
I am not able to attend any of the listening sessions or the Webinar, however I would 
like to add my voice to the discussion. I am a mother of a gifted child with multiple 
neurological disabilities. I am also part of a Family as Faculty team through our local 
PIRC in New Mexico.  
  

I urge that you and your colleagues take seriously the parents and educators that are 
championing the effort to continue, and hopefully expand, early childhood education 
support. Because my son was "lucky" to have parents who were educated and 
recognized that he had exceptionalities early in his education he was able to live in an 
enriched environment. We sent him to Montessori Preschools that gave him mental 
and sensory stimulation in a manner he needed to succeed and support his giftedness. 
There are so many children who do not have the opportunities that my son was given. 
Children need to have a rich environment early in life allowing their brains to 
be stimulated so they are competitive with their peers. It is imperative that any 
neurological challenges or learning disabilities be identified before children start 
school to insure services will be made available to them removing any deficit when they 
begin school.  
  

The result of lack of early learning support which I have encountered as an advocate is 
children enter the system behind their peers have huge difficulty catching up. 
Many schools do not want to bring children into a RtI or have them assessed and these 
children are just passed up the grades without actually learning what the need to 
succeed. Having teachers who are well educated to identify deficits and then an 
education system that is committed to monitoring and assessing all children is a critical 
as well. 
  

It may sound trite, but I truly believe our children are our greatest natural resource. If we 
do not give all children an equal chance to be successful, we are doing damage to our 
country's future. How will we compete in a world economy if our children have not been 
successful in the education process? 
  

Thank you for listening to my feedback, 
Kate Doyle 

 

Kate Doyle  

UncommonSuccess4Kids  

 

 

 

 

 

 

 
 



To Whom it may Concern, 

 

I have been a teacher in a kindergarten for 12 years. Out of my study, observations and 

experience I would like to comment on the Early Learning and Listening Discussion. 

 

I am extremely concerned that the continued push towards more rigorous academics and testing 

of children in their early years will cause great harm to them. This harm will take many forms. 

One example will be the development of low self-esteem when some are unable to perform to the 

ñstandardsò set for them. Anxiety issues (already prevalent in many children) will increase. 

Social skills (an essential ingredient for the development of emotional intelligence) will decline 

because more time will be spent drilling the children and less time will be spent on group 

interactions. Sadly, this is already a reality in many programs and as a result here has been a 

huge increase in the number of nursery and kindergarten children being expelled. As we require 

more of the children intellectually, they will lose physical capabilities. More desk time means 

less time for movement. Childhood obesity (and accompanying disease such as diabetes) is 

already a growing problem in this country. 

 

As you contemplate the issues involved in making a decision on behalf of young children, please 

consider the following: Young children need ample time to play and move their bodies in order 

to be healthy. This creative process is a way for the children to engage their imaginations, work 

through emotional challenges, develop social skills and learn about the world. In a realm of 

personal discovery, the child cultivates his/her abilities and a sense of security. 

 

Look back into your own childhood. What do you remember? Did you get to play? How did you 

feel when you had to take a test? These are not idle questions but speak to the essential nature of 

young human beings. 

 

Please refrain from imposing the core standards because they appear to have been written 

without a comprehensive understanding of the needs of young children. 

 

Sincerely, 

 

Robin OôBrien 

 

 

 

 

 

 

 

 



 
 
May 12, 2010 
 
TO:  The Honorable Arne Duncan 
  Secretary of Education 
  United States Department of Education 
 
FROM:  Scott P. Plotkin 
  Executive Director 
  California School Boards Association 
 
RE:  Comments to Federal Panels on Listening and Learning about Early Learning 
 
 
The California School Boards Association (CSBA) Policy Platform has long supported universally available, 
developmentally appropriate preschool programs and early educational opportunities.  As federal, state 
and local education leaders examine strategies to address achievement shortfalls, expanding public 
funding for preschool programs is often cited as one potential approach to raising student achievement.  
Research shows that one way to raise student achievement and bridge the achievement gap, as well as 
to make certain all children are ready academically, socially and emotionally to enter school, is to enroll 
more children in high-quality preschool.  A 2007 study conducted by the RAND Corporation suggests 
high-quality preschool programs may narrow existing achievement and readiness gaps; however, the 
favorable effects from preschool programs are not likely to be significant enough to greatly reduce the 
large achievement shortfalls between group differences.  To achieve the goal of full proficiency for all 
students, the researchers recommend that preschool be considered along with other strategies for 
raising student performance.1  Communities throughout California have long embraced this concept.  
They are carrying out innovative and exciting work to provide access to quality preschool for all children, 
as well as related, comprehensive services for children, parents and families.   
 
 

Understanding Preschool ς Grade 3 Structures 
In California, school districts and county offices of education often play a pivotal role in these activities 
by directly providing preschool services at school sites and/or working closely with local partners and 
families to make certain high-quality services are available.  Districts and county offices are examining 
ways in which they may become further engaged in local preschool efforts as part of their overall plans 
to raise student achievement.  In many communities, school districts and county offices of education are 
considering the research-based benefits of establishing an even more comprehensive and cohesive 
approach to early education, extending from preschool through the third grade. 
 
