s), if any.



2.
If there are no current policies or practices to meet the needs of the school district(s), or if current practices are in the process of being enhanced, describe the steps that are being taken toward creating or enhancing such policies and practices.



8b.
Linkage between teacher preparation and K-12 student academic standards  

1.
How is the teacher preparation program (including content/curriculum and methods of instruction) aligned with the state’s or district’s academic standards for K-12 students?  Please describe the policies and practices aimed at such alignment, if any.



2.
If there are no current practices to align the teacher preparation program with K-12 standards, or if current practices are in the process of being enhanced, describe the steps that are being taken toward creating or enhancing such policies and practices.



9.
Assessing Graduates As Classroom Teachers

The success and continued improvement of teacher preparation can be gauged by how well the graduates actually teach in the classroom.  This is related to GPRA performance indicator 4.1. (Please remember that although the Department of Education does not expect your program to accomplish this goal all at once, progress will be assessed on an annual basis.)

1.
Does the partnership program have a formal process of assessing its graduates’ performance as classroom teachers?  Yes __  No __
(If “no,” skip to 7a.)

2.
If “yes,” the program does have a formal process of assessing its graduates, then check all that apply:

(1)
The assessment takes place prior to graduation


____


(1a)  Passing this assessment is required for graduation
____

(2)
The assessment takes place after graduation


____

(3)
The same assessment is used across the entire partnership 
____

3.
These are the specific measures that are used to assess classroom teaching performance of new teachers (check those that apply):

a.
Job evaluations by administrators 
____

b.
Job evaluations by teacher mentors
____

c.
Clinical observations of teachers 

by administrators


____

by mentors
 


____

by IHE faculty



____

d.
GPA 




____

e.
GPA in subject area


____

f.
Subject area performance tests in


the core academic areas (Mathematics, 


Science, English/Language Arts, and 


History/Social Studies) 

____

g.
Other _________________________


______________________________
____

4.
Will the partnership program be collecting and aggregating data that show how well graduates perform on each of the measures?  Yes__ No__
If “yes,” please attach this data separately when they are available.

5.
Are there plans in place to improve the teacher preparation program based on results of these assessments?  Yes__ No__

6.
If “yes,” there are plans to improve the teacher preparation program based on assessment results, these plans include:

a.
Survey new teachers’ overall areas of strengths and weaknesses 

____

b.
Evaluate course curriculum and outcome measures for areas of weakness
____


c.
Other _____________________________________________________

_____________________________________________________________
____

7a.
If “no” to question 1, the partnership program does not have a formal process for assessing its graduates, does the partnership have any plans to implement such assessments?
Yes__  No__

7b.
For those programs that do not have a formal assessment process, plans to implement these assessments in the future include (check plans that apply):

(1)
Specific plan developed by governance board


____

(2)
Working group meetings with representatives 

from all partners





____

(3)
Recommendations/plan provided to each participating 

IHE with deadline set for implementation


____

(4)
Other _______________________________________

____________________________________________
____

10.
Collaboration Among Partners/Formal Governance Structure

Teacher preparation programs that have a process for assessing their activities and effectiveness are in a good position to improve their training and continuously meet staffing needs in school districts.  The next few questions ask about such processes.  This is related to GPRA performance indicator 4.2. (Please remember that although the Department of Education does not expect your program to accomplish this goal all at once, progress will be assessed on an annual basis.)  Please answer the following questions, limiting your open-ended responses to the lines provided:  

1.
Does the partnership have a formal governance structure?   
Yes__ No__
(If “no,” skip to 3.)

2.
If “yes,” there is a formal governance structure, please answer the following questions about representation:

(1)
Does your formal committee or governance body include 

representatives from each of the partnership IHEs?  

Yes__ No__

(2)
If “yes,” are the IHE representatives from both the 

College of Arts & Sciences and College of Education?

Yes__ No__

(3)
Does the formal committee or governance body include

representatives from each partner school district?

Yes__ No__

(4)
Does the formal committee include representatives 

from other partners (e.g., businesses, community 

members, etc.)






Yes__ No__

(5)
If you answered “no” to any question 1-3, please justify

within the lines provided:

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

(6)
How often do the members meet?  _______________

Is the governance board required to produce written 

documents or reports?





Yes__ No__

If “yes,” please provide the Department of Education with

copies of the reports when completed.

