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Promising or Practical Strategy Abstract:
For each submission begin with a brief one-paragraph abstract that provides an overview of the information discussed therein. 

	The Illinois Education Foundation (IEF) has developed a program of comprehensive student services intended to assist low-income, highly motivated community college students to succeed in school, in work and in life.  The IEF has identified a gap in community college academic advising and support and has developed a targeted strategy to fill this gap.  The IEF’s academic support programming, which includes academic advising, tutoring, and transfer advising, is intended to ensure that:
1) Community college students excel in their classes

2) Community college students are on track to obtain a degree in their field of study in less than three years

3) Community college students receive a terminal degree so that they can enter the workforce in a living-wage occupation (preferably in a high-growth area) or a receive a degree which facilitates their transfer to a four-year college or university that has a proven track record of successfully serving transfer students.



I. Promising or Practical Strategy Description: 
Please describe your promising and practical strategy in full detail. In your description, please provide: 

· Clear descriptions of the college completion obstacle addressed, including the dimensions of the problems or obstacles targeted by the intervention. 

· A history of how the promising and practical strategy was developed. 

· The theory of action that provides the basis for the promising and practical strategy. 

	The Illinois Education Foundation (IEF) was founded in 2006 with the goal of empowering low-income, highly motivated community college students to succeed in school, in work and in life. Its innovative and personalized programming—which includes academic advising, tutoring, transfer guidance, ongoing staff support, financial assistance, and life-skills development in conjunction with one-on-one mentoring—is intended to ensure the successful transition of IEF Scholars from community college students to contributing members of an increasingly competitive global economy. (IEF Scholars are students accepted into the IEF’s program.) The IEF serves returning adult students, current community college students, and students who have just graduated from high school.  Each student must apply to the IEF to become a scholar, and must have a minimum GPA of 2.0 and demonstrate a vision for their professional future to be accepted as an IEF Scholar.  Their average age is 27 and their median income is $14k.  These are students that have been traditionally underrepresented in higher education. The IEF works primarily with students at the seven City Colleges of Chicago, as well as Prairie State College and South Suburban College.  
Community college students represent the fastest growing student population locally and nationally, while middle-skill occupations—occupations requiring degrees and certificates attained at community college—comprise the largest part of America’s and Illinois’ labor market.  However, unlike many four-year college students, community college students have virtually no safety net to help them matriculate and enter a four-year college or university or succeed in the workforce. 