/ǳǊǊŜƴǘƭȅΣ /ŀƭƛŦƻǊƴƛŀΩǎ ǇǊŜǎŎƘool programs are administered through a mixed delivery system (and a 
patchwork system of financing), with a variety of public and private entities including school districts and 
county offices of education offering preschool services.  California has a 40-year history of providing 
subsidized preschool programs for children from low-income families.  Nearly $2 billion of federal, state 
and local funds is spent annually in California to provide early childhood education services for 

                                                 
1 Cannon, Jill S., Karoly, Lynn A.  Who is ahead and who is behind? Gaps in school readiness and student achievement in the early grades for 
California's children, (2007). RAND Corporation. http://www.rand.org  

http://www.rand.org/


preschool-age children.  However, not all eligible children are being served by the existing targeted 
programs, and not all children who could benefit from preschool are eligible for these programs.   
Funding mechanisms in California provide little incentive for raising quality despite several reviews that 
suggest higher quality settings produce greater positive development results.  Ongoing and future 
funding must include requirements for raising program quality to a high level, and eligibility 
requirements that allow access for children with the greatest needs.  Fundamentally, CSBA has 
supported two goals for early learning in California ς to simultaneously increase access while improving 
program quality.  Given the current fiscal climate, CSBA believes the expansion of publicly-funded early 
learning opportunities must be phased in over a period of time, with the community prioritizing which 
neighborhoods and children receive services first. 
 
In California, many in both the preschool arena and school districts acknowledge that historically, 
different perceptions have existed about and among the K-12 and early child care/preschool systems. 
These systems have often been viewed as operating separately.  However, the future success of efforts 
to expand access to quality preschool depends upon a strong commitment from both to work in a 
coordinated manner.  Leaders from early childhood education and K-12 agree that both systems can 
ƭŜŀǊƴ ŦǊƻƳ ŜŀŎƘ ƻǘƘŜǊ ŀƴŘ ƴŜŜŘ ǘƻ ǿƻǊƪ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ŀƴŘ ŀǇǇǊŜŎƛŀǘŜ ŜŀŎƘ ƻǘƘŜǊΩǎ ǎǘǊŜƴƎǘƘǎΦ  The 
nationwide movement to expand access to quality preschool presents ongoing opportunities locally for 
preschool providers and school districts to promote dialogue with each other, build mutual 
understanding, and to better integrate the roles they play in the full life of a child.  Although the current 
programmatic and funding structures are complex and often confusing, great strides are being made at 
state and local levels to align and simplify.  Support and direction from the federal government should 
provide states and local communities significant latitude to develop their own best practices. 
 
Quality preschool programs help ensure that children are ready to learn when they enter kindergarten. 
A vital element of any approach to expanding preschool access involves strengthening communication 
between preschool staff and kindergarten/elementary school staff, as well as parents, about what is 
expected of children when they enter kindergarten.  This also involves making certain there is a 
consistency in the lessons and types of instruction that all children receive before they enter 
kindergarten.  CSBA supports incentives for outreach and collaboration between local providers, and 
district and school staff to share information and ensure alignment, particularly in communities where 
preschool programs are not located at school sites. 
 
 
Workforce and Professional Development  
Effective teachers, paraprofessionals and administrators are essential to delivering a high-quality early 
learning experience for young children.  Research indicates that when preschool staff is well educated 
and trained, the children they teach are more successful in school.  Particularly in California, a 
tremendous need exists in the field of early learning for high-quality professional development around 
family/community engagement, special education instruction, English learner instruction and 
articulation strategies.  CSBA supports funding to states, school districts, county offices of education and 
other providers of publicly-funded early childhood education with the flexibility to develop and offer 
professional development.  CSBA also supports the dissemination of professional development best 
practices and research from the federal government to the field of early learning. 
 
 
Family Engagement 
Preschool is an integral part of the effort to ensure school readiness. Other essential components may 
include parent and family services, and health and social services. Preschool sites are well-suited to 



becoming a point-of-contact for many of these other comprehensive services, especially preschool that 
is located on school sites.  CSBA believes reaching out to parents is critical to the success of any school 
readiness effort: programs solely for children do not bring about systemic change.  The federal 
government must support and incentivize local efforts to engage families and communities through 
linguistically- and culturally-appropriate trainings and other programs.   
 
 
Standards and Assessments 
Quality early learning experiences can open doors for children who might otherwise enter kindergarten 
lacking the necessary foundation to succeed in school.  An integral component of that experience 
depends on the learning foundations and lessons being utilized.  The state of California is in the process 
of finalizing the rigorous yet developmentally-appropriate Preschool Learning Foundations ς CSBA 
supports the completed Foundations and the highly collaborative input process facilitated by the 
California Department of Education.  If the federal government plans to create a set of uniform evidence 
based standards for three- and four-year-olds, CSBA recommends the following: that the standards be 
based on current research as well as culturally and developmentally-appropriate practice; include 
multiple and diverse stakeholders; reach a level of quality at or above that of the California Preschool 
Foundations; and that participation be voluntary.  In addition, standards should be used solely as 
achievement benchmarks to inform instructional practice and evaluate programs.  Early learning 
standards and assessments must not be used as a measure for punitive actions or sanctions. 
 
CSBA supports federal support and resources to states so they may fully develop integrated longitudinal 
data systems that include the linking of early learning program data.  An integrated approach would 
support alignment with K-12 schools and provide a greater knowledge base for the field about the 
children served in local programs. 
 
