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| would like to begin by thanking you for the opportunity to contribute the views of the Boulder
Journey School learning communityd the Early Learning Listening Forum on Work Force and
Professional Development. | am the Executive Director of Boulder Journey School, a school of children, 6
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through our ongoing study of the schools for young children in Reggio Emilia, Italy as well as the work of
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teachers at Boulder Journey School, in partnghip with the University of Colorado Denver and the
Colorado Department of Education. | represent the school as a member of the International Organizing
Committee of the World Forum on Early Care and Education, board member of Hawkins Centers of
Learning and the North American Reggio Emilia Alliance and, most recently, as a member of the Colorado
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At Boulder Journey School, professional development is viewed as a process for creating and
maintaining a professional learning community. This means that members of the faculty work
collaboratively; we mentor, coach, assess, encourage and support one another in our work with children,
families and colleagues.

Collaboration has been identified as a 21century skill, along with critical thinking, problem
solving, creativity, innovation and communication. If the attainment of 2% century skills is a desired goal
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skills in mind, we think that professional development should provide educators with the space and time
to engage in a sharing of experiences and ideas with other adults as they engage in investigations of the
materials that the children utilize to construct and communicate their learning.

We think that educators who continue their own learning about the physical and social world are
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development should be closely connected to the ongoing explorations and investigations of children and
adults in the school. In other words, educators must have a voice in shaping professional development
that is relevant to their daily experiences with children and cdeéagues. As an example, during the past
several years at Boulder Journey School, professional development groups have worked with materials to
better understand scientific and mathematical concepts related to balance, light and shadow, rolling,
weaving anddrawing. In essence, we think that professional development must be ongoing, providing a
forum through which educators are able to gain competency as well as the feeling of competency, the
empowerment and enthusiasm that is necessary to venture into a pla of authentic inquiry with children
and other adults.

Documentation of our experiences at Boulder Journey School provides support for our thinking.
However, anecdotally | would like to add that my many roles have offered me opportunities to visit
schook throughout our nation and the world. During these visits, | have witnessed something powerful:
when teachers are engaged in meaningful and relevant professional development, the children are
likewise engaged, joyful and learning.

In this time of great oportunity for our nation to make innovative and transcending choices that
can alter the trajectory of our educational system, it is relevant to revisit the time enduring statement
made by David Hawkins in May, 1970 (40 years ago) in his testimony beforestiCommittee on Labor and
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exploring, with and through innovative teachers, all the means through which children can be brought
into a differentway of llA OT ET ¢8 4EA OAOU DPEOAOA OOAAAEAO OOAEI]



teachers are being shown the way when in fact teachers must be part of every effort to find the way
with help, with moral and material support, through teachers of teachers/ho value their minds and
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On behalf of our 2.2 million members we thank the U.S. Departmemf Educationand Health and Human
Servicesfor this unique opportunity to share our thoughtsabout Workforceand Professional Development in
the early @re and education industry

SEIU members have a strong stake in early education progran@ver 300,000 members work in the k12
and early educationsystemsin schools, child care centers, Head Start Programs, amome-based settings
across the country Our members arealsojanitors, security guards, nurseshome health care workers,
and firefighters; many of whom are parents. Manwork late nights and irregular hoursand depend on
quality early learning programs so their children can get the best stagpossible.

As public investment in early education has remained stagnant and even decreased in recent years, our
early childhood members have struggled to provide quality services that help children get ready for
success in school and beyond.

Now, the Departments of Educationand Health and Human Servicelsave an opportunity to develop high
guality professional developmentsystems that investin adults so that our children can realize the

greatest gains.We greatly appreciate the commitment that the Odima administration has already shown
through increased funding forchild care and Head Start in The American Recovery and Reinvestment Act
of 2009 and the funding increases proposed in the FY 2011 budget. We urge b&tbpartments to build

upon this progress by investing in the early childhood workforce.

Research shows that in the early education industry, adequate compensation and access to benefits are
linked to higher employee morale makingit easier to attract and retain qualified teachers who offer
stable, high quality servicedor children and families! But early childhood educators(who are
overwhelmingly female) are among the lowest paid workers in our society, earning abo20,000
annually? Head Start teachers fare only a little better, makig about $25,000 a year, stillar less than

what public school kindergarten teachers earn(at around $47,000)? Not surprisingly, more than one

third of child care providers leave the industry each yeaf compared to 7% turnover amongelementary
schoolteachers®

Similarly, research shows that formal education and specialized training in early education are linked to
quality care® However, mostfamily child care providers and centers assistants have reducation
beyond high school. n Head Startpnly 35 percent of teachers have a BA, angi3 percent have at least an

! Barnett, W. Steven, (2003) NIEER Policy Broe¥, Wages = Low Quality; Solving the Real Preschool Teacher Crisis
2 Bureau ofLabor Satistics (2008), Occupational Employmei Statistics, available atttp://www.bls.gov/OES/ .

3 CLASP (October 23, 2009Head Start by the Numbers, 2008 PIR Profile, available at
http://www.clasp.org/admin/site/publications/files/headstartdata2008us.pdf .

4 NACCRRA, Child Care Workforgcavailable athttp://www.naccrra.org/randd/child _-care-workf orce/cc_workforce.php.

5 Whitebook, M. & Sakai, L. (2003).urnover BegetsTurnover: AnExamination ofJob and ©cupationallnstability Among Child
Care Center Saff, Berkeley, CA: Center for the Study of Child Care Employment, University of Californi@atkeley.

®Bueno, M. et al, (20101 Matter of Degrees: Preparing Teachers for theR€lassroonThe Pew Center on the States


http://www.bls.gov/OES/
http://www.clasp.org/admin/site/publications/files/headstartdata2008us.pdf
http://www.naccrra.org/randd/child-care-workforce/cc_workforce.php
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urgently needed

While early childhood programs such as Head Start and state p#eprograms areemphasizingincreasing
teacher qualifications as a way to improve program qualitycurrent federal funding for professional
development isnot nearly enough. To retain a stable, weltrained early education workforce, educators
must have &cess to incentivebased training programs and increased compensation.