3.
If there is no formal governance body, is there an informal mechanism for the partnership to ensure collaboration and decision-making among all partners (in particular, all Arts & Science, College of Education, and school district partners)? 

Yes__ No__

4.
Please answer the following questions about the governance activities, regardless of whether the governance body is formal or informal:

(1)
Does the governance body conduct formal assessments 


of the local districts’ staffing needs?



Yes__ No__

(2)
Does the governance body monitor the effectiveness of 


the partnership’s activities?




Yes__
No__

(3)
Does the governance body provide funds to partnership


members for new activities?




Yes__ No__

5.
Has the leadership at the IHE(s) (e.g., president) and the 

school district(s) (e.g. superintendent) been directly involved in 

the project governance activities?




Yes__ No__

6.
If the partnership does not currently have a formal 


governance structure, are there plans in progress to create one?
Yes__ No__

7.
If “no,” there are no plans to create a formal governance 

structure, please justify within the lines provided, including an

explanation of how the partnership ensures implementation

of its activities:

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

11.
Parental Involvement and Working With Diverse Populations 

Complete section 11 if the partnership program uses HEA, Title II funds for the purposes of parental involvement and training to work with diverse populations.
Section 203 of HEA, Title II allows partnership grantees to use funds for preparing teachers to work with diverse student populations, and for involving parents in the reform process for teacher preparation programs.  Please answer the following questions, limiting your open-ended responses to two paragraphs or less (no more than 100 words).

11a.
Diverse Populations.

If funds are being used for this purpose, please describe:

(1)
the ways in which teachers are being prepared to work with diverse student populations (including those with disabilities and limited English proficiency);

(2)
the extent to which this effort has been successful; and

(3)
the extent to which Title II funds are being used for this activity.



11b.
Parental Involvement

If funds are being used for this purpose, please describe:

(1)
the process by which parents are involved in the teacher preparation reform process (including the way in which teachers may be prepared to work effectively with the parents of their students); 

(2)
the extent to which this effort has been successful; and 

(3)
the extent to which Title II funds are being used for this activity.



12.
Dissemination of Information 

Complete section 12 if the partnership program uses HEA, Title II funds for the purpose of disseminating information on effective practices.
Section 203 of HEA, Title II allows partnership grantees to use funds for the broad dissemination of information on effective practices used by the partnership, and for coordinating this with the activities of the Governor or state agencies.  If funds are being used for this purpose, please describe in two paragraphs or less (no more than 100 words):

(1)
the information that is being disseminated (including evidence that practices are known to be effective); 

(2)
the process by which information is being disseminated; 

(3)
any coordination with the State;

(4)
the extent to which such dissemination efforts are successful; and

(5)
the extent to which Title II funds are being used for this activity.



13.
Principal and Superintendent Leadership Skills

Complete section 13 if the partnership program uses HEA, Title II funds for the purpose of providing leadership skills to principals and superintendents.
Section 203 of HEA, Title II allows partnership grantees to use funds for developing and implementing proven mechanisms to provide principals and superintendents with the managerial and leadership skills that will increase student achievement.  If funds are being used for this purpose, please describe in two paragraphs or less (no more than 100 words):

(1)
the types of leadership skills that the program provides; 

(2)
the mechanism by which these skills are provided to principals and superintendents;

(3)
the extent to which this effort has been successful; and

(4)
the extent to which Title II funds are being used for this activity.



14.
Confirmation of Accuracy by Partnership

The Department of Education would like to ensure that all members of the partnership have reviewed this submission at a meeting of the partnership and approve its transmittal to the Department as an accurate description of partnership activities and accomplishments during the reporting period.

The partnership governance structure, representing all members of the partnership, has reviewed this report and confirms that to the best of its knowledge, the information contained in this report is accurate.

___________________________
_________________________
_________________

Signature 



Title




Date

APPENDIX A

INDICATORS FOR TITLE II OF THE

HIGHER EDUCATION AMENDMENTS OF 1998
Teacher Quality Enhancement Grants

Goal: To improve the quality of teacher education and initial certification standards, and to improve the knowledge and skills of all teachers, particularly new teachers and teachers who work in high-need areas.