Though 64% of college students in the state of Illinois are enrolled in community colleges, one in two students will drop out before the end of their second year, and those that do graduate will take an average of six years to do so.  Attrition rates at community college are attributable to multiple factors, including academic under-preparedness of incoming students; personal and financial challenges facing a significant number of community college students; and students’ inability to leverage resources at community colleges intended to help them graduate in a timely manner, including advisors and career centers.  
In fact, most incoming community college students arrive underprepared for college level coursework, which can delay or derail their academic success.  Nine out of 10 students who enter the City Colleges of Chicago, where the vast majority of IEF attend, are unprepared in at least one subject area and are required to enroll in developmental courses. Remediation is a leading predictor of attrition.  Without access to intensive tutoring, these students often languish in community for many years, or worse, drop out.  
Moreover, for students who require additional academic assistance, community colleges often have low availability of tutoring services.  Frequently, the group tutoring offerings may not be sufficient for a student who requires personalized academic attention or has special needs.  Furthermore, many tutors do not have required expertise to tutor students who range in fluency in a subject area. 
Currently, the average student-to-academic advisor ratio in U.S. community colleges is almost 1,000:1. As such, advisors are overburdened, while students receive inadequate academic guidance.  Without proper guidance, advising, and career coaching, many students enroll in courses unrelated to their majors or career plans.  Not only can this lengthen a student’s time-to-degree, it may also mean that students exhaust financial aid options that are capped at a maximum number of credit hours.  For example, the Illinois Monetary Award Program (MAP)—grants for Illinois college students who demonstrate financial need—is limited to 75 credit hours at the community college level.  
In response to the many academic challenges facing community college students, the IEF developed comprehensive academic support programming intended to address these challenges. This programming is intended to accomplish three goals:
 1) IEF Scholars excel in their classes;
2) IEF Scholars are on track to obtain a degree in their field of study in less than three years;
3) IEF Scholars receive a terminal degree so that they can enter the workforce in a living-wage occupation (preferably in a high-growth area) or receive a degree which facilitates their transfer to a four-year college or university with a proven track record of successfully serving transfer students.
In service of the first goal, the IEF employs a number of academic interventions to ensure scholars are excelling in their classes.  These include requiring any scholar entering the program directly from high school to participate in a minimum of one-hour of tutoring per week for their first semester in either math, science or English, and requiring any scholar enrolled in a remedial class or who has a C or below in any class to enroll in one hour of tutoring per week in the subject in which they are struggling.  Over 90% of scholars entering the program directly from high school require remediation, and for the ones that test into college level coursework, they still benefit from the study skills and critical thinking skills they can develop in their tutoring sessions. 
The IEF has partnered with WyzAid, a volunteer tutor platform designed to help organizations that offer free tutoring services find high quality volunteer tutors.  All IEF tutors are required to have a bachelor’s degree in their subject area and at least one year of tutoring experience.  Though IEF Scholars are allowed to utilize tutoring centers at the community colleges, the IEF encourages its scholars to utilize IEF-administered tutoring.  Group tutoring offered by many community colleges is less intensive and the quality of tutors varies.  
Almost all of IEF Scholars who are mandated tutoring have either maintained a passing grade or improved a letter grade in their classes.  IEF tutors submit monthly reports to the IEF on the progress of scholars, which help staff identify red flags and offer scholars additional academic supports where necessary.  (For example, some scholars may require more than one hour of tutoring a week in a subject area, which the IEF will provide.)
In addition, the IEF requires that students entering community college directly from high school enroll in a college success seminar, which focuses on time management, successful study habits, academic planning, and other useful skills.  The IEF has found that this seminar is invaluable for high school students who must transition from a supervised academic environment to one that is considerably more independent.  The IEF ensures, where possible, that this enrollment is done as a group so that students can extend the cohort-format of the IEF’s program to their academic pursuits.  Mandatory tutoring works in tandem with the college success seminar to round out scholars study habits, time management skills and critical thinking skills. 
In service to the second and third goals, the IEF requires all students to visit an academic advisor quarterly to develop and review a tailored academic plan. Research suggests that requiring students to create an academic plan focused on degree completion, pathways from community college credentials to careers, and transfer requirements can improve student persistence and completion. 

 The IEF has established agreements with its partner colleges so that one advisor at each college is designated to work with IEF students, on top of their regular case load of students.  As such, if the IEF has concerns about a scholar’s academic plans, there is a designated college advisor that can work with the IEF and the student to address these plans.   IEF staff work closely with each scholar before their quarterly advisor meetings with to ensure the scholar can take full advantage of the meetings.  Like many community college students, IEF Scholars can struggle relating their course work to their future academic and career plans.  Many do not know the right questions to ask their advisors, and their advisors are often overburdened and do not always have the time it takes to work with the student to address all of their concerns and questions.  In order to facilitate a positive and productive experience between scholar and advisor, IEF staff provide scholars with academic plan forms, which their advisors help them complete. IEF staff also administer workshops about basic college knowledge, including how to read a course catalogue, how to understand college fit when considering transfer, and how to understand a read audit.  Scholars are required to revisit their individual academic plans at least twice a year and IEF staff work to ensure scholars are following their plans.
Finally, in service to the third goal, the IEF has developed its own transfer advising tool kit to ensure that when scholars choose to transfer to a four-year college or university, they have the required credits to do so, they are selecting a college that is a ‘good fit’, and they are making a choice that will help them maximize their financial aid. The IEF also leverages a network of professional volunteers to assist scholars with their college admissions essays.