Federal investment should include significant funding specifically for workforce development and
training for all early care and education providers in all settings . The existing, diverse early
childhood workforce should be supported to become qualified to provide pre -school. The
Department s should develop policies which encourage states to invest in quality improvement

and workforce development for all settings  through incentives s uch as stipends, tiered
reimbursement, and access to health insurance for increased education, accreditation, and

training . Other programs to improve compensation could include graduated salary supplements
tied to a living wage based on longevity, or mar ked to the pay and benefits scale for local public
school teachers. Theseinitiatives must be designed to include and support caregivers who are Limited
English Profident or license-exemptas these providers oftercare for our most vulnerable children.

Training and education should be offered in convenient communitpased locations through diverse
providers such as child care resourcand referral agencies community collegesand union training
funds. Trainings should be held when providers are nottavork and/or offer substitute care, be
affordable, and be carefully designed to meet the needs of providergcognizing the value of their
experience on the job and bridging the gap from community baseetraining to college coursework. Any
degree or ertification r equirements should be phased in and financially supported.

In conclusion, thank youagainfor this opportunity to address workforce developmentneeds ofthe early
education field. More and more business leaders, policymakers, scientisésd economists are

recognizing the importance of investing in our young children. We must understand that these jobs are
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educators the tools they ned to support high quality development for all children.
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quality early childhood serviceslook forward to working with the U.S. Department of Educatin, the U.S.
Department of Health and Human Services, and other willing partners to strengthen professional
development opportunities for this workforce.

"CLASP (October 23, 2009).



Listening and Learning about Early Learning i Workforce and Professional Development
By Nancie Linville, Vice President of the Clayton Early Learning Institute

|l 6d |I'i ke to thank the U.S. Department of Educat.i
these i mportant Listening and lamie kinvilenVice Rrdsidenttat E a r
Clayton Early Learning and | have the privilege today to represent the 100+ teachers and child family educatt
from Clayton Educare and the 40+ coaches and researchers from our Institute.

Clayton Early Learning is a p@s&ful model offering what very fewther organizations cana continuous loop
linking research, practice, and professional development that garners the most effective, proven methods for

preparing young children for success in school. The three n@jgranents include:

AResearch The Clayton Institute researches, develops, and evaluates new and effective methods of training

early childhood professionals and educating young children.

1 Practice: On a daily basis at Clayton Educare, we employ resdssdd, outcomdéocused early learning methods to
close the achievement gap for over 40@natal to age five Head Start eligibldldren. Our main goal is for children
to arrive at kindergarten prepared for academic success.

ATraining : The Clayton Institte offers evidene®ased training, coaching and education to better prepare early
childhood educators. Our practices indicate thathers and other early childhood professionals are more

successful when coachimgpart of theiron-goingprofessional deMlopment.
At Clayton,our current research to practice agenda is focused on answering the following questions:

What practices support building attachment and trust in young infants and help toddlers learn to regulate
behaviors and e nestwaydoresgage foaralds in slevelopieg rdasoning and problem
solving skills? How do teachers and families support the early literacy skills of children learning more than or
language? How do we encourage parents to partner with schools? Wdgbingamethods work to engage
teachers in increasingly effective practice? What are the key elements of effective early childhood leadershiy
development? How do you build a credentialed and effective EC workforce? This model linking research

with hand-on practice needs to be the foundation for teacher/leader preparation in early childhood.

Clayton Early Learning extends ugrk beyond our campusthrough innovative public and private
partnerships. A€olorado workgo better understand the linkstlween program quality and teacher
preparation, we have forged strong partnerships with higher edutateise quality standards and push for
systemic chage in our early childhood professional developmentsystedd | i ke t o hi ghl i

progams:



1. Buell Early Childhood Leadership Program: Research recognizes the need for additional professional developmer
of those in leadership roles. Clayton Early Learning partners with the Morgridge College of Education at University
of Denver to createna offera uniqueprogram. funded by the Temple Hoyne Buell Foundation. As the first of its
kind in the nation, the statewide program offers gradigstel certification to a cohort of 20 fellows annually. The
standarddased curriculum prepares studentaddress critical issues in the field by applyimgjtiple leadership
dimensionsincluding among others Pedagogical, Strategic and, PalitBglthe end of May 2010, 59 graduates of
this unique leadership development program are on the forefraggating criticalearly childhoodssues in
Coloradoi with another 20 fellows beginning the programdune

2. Recognizing that the majority of early childhood teacher preparation is provided through community ¢tolleges
Colorado launched the Strengtheniayly Childhood Professional Development through Colorado Community
Colleges initiative. Fourteen of our sixteenmmunity collegdzarly Childhood Departments are workiagja cohort
(?)toward national accreditation or program improvement of their dggegram from the National Association for
the Education of Young Children. The Boettcher Foundation has funded this statewide itfitiatigh Clayton
Early Learningwith $750,000. The opportunitg impactC o | o r pofessidrsal development systésnmmense
and most importantly the impact for our childreis immediate Due to new state licensing requirements, enroliment
in our early childhood classes at community colleges has increased 120%. Theseiseatinthildhood teachers
by day, sudents by nightt each al most half of the 233,000 childre

settings.

Clayton Early Learning urges the following action be taken:

- Aligning the intended outcomes and quality standards of EC systems ati¢hal ievel Head Start, {8 (Part C,
Part B, etc.), Child Care Development Block Grant programs. States including Colorado are working within the
disparate regulations of these programs to bring alignment to the greatest extent possible and weyoould use
help.

- Continue your emphasis dmnding opportunities through the reauthorization of ESEA and another run at the
Early Learning Challenge Grants to support teacher preparation models linking research toi pyadtige
increased handsn experiencén high-quality classrooms supported by maseachers/coaches.