Relationship of Program to Volume 1, Department-wide Objectives: The three initiatives authorized under Title II support Objective 1.4 (A talented and dedicated teacher is in every classroom in America) by providing competitive grants to States for comprehensive teacher quality reforms; by providing competitive grants to partnerships of districts and institutions of higher education for fundamental improvements in teacher education; and by providing competitive grants to States and partnerships for new strategies for reducing shortages of qualified teachers in high-need areas.
FY 2000--$98,000,000

FY 2001--$98,000,000 (Requested budget)

Objective 1: Improve the skills and knowledge of new teachers by funding the development of state policies that strengthen initial licensing standards and the development of state or local policies/programs that reduce the number of uncertified teachers. 

Indicator 1.1 Teacher certification standards.  State Grantees: An external panel of experts will find that all states that use their grant to strengthen initial teacher certification standards will have implemented higher standards within three years of grant award. Within 1 1/2 years of the grant award, these states will have demonstrated progress toward implementation of higher standards.

Targets and Performance Data
Assessment of Progress
Sources and Data Quality

Year
Actual Performance
Performance Targets
Status: No 1999 data.  Unable to judge.

However, based on a review of State Grantee applications, 23 states indicated in their applications that they are in the process of reforming teacher certification standards, with either recent improvements made or intended improvements. 

The quality of these reforms is unknown; also unknown is whether grantees will actually carry out their intended reforms.

Explanation: This is a new program so actual performance data are not yet available. 

(Examples of “progress toward implementation of higher standards” include establishment of a standards committee; state legislative action on standards; or development of draft standards).
Sources: State Report Card on the Quality of Teacher Preparation (Sec. 207).

Frequency: Annually

Next Update: 2001

Annual Program Performance Reports

Frequency: Annually

Next Update: 2000

National Evaluation

Frequency: Two updates

Next Update: 2002

Validation Procedures: Evaluation data collection will be verified by: on-site monitoring and review; and survey and analyses performed by an experienced data collection agency with internal review procedures.

Limitations of Data and Planned Improvements: Annual Program Performance Reports will contain self-reported data from grantees; State Report Card will contain self-reported data from states.

1999:
This is a new program for 1999
New Program



2000:

100%



2001:

100%



2002:

100%



Indicator 1.2 Certification rate.  State, Recruitment and Partnership Grantees: The percentages of new and current teachers, who meet their state’s teacher certification requirements, including passing content knowledge and competency tests, will increase each year.

Targets and Performance Data
Assessment of Progress
Sources and Data Quality

Year
Actual Performance
Performance Targets
Status: No 1999 data.  Unable to judge.

Explanation: This is a new program so performance data are not yet available.
Sources: State Report Card on the Quality of Teacher Preparation (Sec. 207).

Frequency: Annually

Next Update: 2001

Annual Program Performance Reports

Frequency: Annually

Next Update: 2000

National Evaluation

Frequency: One update

Next Update: 2003

Validation Procedures: Evaluation data collection will be verified by: on-site monitoring and review; and survey and analyses performed by an experienced data collection agency with internal review procedures.

Limitations of Data and Planned Improvements: Annual Program Performance Reports will contain self-reported data from grantees; State Report Card will contain self-reported data from states.

1999:
This is a new program for 1999
New Program



2000:

New Program



2001:

New Program



Objective 2: Increase the availability, placement and retention rates of well-prepared, high-quality teachers in high-need schools.

Indicator 2.1 Placement and retention.  Partnership and Recruitment Grantees: There will be an increase each year in the percentage of graduates from teacher preparation programs with Partnership or Recruitment grants who serve for at least three years in high-need schools, particularly high-poverty schools in partnership districts.

Targets and Performance Data
Assessment of Progress
Sources and Data Quality

Year
Actual Performance
Performance Targets
Status: No 1999 data.  Unable to judge.

Explanation: This is a new program so performance data are not yet available.
Sources: Annual Program Performance Reports.

Frequency: Annually

Next Update: 2000

National Evaluation

Frequency: One update

Next Update: 2003

Validation Procedures: Evaluation data collection will be verified by: on-site monitoring and review; and survey and analyses performed by an experienced data collection agency with internal review procedures.

1999:
This is a new program for 1999
New Program



2000:

New Program



2001:

New Program



Targets and Performance Data
Assessment of Progress
Sources and Data Quality



Limitations of Data and Planned Improvements: Annual Program Performance Reports will contain self-reported data from grantees.