 
 
In California and across the nation, policymakers and organizations are working to expand access to 
high-quality preschool programs in an attempt to provide preschool for all children.  Many school 
districts are becoming more involved in building partnerships and providing programs to support 
preschool-age children.  Because each school district, county office and community is unique, CSBA 
ǎǳǇǇƻǊǘǎ ƭƻŎŀƭƭȅ ŘŜǘŜǊƳƛƴŜŘ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ŀǊƻǳƴŘ ŜŀǊƭȅ ŜŘǳŎŀǘƛƻƴΦ  ¢ƘŜ ŦŜŘŜǊŀƭ ƎƻǾŜǊƴƳŜƴǘΩǎ ǊƻƭŜ ƛƴ 
early childhood education should be to support states and local communities through the funding and 
dissemination of research and best practices, as well as programmatic resources which may be used at 
the discretion of the provider for, but not limited to: start-up costs, facilities, lesson materials, staff 
development and other ongoing program costs. 
 
CSBA encourages the federal government to work in partnership with local governing boards of school 
districts and county offices of education as it examines the federal early learning landscape.  There is a 
full continuum of activities school boards and district staff can pursue to support efforts to expand 
access to high-quality preschool programs.  School boards are especially well positioned to be engaged 
in and provide leadership on statewide efforts to create, modify or expand quality preschool programs 
and access.  Boards may also play a critical role in local efforts to increase the supply and quality of 
preschool programs. 
 

 

 

 



 
 
 

Child Care System Quality Improvement Strategies 
In Durham, N orth Carolina 

 
 

Durhamõs quality improvement efforts build on state-wide strategies and 
resources to offer a comprehensive and integrated early childhood system. 
¶ Durhamõs Partnership for Children facilitates Durhamõs Early Childhood System through 

research-driven strategies to build and support a comprehensive system which provides a 

continuum of early childhood programs and initiatives to support children and families to be 

healthy and strong.  

¶ As the convener of the early childhood system, 

Durhamõs Partnership for Children provides key 

leadership and support in the areas of: Program 

Evaluation and Monitoring, Technical Assistance, 

Fiscal and Contract Management, Community 

Education and Engagement, Research, Policy and 

Advocacy, and Collaborative Fund Development. 

¶ Federal, state and local resources and strategies are 

maximized to ensure children will be ready for 

success in school including: Smart Start, More at 

Four, Child Care Subsidy, Early Head Start and 

Head Start, TEACH scholarships, child care 

technical assistance, WAGE$ salary supplements and others. 

 

Durham Child Care Facts 
¶ Nearly 24,000 children birth-5 live in Durham County 

¶ Nearly half of young children (45.5%) live in low income families 

¶ 62.5% of children are in households where parents or single parent is in workforce 

¶ 338 licensed child care facilities in Durham. 127 centers and 211 family child care homes 

¶ 57% of children in regulated child care are in 4- and 5-star child care settings 

¶ 9,602 children birth-5 in regulated child care settings2 

                                                 
2 Of the 9,602 children, 6,690 are in star rated child care centers, 912 children are in centers with a GS-110 license, 1,104 

children are in license-exempt part day preschool programs and 896 are in licensed family child care homes. 

Quality Improvement Aligned with Key 
Areas of Child Development 

¶ Language and communication 

development  

¶ Cognitive development 

¶ Emotional and social development 

¶ Health and physical development  

¶ Approaches to learning 



 

 

Durham has made dramatic gains in the quality of child care over the past 10 
years. 

¶ The average star rating for 

licensed child care for all 

children has increased in 

Durham from 2.52 in 2001 to 

3.61 in FY 08/09. 

¶ In 2001, only 17% of children 

receiving child care subsidy 

were enrolled in 4 and 5 star 

settings.  In FY 08/09, 69% of 

children receiving subsidy 

were in 4 and 5 star care.   

¶ 10% of children enrolled in 

regulated child care programs are enrolled in nationally accredited programs in Durham 

compared with 4% statewide. 

 

Durhamõs Strategies to Improve Quality Child Care 
 
Consultation, Technical Assistance and Training  

¶ Technical assistance, consultation and training to increase and maintain star ratings  - 

On-site technical assistance including observations, modeling/coaching, support groups, 

training, and non-cash incentives. Specialized curriculum training series and accreditation 

trainings. 

¶ Nutrition consultation  - Licensed Dietician/Nutritionist provides consultation services to 

child care sites using the Nutrition and Physical Activity Self Assessment for Child Care (NAP-

SACC) tool to assess policies and practices, develop plans, review menus, provide educational 

materials for parents, and conduct staff workshops.  

¶ Mental health consultation and training - Using the Center on the Social and Emotional 

Foundations for Early Learning (CSEFEL) model the following services are provided: 

assessment of children, child specific consultation for child care professionals, coaching, case 

management for families, and training for child care staff on social/emotional development and 

behavior.   



¶ Inclusion support services - Consultation, technical assistance and training to child care 

providers and families who care for a child for whom there is a developmental, behavioral or 

social-emotional concern.  Services include individualized consultation plans, emergency, rapid 

response services, trainings, and referrals and resource linkages for families.   

 
 
Professional Development for Early Educators 
 

¶ Professional development counseling - On-site professional development counseling and 

mentoring.  Assists teachers in applying for college, accessing financial aid, and developing 

written professional development plans. 

¶ WAGE$ salary supplements ð Education-based salary supplements that reward education and 

continuity of care offered each six month period the participant completes in same child care 

program while completing education.  