The following is the content from my statement during fheblic Comments at the April 2&.istening and
Learning about Early Learning conference in Denver.

| own and am the directoof two small child care centers in Albuquerque, New Mexico. Most of my budget
goes to salaries. My source of income comes from state subsidized care contracts and parent paid tuition
Parents are losing jobs and subsidies are frozen.

My teachers are goopeople, but it is difficult for them to understand and provide the kind of care we
would like to see. Just this morning, | got a call that one of the infant teachers quit. She is moving to
California to escape a violent relationship. Retention is an owggpioblem.

| see two solutions to help small centers and family homes:

Ongoing financial support for salaries to those teachers who achieve educational goals
Coaches or mentors in the classroom to pdavielevant teaching in a hanas setting to help bdge the
gap between education and practice.

My centers are part of the New Mexico Project PLAY. Mentors are in the classroom with teachers of
infants to age 3, teaching and role modeling language acquisition for the teachers. This has made a huge
difference in how teachers teach. This kind of support is what we need.

Thank you.

Marlene McKitrick

Thank you for this opportunity.



CENTER FOR THE STUDY OF
Child Care Employment

Recommendations for Federal Action

on the Early Learning Workforce
By Marcy Whitebook, Ph.D.

1. Preparation Matters

(0]

(0]

Invest federal financial resources in a coordinated effort to revamp higher education program
content and method of delivery and to support faculty professional development.

Provide resources and guidelines to build an early learning leadershiggeline in institutions

of higher education for college instructors, mentors and supervisors, administrators, principals
and other field leaders.

2. Support for Ongoing Learning Matters

(0]

(0]

(0]

Develop guidelines for effective content and approaches for professiondevelopment

initiatives supported by federal dollars.

Develop promising practices for training mentors and coaches and require training for all
mentors and coaches paid through federal dollars.

Encourage states to focus attention on improving adult worknvironments through convening
experts to recommend criteria for QRIS ratings, supporting use of federal dollars for improving
work environments, developing better measures of the adult learning environment, and
requiring focus on the adult environment asa condition of federal funding for QRIS.

3. Workplace Reward Matters

o

Establish a federal task force to address compensation crisis.

Support creative use of federal subsidy dollars to promote better compensation.

Strengthen the link between degree attainmit and higher salaries in Head Start and federally
funded professional development initiatives.

Link federal resources for QRIS to improving compensation.



Tourette Syndrome Association, Inc.

My name is Kathy Giordano. | am the Education Specialist for the national Tourette Syndrome
Association, Inc. TSA recognizes the critical and positive impact that professional development has on all
children with Tour ette syndrome and has established an Education Committee which provides education
in-services to schools all over the country at no cost.

By providing information to educators, diagnoses increase for children with this highly
misunderstood, complex neurobgical disorder. Additionally, the number of children who are provided
appropriate, positive and effective supports increases significantly.

For the past 5 years, TSA has received funding from the U.S. Centers for Disease Control and Preventio
(CDC) to povide professional development for educators and allied professionals. Since Tourette
syndrome symptoms typically first emerge prior to the age of seven, providing accurate information to early
learning teachers is a commitment that we take very seriougl Feedback from educators who attended
these education inservices has consistently demonstrated that the information they receive changes the
manner in which they teach their students in a positive fashion. They report that because of the training,
they understand that appropriate supports for children with Tourette syndrome are positive, proactive, and
more effective than negative consequences which often is the intervention used prior to their attending our
education in-services.

Providing professional development to early learning educators, results in more positive outcomes
when developing the foundations for learning that are essential in the early years of education. For
example, a large number of students impacted by Tourette syndrome have diffity with written
language. By making this information available, they are able to teach youngsters keyboarding at an early
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Educators generally are not taughas college students how to recognize or how to support students
with Tourette syndrome. Often they learn about rewards and consequences which work for many

students but which typically are not effective for students with Tourette syndrome, and actuallyfen
make matters worse.

Many schools for whom we have provided these educational-services have expressed their
gratitude for providing information and strategies that assist teachers support children with many
disabilities, not just Tourette syndrome The professional development that we provide includes
information and strategies for many of the related difficulties that are commonly associated with
Tourette syndrome. These include, attention deficit disorder, obsessive compulsive disorder,
oppositional defiant disorder, executive functioning deficits, dysinhibition, sensory issues, social skills
deficits, to name a few.

As an example of why the Tourette Syndrome Association recognizes professional development as a
priority, after attending an education in-service a 2d grade teacher understood the symptoms that made
it necessary for a bright third grade student to read everything that was hanging on the walls before he
was able to begin his math assignment.



As another example of the importance foTourette syndrome professional development programs,
one MAY have prevented the third grade teacher from asking every child in her class to take turns telling
their classmate who had Tourette why his tics bothered them. | am confident that the teachaddhis
with the best of intentions and believed that this would provide the boy with the motivation needed to
stop his involuntary vocal tics. Unfortunately, because she was misinformed, her actions only served to
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It has been our experience that by providing professional development for everyone who comes in
contact with a student who has Tourette syndrome, the probability of that child experiencing future
behavior issues is reduced. When adultee the child as HAVING a problem rather than a child who IS
the problem, the adults are much more likely to be nurturing rather than punitive toward the child.
Children with Tourette syndrome that are constantly punished for their involuntary symptoms kbcome
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become adversarial instead of collaborative. However when a youngster receives acceptance and
assistance at an early age, parent/school relaicoOEEDO AOA 11 OA 1T EEAT U O1 AA
esteem is bolstered rather than damaged. Additionally, by assisting the child at an early age to develop
strategies to help manage his symptoms, it increases the likelihood of this child being op® using other
strategies as he progresses to middle school and beyond.

The Tourette Syndrome Association thanks you for the opportunity to share our commitment to
Professional Development for early learning educators. We have experienced firsthare tpositive
outcome of professional development and request that the United States Department of Education
provide the necessary supports and incentives that will allow Professional Development programs to be
available to every early learning professionaso that all youngsters receive support from welinformed
educators.

