| am not able to attend any of the listening sessions or the Webinar, however | would
like to add my voice to the discussion. | am a mother of a gifted child with multiple
neurological disabilities. | am also part of a Family as Faculty team through our local
PIRC in New Mexico.

| urge that you and your colleagues take seriously the parents and educators that are
championing the effort to continue, and hopefully expand, early childhood education
support. Because my son was "lucky" to have parents who were educated and
recognized that he had exceptionalities early in his education he was able to live in an
enriched environment. We sent him to Montessori Preschools that gave him mental
and sensory stimulation in a manner he needed to succeed and support his giftedness.
There are so many children who do not have the opportunities that my son was given.
Children need to have a rich environment early in life allowing their brains to

be stimulated so they are competitive with their peers. It is imperative that any
neurological challenges or learning disabilities be identified before children start

school to insure services will be made available to them removing any deficit when they
begin school.

The result of lack of early learning support which | have encountered as an advocate is
children enter the system behind their peers have huge difficulty catching up.

Many schools do not want to bring children into a Rtl or have them assessed and these
children are just passed up the grades without actually learning what the need to
succeed. Having teachers who are well educated to identify deficits and then an
education system that is committed to monitoring and assessing all children is a critical
as well.

It may sound trite, but | truly believe our children are our greatest natural resource. If we
do not give all children an equal chance to be successful, we are doing damage to our
country's future. How will we compete in a world economy if our children have not been
successful in the education process?

Thank you for listening to my feedback,
Kate Doyle

Kate Doyle
UncommonSuccess4Kids



To Whom it may Concern,

| have been a teacher in a kindergarten for 12 years. Out of my study, observations and
experience | would like to comment on the Early Learninglastgning Discussion.

| am extremely concerned that the continued push towards more rigorous academics and testing
of children in their early years will cause great harm to them. This harm will take many forms.
One example will be the development of Isglf-esteem when some are unable to perform to the
Astandardso set for them. Anxiety issues (alr
Social skills (an essential ingredient for the development of emotional intelligence) will decline
because moreme will be spent drilling the children and less time will be spent on group
interactions. Sadly, this is already a reality in many programs and as a result here has been a
huge increase in the number of nursery and kindergarten children being expgehee réquire

more of the children intellectually, they will lose physical capabilities. More desk time means
less time for movement. Childhood obesity (and accompanying disease such as diabetes) is
already a growing problem in this country.

As you contemiaite the issues involved in making a decision on behalf of young children, please
consider the following: Young children need ample time to play and move their bodies in order
to be healthy. This creative process is a way for the children to engagentgimations, work
through emotional challenges, develop social skills and learn about the world. In a realm of
personal discovery, the child cultivates his/her abilities and a sense of security.

Look back into your own childhood. What do you remember?yDidget to play? How did you
feel when you had to take a test? These are not idle questions but speak to the essential nature of
young human beings.

Please refrain from imposing the core standards because they appear to have been written
without a comprkeensive understanding of the needs of young children.

Sincerely,

Robin O6Bri en



May 12 2010

TO: The Honorablérne Duncan
Secretary oEducation
United States Department of Education

FROM: Scott P. Plotkin
Executive Director
Califonia School Boards Association

RE: Comments to Federal Panels bistening and Learning about Early Learning

The California School Boards Associaff@8BAPolicy Platformhas longsupported universally available,
developmentally appropriate preschoptograms and early educational opportunitie&sfederal,state

and local education leaders examine strategies to address achievement shortfalls, expanding public
funding for preschool programs is often cited as one potential approach to raising stutteavement.
Research shows that one way to raise student achievemenbedde the achievement gap, asll as

to make certain all children are ready academically, socially and emotionally to enter schoal, is to enroll
more chitlren in highquality prestiool. A 2007 study conducted by the RAND Corporation suggests
high-quality preschool programsay narrow existing achievement and readiness gaps; however, the
favorable effects from preschool programs are not likely to be significant enough to greaitertue

large achievement shortfalls between group differences. To achieve the goal of full proficiency for all
students, the researchers recommend that preschool be considered along with other strategies for
raising student performanck.Communitieghroughout California havieng embraced this concept.

They are carrying out innovative and exciting work to provide access to quality preschool for all children,
as well as relatedcomprehensiveaservices for children, parents and families.

Understandirg Preschoot, Grade 3 Structures

In California, chool districts and county offices of education often play a pivotal role in these activities
by directly providing preschool services at school sites and/or working closely with local partners and
familiesto make certain higlyuality services are available.isBicts and county offices are exaririg

ways in which theynay become furtheengaged inocalpreschool effors as part of their overall plan

to raise student achievement. In many communitiesosthiistricts and county offices of education are
considering the researcbased benefit®f establishing an even more comprehensive and cohesive
approach to early education, extending from preschool through the third grade.

/| dZNNBy (it &3 [ doliprodrabldfeiadnilristercdNiBaugh & mixed delivery system (and a
patchwork system of financing), with a variety of public and private entities including school districts and
county offices of education offering preschool services. California hayeathistory of providing
subsidized preschool programs for children from-msome families.Nearly $2 billion of federal, state

and local funds is spent annually in California to proeiay childhood educatioservices for

! cannon, Jill SKaroly, Lynn A. Who is ahead and who is beh@ai3s in shoolreadiness and sident achievement in thesarly gades for
California'schildren, (2007). RAND Corporatiorttp://www.rand.org


http://www.rand.org/

preschoolage childen. However, not all eligible children are being served by the existing targeted
programs, and not all children who could benefit from preschool are eligible for these programs.
Funding mechanisms in California provide little incentive for raising qualipitdeseveral reviews that
suggest higher quality settings produce gexgbositive development results. Ongoing and future
funding must include requirements for raising program quality to a high level, and eligibility
requirements that allow access foritdren with the greatest needs. Fundamentally, CSBA has
supported two goals for early learning in Califorgi® simultaneously increase access while improving
program quality. Given the current fiscal climate, CSBA believes the expansion of fiubdiely early
learning opportunities must bphased in over a period of time, with the community prioritizing which
neighborhoods and children receive services first.

