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Foreword

President Clinton and | are proud of the progress that we have made in education over the last
four years. Programs such as Goals 2000 and the Partnership for Family Involvement in
Education have helped schools improve education for all of America's students. We still have
much to accomplish, however, and the President announced in his 1997 State of the Union
address that his top priority for the next four years is to ensure that all Americans have the best
education in the world. Th President's "Call to Action for American Education” is an ambitious
agenda that will help prepare all of our students to meet the challenges of the next century.

As the President said at that time, "To have the best schools, we must have the best teachers."
One of President Clinton's and the Department of Education's key priorities is ensuring that there
is a talented, dedicated and well-prepared teacher in every classroom in the country. We realize
that good teachers make a remarkable difference in the lives of students. We will continue to
work with educators to ensure that America has an excellent and diverse teaching workforce.

If we are to succeed in preparing our children for the challenges of the 21st century, we must tap
the knowledge, experience, and insight of classroom teachers. We can't claim that teaching and
learning are at the heart of education reform without listening to teachers. When | first came to
the Department of Education, | appointed Terry Dozier -- a practicing classroom teacher and
former National Teacher of the Year -- as my special adviser. She has done a remarkable job of
keeping the focus on children and teachers and involving teachers in the decisions of the
Department. This year | added another National Teacher of the Year, Mary Beth Blegen, to my
senior staff as our Teacher-in-Residence. The Department now has a number of programs that
help us to stay connected with teachers. Through the National Teacher Forum , some of the
nation's best teachers come to Washington to discuss education issues with the Department.
The Adopt-A-Teacher Program enables Education employees and teachers to serve as
resources for one another. The Department also keeps in touch with forum participants and other
excellent teachers through focus groups and a computer network. Recently, Terry has worked on
rewriting Title V of the Higher Education Act to reflect the concerns of teachers around the
country who have participated in these various discussions.

Terry once sent me a message that has become the cornerstone of my philosophy on education
reform: “Children aren’t born smart, they get smart.” That means it is possible for all of us,
working together, to give every child in America the key to a successful future -- a quality
education. Our challenge is to improve teaching and learning based on best practice and
research so that we can bring about fundamental improvements in education.

| hope that you will look to the U.S. Department of Education as your partner in education. We
certainly will continue to count on your input as we devise policies and services to assist the
nation’s schools, students, and teachers.

Richard W. Riley
Secretary of Education


Paul.Horn
archived


Contents

page
FOreWOrd . . . oo 1
Teaching—A National Priority . . ... ... .. . e 7
Meeting the Challenge . ......... . ... i e 9
Recruiting Quality Teachers . ......... ... i e 9
Strengthening . .. ... 11
Improving Professional Development .. ........... ... ... ... ... 11
Rewarding Master Teachers . . ... ... . . . i 15
Supporting Research, Development, and Dissemination . . ................ 17
Measuring OUr Progress . . . oottt it et e e e e e e e 17
The Priorities and Their Programs . . ... ... . . e 19
Voluntary National Tests in Reading and Math
A Strategy to Master the Basics and Reach High Standards . ............. 22
Raising Academic Standards . ............. . i e 24
Grant and Other Programs . . ... ... . i e e e 29
Office of Elementary and Secondary Education
............................................................ 31
Title I—Improving Basic Programs Operated by Local Education Agencies
....................................................... 31
Support for At-Risk Children ... ........ ... ... .. .. . . 31
Parental and Community Involvement . ......................... 31
GOALS 2000 Programs . . ...ttt e e e e e e e e 32
Parental ASSIStaNCe . . . ... ... 32
School Improvement Programs . ... ... it 32
Dwight D. Eisenhower Professional Development State Grants ............ 32
Safe and Drug-Free Schools and Communities Programs . ............... 33
State Grants . ... ... .. 33
National Programs . .......... .t e 33
Innovative Education Program Strategies . ............. i 34
Ellender Fellowships ... ... e 34
Christa McAuliffe Fellowships . . . .. .. o 34
Women's Educational EqUity . ........... . . . ... e 35
Magnet Schools Assistance in Desegregating School Districts . .. ................ 35
Desegregation Assistance, Civil Rights Training, and Advisory Services ........... 36
Education for Homeless Children and Youth .. ........ .. ... ... ... ... .. ... 36
Even Start Family Literacy ... ........ i e e 36
Public Charter SChools . . . ... .. 36
Prevention and Intervention Programs for Children and Youth Who Are Neglected and
Delinquent or At Risk of Dropping Out . ........ ... ... . ... .. 37
TEChNOIOgY . . o e e 37
Comprehensive Regional Assistance Centers . ............iiiiinnenn... 37
Parental Assistance Centers . . ... ... i e 38
Indian Education . . ... ... . 38
Migrant Education . ........ .. e 38
IMpact Aid . ... e 39
Office of Special Education and Rehabilitative Services . . .. ......... ... . .. ... 39