42-40 bell boulevard bayside, new york 11362820 tel: 718 224 2999, ext.235 fax: 718 279 9596



Lisa Cannon, AuD, CCC -A

Educational Audiologist

1365 Columbine Street 605
Denver, CO 80206

720.255.3104
Date: April 26, 2010

Event: Early Learning Listening TogWorkforce and Professional Development

INTRODUCTION

| am anEducational Adiologist for Denver Public Schools, and gheliology Gordinator for the Colorado
Departnent of Educationln theseroles, | advocate for the hearing, listening, and learning needs| aif

/ 2 f 2 NI R 2 (bat espaCiallipdR\NEngfiers. Early learnesase the most likely of all children to experience
reduced hearing sensitivity, undeleveloped listening skill&ind a less than ideal acoustic learning
environment Theearlierthat hearingand communication problems aevented and/or identified, the

greater the chances for school and life success.

REPRESENTING

| amhere today as a coeened resident of the Denver community, a Denver Public Schools educator,
a voice on behalf of my fellow Colorado schbaked audiologists and speetdnguage pathologists,

and lastly, a member of the American SpeéemguageHearing Association (ASHA).

ISSUES

A
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everywhere Think about it: how did each of usale to speak? By hearing those voices near tq oisr

mother, father, siblings, family members, and teachétsaring and auditory function have significant impact on

the development and use of language and communicatidrichare fundamentals to academachievement,

social well being, and lifetime opportunities

Audiologists and speedhnguage pathologistare key professionals within the education system

who guard these pillars of learning and literadyearing, language and communication. Theypla



unique roles in supporting early identification and early intervention. We must continue our
efforts to value these professionals, and to explore effective recruitment and retention strategies

to attract and retain such highly qualified experts.

Audiologists

Federal special education legislation has provided the underlying support for audiology services in the schools for more than
thirty years (PL9442, 1975; IDEA 1997; IDEA 2004). Additional education and civil rights legislation (e.g. No Chhihdeft B
2001; Section 504 of the Rehabilitation Act of 1973; Americans with Disabilities Act, 1990) require schools to provide all
students with access to the educational environment and to incorporate accommodations and modifications for students whc

needassistance in order to access general education instruction and curricula.

Good hearing is critical for school readinessd hearing losss one of the most prevalent childhood disorders

and barriers to learningn Colorado, | am proud to say that eyschool district and/or BOCES employs or contracts the
services ohudiobgists tofacilitate support for students with hearing difficultiasthin their LEAInaddition to identification

of hearing I®s, audiologists have specializetbwledge and skélregarding the impact of hearing loss on learning, relevant
educational goals and benchmarks, and experience with strategies and technology for support within the classroom for both
the student and the teacheAudiologists regularly participate as collmbtive members of early learning teams. Here in DPS
and in many districts throughout Colorado, educational audiologists are active members of Child Find teams and IEP teams

and help to ensure that children are ready to learn.

SpeechLanguage Pathologist

SpeecH_anguage Pathologists (SLPs) have extensive education and experience recognizing and understanding individual
RATFSNBYyOSa Ay GeLAOFt f1y3dad 3aS RSGSt2LIYSyd FyR RMB2NRS
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and early literacy programs in phonological awareness, sdeitel correspondence and other fundamental skills needed for
children to learrto read. Effective communication skills are essential for school success and have a strong influence on
learning, social interactions and behavior. A great example of how SLPs collaborate with teachers can be witnessed at Cars
9f SYSy (I NB {yOrél geaffedudatioh piddhdoR(iNte in DPS). The teacher of the deaf is responsible for delivering
the preschool curriculum but has daily, inclusionary support from a spleegfuage pathologist. The two work together to
support the auditory, speech, addnguage needs of 17 deaf and hard of hearing students. Each of whom have significant

hearing and communication barriers.
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Audiologists and speedhnguage pathologists, in addition to other reldtservice providers in special
education, as you know, are in critical shortage around the state and country. There has been a concerted
effort on behalf of recognizing the importance of recruiting and retaining these professionals to the school
communityand in Colorado our administrators are working together to address the challenges as well. The

challenges are many, but | have personally withessed most of the following:

- Lack of visibility and understanding about the professions

- Geographical challengesufal, urban)

- Lack of coordination/collaboration with other decision makeneluding administrators
- Lack of funding

- High caseloads and workloads

- Schoolsinaware othow to recruit,highcosts of ads

The Colorado Department of Education in conjunctiorhwsitveral directors of special education throughout
the state have formed a committee and are collecting data to better understand the problem and to find
solutions. They are particularly exploring the areas of-g&levices and distance education for pes$ional

development. There have been some promising developments in both areas.

| could tell you countless stories of rural school districts in Colorado who have difficulty hiring and keeping
audiologists and speedanguage pathologists. | have consdlt@ith several of them and offered suggestions
around many of the challenges above. One particular situation resulted in a collaborative solution. Special
education directors in two BOCES (Board of Cooperative Educational Services) in southwestern Colorado
teamed up to provide educational audiology services to their districts. These directors first of all placed a higt
value on these services and then figured out how to utilize two local audiologists, to share testing equipment,

and to navigate the geographisolation in order to ensure provision of services required by law.
CLOSING THOUGHTS

In advocating for audiologists and spedahguage pathologists, | am ultimately advocating for a

knowledgeable and competent workforce to serve early learners. Bycreduhe barriers that hearing and
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their educational and life potential.
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2010 President of the Colorado Speechanguage, Hearing Association
2010 American SpeecH.anguageHearing Association: Audiology Advisory Council Representative

Thank you forallowing me the opportunity to address the U.S. Department of Education this morning. It

is my understanding that yas are accepting comments on three specific areas related to early learning

today: Understanding Preschook Grade 3 Structures, Workforce and Professional Development and
Standards and Assessments.
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therefore also tothe building blocks of literacy development. Professionals in the fields of audiology and
speech/language pathology are particularly concerned with the health and welieing of young children
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development that form the foundation for later academic learning and for interpersonal relationships.

The development of these early skills is crucial foater success in life.