In California, rany in both the preschool arena and school districts acknowledge tharicsiy,

different perceptionshave existed about and among thelR and early child care/preschool systems.
These systems have often been viewed as operating separaielyever, the future success effforts

to expand access to quality preschool depen@sn a strong commitment from both to work in a
coordinated mannerLeaders from early childhood education andXagree that both systems can

f SFNYy FNRY SIFOK 20KSNJ YR ySSR (G2 ¢62N)] The dzy RSNE
nationwidemovement to expand access to quality preschool presents ongoing opportunities locally for
preschool providers anscchooldistricts to promote dialogue with each other, build mutual

understanding, and to better integrate the roles they play in the full Iffa ohild. Although the current
programmatic and funding structures are complex and often confusing, great strides are being made at
state and local levels to align and simplify. Support and direction from the federal government should
provide states andbcal communities significant latitude to develop their own best practices.

Quiality preschool programs help ensure that children are ready to learn when they enter kindergarten.
A vital element of any approach to expanding preschool access involvegthgaing communication
between preschool staff and kindergarten/elementary school staff, as well as parents, about what is
expected of children when they enter kindergartehhis also involves making certain there is a
consistency in théessons ad typesof instruction that all children receive before they enter
kindergarten. CSBA supports incentives for outreach and collaboration between local providers, and
district and school staff to share information and ensure alignment, particularly in communfizre
preschool programs are not located at school sites.

Workforce andProfessionalDevelopment

Effective teachers, paraprofessionals and administrators are essential to deliveringgublgpearly

learning experience for young childreResearchindicates that when preschool staff is well educated

and trained, the children they teach are more successful in schaticularly in California, a

tremendous need exists in the field of early learning for highlity professional development around
family/community engagement, special education instruction, English learner instruction and

articulation strategies. CSBA supports funding to states, school districts, county offices of education and
other providers of publicjunded early childhood edation with the flexibility to develop and offer
professional development. CSBA also supports the dissemination of professional development best
practices and research from the federal government to the field of early learning.

FamilyEhgagement
Preschoois an integral part of the effort to ensure school readiness. Other essential components may
include parent and family services, and health and social services. Preschool sites-atgt@btb



becoming a poinbf-contact for many of these other comgnensive services, especially preschool that
is located on school site€CSBA believegsaching out to parents is critical to the success of any school
readiness #ort: programssolelyfor children donot bring about systemic change. The federal
government must support and incentivize local efforts to engage families and communities through
linguistically and culturallyappropriate trainings and other programs.

Standards and\ssessments

Qualityearly learningexperiences can open doors for childrehavmight otherwise enter kindergarten
lacking the necessary foundation to succeed in schaalintegral component of that experience
depends on thdearning foundations and lessobsing utilized. The state of California is in the process
of finalizingthe rigorous yet developmentalgppropriate Preschool Learning FoundatignS8SBA
supports the completed Foundations and the highly collaborative input process facilitated by the
California Department of Educatioff the federal government plans to cresa set of uniform evidence
based standards for threand fouryearolds, CSBA recommends the following: that the standards be
based on current research as well as culturally and developmeiatafiyopriate practice; include
multiple and diverse stakehaérs; reach a level of quality at or above that of the California Preschool
Foundations; and that participation be voluntary. In addition, standards should be used solely as
achievement benchmarks to inform instructional practice and evaluate prograars |&rning
standards and assessments must not be used as a measure for punitive actions or sanctions.

CSBA supports federal support and resources to states so they may fully develop integrated longitudinal
data systems that include the linking of eddgrning program data. An integrated approach would

support alignment with KL.2 schools and provide a greater knowledge base for the field about the
children served in local programs.

In California and across the nation, policymakers and organizaiensorking to expand access to

high-quality preschool programs in an attempt to provide preschool for all childkégny school

districts are becoming more involved in building partnerships and providing programs to support

preschoolage children.Becaise each school district, count§fice and community is unique, CSBA

ddzLILIR2 NLia f20Fftfe RSGSNNVAYSR RSOA&AZ2Y YIF{1Ay3 I NRdzy
early childhood education should be to support states and local communities ththedghnding and

dissemination of research and best practices, as well as programmatic resources which may be used at

the discretion of the provider for, but not limited to: staup costs, facilities, lesson materials, staff

development and other ongoing@gram costs.

CSBA encourages the federal government to work in partnership with local governing boards of school
districts and county offices of education as it examines the federal early learning land3dage.is a

full continuum of activities schadoards and district staff can pursue to support efforts to expand
access to higlguality preschool programsSchool boards are especially well positioned to be engaged

in and provide leadership on statewide efforts to create, modify or expand quaéischool programs

and accessBoards may also play a critical role in local efforts to increase the supply and quality of
preschool programs.
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Dur hamods qual ieffoyts builchpnrstatewedm&rategies and

resources to offer a comprehensive and integrated early childhood system.

f Durhamds Partnership for @ddhoot Systemthroughc i | i t at e
researcluriven strategies to build and supportmapcehensive system which provides a
continuum of early childhood programs and initiatives to support children and families to be
healthy and strong.