¶ TEACH Early Childhood AmeriCorps program ð Trained AmeriCorps members provide 

educational release time for teachers in non profit child care sites, implement early literacy and 

nutrition projects and enhance teacher-child ratios. 

 

More at Four Pre-Kindergarten Program 
 
Durham offers a high-quality pre-kindergarten program for 
eligible 4-year-olds through collaboration with private child 
care centers, Head Start and Durham Public Schools. 
Enhanced program standards set by the state More at Four 
guidelines have raised the level of quality for pre-
kindergarten in Durham.  More at Four program staff 
provide program monitoring, technical assistance, training, 
universal pre-k application process and community 
outreach. 

 
Financing Strategies 
 
Smart Start funds have been used to support and promote 

quality child care through collaboration with existing subsidy 

and scholarship programs.     

¶ Match state More at Four funds to provide full cost of full 

day pre-k program. 

¶ Bonuses for nationally accreditation and More at Four 

programs with BK certified teacher. 

¶ Smart Start Scholarship funds may be used only for 3, 4 and 5 star care. 

¶ Enhanced rates for high-quality infant and toddler child care.  



 
 
 
 
 
 

Opportunities and Next Steps in Building a 
High -Quality Early Education System in Durham 

¶ Early Head Start will provide opportunity to expand quality services to infants and toddlers. 

¶ Regional and statewide planning around professional development for early childhood professionals will 

develop comprehensive plan/strategies. 

¶ Build on trainings, education and technical assistance to focus 

teaching techniques on early literacy. 

¶ Develop and expand strategies to work with children, families 

and child care professionals whose first language is not English 

to provide the services/supports that meet the needs of 

Durhamõs community. 

¶ Engage community in developing and supporting additional 

high quality child care. 

¶ Expand existing strategies and identify new strategies to 

support teacher education, compensation, benefits and 

retention. 

 

 
 
 
 
For 15 Years, Durhamõs Partnership for Children, a Smart Start Initiative, has mobilized and unified the Durham 

community to create and support innovative and successful collaborative approaches to meeting the needs of young 
children birth to age 5 and their families. 

 

 

 

 

  

 
 



Dear US Departments of Education and Health & Human Services, 
 
Thank you very much for the opportunity to provide input into the collaboration between the two 
departments in regards to early childhood professional development.  First of all, I would like to 
commend you for collaborating to best meet the needs of children, families, and educators.  I have been 
working in the field for almost 12 years and have observed a lot of "talk" about early childhood 
professional development, but not enough action to really make a difference for the people affected.  In 
my opinion, there are two primary problems with our current system. 
 
1) There are too many programs that serve very specific populations (ex. Head Start, 4year old pre-k, 
subsidy for parents making very low incomes, developmental day programs).  I would like to see a 
system that served all children birth to five.  This would be beneficial to families for several reasons, but 
mainly children would have continuity of care without children being juggled from program to program 
based on their age, their family's income, or identifiable delays.  Having one seamless system, would 
only benefit educators and their professional development as well.  All educators, regardless of setting, 
would meet pre-service education requirements, be fairly compensated, and have access to high quality 
continuing education. 
 
2) The second problem I see is that too much time and money is wasted on getting educators of young 
children to go "back to school", with little effort being made to make early childhood education a more 
appealing and financially rewarding career.  Many educators will receive scholarships, but then decide to 
leave the field because they cannot support their family on their current income in the early childhood 
field.  I suggest focusing your time and financial resources on developing a compensation system based 
on education levels that is adequate, accessible and dependable for all educators serving children birth 
to five.  There is no reason why all children should not have access to a highly qualified teacher (similar 
to North Carolina Birth-Kindergarten licensed teachers)if compensation funds are available. 
 
Lastly, I think we need to continue to emphasize the importance of early childhood education to other 
federal departments.  High quality early childhood education (including high quality educators) can have 
many long-lasting effects in our society, including crime prevention, reduced health care costs, and 
economic development. 
 
Thank you again for this opportunity. 
 
Sincerely, 
 
Randall Hardgrove 
 
 
 
 
 
 
 
 
 
 



I am writing to provide comments about Understanding Pre-school ς Grade 3 Structures. Specifically, I 
am writing to address the need for system alignment and the creation of a federal floor in federal early 
childhood programs which states will not be permitted to fall below.  
 
Currently many differences exist between Head Start/Early Head Start programs and Child Care and 
Development Fund programs ς both federal early childhood programs administered by HHS. These 
differences hinder partnerships and contribute to a fragmented early care and education system for low 
income families. Low income families need affordable, quality early care and education services for their 
children that are all-day, all-year to support parental employment. The following recommendations 
would help build an aligned system that provides this needed set of services for low-income working 
families: 
 

1. Amend federal regulations in Head Start and CCDF to align parental eligibility.  
2. Amend federal regulations in Head Start and CCDF to align performance standards.  
3. Increase federal funding levels in CCDF to make funding in this program equitable with Head 

Start so that providers participating in CCDF can afford to meet improved performance 
standards.  

4. Require Head Start programs to make services all day and all year to serve working parents.    
5. Require states to ease access and improve retention of child care services for low income 

working families in CCDF programs. Appendix C of the attached Urban Institute report entitled, 
ά5ŜǎƛƎƴƛƴƎ {ǳōǎƛŘȅ tǊƻƎǊŀƳǎ ǘƘŀǘ aŜŜǘ ǘƘŜ bŜŜŘǎ ƻŦ CŀƳƛƭƛŜǎέ ƭƛǎǘǎ YŜȅ {ǘŜǇǎ {ǳbsidy Agencies 
Can Take To Improve Subsidy Access and Retention.  