II. Challenges:

Please describe any significant challenges you experienced in your involvement of the promising or practical strategy. Be sure to include: 

· A discussion of any difficulties or challenges that arose during the implementation of the promising and practical strategy and of any adjustments that the institution or organization made in response to those challenges. 

· A description of the elements of the promising and practical strategy that the respondent believes did not work, including a discussion of why the respondent believes an element did not work and what the respondent would do to change the activity in question in the future.

· A description of the factor or factors the respondent believes were most important to the success of the promising and practical strategy. This could include the participation of a particular individual in the implementation of the strategy or some other reason that goes beyond the design of the activity taken. 

	In 2007, the IEF began offering some additional financial to scholars, for the purposes of supporting their studies at four-year colleges and universities. The IEF believed that these scholars would be able to achieve their bachelor’s degrees in another two years.  However, this proved challenging. Firstly, some scholars who had moved on from community college with only their required credits to transfer ultimately dropped out of their transfer institution and as such, were left with no credential of economic value.  In response to this, the IEF amended its support policies to require all students desiring IEF transfer support to receive an associate’s degree.   Another challenge was a student’s time-to-bachelors degree.  The IEF had initially supported scholars for an additional two years at transfer institutions (widely considered a 2+2 plan) but soon saw that for many students, it took more than 2 years to receive their bachelors’ degree.  The IEF learned that some programs of study at transfer institutions, especially in the STEM fields, required students to be enrolled for more than two years to meet all the degree requirements, even if they had earned two years’ worth of transfer credits.  As such, the IEF refined its transfer advising and transfer support model to reflect the transfer and major requirements of four-year institutions and the national average for time to degree.  The sum of these policy changes means that scholars will leave a community college with a credential of economic value and be able to fully pursue their bachelors’ degrees without risk of losing the IEF’s critical financial support. 
The IEF’s transfer advising now focuses on the importance of college fit.  This includes exploring colleges that demonstrate excellence in a scholar’s desired field of study, colleges that are capable of successfully serving minority and low-income populations, colleges that have clear transfer articulation agreements with community colleges, and colleges that enable students to graduate with their bachelors in a timely manner.  The IEF also changed its support model to offer support for up to three years at a transfer institution.  This ensures that IEF Scholars, who are enrolled in programs that require more than two years at a transfer institution, are supported during their endeavors.  The IEF is also working with advocacy partners to promote two bills in the Illinois General Assembly aimed at improving articulation agreements between community colleges and four-year institutions, and  increasing transparency around the success rates of transfer students at four-year institutions. 


III. Assessment, Evaluations, and Outcomes:

Please comment on the measures of success and the results achieved to date. Be sure to provide: 
· A description of the way submitters or others measured the outcomes of the promising and practical strategy, and of any evaluations of the strategy, and of any evaluations of the strategy, where available, including references to published or related studies and links to the relevant data or evaluation. In addition, respondents should discuss any factor or factors that made measuring success difficult and how they addressed those factors. 

	The IEF tracks scholar GPA, time-to-degree, time in a transfer institution, and labor market outcomes as measures of success.  The IEF maintains a 90% annual retention rate and cumulative graduation rate of approximately 70%.  IEF Scholars graduate in an average of 2.5 years from community college and, if they choose to transfer, typically spend another 2.5 years at a transfer institution before graduating with a bachelor’s degree.  IEF alumni are earning living wages and are working in high demand fields including nursing, medical technology and IT.  The IEF tracks academic progress before tutoring, during tutoring, and after tutoring in order to examine the impact of this intervention.  The IEF also tracks scholar meetings with academic advisors and reviews scholars’ academic plans to ensure scholars are meeting benchmarks on their path to college success.  Though the IEF works with a population that mirrors that of the City Colleges of Chicago-low-income, nontraditional, minority, and in need of remediation, scholars self-select to apply to the IEF program.  To control for selection bias on scholar success, the IEF is currently developing an experimental study which will track students accepted into the program—some who will receive comprehensive programming and support, and some who will receive no programming or support whatsoever. 
Relevant Studies: 
Cooper, Michelle. Student Support Services at Community Colleges: A Strategy for Increasing Student Persistence and Attainment. Institute for Higher Education.