Quality Improvement Aligned with Key

1 As theconvener of the early childhood system, Areas of Child Development
Dur hamds Partnership 1 Language and communication |d e s K
leadershipral support in the areas of: Program development

Evaluation and Monitoring, Technical Assistan
Fiscal and Contract Management, Community
Education and Engagement, Research, Policy
Advocacy, and Collaborative Fund Developme

Cognitive development
Emotional and social developme
{1 Federal, state and local resouncestiategies are Health and physical developmen
maximized to ensure children will be ready for
success in school including: Smart Start, More
Four, Child Care Subsidy, Early Head Start an
Head Start, TEACH scholarships, child care
technical assistance, WAGE$ salary supplemerthearsd

= =4 =4 =2

Approaches to learning

Durham Child Care Facts
Nearly 24,000 children bi®Hive in Durham County

Nearly half of young children (45.5%) live in low income families

62.5% of children are in households where parents or single parent is in workforce

1
1
1
1 338 licensed childregfacilities in Durham. 127 centers and 211 family child care homes
1 57% of children in regulated child care areandi5star child care settings

1

9,602 children birth in regulated child care setfings

20f the 9,602 children, 6,690 are in star rated child care centers, 912 children are im@e@8id &iicense, 1,104
children are in licensgempt part day preschool programs and 896 are in licensed family child care homes.



Durham has made dramatic gains in the quality fochild care over the past 10
years.

Th r r rating for h
1 . cave agg star rating 1o Subsidized Placements - Percentage of Children
licensed child care for all

children has increased in in 4 & 5 Star Facilities (PLA50)
80%

Durham from2.52in 2001 to 73%
3.61in FY 08/09. 70%

52% 65% 66%
699%

60%

1 In 2001, onlyl7%of children
receiving child care subsidy | 5%
were enrolled in 4 and 5 star| .,
settings. In FY 08/0%9%o0f
children receiving subsidy
were in 4 and 5 star care.

49%

369%
30%
02,03 03,04 04,05 05,06 06,07 07 /08 08,09

. . =@—Durham =fl=5tate
1 10%of children enrolled in | )

regulated child care programs are enrolled in nationally accredited programs in Durham
compared with 4% statewide.

Dur hamdés St rrave @ualityeChild Cane | mp

Consultation, Technical Assistance and Training

1 Technical assistance, consultation and training to increase and maintain star ratings
On-site technical assistance including observations, modeling/coaching, support groups,
trainng, and noitash incentives. Specialized curriculum training series and accreditation
trainings.

9 Nutrition consultation - Licensed Dietician/Nutritionist provides consultation services to
child care sites using the Nutrition and Physical Activity Sisiesit for Child Care (NAP
SACC) tool to assess policies and practices, develop plans, review menus, provide educational
materials for parents, and conduct staff workshops.

1 Mental health consultation and training Using the Center on the Social and konat
Foundations for Early Learning (CSEFEL) model the following services are provided:
assessment of children, child specific consultation for child care professionals, coaching, case
management for families, and training for child care staff on soai@l’al development and
behavior.



l

Inclusion support services Consultation, technical assistance and training to child care
providers and families who care for a child for whom there is a developmental, behavioral or
socialemotional concern. Servigedude individualized consultation plans, emergency, rapid
response services, trainings, and referrals and resource linkages for families.

Professional Development for Early Educators

T

More at Four PreKindergarten Program

Durham offers a higguality prekindergarten program fo
eligible 4yearolds through collaboration with private ch
cae centers, Head Start and Durham Public Schools.
Enhanced program standards set by the state More a
guidelines have raised the level of quality for pre
kindergarten in Durham. More at Four program staff
provide program monitoring, technical assistdraining, |
universal pr& application process and community
outreach.

Financing Strategies

Smart Start funds have been used to support and promotef.
guality child care through collaboration with existing subsic
and scholarship programs.

T

Professional development counselingOn-site professional devptoent counseling and
mentoring. Assists teachers in applying for college, accessing financial aid, and developing
written professional development plans.

WAGES$ salary supplementd Educatiorbased salary supplements that reward education and
continuity ofcare offered each six month period the participant completes in same child care
program while completing education.

TEACH Early Childhood AmeriCorps programd Trained AmeriCorps members provide
educational release time for teachers in non profit ateldites, implement early literacy and
nutrition projects and enhance teachéd ratios.

-

Match sta More at Four funds to provide full cost of full
day prek program. '

Bonuses for nationally accreditation and More at Four .
programs with BK certified teacher.

Smart Start Scholarship funds may be used only for 3, 4 and 5 star care.

Enhanced rates for higjuality infant and toddler child care.



Opportunities and Next Steps in Building a
High -Quality Early Education System in Durham

1 Early Head Start will provide opportunity to expand quality services to infants and toddlers.

1 Regional and statewidenplimg around professional development for early chlldhood professionals will
develop comprehensive plan/strategies. ’

1 Build on trainings, education and technical assistance to 1
teaching techniques on early literacy.

1 Develop and expand strategies to witk children, families
and child care professionals whose first language is not E
to provide the services/supports that meet the needs of
Durhamés community.

1 Engage community in developing and supporting addition
high quality child care.

1 Expand gisting strategies and identify new strategies to
support teacher education, compensation, benefits and i
retention.

For 15 Year s, Dur hamds Partnership for Childr
community to creasppdrt innovative and successful collaborative approaches to meeting the need
children birth to age 5 and their families.

/@/
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Dear US Departments of Education and Health & Human Services,

Thank you very much for the opportunity to prdeiinput into the collaboration between the two
departments in regards to early childhood professional development. First of all, | would like to
commend you for collaborating to best meet the needs of children, families, and educators. | have been
working in the field for almost 12 years and have observed a lot of "talk" about early childhood
professional development, but not enough action to really make a difference for the people affected. In
my opinion, there are two primary problems with our currexystem.