The Individuals with Disabilities Education Act (IDEA) ............. .. ... ...... 39



The Office of Special Education Programs . .. ........ ... ... 40

The Rehabilitation Services Administration . . . ............ . ... ... ... . ... .... 40
The National Institute on Disability and Rehabilitation Research . .. ............... 40
Clearinghouses for Children and Youth with Disabilities .................. 41
Early Education Program for Children with Disabilities ................... 41
Early Intervention Program for Infants and Toddlers with Disabilities . .. ... ... 41
Educational Media Research, Production, Distribution, and Training Program
....................................................... 42
Grants to States for the Education of Children with Disabilities . ............ 42
Knowledge Dissemination and Utilization ............................. 42
Parent Training and Information Centers .............. ... ... 42
Preparation of Personnel for the Education of Children with Disabilities ... ... 43
Preschool Grants for Children with Disabilities ......................... 43
Program for Children and Youth with Serious Emotional Disturbance ........ 43
Program for Children and Youth with Severe Disabilities . . ................ 44
Protection and Advocacy of Individual Rights .. ........................ 44
Regional Resource and Federal Centers Programs . .................... 44
Research in Education of Individuals with Disabilities .. .................. 45
Secondary Education and Transitional Services Program for Youth with
Disabilities . ...... .. . . 45
Services for Children with Deaf-Blindness ............................ 45
State Assistive Technology Grants . ............... e .. 45
Technology, Educational Media, and Materials for Individuals with Disabilities
....................................................... 46
Training Interpreters for Individuals Who Are Deaf and Individuals Who Are Deaf-
BliNd . .. 46
Office of Postsecondary Education Programs . ............. ... 46
Center for International Education, Advanced Training and Research . ............ 46
Fulbright-Hays Seminars Abroad Program . .....................cu.... 46
Higher Education Programs . . .......... .. i i i e e 47
Minority Teacher Recruitment .. ........... ... ... . . ... 47
Talent Search . . ... . a7
Upward Bound . ... 47
Office of Vocational and Adult Education . ............ ... ... . 48
School-to-Work Opportunities ACt . . ... ... . i 48
School-to-Work Opportunities State DevelopmentGrants . . ............... 48
School-to-Work Opportunities State Implementation Grants . .............. 48
School-to-Work Opportunities Local Partnership Implementation Grants .. ... 49
School-to-Work Opportunities Urban and Rural Grant Opportunities . ........ 49
Division of Adult Educationand Literacy . . . ..........c. it 49
Division of Vocational-Technical Education ............. ... ... ... ... ..... 50
Division of National Programs . ........... .. . e 50
Office of Educational Research and Improvement . ........... ... ... . . ... 50
OERI National Research Institutes ... ........ ... ... . . ... 51
Field-Initiated Studies . . . ... .. 52
National Educational Research and DevelopmentCenters ................ 53
National Center for Education Statistics ... ......... ... ... .......... 54
Office of the Commissioner . .. ........ ... ... . . . i 54