Indicator 2.2 Support for new teachers.  Partnership and Recruitment Grantees: The percentage of new teachers in districts with Partnerships or Recruitment grants who receive on-going support services and education from their grant program for at least their first three years of teaching will increase each year. 

Targets and Performance Data
Assessment of Progress
Sources and Data Quality

Year
Actual Performance
Performance Targets
Status: No 1999 data on actual grantee performance.

However, based on a review of Recruitment Grantee applications, 11 Recruitment Grantees indicated that they offered support services to new teachers prior to receiving Title II funds in 1999.

Based on a review of Recruitment Grantee applications, all 28 Recruitment Grantees proposed providing support services as a component of their Title II grant; these services include mentoring, professional development and induction programs.

Based on a review of Partnership Grantee applications, all 25 Partnership Grantees proposed providing support services as components of their Title II; these services include professional development, mentoring, and peer networks.

Explanation: This is a new program so actual performance data are not yet available.
Sources: Annual Program Performance Reports.

Frequency: Annually

Next Update: 2000

National Evaluation

Frequency: Two updates

Next Update: 2002

Validation Procedures: Evaluation data collection will be verified by: on-site monitoring and review; and survey and analyses performed by an experienced data collection agency with internal review procedures.

Limitations of Data and Planned Improvements: Annual Program Performance Reports will contain self-reported data from grantees.

1999:
This is a new program for 1999
New Program



2000:

New Program



2001:

New Program



Objective 3: Improve the academic and technological training of future teachers.

Indicator 3.1 Content knowledge and teaching skills.  Partnership and Recruitment Grantees: The percentage of graduates from teacher preparation programs with Partnership or Recruitment grants who demonstrate strong content knowledge and teaching skills in the subject they teach will increase each year.

Targets and Performance Data
Assessment of Progress
Sources and Data Quality

Year
Actual Performance
Performance Targets
Status: No 1999 data.  Unable to judge.

Explanation: This is a new program so performance data are not yet available.
Sources: Annual Program Performance Reports.

Frequency: Annually

Next Update: 2000

National Evaluation

Frequency: One update

Next Update: 2003



1999:
This is a new program for 1999
New program



2000:

New program



2001:

New program



2001:

New program



Indicator 3.2 Technological skills.  Partnership and State Grantees: The percentage of teachers from Partnership programs and grantee states who are prepared to integrate technology into the classroom will increase each year.

Targets and Performance Data
Assessment of Progress
Sources and Data Quality

Year
Actual Performance
Performance Targets
Status: No 1999 data.

Explanation: This is a new program so performance data are not yet available.
Sources: Annual Program Performance Reports.

Frequency: Annually

Next Update: 2000

National Evaluation

Frequency: One update

Next Update: 2003

Validation Procedures: Evaluation data collection will be verified by: on-site monitoring and review; and survey and analyses performed by an experienced data collection agency with internal review procedures.

Limitations of Data and Planned Improvements: Annual Program Performance Reports will contain self-reported data from grantees.

1999:
This is a new program for 1999
New program



2000:

New program



2001:

New program



Objective 4: Improve the ability of teacher education programs to continuously improve their teacher training programs and meet the staffing needs of partner districts.

Indicator 4.1 Process of self-assessment and improvement.  Partnership and Recruitment Grantees: the percentage of teacher preparation programs with Partnership and Recruitment grants that have a formal process for assessing the effectiveness of their graduates as classroom teachers will increase each year.

Targets and Performance Data
Assessment of Progress
Sources and Data Quality

Year
Actual Performance
Performance Targets
Status: No 1999 data on actual grantee performance.

However, based on a review of Recruitment Grantee applications, 8 Recruitment Grantees indicated they had a formal assessment process in place prior to receiving Title II funds.

Based on a review of Recruitment Grantee applications, 19 Recruitment Grantees indicated they would develop an assessment process as part of their Title II activities; assessment activities include written or oral evaluation of teachers’ work, student achievement data, and interviews with supervisors.

Based on a review of Partnership applications, 23 Partnership Grantees indicated they will 
Sources: Annual Program Performance Reports.

Frequency: Annually

Next Update: 2000

National Evaluation

Frequency: Two updates

Next Update: 2002

Validation Procedures: Evaluation data collection will be verified by: on-site monitoring and review; and survey and analyses performed by an experienced data collection agency with internal review procedures.