1) There are too many programs that serve very specific populations (ex. Head Start, 4yeatkold pre
subsidy for parents making very low incomes, developmental day programs). | would like to see a
system that served all children birth to fiv&his would be beneficial to families for several reasons, but
mainly children would have continuity of care without children being juggled from program to program
based on their age, their family's income, or identifiable delays. Having one seamless, systild

only benefit educators and their professional development as well. All educators, regardless of setting,
would meet preservice education requirements, be fairly compensated, and have access to high quality
continuing education.

2) The secondrpblem | see is that too much time and money is wasted on getting educators of young
children to go "back to school", with little effort being made to make early childhood education a more
appealing and financially rewarding career. Many educators w#live scholarships, but then decide to
leave the field because they cannot support their family on their current income in the early childhood
field. | suggest focusing your time and financial resources on developing a compensation system based
on educatbn levels that is adequate, accessible and dependable for all educators serving children birth
to five. There is no reason why all children should not have access to a highly qualified teacher (similar
to North Carolina BirtikKindergarten licensed teact®if compensation funds are available.

Lastly, | think we need to continue to emphasize the importance of early childhood education to other
federal departments. High quality early childhood education (including high quality educators) can have
many longlasting effects in our society, including crime prevention, reduced health care costs, and
economic development.

Thank you again for this opportunity.

Sincerely,

Randall Hardgrove



| am writing to provide comments about Understanding-Becaod ¢ Grade 3 Structures. Specifically, |
am writing to address the need for system alignment and the creation of a federal floor in federal early
childhood programs which states will not be permitted to fall below.

Currently many differences exist betweklead Start/Early Head Start programs and Child Care and
Development Fund prograngsboth federal early childhood programs administered by HHS. These
differences hinder partnerships and contribute to a fragmented early care and education system for low
income familiesLow income families neeaffordable quality early care and education services for their
children that are alday, allyear to support parental employment. The followireggommendations

would help build an aligned system that provides théeded set of services for leimcome working

families:
1. Amend federal regulations in Head Start and CCDF topzdigmtal eligibility.
2. Amend federal regulations in Head Stand CCDF to align performarstandards.
3. Increasdederal funding levels i@MFto make funding in this programquitable with Head
Startso that providers participating in CCDF can afford to meet improved performance
standards.
4. Require Head Start programs to make servaleday and all yedo serve working parents.
5. Requirestates toease access and improve retentionobild care services for low income
working families in CCDF programAgpendix C of the attached Urban Institute report entitled,
G5SaA3adyAy3d {dzoaARe tNRANFrYa GKIFG bsiddgenciekS bSSR
Can Take To Improve Subsidy Access and Retention.
6. Require states to adopt child care subsidy polities support alignment between CCDF and
Head Starat the state level. Specific recommendations for such policies are included in
the attached policy brief done by the Center on Law and Social Policy entitled, "Head Start and
Child Care Partnerships Policy Brief."
7. Require states teoerifythat quality improvement efforts do not adversely impact low income
FTFEYAEASAQ | OO&izateséndces: TTF2NRFo6f S OKA
Thank you.

Carol Burnett

Mississippi Low Income Child Care Initiative
Moore Community House

P. O. Box 204

Biloxi, MS 39533

phone) 2286694827

fax) 228436-6605
email)cburnett@mschildcarerg
web)www.mschildcare.org
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Listening and Learning about Early Learning: Family Engagement

Date: May 17, 2010

To:  Office of the Secretary, Department of Education, Early Learning

From: Leticia Liera, Education Direct@and Head Start Director
Chil drends Learning Center in Jackson, Wyo
Isabel Zumel, Assistant Director
Teton County Library in Teton County, Wyoming

Thank you for the opportunity to submit input on the importapic of improving early learning

outcomes for children from birth through thgdade. We understand that fioeus on birth

through third grade is a part of the Presiden
agenda. We 0 re avithydu eua Iscal @xpérienceswvithgpromoting Family

Engagement as a means to supporting the learning outcomes and academic achievement of

young children, as well aspdlot initiative to encourage family engagement fromLB" grade

with the ultimate gal of students in our county completing pestondary education.

Local Background

Located in Northwest Wyoming, adjacent to the Grand Teton and Yellowstone National Parks
Teton County Wyomingbs natur al beashdngtoat t ract
number of wealthgecond home owners.h& area is also home to a notable-ioaome Latino
immigrantpopulation, which has settled in Teton County to help meet the servicérindus

demands from tourism anbde affluent community settling ine¢harea.

Since 2000, the Childrends Learning Center ha
program. The Head Start program has progressively served more monolingual Spanish

speaking children of immigrant Mexican parents. Through the eftdTeton County Library,

a Latino Services Network (LSN) was formed to coordinate services for the Latino population,

who represent abod6% of Teton County residentd. SN has been a tremendous support for

meeting the range of educational, health, midm¢alth and social needs of the families and

children of the Head Start/Early Head Start program.

Teton County Head Start/Early Head Start Experience
Today, TetolCount yé6s Head Start/ Ear | y-indemachild®n art pr c
and their fanties. Overall, 96% of children enrolled in the Head Start/Early Head Start program
are Latino. Over 90% of the children entering our Head Start program ar&English speaking.
In our community assessment, families expressed that:
1 They value educatig
1 They believe that the most important skill for their child is English proficiency; and that
once their child is able to communicate in English that they hope their child will gain
other skills to successfully prepare for Kindergarten.
1 They have a higlevel of concern about their lack of familiarity with the public school
system and their inability to provide educational support to their children. With our
Head Start families, this is often a consequence of feeling inadequate in supporting their
chid6s | earning because the average educatic
5" grade level and because nearly all of our children have immigrant parents from
Mexico, parents lacking an understanding of and confidence in navigating the U.S.
edu@tional system.