6. Require states to adopt child care subsidy policies that support alignment between CCDF and 
Head Start at the state level. Specific recommendations for such policies are included in 
the attached policy brief done by the Center on Law and Social Policy entitled, "Head Start and 
Child Care Partnerships Policy Brief."   

7. Require states to verify that quality improvement efforts do not adversely impact low income 
ŦŀƳƛƭƛŜǎΩ ŀŎŎŜǎǎ ǘƻ ŀŦŦƻǊŘŀōƭŜ ŎƘƛld care services.  

Thank you. 
  
Carol Burnett 
Mississippi Low Income Child Care Initiative 
Moore Community House 
P. O. Box 204 
Biloxi, MS 39533 
phone) 228-669-4827 
fax) 228-436-6605 
email) cburnett@mschildcare.org 
web) www.mschildcare.org 
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Listening and Learning about Early Learning:  Family Engagement 

 

Date: May 17, 2010 

To: Office of the Secretary, Department of Education, Early Learning 

From: Leticia Liera, Education Director and Head Start Director 

 Childrenôs Learning Center in Jackson, Wyoming (Teton County) 

 Isabel Zumel, Assistant Director 

 Teton County Library in Teton County, Wyoming 

 

Thank you for the opportunity to submit input on the important topic of improving early learning 

outcomes for children from birth through third grade.  We understand that the focus on birth 

through third grade is a part of the Presidentôs commitment to a cradle through college and career 

agenda.  Weôre pleased to share with you our local experience with promoting Family 

Engagement as a means to supporting the learning outcomes and academic achievement of 

young children, as well as a pilot initiative to encourage family engagement from K-12
th
 grade, 

with the ultimate goal of students in our county completing post-secondary education. 

 

Local Background 

Located in Northwest Wyoming, adjacent to the Grand Teton and Yellowstone National Parks, 

Teton County Wyomingôs natural beauty attracts millions of tourists annually and is home to a 

number of wealthy second home owners.  The area is also home to a notable low-income Latino 

immigrant population, which has settled in Teton County to help meet the service industry 

demands from tourism and the affluent community settling in the area.   

 

Since 2000, the Childrenôs Learning Center has run Teton Countyôs Head Start/Early Head Start 

program.  The Head Start program has progressively served more monolingual Spanish -

speaking children of immigrant Mexican parents.  Through the efforts of Teton County Library, 

a Latino Services Network (LSN) was formed to coordinate services for the Latino population, 

who represent about 15% of Teton County residents.  LSN has been a tremendous support for 

meeting the range of educational, health, mental health and social needs of the families and 

children of the Head Start/Early Head Start program. 

  

Teton County Head Start/Early Head Start Experience 

Today, Teton Countyôs Head Start/Early Head Start program serves 100 low-income children 

and their families.  Overall, 96% of children enrolled in the Head Start/Early Head Start program  

are Latino.  Over 90% of the children entering our Head Start program are non-English speaking.  

In our community assessment, families expressed that: 

¶ They value education;  

¶ They believe that the most important skill for their child is English proficiency; and that 

once their child is able to communicate in English that they hope their child will gain 

other skills to successfully prepare for Kindergarten.   

¶ They have a high level of concern about their lack of familiarity with the public school 

system and their inability to provide educational support to their children.  With our 

Head Start families, this is often a consequence of feeling inadequate in supporting their 

childôs learning because the average educational attainment of our Head Start parents is a 

5
th
 grade level and because nearly all of our children have immigrant parents from 

Mexico, parents lacking an understanding of and confidence in navigating the U.S. 

educational system.   



¶ They have a great desire for their children to be successful and to finish high school 

¶ Notably, not a single parent commented about attending college as a desire or goal for 

their child.   

 

We are aware that accumulated evidence and research points to parent involvement as a one of 

the strongest predictors of childrenôs school success.
3
  Among our Head Start/Early Head Start 

families and other families with similar socioeconomic demographics, our challenges in Teton 

County are:  

 

(1) To build a strong culture of parent engagement in their childôs education that will carry 

into elementary school and beyond; and  

(2) To redefine the level of educational aspiration as completion of post-secondary education 

for Head Start families and, ultimately, all families in our community. 

 

We have attained a level of success with developing the a culture of parent engagement among 

Head Start/Early Head Start families through intentional program design and a strong referral 

network to multiple family engagement programs targeting Latino families that our community 

has developed.   

 

The Head Start/Early Head Start program builds a culture of active family engagement in the 

Head Start program through 2-4 parent and family engagement touchpoints per month.  These 

touchpoints include participation in Policy Council Meetings; parent committee meetings with 

education on a pertinent child health and safety issue;  home visits to assess and address child 

development, mental health, financial/social service needs and family dynamics; and interactive 

parent socialization meetings to learn home-based techniques to engage childrenôs learning 

through arts and crafts, play and reading.  Parent meetings have over 95% attendance rates 

because of the trust and confidence our bilingual and bicultural Head Start staff have formed by 

demonstrating a committed interest in the success not only of their childôs development, but also 

of the entire familyôs overall health and well-being. 