Issue 1: Understanding Preschool z Grade 3 Structures

There is a strong connection between language and literadgesearch has repeatedly documented the
strong connection between the development of literacy and oral language skillsltfough numerous
studies describethe important role of the speechlanguage pathologist in facilitating reading
developmentand the clear link between hearing and language developmernit is still not clearto what
extent educatorsare implementing the critical participation of the SLPand audiologist

Effective communication skills are essential for literacy acquisition and learning in the primary grades.
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outcomes of learning. It is critical that children have the opportunity to acquire a rich foundation of

language starting in early childhood. When difficulties are noted, it is also critical that a team of well

trained professionals work withthechi A8 O DAOAT 0O AT A All DOEI AOU AA(
possible.

Through our newborn hearing screening program, Colorado has endeavored to assure that children with
possible hearing impairments are identified early in life so that appropriag interventions can begin as

early as possible. However, hearing loss may remain unidentified despitas initial assessment Some
children who do not pass their neonatal screening are lost to follow up assessmehtany children do nd
evenreceive additonal hearing screening until they enter the school system.
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(other than the common cold). Children with ear infections, particularly those with repated or chronic
infections, may have reduced hearing at various poisturing this critical language learning period and

many do not receive thenecessarytreatment. The increasingly high numbers of unemployed individuals
in our current economy have complcated access to timely medical care.



It is the position of the American SpeechnguageHearing Association (ASHA) that spetiguage
pathologists (SLPajhd audiologistplay a critical and direct role in the development of literacy for all children.
These roles are implemented in collaboration with others who have expertise in the development of written
language and vary with settings and experience of those involwedl. speak to the professions of audiology
and speecHanguage pathology individlg although best practice indicates that related service professionals
and educators must interact as a coordinated team withgmmg interaction.

The connections between spoken and written language are well established in that (a) spoken language
provides the foundation for the development of reading and writing; (b) spoken and written language have a
reciprocal relationship, such that each builds on the other to result in general language and literacy
competence, starting early and continuing throughlahood into adulthood; (c) children with spoken

language problems frequently have difficulty learning to read and write, and children with reading and writing
problems frequently have difficulty with spoken languag@d (d) instruction in spoken langueagan result in
growth in written language, and instruction in written language can result in growth in spoken language.
Difficulty hearing in the early years can have significapiact on language developmeand literacy

outcomes.

As with difficulty inearning to listen and speak, difficulty in learning to read and write can involve any of the
components of language. Problems can occur in the production, comprehension, and awareness of languag
at the sound, syllable, word, sentence, and discourselgewndividuals with reading and writing problems also
may experience difficulties in using language strategically to communicate, think, and learn. These
fundamental connections necessitate that intervention for language disorders target written agsisgbken
language needs.

SLPs' knowledge of normal and disordered language acquisition, and their clinical experience in developing
individualized programs for children, prepares them to assume a variety of roles related to the development
of reading andwvriting. Appropriate roles and responsibilities for SLPs include, but are not limited to (a)
preventing written language problems by fostering language acquisition and emergent literacy; (b) identifying
children at risk for reading and writing problems); &ssessing reading and writing; (d) providing intervention
and documenting outcomes for reading and writing; and (e) assuming other roles, such as providing assistan
to general education teachers, parents, and students; advocating for effective literactces; and

advancing the knowledge base.

SLPs and Audiologists are critical team members in enhancing the speech and language skills of all
children. They must be involved in the following ways:

1 Providing information about developmental milestonestisat families and teachers know what to
expect at each grade. Helping families and teachers understand the relationship between hearing and
language development as well as the distinction between language disorders and language difference
for children whospeak more than one language.

1 Assisting teachers in general education classrooms by working with them to build spoken and written
language skills that are essential for literacy and academic learning. The implementation of Response
to Intervention (RTlnodels is increasing across grades in school districts across the country. RTI uses
multi-tiered instruction to improve student performance, prevent learning and behavior problems, and
more accurately identify those students who may be eligible for spediatation services.

Audiologists also have critical roles in the language to literacy link. While historically audiologists have been
viewed as having key roles only for children with hearing loss, the current educational audiologist serves a
more expanwe role including:



1. Prevention
1. Promotion of hearing wellness, as well as the prevention of hearing loss and protection of
hearing function
2. Participation in noise measurements of the acoustic environment to improve accessibility and
to promote hearing wethess
2. ldentificationof individuals with hearing difficulties, including those at the levels of both the peripheral
hearing mechanisms and at the central auditory processing level (i.e., the brain level),
3. Assessmentf the above conditions,
4. Rehabilitationof the above conditions and
5. Consultation to effect the best possible acoustic input for ALL students

Good communication and literacy skills are fundamental to academic achievement, social well being, and
lifetime opportunities . Speaking and understandingire the foundation for reading, writing, academics,

and social relationships. Effective communication skills are directly linked to success in major life
activities? thinking, learning, literacy, problemsolving, getting along with others. The ability to rad and
write advances higherlevel language and communication in areas such as vocabulary, figurative
language, and complex syntax.

RECOMMENDATION:

Involve SLPs and Audiologists in the provision of services to children in the general education setting

(under ESEA), including preOA ZAOOAT AT A AT 1T 601 OAOEOA OAOOEAAOS
more traditional role in the provision of special education and related services (under IDEA).

Issue 2: Workforce and Professional Development

There is agrowing need for qualified personnel to serve early learnerdAvailability of qualified personnel

is essential b prevent substandard services to early learners and their families. We need effective pre
service and inservice preparation of personnel who verk with children in the early years. Qualifications
for service providers have been well established by professional organizations, state education agencies,
and licensure boards.