1 They have a great desire for their children to be successful and to finish high school

1 Notably, not a single parent commented about attending college as a desire or goal for
their child.

We are aware that accumulated evidence andnaspaints to parent involvement as a one of

the strongest predi ct dAnsongmoidrHeath Start/Early HeddsStars ¢ h 0 o |
families and other families with similar socioeconomic demographics, our chalengeton

County are

(1) Tobuilda strong culture of parent engagement i
into elementary school and beyond; and

(2) To redefine the level of educational aspiration as completion ofseesindary education
for Head Start families and, ultimately, &milies in our community.

We have attained a level of success with developing the a culture of parent engagement among
Head Start/Early Head Start families through intentional program design and a strong referral
network to multiple family engagement grams targeting Latino families that our community

has developed.

The Head Start/Early Head Start program builds a culture of active family engagement in the

Head Start program throughd2parent and family engagement touchpoints per month. These
touchpoints include participation in Policy Council Meetings; parent committee meetings with
education on a pertinent child health and safety issue; home visits to assess and address child
development, mental health, financial/social service needs and famaynics; and interactive

parent socialization meetingstolearnhema s ed t echni ques t o engage ¢
through arts and crafts, play and reading. Parent meetings have over 95% attendance rates

because of the trust and confidence our bilingumal bicultural Head Start staff have formed by
demonstrating a committed interest in the suc
of the entire famiddbgng.s overall heal th and wel

To assist parents in developing stronger literacysskitid more confidence in supporting their

chil drenés education, we work withiTatianl ti pl e n
Literacy Program, Latino Services Network, Teton County Library, University of Wyoming

extension and Central Wyoming Calks which provides free ESL, GED preparation and Adult
Education basic classes. Parents are encouraged to obtain their GEDs to enhance their
employment skills and to gain some experience with the U.S. educational system. On average,

72 parents each yeaarticipate in activities to advance their education.

Through a strong community referral net wor k,
community and Teton County School District programs that specifically support ongoing

involvementofLatio parents in their childbés educati on
example, several of our Head Start graduates

AExi to Para Todos ¢negdchidyeremstaringtaral indiedengantgyrimhrilyg h

®Weiss, H.B., Bouffard, S.M., Bridglall, B.L. & Gordon, E.W. (R&®ming Family Involvement in Education:
Supporing Familes to Support Educational Equity¥ew York, NY: Columbia University Campaign for Educational
Equity.



from families with immigranparents Thirteen of our 36 Head Start children enrolled in the 5

week summer enrichment portion of the Exito program and six of the Head Start children are
participating in the morning enrichment program in the currentdgiear. We work to link

Head Start children to the School Di strictos
the native Spanish speaking Head Start children to apply for this program, which is designed to
bring together native English speaking axadive Spanish speaking children for instruction. We
encourage family enroll ment in Teton Literacy
offers training and support to families with children enrolled in elementary school in navigating

the school gstem and supporting paretatacher communication. Finally, we encourage parent
participation in the Parent Teacher Association. In the last year, one of the parents of a Head
Start graduate was elected to the EIl ementary

Pilot Initiative: System of Education

Our local challenge of redefining the level of educational aspiration as completion-of post
secondary education for Head Start families and, ultimately, all families in our community
requires a long term strategy. Whereasthe Chiildres Lear ni ng Center has f
a successful educational beginning for {me@ome, atrisk children, Teton County Library has

for the last four years provided a highly regarded College Prep program that has successfully
assistedver 75low-income Latino young adults in pursuing pestondary educatidnLatino

youth who previously thought pesecondary education was irrelevant or out of their reach.

What both of our organizations realized was that we were serving the same target group with
essentially the same goals of high educational attainment, but that without a system of continual
engagement with parents and youth throughout the PreK throlitgra@e, we would continue

to do good work but only with a discrete group of youth at botls efithe k12 grade gectrum

Since the end of 2009, Childrendéds Learning Ce
developing a Systewf Education concept. The concept is to coordinate community

organizations and institutions involved in educatiammhn services and youth services to
encourage active, ongoing parent involvement
cultivate the expectation and create the family and communitg conditions for every child in

Teton County to complete pes¢écondary education. For our Head Start children and the

numerous children in similar economic and social conditions it is education as a means out of the
cycle of poverty.

One component of the System of Education will be supporting parents in leatuicational

engagement strategies with their children at home and through participatioroirsstibol time

programs as their children progress from elementary school through high school. A key focus

will be parent involvement in helping their childremccessfully make transitions at critical

times in their education (transition to Kindergarten, early Middle School years in determining
class Atrackso i n Hi gh -Secdndaoy). AseaomddcontpongritwillSc h o o
be providing parents witthe information to understand the processes and costs fer post

secondary education and creating opportunities and incentives for parents to develop a financial
strategy for their childrends educati on.

Since the beginning ofteraITdon Cdrty Librdrylaveds Lear n
engaged and brought together Teton County School District, all area private schools, and a broad
range of organizations and individuals in Teton County to launch the Systems of Education idea

with an October 2010 parentrderence. Dr. Manuel Escamilla, a leading regional speaker and



thinker on parent engagement, will be our keynote speaker. The conference will include

concurrent English and Spanish language workshops by grade span«(Rreg4" Grade, &-

8" Grade 9"-12" Grade) that will give parents practical home and out of school time tools to
support their childbs | earning and academic s
Spanish language workshops on financial strategies forspasndary edwation.