 

To assist parents in developing stronger literacy skills and more confidence in supporting their 

childrenôs education, we work with multiple nonprofits and educational institutions ï Teton 

Literacy Program, Latino Services Network, Teton County Library, University of Wyoming 

extension and Central Wyoming College, which provides free ESL, GED preparation and Adult 

Education basic classes.  Parents are encouraged to obtain their GEDs to enhance their 

employment skills and to gain some experience with the U.S. educational system.  On average, 

72 parents each year participate in activities to advance their education. 

 

Through a strong community referral network, weôve successfully linked Head Start graduates to 

community and Teton County School District programs that specifically support ongoing 

involvement of Latino parents in their childôs education through the elementary years.  For 

example, several of our Head Start graduates participate in Teton County School Districtôs 

ñExito Para Todosò program targeting high-need children entering and in Kindergarten primarily 

                                                 
3
 Weiss, H.B., Bouffard, S.M., Bridglall, B.L. & Gordon, E.W. (2009).  Reframing Family Involvement in Education:  

Supporting Families to Support Educational Equity.  New York, NY: Columbia University Campaign for Educational 

Equity. 



from families with immigrant parents.  Thirteen of our 36 Head Start children enrolled in the 5-

week summer enrichment portion of the Exito program and six of the Head Start children are 

participating in the morning enrichment program in the current school year.  We work to link 

Head Start children to the School Districtôs Dual Language Immersion Program by encouraging 

the native Spanish speaking Head Start children to apply for this program, which is designed to 

bring together native English speaking and native Spanish speaking children for instruction.  We 

encourage family enrollment in Teton Literacy Programôs ñLa Puerta Abiertaò program, which 

offers training and support to families with children enrolled in elementary school in navigating 

the school system and supporting parent-teacher communication.  Finally, we encourage parent 

participation in the Parent Teacher Association.  In the last year, one of the parents of a Head 

Start graduate was elected to the Elementary Schoolôs PTA.  

 

Pilot Initiative:  System of Education 

Our local challenge of redefining the level of educational aspiration as completion of post-

secondary education for Head Start families and, ultimately, all families in our community 

requires a long term strategy.  Whereas the Childrenôs Learning Center has focused on providing 

a successful educational beginning for low-income, at-risk children, Teton County Library has 

for the last four years provided a highly regarded College Prep program that has successfully 

assisted over 75 low-income Latino young adults in pursuing post-secondary education ï Latino 

youth who previously thought post-secondary education was irrelevant or out of their reach.  

What both of our organizations realized was that we were serving the same target group with 

essentially the same goals of high educational attainment, but that without a system of continual 

engagement with parents and youth throughout the PreK through 12
th
 grade, we would continue 

to do good work but only with a discrete group of youth at both ends of the K-12 grade spectrum.   

 

Since the end of 2009, Childrenôs Learning Center and Teton County Library have been 

developing a System of Education concept.  The concept is to coordinate community 

organizations and institutions involved in education, human services and youth services to 

encourage active, ongoing parent involvement in their childrenôs educational success, and to 

cultivate the expectation and create the family and community-wide conditions for every child in 

Teton County to complete post-secondary education.  For our Head Start children and the 

numerous children in similar economic and social conditions it is education as a means out of the 

cycle of poverty.   

 

One component of the System of Education will be supporting parents in learning educational 

engagement strategies with their children at home and through participation in out-of-school time 

programs as their children progress from elementary school through high school.  A key focus 

will be parent involvement in helping their children successfully make transitions at critical 

times in their education (transition to Kindergarten, early Middle School years in determining 

class ñtracksò in High School, and High School into Post-Secondary).  A second component will 

be providing parents with the information to understand the processes and costs for post-

secondary education and creating opportunities and incentives for parents to develop a financial 

strategy for their childrenôs education. 

 

Since the beginning of 2010, Childrenôs Learning Center and Teton County Library have 

engaged and brought together Teton County School District, all area private schools, and a broad 

range of organizations and individuals in Teton County to launch the Systems of Education idea 

with an October 2010 parent conference.  Dr. Manuel Escamilla, a leading regional speaker and 



thinker on parent engagement, will be our keynote speaker.  The conference will include 

concurrent English and Spanish language workshops by grade spans (PreK-K, 1
st
-4

th
 Grade, 5

th
-

8
th
 Grade, 9

th
-12

th
 Grade) that will give parents practical home and out of school time tools to 

support their childôs learning and academic success. It will also include concurrent English and 

Spanish language workshops on financial strategies for post-secondary education.   

 

While the conference will be advertised broadly for all parents and their children in the county, 

our intention is to work closely with Teton County School District and community organizations 

to help us identify parents and their children for whom this kind of information would be new or 

whose access to this type of information is limited.  From our perspective, those who would 

particularly benefit include families with parents who are low-income, whose parents didnôt 

pursue or complete post-secondary education, or whose parents didnôt have post-secondary 

education experience in the United States.  As such, we will be encouraging Head Start families 

and graduates of Head Start to attend the parent conference and participate in Systems of 

Education follow-up activities.   

 

 A reproducible product from the conference will be a parent engagement roadmap to help their 

child navigate school through the different grade spans to reach post-secondary education.  We 

hope to be able to distribute this roadmap broadly even to families who arenôt able to attend the 

conference.  The roadmap will include information unique to Wyoming, such as post-secondary 

opportunities with Hathaway Scholarship eligibility and potential for earning college credit prior 

to college through Wyomingôs community college system, as well as information for parents 

with children grades Pre-K through 4
th
 grade about how they can work with their children to 

form the strong literacy and numeracy foundations that will ultimately strengthen their childôs 

ability to take advantage of these Wyoming post-secondary opportunities.  We anticipate that the 

roadmap information would have statewide applicability and see the potential for sharing this 

statewide. 