The fields of SpeectLanguage Pathology and Audiology both require advancelgrees to assure the
level of complex knowledge needed to effectively fulfill the roles as previously discussed. There is a
personnel shortage in Colorado (and nationally) and we remain one of two states without licensure for
speechlanguage pathologists

There is continuing controversy about entrylevel positions in these fields. Audiology is nowraentry

level doctorate profession.Speech, AT COACA OAOEI T T CU OANOEO/MSpeech | AO
Language Pathology Assistant programs are openimd expanding to allow individuals withA AAE AT T O
level college degrees to serve children in the previously described capacities. We are aware that rural

areas are often struggling to obtain professionals to fulfill the needs in their communities. It isitical
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RECOMMENDATIONS:

1. Highly qualified, culturally competent personnel are needed to serve early learners from diverse
cultural and linguistic backgroundSuch personnel Wihelp to reduce educational disparities among
racially and ethnically diverse populations.



2. Paraprofessionals and assistants must be directly supervised by highly qualified personnel. Parametel
need to be identified that specify how such personnel stdé trained, used, and supervised. States
need to develop and adopt rigorous training standards and verifications of competencies.

3. Implement effectiverecruitment and retention strategies to attract and retain highly qualified service
providers to servearly learners.

Issue 3: Standards and Assessments

In order to identify, evaluate, and meet the needs of all children, assessments and services must be provided
Ay GKS OKAfR YR FlLYAtE@Qa yIFriA@S 1 yaAdz2ASORUZOK & A
NB3dzZ FGA2ya Ay on / Cw LI NI mnnI AYLESYSydAy3a ¢Aad
person in the United States shall; on the ground of race, color, or national origin, be excluded from
participation in, be deniedhe benefits of, or be otherwise subjected to discrimination under any program or
FOGA@PAGE NBOSABGAY3I CSRSNIf FAYFLYOALf laarxaidlyos

Native language assessment is the only valid way to determine the presence of a speegjuage disability.
Assessments andvaluations should be conducted in a way that will yield the most accurate information for

all children regardless of the language they speak. Assessmené&valuations must a) be conducted by
qualified personnel;b) S I RYAYA&AGSNBR Ay (KS Ody#udliRed bilidhal F I YA £ &
personnel or with the assistance of professional interpreteasd c) be selected and administered so as not to
be racially, culturallyor linguisticallydiscriminatory. Asessment tools that have been developed to assess

only English speaking childrearry an inherent linguistic bias.

Assessments and evaluatiosisould be administered in a timely manner. Lead agencies need to contact
families and set up appointmentsrfthe initial interview and/or evaluation following referral.

RECOMMENDATIONS:
Include provisions (in legislation and regulations) that

T wSO023ayAl S GKS AYLERNIIFIYOS 2F LINRPGARAY3A FaaSaay
Language usage in ttme environment by the child and family must be considered at all times.
Assessment and evaluation tools should be carefully selected to eliminate bias.

1 Highlight the right to culturally competent services that are responsive to cultural differencawily fa
values and child rearing practices.

1 Include timelines that avoid undue delays in assessments and evaluations.

Thank you.

Resources for additional information:

American SpeecH.anguageHearing Association. (2001)Roles and Responsibilities of &gkLanguage
Pathologists With Respect to Reading and Writing in Children and Adolesd@uaisition Statement].
Available from www.asha.org/palicy.



http://www.asha.org/policy

American SpeecH_anguageHearing Association. (2004)Scope of Pretice in AudiologyScope of
Practice]. Available fromwww.asha.org/policy
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Good morning/afternoon, my name is Dr. Susan Gallo and I'm the Deputy Director of the Mayor's Office
for Education and Children (MOEC). [ oversee Invest in Success, Mayor John Hickenlooper's initiative to
increase access to and quality of, carly childhood education in Denver. Professional development has been
an important part of Invest in Success. Invest in Success has been critical to steengthening Denver's early
childhood system in through the following:
= A 7l-month comvening of business and civic leaders co-chaired by Mayor Hickenlooper. This
Mayor's Leadership Team on Early Childhood Education led to a recommendation that was
approved in November 2006 by Denver voters and is now the Denver Preschool Program. It is
funded through sales tax and provides both toition credits for preschoolers the year before
kindergarten and quality improvement and professional development funding.
= A Jyear Cuality Improvement Fund which distributed $5.653M in quality improvement funds,
£1.35M (24%) went toward professional development.
»  The Mayor's Early Childhood Education Commission conducted provider surveys and scans of
Denver's professional development sector,

These investments have allowed MOEC to collaborate with many diverse providers with varying levels of
professional development. 1 would like to highlight 3 points in the area of professional development that
MOEC has leamed that will benefit those supporting culturally and linguistically diverse; and family, friend
and neighbor care providers.

1. Returp-on-investment is test when one uses culturally and ki 1 I e

approaches,

= During MOEC s 2008 funding cycle, 20 providers from small centers or licensed family homes
stopped participating in the () process, facilitated by a traditional quality improvement coach
These providers wene all Latino, African-American or monolingual Spanish-speakers. All were
committed to professional development.

»  MOEC soon learned that providers were having problems with culturally insensitive coaches and
preferred to turn away funding and resources rather than continue in an uncomfortable situation.

=  Inmsponse, MOEC developed a community-based mentoring process. Three to six providers were
lead by a mentor and leamed about quality, shared experences, and supported each other in
improving quality. Mentors facilitated professional development opportunities within the group
and connected providers to culturally competent professional development in the community,

=  Providers who participated in the community mentoring program, despite being the same as
providers who remained in traditional coaching made greater gains in the ares of staff training than

U1
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Comments

Due to a myriad of reasons, creating and sustaining the skilled workforce
necessary for our early education systems that educate and care for young
children in the United States has been a challenge following the growth of our
field over the last two generations. Rather than take time to explore the many
economic, social, and political reasons why this is true now, let's focus on where
we are and what needs to happen in the future.