“Paying Double: Inadequate High Schools and Community College Remediation.” Alliance for Excellent Education. (August 2006)




IV. Recommendations for Replication: 

We would appreciate your input on how others can replicate your promising and practical strategy. Please share: 

· Suggestions about how other institutions might best replicate the promising and practical strategy and what potential concerns could make replication difficult. 

· A detailed discussion of any Federal regulatory or statutory requirements or other laws, rules, or regulations that made successfully implementing the promising and practical strategy easier or more difficult. 

	The IEF encourages other organizations and institutions working in the community college sphere to require tutors to have at least one year of experience tutoring college level students, while also making a significant investment to increase the number of tutors available to community college students.  

The IEF encourages colleges and other organizations to create an advising toolkit, either hard copy, or virtual, which will allow students to independently gather much of the information they require to analyze their progress on their path to graduation and/or transfer.  This toolkit can help ensure students also have productive meetings with their advisors. Furthermore, the IEF encourages community colleges to create transfer toolkits for their students, which can elucidate the often complicated transfer requirements outlined by transfer institutions. 
The IEF also encourages community colleges and other organizations to leverage professional volunteers who can assist potential transfer students with their college admissions essays or support students’ professional development by lending insight into the academic requirements for their fields of professional interest.



Appendix A: Standard Keywords and Tags

The Secretary strongly encourages that respondents select—to the greatest extent possible—from among these standard keywords and tags when identifying tags for their submission. In the event that none of the words or phrases in Appendix A is sufficiently precise for the promising and practical strategy that is the subject of the response, respondents may substitute other keywords or tags of their own choosing. The Secretary strongly encourages respondents to provide no more than eight keywords or tags for each strategy and limit each tag to no more than three words per tag and 28 characters per word. By limiting keywords and tags in this manner, the Secretary can most efficiently index the database and enable effective searches of all information obtained through this RFI. 

	· Accelerated Learning

· Achievement Gap Closure

· Adult Education 

· Affordability

· Assessment Technology

· Badges

· Basic Skills

· Blended Learning

· Block Scheduling 

· Career Pathways

· Certificate Attainment

· Civic/Community Engagement

· Civic Learning 

· Cognitive Tutors 

· Community of Practice 

· Competency-Based Learning

· Cost Savings

· Data Collection/Use

· Degree Attainment

· Developmental/Remedial Education

· Digital Materials

· Dual Degrees

· Earn and Learn 

· Efficiency Employer Partnership
· Course Articulation
· Student Services
· Game Design
· Improving Achievement 
· Industry-Driven Competencies
· Industry-Recognized Credentials
· Job Placement
· Learning Assessment


	
	· Learning Communities

· Mentoring

· Mobile Devices

· Modular Curriculum

· Momentum Points

· Non-Traditional Age Students

· On-the-Job Training

· Online Teaching/Learning

· Open Educational Resources

· Paid Internships

· Part-Time Students

· Pay-for-Performance

· Persistence

· Personalized Instruction 

· Productivity

· Real-Time Online Interactions

· Registered Apprenticeships

· Retentions

· SCORM

· Self-Paced Learning

· Simulations

· Skill Assessments

· Stackable Credentials

· STEM
· Technology-Enabled Learning

· Time to Degree

· Transfer and Articulation

· Tuition Reduction

· Underrepresented Students

· Virtual Environments

· Web-Based Learning 


Note 1: SCORM stands for Science, Technology, Engineering, and Mathematics. 

Note 2: STEM stands for Science, Technology, Engineering, and Mathematics

Note 3: In the event that none of the keywords or tags listed in the appendix is a sufficiently precise descriptor, submitters should include alternate keyword or tags or their own choosing, not to exceed three words per gag, with a maximum of 28 characters for each word or tag. See the discussion elsewhere in the RFI under the heading “Request for Meta Data Tags” for more guidance on the use of keywords and tags.  
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