While the conference will be advertised broadly for all parents and their children in the county,

our intention is to work closely with Teton County School District and community organizations

to help us identyf parents and their children foihem this kind of information would be new or

whose access to this type of information is limitéadlom our perspective, those who would

particularly benefit include families with parents who are-lom c o me, whose parent
pursue orcompletepeseondary education, or wdtandagy par ent s
education experience in the United States. As such, we will be encouraging Head Start families

and graduates of Head Startattend the parent conference and participate in Systems of

Educatio follow-up activities.

A reproducible product from the conference will be a parent engagement roadmap to help their

child navigate school through the different grade spans to reackquustdary education. We

hope to be able to distribute thisroamip br oadl y even to families wt
conference. The roadmap will include information unique to Wyoming, such asguoostdary
opportunities with Hathaway Scholarship eligibility and potential for earning college credit prior

to college through Wyominjs communi ty coll ege system, as WEe
with children grades P+ through 4" grade about how they can work with their children to
form the strong literacy and numeracy foundations that will ultimately strengtier i r c hi | d 0 ¢

ability to take advantage of these Wyoming pstondary opportunitiedVe anticipate that the
roadmap information would have statewide applicability and see the potential for sharing this
statewide.

Through the summer of 2010, we willrdoue to investigate parent and student engagement
follow-up strategies in order to keep momentum in between what we anticipate will become
annual parent conferenceiSsor example, w have begun to investigate the Parent Institute for
Quiality Education (RQE) model. We also hope to develop a longitudinal study of familes w
are involved with the Systenf Education conference and follewp activities on a sustained
basis.

Planning a Pilot Initiative: Head Start {&¢art

Chil dr ends L e adStart eadnic@l assistance providétseshared an interesting idea

of a Head Start R8tart, or reestablishing an educational and service relationship with Head

Start graduates and their parents when they are in middle school to assess their needs and gi
children and their f ami {secendaryaducdatioe.ad st art o i n

The Childrends Learni ng Centriguedrwithethisddealbecausenof Co u n
the opportunity to continue to a longer term relationship with Head Staitiés, and our
observation that this critical middle schoolages when we tend to fl osed

* ACT (2009)The Forgotten Middle: Ensuring that All Students Are on Target for College and Career Readiness
Before High Schoolowa CityJA.



parents, particularly among our Latino familie&Ve see this idea as an important middle

touchpoint between Head Start graduation and partiogpan Teton County Lib a r yliege C

Prep program. We see potential for CLC, TCL and other community organizations to

collaborate on engaging Head Start graduates and their families in middle school and connecting
them to TCLOs Col letogs whieh veepeel could ek fughersdevélaped in

order to augment the success of College Prep efforts for high school students. In the next couple
of years, CLCO0s first few cl|l asse-ggedo Towdidsad St a
the endof 2010, after th®ctober Systerof Education parent conference, we are considering

how we may implement a Head Start8&rt with the Head Start graduates who are middle
schoolaged and target them for the parent and stusigstems of Educatioengagenent

follow-up strategies that will continue in between annual parent conferences.

The Childrends Learning Center anacoitieuedon Coun
engagement withleadStart graduates and their families throuftgBade by argeting them for

Systems of Education engagement foHopvactivities in between annual parent conferences and

in coordination with existing Teton County School District and community group program

initiatives targeted to children and their families ieneentary grades.

Through these coordinated efforts, we are hopeful about building a System of Education in our
county that weaves together parents, schools and community and encourages strong family
involvement at all grade levels to support educatiaspirations all the way to completion of
postsecondary education.

Thank you again for the opportunity to share our local experience and pilot projects to encourage
strong family involvement through the third grade and beyond.

For more information, plase contact:
LetylLiera, Education Director and Head Start
liera@learningcenterwy.orgr 30%733-1616

Isabel Zumel, Assistant Director, Teton County Library
izumel@tclib.orgor 30%733-2164, ext. 101

®Kreider, H., Caspe, M., Kennedy, S., Weiss, H. 2007)Y A f & Ly @2t 0SYSyid Ly aARRfS | yR
Education.Cambridge: MA: Harvard Family Research Project, Harvard Gragictade! of Education
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Thank you for providing this opportunity for public discourse and input about early
l earning and whatoés | mpor t asetiour habonal framewdrko
pertaining to young children and those who care for them. | am hopeful that under your
leadership our country will come to a new intentionality about providing high quality
early childhood that begins with considering the professional development needs of
early childhood teachers and providers.

My name is Autumn Gehri and | am the Program Director of the T.E.A.C.H. Early
Childhood® Wisconsin Scholarship program administered by the Wisconsin Early
Childhood Association. We have operated our T.E.A.C.H. program for 10 years in
Wisconsin, providing scholarships to more than 4,000 early childhood teachers,
directors and family providers. We are proud to be a part of the national T.E.A.C.H.
Early Childhood® Project providing scholarship for continuing credit-based education in
more than 20 states for over 20 years.

In Wisconsin, the T.E.A.C.H. program is supported by CCDGB funding allocated
through our bienni al state budget proce
budgets have included smaller and smaller pockets of funding for programs that
improve the quality of child care. In fact, quality investments are less than one third of
what they were ten years ago, from $38 million in 2001 to $11 million in 2010. Whereas
Wisconsin early childhood advocates once proudly described state investment in quality
early childhood programming at 16% of our CCDBG dollars, we now spend only the

S

cons

required 4 %. I n fact, although overturned i

2007 our legislature limited the amount that could be allocated to quality initiative to the
required 4%.

Webve seen r educt iurdikts.CH.rschblarshig progrgm ffom a high of
$6 million in 2002 to the current level of $3.5 million. At the same time, college tuition is
on the rise. In the past ten years, the cost of bachelor degree tuition has increased by
approximately 84% and the cost of associate degree tuition has risen by approximately
63%.