Currently, we have differing systems operating in the world of child care, Pre-K
programs, Head Start, Early Head Start, Early Childhood Special Education,
nursery school, Early Intervention, and other varieties of preschool programs.
Together they serve many of our nation’s children from birth through age 5. Since
we as a group of professionals better represent the idea of First School in
modern day America, moving past the concept of (only a Pre (school)
experience, it would behoove us to create a system that contains and utilizes a
better planned workforce that is ready to deliver what our children and families
will need. The following are some of the current realities | urge you to consider in
future planning

In many facets of our industries, there has been a rush to bring in more qualified
teachers; an admirable goal in itself. That avalanche of effort has arrived with
problems however. One is simply a focus on qualifications instead of looking at
effectiveness. One can not simply substitute a credential and assume the skill
goes along with it for every individual. Certainly there remains a good argument
for this as a whole group and as a part of the solution regarding our early
education system. It simply does not infer to each individual. Without taking this
into account, we will lose the many highly skilled classroom staff that have been
teaching our children for decades. There are concurrent issues of class built into
this argument as well. We need a system that recognizes our historical and
current group of highly skilled teachers and provides an alternative and equal
path for them to remain as highly respected and engaged professionals serving
our early childhood community.

One other unplanned (I would hope) consequence of this rush to degreed
teachers is the pitting of one-half of our industry against another in competing for
the qualified and degreed teachers. The problem is that it's an unfair competition
in that each side has very unequal resources. Both child care and preschool
programs now end up hiring degreed teachers to meet regulations, upgrade their
programs, or attempt to meet quality and accreditation criteria. Within weeks or a
few months, they then lose those teachers to either public school or Head
Start/EHS programs that offer considerably greater salary and benefits, and often



a shorter school year. How does one compete with that? As a child care
colleague of mine recently bemoaned, “I'm tired of being the training ground for
our (public) schools”. We need a more integrated and fair system of qualifications
and rewards that will run across and through all of our early education programs.

In conjunction with that, | urge all of us to focus on providing a high level, both in
quality and quantity of training for all our early ed teachers. This must include
both pre-service and in-service efforts. In connection with the unequal system |
described above, perhaps there needs to be an inverse correlation between
training provided for staff and the qualifications each individual arrives with.
Another training thought emanates from from our knowledge within the child care
field. There are three areas that continue to be either under or poorly served by
the industry. Those are families needing alternative hour care, infant and toddler
care, and finally, children with disabilities or special needs. | have no workforce
ideas on the issue of alternative hours. However training can play an integral and
essential role in our improved service to both other populations. Teachers now
do receive some training on working with infants and toddlers, but the amount is
sorely lacking. In many colleges and training programs the main emphasis
continues to be on preschoolers, sometimes to the total exclusion of the zero to
three population. For working with children with special needs or disabilities, the
situation is worse. Between 50 and 70% of ECE teachers have had no training or
education in this area at all. Certainly, we can make progress in these areas now
and in the future.

Our efforts must be inclusive and exhaustive moving forward. Too many of what
we've tried to change recently have been “special projects” where we tried new
approaches involving pilot groups, consultation practices, career incentives, and
much more. Some were inspired and effective ideas, some were not. Too often,
what they had in common was not being real longitudinal and real solutions. In
some cases the costs were high and unrealistic, there was no potential for
sustainability, or its very uniqueness made these program efforts unable to be
replicated. Let's begin with a blank page for our nation and fix this, for all of
America’s children in each and every First School.

Bob Siegel

National Director of Children’s Services
Easter Seals Headquarters

233 S. Wacker Drive, #2400

Chicago, IL 60606
bsiegel@easterseals.com

312-551-7139




Early Learning Listening Tour

Thank you for this opportunity. My name is Amanda Moreno, and | am the Associate Director of the
Marsico Institute for Early Learning and Literacy at the University of Denver. | am here to represent the
earliest segment of the early learning population, that is, infants and toddlers and those who care for and
educate them. As someone invested in the unique safety, nurturance, and educational needs of infants and
toddlers, | was very grateful to see that this Listening Tour specified an age-range of birth through eight.
However, | also know that in many initiatives starting at birth, the quality and professional development needs
that uniquely impact the birth through three group are still often an afterthought, if thought of at all. Thus, |
am here today to try and clarify why we cannot just hope that infant-toddler programs will ride the coattails of
initiatives for older children.

A perfect storm is brewing, due to the presence of at least four factors: 1) population statistics from
2002-2007 indicate that 73% of children birth-to-three have a primary child care arrangement that is not
exclusively parental. 2) Now decades-old and widely accepted research indicates that brain development in
the birth-to-three period is the highest-potential, highest-risk, most rapid, and most experientially-determined
that it will be in the entire human life span. 3) Infant-toddler care is the least available, most expensive, and
lowest quality care available. 1 am a parent too, and had an infant in full-time center-based day care not too
long ago, and | can tell you that despite my privileged status, the choices in my commute area ranged from “no
way” to just passable. 4) Federal sources of research funding for investigator-initiated innovations in this age-
range are unacceptably unavailable. The Institute for Education Sciences, for example, defines early learning
as ages 3-5. Research in the birth-to-three range is limited to Special Education or children explicitly at-risk for
such conditions. This sends the message that infant-toddler care is not education, and disincentivizes well-
trained researchers from pursuing these critical questions. It is not by accident that if you check the peer-
reviewed literature, randomized controlled trials and other rigorous methodologies on infant-toddler
educational enhancements and professional development approaches are quite literally, non-existent.

But if care at this level is merely a “parent replacement”, why do we need professional development at
all - isn’t it good enough to hire sensitive individuals with nurturing dispositions? Even if we had a field
teeming with brilliant baby whisperers, that would still not be enough. Take, for example, the fact that child
care operates with groups of children. But the brains of children at this age are really not designed to pick up
information in the absence of direct eye contact with the deliverer — they just won’t know it was meant for
them. For this reason, the “primary care” model, in which a specific caregiver is assigned a very small number
of specific children, should be as much of a given in best practice as low ratios. But if Directors and caregivers
don’t understand this underlying logic about brain development, they won’t be passionate about practicing
primary care, and they won’t have a common language to discuss it competently with parents and other
stakeholders.