Limitations of Data and Planned Improvements: Annual Program Performance Reports will contain self-reported data from grantees.

1999:
This is a new program for 1999
New Program



2000:

New Program



2001:

New Program



Targets and Performance Data
Assessment of Progress
Sources and Data Quality


develop an assessment process as part of their Title II activities; assessment activities include evaluations by other educators, student achievement data, INTASC standards, and teachers’ portfolios.

Explanations: This is a new program so actual program performance data are not yet available.




Indicator 4.2 Collaboration among partners.  Partnership Grantees: The percentage of Partnership grantees with a governance structure that conducts a formal assessment of the staffing needs of local districts, monitors the effectiveness of partnership activities, and provides funds to partnership members for new activities will increase each year. 

Targets and Performance Data
Assessment of Progress
Sources and Data Quality

Grantees have a collaborative structure in place
Status: Progress toward target is likely.

Explanation: A high number of Partnership Grantees indicate in their program applications that they are currently undertaking many of the components of effective partnership collaboration.
Sources: Annual Program Performance Reports.

Frequency: Annually

Next Update: 2000

National Evaluation

Frequency: Two updates

Next Update: 2002

Validation Procedures: Evaluation data collection will be verified by: on-site monitoring and review; and survey and analyses performed by an experienced data collection agency with internal review procedures.

Limitations of Data and Planned Improvements: Baseline data from applications are self-reported and may reflect intended program activities, not actual program activities. Annual Program Performance Reports will contain self-reported data from grantees.

Year
Actual Performance
Performance Targets



1999:
25*
New Programs



2000:

25



2001:

25



Grantees have a formal needs assessment process in place



1999:
22*
New Programs



2000:

25



2001:

25



Grantees monitor the effectiveness of partnership activities



1999:
24*
New Programs



2000:

25



2001:

25



Grantees provide increasing funds to partnership members for new activities



1999:
6*
New Programs



2000:

25



2001:

25



* Baseline data



Key Strategies

Strategies continued from 1999
None.

New or Strengthened Strategies
To expand grantee awareness of promising practices and increase the pace of change in teacher education reform, the Title II program will disseminate information to grantees and prospective grantees in the following areas:

· Strategies that some states have used to improve certification standards, reduce the number of uncertified teachers, and hold teacher-training programs accountable for training highly skilled teachers.

· Upcoming awards program for teacher education programs and the lessons learned from the award winners.  For example, learn how the programs measure the effectiveness of their graduates.

· Ways in which the Eisenhower Professional Development Program, Preparing Tomorrow’s Teachers to Use Technology, and other related programs can be used to support the program goals.

· Best practices in the field.

· Teaching opportunities for students and recent graduates.

To meet grantee and program performance goals, including comprehensive reform of teacher preparation programs, improved teacher recruitment practices and stronger state licensure systems, the Title II program will provide technical assistance and facilitate communication among grantees through the following means:

· Sponsoring activities such as focus groups, conferences, or workshops where participating partners can exchange information and ideas to enhance the success of the program.

· Sponsoring workshops to help grantees coordinate with the Eisenhower Professional Development Program.

· Providing technical assistance to partnerships in the development of assessment instruments.

· Helping grantee institutions share information on effective strategies.
To base program and grantee work on the best research and the best practices, the Title II program will coordinate with other programs and organizations, such as:

· The National Science Foundation’s teacher preparation programs and NASA’s teacher preparation activities.

· Professional organizations such as AACTE, NGA, NCSL, ACE, AASCU, SHEEO, CSSO, and INTASC to promote program goals.

· ED’s Office of Postsecondary Education programs: Preparing Tomorrow’s Teachers to Use Technology and GEAR UP; and ED’s Office of Vocational Education’s teacher education initiative.
How This Program Coordinates with Other Federal Activities

· Coordination includes involving NASA’s teacher preparation program grantees in technical assistance and dissemination activities with Title II grantees, starting with the first Title II project directors conference in January. Coordination efforts will also involve the teacher preparation programs run through the National Science Foundation.

Challenges to Achieving Program Goal

· The capability of the Title II office to provide extensive technical assistance to grant recipients.