The decrease in funding for quality initiatives has affected early education professionals,
and the children and families across Wisconsin in measurable ways. A 2002 study by
the Wisconsin Child Care Research Partnership found that 50% of children subsidized
through Wisconsin Shares, our child care subsidy program, were receiving care by
providers that received lower wages, were less likely to have a degree, and more likely
to turnover than the Wisconsin average. In other words, children from low-income
families, who could most benefit from high-quality child care, are less likely to receive it
in Wisconsin due to inadequate funding of quality professional development initiatives.
According to a series of workforce studies, Wisconsin has seen a steady decline in the

n



percentage of early childhood teachers with a higher education degree. In 2004, only
14% of Wi sconsi no0 syeap degreei addeless thah 3808 had a £-year
degree or higher. In comparison to other early education sectors like 4-year-old
kindergarten, Head Start, and Birth to Three,
in terms of educational qualifications, compensation and infrastructure supports. This
inequality of care across sectors is especially harmful as the majority of children in early
childhood settings in Wisconsin are in child care. Moreover, according to a 2004
workforce study, the turnover of staff in child care programs in Wisconsin is higher than
the national average. Child care providers leave the field at an alarming rate-
sometimes as much as 40%- because of the inadequate professional development
support and low compensation found in the field.

The alarming instability of the Wisconsin early childhood workforce creates a weak
foundation for building quality early childhood initiatives. As you consider critical
elements of early childhood quality: family engagement, workforce and professional
development, standards and assessment, curriculum and environment, | urge you to
construct your plan upon the strong foundation of a well educated and fairly
compensated workforce. | ask you to consider the following in designing a new
blueprint for quality childhood:

1. Create a set-aside within the reauthorization of CCDBG for early childhood
professional development and compensation initiatives. Dedicated funding for
these initiatives will create and support high quality early education professionals
and will encourage them to remain in the field. Build upon the 20 year history and
experience of the T.E.A.C.H. Early Childhood® Project.

2. Substantially increase the required investments in programs that enhance the
guality of early education. In Wisconsin we are working hard to stretch our 4% of
qualitydo | | ar s, but have found year after year
improve quality for children and provide meaningful support to the workforce.
Please increase the percent of CCDBG dollars that must go towards quality
initiatives so that Wisconsin, and other states, can make noticeable, widespread
improvements in the quality of early education programming.

3. Create incentives for states to exceed minimum investments in quality early
childhood programming.

4. Require states to develop a comprehensive, coordinated plan to address the
education, compensation and retention of the early education workforce,
including child care, Head Start, early intervention and PreK.

5. Define elements of the Early Childhood Professional Development System that
must be addressed within the plan for ELCF and require states to address issues
of access, quality, articulation, diversity and inclusion, compensation parity and
career pathways.

6. ldentify federal funding for states to conduct an early childhood workforce study,
using common, predefined data elements to culminate in a national body of data
pertaining to the workforce.

There are approximately 30,000 people in our state engaged in providing care and
education to children. Despite TtoHateonhfC. H. 6 s
4,000 of these 30,000 people have benefited from the T.E.A.C.H. scholarship in
Wisconsini so you see, webve just begun! Ei ghty (



progr ams t hat serve subsidi zed children,
educational opportunities. T.E.A.C.H. requires recipients to give back by requiring that

they remain in their programs for a specified period of time after completion of their
education. Turnover among program participants has been cut by over 66%. Children

and families are benefiting by receiving care from more highly educated and consistent
providers, teachers and directors. But so many others are yet to benefit from
T.E.A.C.H., are yet to increase their knowledge in early childhood education, are yet to

i mprove their care to children. L einicr@asesn ot
in the CCDBG quality investments requirement and establish a unique early childhood
workforce and professional development set-aside.

Thank you for the opportunity to contribute to the design of a comprehensive national
plan for improving quality in early childhood education. | am confident that under your
administration we will celebrate a new day for children, their families and the field of
early childhood education. | look forward to working with you in the future.

Respectfully submitted,
Autumn J. Gehri

Autumn J. Gehri
Program Director, T.E.A.C.H. Early Childhood® Wisconsin
Wisconsin Early Childhood Association (State Affiliate NAEYC)
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Ame Dhincan

Secretary of Education

Office of the Secretary

Attm: Listen and Learming about Early Tearning-Public Input Meetings
5. Department of Education

400 Maryland Ave, SW

Room TW219

Washmgton, DC 20202
Dear Secretary Duncan:

The Amencan Speech-Language-Heaning Association (ASHA) is pleased to have the
opporhunity to respond to the U. 5. Department of Education’s (ED’'s) outreach efforts
soliciting comments on Early Learming. ASHA is the professional scientific, and
credentialing association representing 140,000 speech-langnage pathologists (SLPs),
audiologists, and speech, language, and hearing seientists qualified to meet the needs of the
estimated 49 million (or 1 in 6) children and adults in the United States with
commumication disorders. With more than half of ASHA s members working in education
settings, education is a major prionity for the Association

SLPs and audiclogists provide services to children in both general and special education
settings served under the Elementary and Secondary Education Act (ESEA) and those
identified for services imder the Individuals with Disabilities Education Improvement Act
(IDEA). Tt is estimated that approximately 1.5 million students receive some form of
intervention from these professionals. The high incidence of speech, language, or hearing
disabilities in school-aged children requires a large, highly quahified pool of SLPs and
audiologists to meet the needs of these students.