Statistical Standards Services Group ... ...« . 55



Data Development and Longitudinal Studies Group .. ............. 55

Education Assessment Group . . ... oo oottt e 55

Education Surveys and Cooperative Systems Group . . . ............ 55

Office of Reform Assistance and Dissemination . ....................... 56

Blue Ribbon Schools Recognition Program .. .................... 56

Star Schools Program . ... ... ... .. 56

Jacob K. Javits Gifted and Talented Students Education Grant Program .. ... 56

Jacob K. Javits Gifted and Talented Students Education Research Center . ... 57

Dwight D. Eisenhower Professional Development Federal Activities ... ...... 57

Fund for the Improvement of Education ............... ... .. ... ...... 57

Office of Bilingual Education and Minority Languages Affairs .. ........................ 58

Academic Excellence Awards . . . . ... 58

Bilingual Education Comprehensive SchoolGrants . .. ................... 58

Bilingual Education Program EnhancementGrants . . .................... 58

Bilingual Education Systemwide Improvement Grants . .................. 59

Bilingual Education Teachers and Personnel Grant .. ................... 59

Elementary School Foreign Language Incentive Program .. ............... 59

Emergency Immigrant Education Program . ................ ... .. ...... 59

Field-Initiated Research . ... ... . . . . . . . . 60

Graduate Fellowships Program . . . ... .. i e 60

Program Development Implementation Grants . ........................ 60

State Grant Program .. .. .. 60

Office of Intergovernmental and Interagency Affairs .. ............ ... ... ..... 61

The Presidential Scholars Program . ............ ... i 61

The President's Education Awards Program . .. ........................ 61

Services and RESOUICES . . . . ...t e e 63

The Monthly Satellite Town Meeting . .. ... i i i 65

The Partnership for Family Involvement in Education . ......................... 67

Toll-Free Information Phone Numbers .. ... ... ... ... . . . . .. . . . . ..., 69

1-800-USA-LEARN TelephoneBank . . . .......... ... ... . ... 69

Departmental Locator . . ........ ..t e 69

OERI Information Office (National Library of Education) .................. 69

ACCESS ERIC . ... 69

Financial Aid Information . ....... ... . . . . .. .. . 69

Office for Civil Rights . .. ... .. e 69

Office of the Inspector General . .......... ... ... ... 70

Schools WIthout Drugs . . . .. .o i e e e e e 70

ON-Line RESOUICES . . . .ottt e e e 71

U.S. Department of Education's Public World Wide Web/Gopher/FTP site . ... 71

OERI Toll-Free Electronic Bulletin Board . ............................ 71

ED Board Electronic Bulletin Board . . .. .......... .. ... ... . .. .. ... 71

ASKERIC . . . 72

AsSkERIC Virtual Library .. ...... . e 72

National Parent Information Network . ........ ... . ... ... .. ......... 72
Eisenhower National Clearinghouse for Mathematics and Science Education

....................................................... 72

Regional Educational Laboratory Network . . . . ......................... 72

National Institute for Literacy ........... ... i 73

National Clearinghouse for Bilingual Education .. ....................... 73

Teacher Resources on the Internet from the Federal Government .. .............. 75



National Library of Education . ............ .. . . . . . i 85
Secretary's Regional Representatives and

Regional Offices . . ... .. i e 87

Region | BOStON . ... ... . . . e 89

Region I, New York City .. ... ... i e e 90

Region Il Philadelphia ... ... ... ... . . 91

Region IV Atlanta ... ....... ... . . i e 92

Region V. Chicago .. ... .. i e e e e e 93

Region VI Dallas . .......... . e e e 94
The Regional Educational Laboratory Program . .............. ... .. iu... 101
Eisenhower Regional Mathematics and Science Education Consortia ............ 103
Comprehensive Regional Assistance Centers ..., 105
Special Education Programs .. ... i e 109
National Network for Curriculum Coordination in Vocational and Technical Education

(NNCCVTE) ... e e i 111
National Center for Research in Vocational Education (NCRVE) ................ 112
State Directors of Adult Education . ............ .. .. ... . .. 113
State Literacy Resource Centers . ...ttt it 123
Tech-Prep Education Contacts . . ... ... oottt e e e e e 132
National Occupational Information Coordinating Committee (NOICC) ............ 143