· The ability of grant recipients to:

(
Develop leadership support in their states or on campuses; 

(
Build broad collaborative partnerships with key stakeholders; and

(
Develop strategies to sustain the project after federal funding ends.
Grant recipients must overcome decades of neglect for teacher preparation programs among campus leaders such as presidents, provosts, and members of the arts and sciences community. Securing the personal involvement of these leaders for the restructuring of teacher preparation programs is a crucial, but often difficult task to achieve. The support and involvement of campus leaders in teacher preparation programs is a precondition to policy and practice changes (such as changing faculty expectations or creating a faculty reward system). It is also a necessary precondition to obtaining financial support that ensures that high quality teacher preparations becomes a university-wide priority and remains a priority after federal Title II funding ends.

· Ensuring sustained political and public interest in and support of the Title II programs.

Indicator Changes
From two years old Annual plan (FY 1999)

· No changes.  This was a new 1999 program.

From last year's Annual Plan (FY 2000)

Adjusted 

· Several indicators have been combined since last year to reduce the overall number of indicators. The purpose of this adjustment was to combine indicators from last year’s plan that were similar to each other into one indicator for the FY 2001 Plan.

· The following changes were made: former indicators 1.3, 3.1, and 6.1 were combined to indicator 1.2 for the FY 2001 Plan; former indicators 3.2, 3.3, and 6.3 were combined to indicator 2.1 in the FY 2001 Plan; and former indicators 2.1 and 6.2 were combined to indicator 2.2 for the FY 2001 Plan.

· The wording of several indicators was slightly adjusted and given new indicator numbers; in the FY 2001 Plan, these are indicators 3.2, 4.1 and 4.2.

Dropped 

· Indicator 2.2 was dropped since last year’s plan. This indicator was a process indicator, measuring enrollment in academic courses, rather than an outcome indicator.

New – None.

Changes from FY 1999 to FY 2001

Adjusted

· Indicator 1.1 (State and local assessments) was modified for FY 2000. The FY 2000 indicator remains unchanged in FY 20001, except for its Indicator number, which is described above.

· Indicator 1.2 (NAEP reading and math) was modified for FY 2000 to target performance of the lowest achieving students and students in the highest-poverty public schools as well as being re-numbered as Indicator 1.1 (a shared indicator with Goals 2000).  The FY 2001 indicator remains the same as FY 2000.

· Indicator 2.2 (Standards and assessments) was modified by dropping the assessment indicator and including in standards piece in FY 2000 Indicator 2.1 (Use of challenging standards) FY 2001 Indicator 3.2 (aligned assessments) brings back the FY 99 assessment piece that had been dropped in FY 2000.

· Indicator 2.3 (Research-based curriculum and instruction) was modified as FY 2000 Indicator 2.4.

· Indicator 2.4 (Extended learning time) was slightly modified in FY 2000 and numbered as Indicator 2.3.

· Indicator 2.5 (Services to private school students) was modified as FY 2000 Indicator 2.7 to delete “more effective communication, consultation, and services” and substitute with “effective implementation of on-site services to students”.  For FY 2001, the indicator has been dropped as described above.

· Indicator 3.2 (Qualified teacher aides) was modified in FY 2000 Indicator 2.6 to shift the focus from credentials to district support for the educational improvement through career ladders for paraprofessionals/aides.  FY 2001 Indicator 2.5 retains the FY 2000 Indicator and expands to include qualified staff in Title I schools.

· Indicator 4.1 (Implementing high standards) was slightly modified as FY 2000 Indicator 3.1(Establishing annual progress measures) and dropped in FY 2001.

· Indicator 4.2 (Linked assessments) was modified slightly in FY 2000 Indicator 3.2 (Aligned assessments) and substantially maintained as FY 2001 Indicator 3.2 (Aligned assessments).

· Indicator 4.3 (Accountability: monitoring, intervention and assistance) was significantly changed in FY 2000 Indicator to assess only the provision of “effective assistance to schools not making progress through school support teams and other sources”.  The FY 2001 Indicator 3.3 remains the same as FY 2000 but has been expanded to include public school enrollment options as described above.

· Indicator 5.1 (School-parent compacts) was modified in FY 2000 Indicator 2.5 to delete “school staff and parents will report” and replace it with “Title I participating schools will report”.  The FY 2001 Indicator 2.3 has been changed to reflect a broader assessment of the effectiveness of parental involvement programs.

· Indicator 5.2 (Improved attendance and homework completion) was not included in FY 2000 Indicator 2.5 but used instead as performance data. 
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