 

Through the summer of 2010, we will continue to investigate parent and student engagement 

follow-up strategies in order to keep momentum in between what we anticipate will become 

annual parent conferences.  For example, we have begun to investigate the Parent Institute for 

Quality Education (PIQE) model.  We also hope to develop a longitudinal study of families who 

are involved with the System of Education conference and follow-up activities on a sustained 

basis. 

 

Planning a Pilot Initiative:  Head Start Re-Start 

Childrenôs Learning Centerôs Head Start technical assistance providers shared an interesting idea 

of a Head Start Re-Start, or re-establishing  an educational and service relationship with Head 

Start graduates and their parents when they are in middle school to assess their needs and give 

children and their families a ñhead startò in pursuing post-secondary education. 

 

The Childrenôs Learning Center and Teton County Library are intrigued with this idea because of 

the opportunity to continue to a longer term relationship with Head Start families, and our 

observation that this critical middle school age
4
 is when we tend to ñloseò the engagement of 
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5
, particularly among our Latino families.  We see this idea as an important middle 

touchpoint between Head Start graduation and participating in Teton County Libraryôs College 

Prep program.  We see potential for CLC, TCL and other community organizations to 

collaborate on engaging Head Start graduates and their families in middle school and connecting 

them to TCLôs College Prep middle school efforts, which we feel could be further developed in 

order to augment the success of College Prep efforts for high school students.  In the next couple 

of years, CLCôs first few classes of Head Start graduates will be middle school-aged.  Towards 

the end of 2010, after the October System of Education parent conference, we are considering 

how we may implement a Head Start Re-Start with the Head Start graduates who are middle 

school-aged and target them for the parent and student Systems of Education engagement 

follow-up strategies that will continue in between annual parent conferences.  

 

The Childrenôs Learning Center and Teton County Library also see the potential for continued 

engagement with Head Start graduates and their families through 3
rd

 grade by targeting them for 

Systems of Education engagement follow-up activities in between annual parent conferences and  

in coordination with existing Teton County School District and community group program 

initiatives targeted to children and their families in elementary grades. 

 

Through these coordinated efforts, we are hopeful about building a System of Education in our 

county that weaves together parents, schools and community and encourages strong family 

involvement  at all grade levels to support educational aspirations all the way to completion of 

post-secondary education. 

 

Thank you again for the opportunity to share our local experience and pilot projects to encourage 

strong family involvement through the third grade and beyond.   

 

For more information, please contact: 

LetyLiera, Education Director and Head Start Director, Childrenôs Learning Center  

lliera@learningcenterwy.org or 307-733-1616 

 

Isabel Zumel, Assistant Director, Teton County Library 

izumel@tclib.org or 307-733-2164, ext. 101 
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Listening and Learning about Early Learning 
Workforce and Professional Development 
Department of Education 
Office of the Secretary 
 
May 17, 2010 
 
Thank you for providing this opportunity for public discourse and input about early 
learning and whatôs important for us to consider as we re-set our national framework 
pertaining to young children and those who care for them.  I am hopeful that under your 
leadership our country will come to a new intentionality about providing high quality 
early childhood that begins with considering the professional development needs of 
early childhood teachers and providers. 
 
My name is Autumn Gehri and I am the Program Director of the T.E.A.C.H. Early 
Childhood® Wisconsin Scholarship program administered by the Wisconsin Early 
Childhood Association.  We have operated our T.E.A.C.H. program for 10 years in 
Wisconsin, providing scholarships to more than 4,000 early childhood teachers, 
directors and family providers.  We are proud to be a part of the national T.E.A.C.H. 
Early Childhood® Project providing scholarship for continuing credit-based education in 
more than 20 states for over 20 years. 
 
In Wisconsin, the T.E.A.C.H. program is supported by CCDGB funding allocated 
through our biennial state budget process.  Over the past ten years, Wisconsinôs state 
budgets have included smaller and smaller pockets of funding for programs that 
improve the quality of child care. In fact, quality investments are less than one third of 
what they were ten years ago, from $38 million in 2001 to $11 million in 2010. Whereas 
Wisconsin early childhood advocates once proudly described state investment in quality 
early childhood programming at 16% of our CCDBG dollars, we now spend only the 
required 4%. In fact, although overturned in the current bienniumôs budget process, in 
2007 our legislature limited the amount that could be allocated to quality initiative to the 
required 4%. 
 
Weôve seen reductions in funding for our T.E.A.C.H. scholarship program from a high of 
$6 million in 2002 to the current level of $3.5 million.  At the same time, college tuition is 
on the rise.  In the past ten years, the cost of bachelor degree tuition has increased by 
approximately 84% and the cost of associate degree tuition has risen by approximately 
63%. 
 