Good commumication and literacy skills are findamental to academic achievement, social
well being, and lifetime opporhmities. SLPs play mmportant roles in ensunng that all
children gam access to appropriate msiruction in spoken language, reading, wnting, and
spelling. They provide assessment, evaluation, early identification, and intervention in
language and hiteracy. There is a well-established connection between spoken language and
reading and writing. Spoken langnage provides the foundation for the development of
reading and writing. Spoken and wrtten language has a reciprocal relationship that results in
language and literacy competence. Instruction in speken language results in enhanced
written language, and conversely mstruction in written language can result in improvement
in spoken language. SLPs are often the first professionals to identify the root cause of
reading and writing problems through a child™s dlfﬁcnltymﬂlspokﬂllanguag& SLPs help
children build the literacy skills they need to succeed in school and Life
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SLPs have extensive education and experience identifying and understanding individual differences

in typical language development and disorders. This knowledge base, combined with proficiency

using diagnostiprescriptiveapproaches for assessment and intervention, is particularly valuable in

school settings. Specifically, SLPs possess the foundational knowledge of language and its

subsystents phonology (speech sound systems), morphology (word structures), syntax (grammar),
semantics (vocabulary), and pragmatics (social language use). Consequently, SLPs are instrumental

in designing emergent and early literacy programs in phonological awarenesslettamd

correspondence, word recognition, and vocabulary development, avllice f undament al t o
ability to read. SLPs use their knowledge and expertise to prevent, identify, assess, evaluate,

diagnose, and intervene with individuals confronted with literacy problems.

ASHA is pleased to submit the following comments/ran@endations on Early Learning for the
Department 6s consideration. Should you have que
Catherine Clarke, ASHA's Director of Education and Regulatory Advocacy, é8282953 or by

e-mail at cclarke@asha.org.

Sinceely,

Tommie L. Robinson Jr., PhD, CCELP
President
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ASHA Comments on Early Learning Issues Addressed at the
April/May - 2010 Public Meetings

Issue 1: Understanding Preschool — Grade 3 Siructures

RECOMMENDATION:

Involve SLPs in the provision of services to children in the general education setting (under
ESEA). meludmg pre-referral and consultative services. These services are in addition to SLP's
more traditional role in the provision of special education and related services (under IDEA).
SLPs have a critical role to play in enhancing the speech and language skills of all children. SLPs
are involved in the following ways:

» Provide nformation about developmental milestones so that families and teachers know
what to expect at each grade. They help families and teachers understand the distinction
between langnage disorders and language differences for children who speak more than
one language.

»  Asgist teachers in general education classrooms by working with them to build spoken
and written language skills that are essential for hiteracy and academic learming. The
mplementation of Response to Intervention (RTI) models 1s increasing across grades in
school districts across the country. RTT uses mult-tiered mstruction to improve student
performance, prevent leaming and behavier problems. and more accurately identify those
students who may be eligible for special education services.

s Help teams understand the link between spoken and wrtten language, demonstrate how
language weaknesses affiect literacy, and plan goals and strategies to address these
weaknesses.

» Assess and evaluate children with speech and langnage problems using a vanety of non-
biased standardized and nonstandardized assessment tools.

»  As part of a team, STPs design, implement, and evaluate mtervention programs for those
students diagnosed with speech and langnage disorders.

Rationale: There 15 a sirong connection between language, literacy, and leamimg. Effective
communication skills are essential for literacy acquisiion and leaming i the primary grades.
Speaking and understanding are the foundation for reading, writing, academies, and social
relationships. Effective commumication skills are directly linked to success in major life
activiies—thinking, learming, hiteracy, problem-solving, getting along with others. The ability to
read and write advances higher-level language and commumication m areas such as vocabulary,
figurative language. and complex syntax.

Children with cral language disorders will ikely have problems with reading, wniting, acadenmc,
and social skills. They also may have behavior problems due to their mability to commumcate
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effectively with their parents, teachers, and peers. Students with good commmumnication skills are

more prepared to make significant contributions to society. They are better equipped to think
creatively and solve society’s challengimg and complex problems.

Issue 2: Workforce and Professional Development

RECOMMENDATION 1:

Highly qualified. culturally competent personnel are needed to serve early leamers from diverse
cultural and linguistic backgrounds. Such personnel will help to reduce educational dispanties
among racially and ethnically diverse populations.

RECOMMENDATION 2:

Paraprofessionals and assistants must be directly supervised by highly qualified personnel.
Parameters need to be identified that specify how such personnel should be trained used, and
supervised. States need to develop and adopt rigorous training standards and venfications of
competencies.

RECOMMENDATION 3:

Implement effective recruitment and retention strategies to attract and retain highly qualified
service providers to serve early leammers.

Rationale: There is a growing need for qualified personnel to serve early learners. Availability
of qualified personnel is essential to prevent substandard services to early learners and their
families. We need effective pre-service and in-service preparation of personnel who work with
children duning their early years. Qualifications for service providers have been well established
by professional organizations, state education agencies, and licensure boards.

Culturally competent services recognize the importance of culture, cross-cultural relations, and
the adaptation of services to meet culturally unique needs. Such services are essential in the
mcreasingly culturally and ingmistically diverse education arena. According to the National
Center for Cultural Competence (2007), the provision of culturally competent services in the
health care field increases access and enhances the quality of services as well as reduces health
care disparities among racially and ethnically diverse populations. Culturally competent services
n education will likely have the same effect—increased access and improved quality of service
for all chaldren and their fanulies.

Issue 3: Family Engagement

GENERAL COMMENTS: ASHA applauds ED for focusing on the issue of fanuly engagement
because early leamers should not be served in isclation from their families. Family-centered
services, designed to achieve successful child and family outcomes, are based on a set of beliefs
and values that support family involvement in the child’s development, and promote positive and
suceessfinl adult—chJ]d and child-child commmmication interactions. With a family-centered
approach, the family, rather than the individual child. is often the primary recipient of services.