Thankfully, Colorado is a state that recognizes these disconnects and has invested in substantial efforts
to try and correct them. Most notably, we have the statewide “Enhancing Quality in Infant-Toddler” Care
Initiative. On a more limited scope, my colleagues at Clayton Early Learning and | have developed and
implemented “Learning through Relating”, a combined infant-toddler curriculum and professional
development system, with initially encouraging evidence. But these efforts need further support and
systematic evaluations if they are to meet their promise.

In an improved system of infant-toddler professional development, college courses are necessary, but
not sufficient. Practicum experiences are non-negotiable, but not very practical if there are no model settings
in which to intern. Cultural and linguistic diversity in staff is important, but cultural and linguistic competency
in ALL staff should be a given. Performance-based standards should drive professional pathways and
compensation levels, but we can’t defend standards as evidence-based if no entity will own the mission of
funding the research. Like it or not, infants and toddlers are increasingly in the care of professionals, and the
time has come for a credible alignment between what we know about children in this high-risk, high-potential
period, and what we do with them.
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I’m Gerrit Westervelt, and | serve as Executive Director of the BUILD Initiative, a project created
by a group of foundations to support the development of comprehensive early childhood
systems in states. We work intensively in 8 states and less intensively in dozens of others.
Thank you so much for giving all of us this opportunity to talk with you about workforce and
professional development and the many ways in which the USDE and the ACF can partner with
states and communities to ensure that those caring for and educating young children have the
skills and qualifications they need.

| also want to express the profound gratitude that many of us feel for your strong leadership on
behalf of young children — on ARRA, on Title |, Head Start, standards-driven reforms in both
systems, and in many other areas, your leadership is making a difference —and you are setting a
wonderful example of collaboration at the highest levels.

My core message to you today is this: to urge you to continue to push for — and support
financially — systemic changes across ECE, health, mental health, special needs and family
support. Piecemeal approaches to Workforce and Professional Development, or anything else —
won’t work as well, or be as sustainable, as they will if they are done within the context of a
larger systemic vision and plan for reform.

In the years that the BUILD Initiative has been working in states, we’ve learned a few lessons
that | hope can inform your thinking and your work. Let me briefly outline a few of them:

a. Incentives matter a great deal: USDE and ACF should continue to link federal money to
quality standards — standards for programs such as QRIS, standards for caregivers and
teachers, and standards for children’s development. Keep pushing for higher quality!

b. QRIS, for example, will drive more private as well as public money into ECE, and
promote alignment of professional development and program standards. The Child
Care Bureau has increased its focus on QRIS, and we hope that continues. BUILD and
Smart Start nationally, along with NCCIC and other partners, have created the QRIS
National Learning Network, a collaborative project to provide TA and learning
opportunities to states to refine and expand QRIS.

c. Another step you can take is to give states more flexibility if they improve the quality
of teachers and programs. Enhance states’ ability to use federal funding in innovative
ways to support the goals you’ve established. If you tie a greater share of federal ECE



and education dollars to quality, flexibility, and systemic change, you will galvanize state
action and really move the needle on vulnerable children getting access to the best
teachers and the best programs.

d. Asyou do this, please continue to listen very carefully to what state leaders are telling
you about which incentives will work. So far this administration has struck a pretty good
balance between flexibility and having strings attached, and | hope you keep up the
good work.

e. Use your authority to create greater incentives for K-12 and Higher Ed systems to
partner with early childhood organizations and programs. We need to engage K-12 and
higher ed more fully in the early childhood enterprise. There is enormous untapped
leverage in those two large systems, and the two departments need to figure out how
to reward school districts, state education agencies and higher education systems for
aligning what they do with ECE reform efforts.

f. Finally, | think the federal government must take a more active role in helping states to
plan and implement strategies to serve culturally and linguistically diverse children and
families. Leaders in all of the eight BUILD states, and many others, are thinking and
talking about the fact that their workforce doesn’t look like many of the children they
serve, and in too many cases does not have the skills and tools they need to serve
diverse families well. They're talking and thinking, but they aren’t sure what to DO
about it. Use your bully pulpit, and ask states how you can help them on this front.
BUILD and its foundation partners would be happy to work with you to promote the
creation of culturally responsive early childhood systems.

This is a very exciting time in early childhood — and your leadership and support for comprehensive
systems change and high quality is making a huge difference. Thank you for stepping up, and let us
know how we can help.

Gerrit Westervelt

The BUILD Initiative
gwestervelt@buildinitiative.org
303-929-5011
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“Becauve We Care

Early Learning Workforce and Professional Development in NM

Population of NM 1.8 million, with 125,000 children birth-to-five

54% of children birth-to-five live in families with low or poverty level income

54% high school graduation rate

63% of children birth-to-five live in families where all parents work

e Approximately: 680 licensed centers; 400 licensed homes; 4.500 registered homes.

STRONG STEADY ACCOMPLISHMENTS within PROFESSIONAL DEVELOPMENT:
2004: T.E.A.C.H. Early Childhood® Scholarships began with 23 T.E.A.C.H. scholars

2004 through 2010: Over 800 T.E.A.C.H. scholars in these six years

FY 2009: Turnover among T.E.A.C.H. Scholars — 5%. 4.971 credit hours earned.

Degrees awarded since 2004:

Associates Degrees (44) Masters Degrees (15)
Bachelor’s Degrees (18) Alternative Licensure (4)
CHALLENGES:

Approximately 20,000 teachers in birth-to-five programs in NM — 800 is 4% of 20,000
Turnover: 30 to 40%

State funds for early childhood have been cut.

Entry level workforce: majority with high school diploma / no college courses

NECESSARY:
Dedicated funding stream for professional development and compensation
of the early childhood workforce

INNOVATIONS in NM - need support

SPANISH SPEAKING COHORTS: The two largest community colleges are offering early
childhood courses in Spanish — to support the development of qualified teachers who can speak the
home languages of the children

SMALL INCENTIVES PILOT (WAGES-TYPE) PROJECT for teachers of infants and toddlers in
Santa Fe county funded by a private foundation

PROJECT PLAY (Play and Language Attunement for Young Children) providing mentoring,
training and education and support for teachers of infants and toddlers.