The decrease in funding for quality initiatives has affected early education professionals, 
and the children and families across Wisconsin in measurable ways.  A 2002 study by 
the Wisconsin Child Care Research Partnership found that 50% of children subsidized 
through Wisconsin Shares, our child care subsidy program, were receiving care by 
providers that received lower wages, were less likely to have a degree, and more likely 
to turnover than the Wisconsin average.  In other words, children from low-income 
families, who could most benefit from high-quality child care, are less likely to receive it 
in Wisconsin due to inadequate funding of quality professional development initiatives.  
According to a series of workforce studies, Wisconsin has seen a steady decline in the 



percentage of early childhood teachers with a higher education degree.  In 2004, only 
14% of Wisconsinôs providers had a 4-year degree and less than 30% had a 2-year 
degree or higher.  In comparison to other early education sectors like 4-year-old 
kindergarten, Head Start, and Birth to Three, Wisconsinôs child care field lags far behind 
in terms of educational qualifications, compensation and infrastructure supports.  This 
inequality of care across sectors is especially harmful as the majority of children in early 
childhood settings in Wisconsin are in child care.  Moreover, according to a 2004 
workforce study, the turnover of staff in child care programs in Wisconsin is higher than 
the national average.  Child care providers leave the field at an alarming rate- 
sometimes as much as 40%- because of the inadequate professional development 
support and low compensation found in the field. 
 
The alarming instability of the Wisconsin early childhood workforce creates a weak 
foundation for building quality early childhood initiatives.  As you consider critical 
elements of early childhood quality: family engagement, workforce and professional 
development, standards and assessment, curriculum and environment, I urge you to 
construct your plan upon the strong foundation of a well educated and fairly 
compensated workforce.  I ask you to consider the following in designing a new 
blueprint for quality childhood: 

1. Create a set-aside within the reauthorization of CCDBG for early childhood 
professional development and compensation initiatives. Dedicated funding for 
these initiatives will create and support high quality early education professionals 
and will encourage them to remain in the field. Build upon the 20 year history and 
experience of the T.E.A.C.H. Early Childhood® Project. 

2. Substantially increase the required investments in programs that enhance the 
quality of early education. In Wisconsin we are working hard to stretch our 4% of 
quality dollars, but have found year after year that it isnôt enough to substantially 
improve quality for children and provide meaningful support to the workforce. 
Please increase the percent of CCDBG dollars that must go towards quality 
initiatives so that Wisconsin, and other states, can make noticeable, widespread 
improvements in the quality of early education programming. 

3. Create incentives for states to exceed minimum investments in quality early 
childhood programming. 

4. Require states to develop a comprehensive, coordinated plan to address the 
education, compensation and retention of the early education workforce, 
including child care, Head Start, early intervention and PreK. 

5. Define elements of the Early Childhood Professional Development System that 
must be addressed within the plan for ELCF and require states to address issues 
of access, quality, articulation, diversity and inclusion, compensation parity and 
career pathways. 

6. Identify federal funding for states to conduct an early childhood workforce study, 
using common, predefined data elements to culminate in a national body of data 
pertaining to the workforce. 
 

There are approximately 30,000 people in our state engaged in providing care and 
education to children.  Despite T.E.A.C.H.ôs low turnover rate, just 11%, to date only 
4,000 of these 30,000 people have benefited from the T.E.A.C.H. scholarship in 
Wisconsin ï so you see, weôve just begun!  Eighty (80%) of these 4,000 are working in 



programs that serve subsidized children, so weôre also on a path to equalize 
educational opportunities.  T.E.A.C.H. requires recipients to give back by requiring that 
they remain in their programs for a specified period of time after completion of their 
education.  Turnover among program participants has been cut by over 66%.  Children 
and families are benefiting by receiving care from more highly educated and consistent 
providers, teachers and directors.  But so many others are yet to benefit from 
T.E.A.C.H., are yet to increase their knowledge in early childhood education, are yet to 
improve their care to children.  Letôs not wait any longer.  Please recommend increases 
in the CCDBG quality investments requirement and establish a unique early childhood 
workforce and professional development set-aside. 
 
Thank you for the opportunity to contribute to the design of a comprehensive national 
plan for improving quality in early childhood education.  I am confident that under your 
administration we will celebrate a new day for children, their families and the field of 
early childhood education.  I look forward to working with you in the future. 
 
Respectfully submitted, 

Autumn J. Gehri  
 
Autumn J. Gehri 
Program Director, T.E.A.C.H. Early Childhood® Wisconsin 
Wisconsin Early Childhood Association (State Affiliate NAEYC) 
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SLPs have extensive education and experience identifying and understanding individual differences 

in typical language development and disorders. This knowledge base, combined with proficiency 

using diagnostic-prescriptive approaches for assessment and intervention, is particularly valuable in 

school settings. Specifically, SLPs possess the foundational knowledge of language and its 

subsystemsðphonology (speech sound systems), morphology (word structures), syntax (grammar), 

semantics (vocabulary), and pragmatics (social language use). Consequently, SLPs are instrumental 

in designing emergent and early literacy programs in phonological awareness, sound-letter 

correspondence, word recognition, and vocabulary development, which are fundamental to a childôs 

ability to read. SLPs use their knowledge and expertise to prevent, identify, assess, evaluate, 

diagnose, and intervene with individuals confronted with literacy problems.  

ASHA is pleased to submit the following comments/recommendations on Early Learning for the 

Departmentôs consideration. Should you have questions about our comments, please contact 

Catherine Clarke, ASHA's Director of Education and Regulatory Advocacy, at 202-624-5953 or by 

e-mail at cclarke@asha.org.  

 

Sincerely,  

 

Tommie L. Robinson Jr., PhD, CCC-SLP  

President 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 



 
 

 

 



 
 

 

 