ClearingnoOUSES . . ... i e 144

ERIC Clearinghouses . . . . ..o e e e e e e e e e 146
The National Clearinghouse on Professions in Special Education ............... 148
National Information Clearinghouse on Children Who Are Deaf-Blind ............. 148
National Clearinghouse on Postsecondary Education

for Individuals with Disabilities (HEATH) . .......... ... ... . . ... 149
National Information Center for Children and Youth with Disabilities

(NICHCY) . .o 149
Eisenhower National Clearinghouse for

Mathematics and Science Education ............. . ... ... ... .. ... .. 150
National Clearinghouse for Alcohol and Drug Information (NCADI) ............... 150
Federal Drug, Alcohol and Crime Clearinghouse Network ..................... 150
National Clearinghouse for Bilingual Education (NCBE) ....................... 151

PUDliCatiONS . . . . . 152



Dear Colleague:

The mission of the U.S. Department of Education is to “ensure equal access to education and to
promote educational excellence throughout the nation.” In order to achieve this mission, the
Department must remain constantly responsive to, and supportive of, classroom teachers. Itis
crucial that policy makers work in close partnership with practitioners who know the education
system intimately and understand what support is needed.

Secretary Riley appointed me, a veteran teacher, to be his special adviser, because he felt it was
critical to have a classroom teacher on his immediate staff to serve as a “reality check” on our
policies, programs and legislation. It's exciting to work for an administration that places a high
value on teachers. My position allows me to reach out to all of you in the field, so that the
Department can continue to benefit from your insight and experience as it implements its policies
and delivers support services to schools.

The New Teacher’s Guide to the U.S. Department of Education is designed to provide
information about the latest departmental initiatives, an update on specific programs for schools
and teachers, and a complete listing of the services and resources, both at our headquarters
here in Washington, D.C, and in the field. With this in mind, its introductory pages provide
information on the Department’s seven priorities, with detailed information on the teaching priority
and a summary page on each of the other priorities. The introduction also presents information
on President Clinton’s new Voluntary National Testing initiative and information on the national
stadndards that are being or have been developed by various professional education associations
and societies.

The second part of the book contains information about the Department’s grant programs and
other programs that may be of interest to teachers. The Services and Resources section of the
book provides detailed information about the services we provide and how to contact the various
offices responsible for them. This section also provides a listing of federal Internet resources on
education, which may be useful for teachers who use the Internet in their classrooms. The final
section of the book provides information on various regional and field-based resources that the
department funds through grants or contracts.

By compiling information on all of the U.S. Department of Education’s services to teachers, we
hope to increase teachers’ access to the educational resources available throughout the country.
| know that teachers aren't in the habit of looking to the U.S. Department of Education for help,
but the Department offers many valuable programs, services and publications for teachers.
Think of this publication as a road map. It provides a 8eneral description of programs within the
Department, and it is also a reference for specific needs or questions. We hope this guide is one
sEtgp in what will become a lively dialogue between teachers and the U.S. Department of

ucation.

Sincerely,

Terry Knecht Dozier _
Special Adviser to the Secretary of Education
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CONTACT usitt

The Mission at the U.S. Department of Education is to ensure equal
AhCCESS to education and promote educational EXCELLENCE throughout
the Nation.

In order to meet this goal, we think that it is imperative that our services are
alccessmle to teachers. We want to help teachers make a difference in the
classroom.

If you need more information about one of the programs that is mentioned in
the Teacher’s Guide, or are interested in learning more, please contact us at
our web site http://www.ed.gov or call us at 1-800-USA-LEARN.

We also have a teacher’s web page that is specifically targeted toward
teachers and the issues that surround them. Please visit us at
http://www.ed.gov/inits/teachers/teach.html
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Teaching—A National Priority

In his fifth State of the Union address, President Clinton announced a bold, far-
reaching national crusade for education. The following week, he issued a Call to Action
for American Education that set forth ten broad principles to guide the nation’s

education improvement agenda. The U.S. Department of Education developed seven
national priorities in response to the president’s address. These priorities will guide the

activities of the Department over
the next four years.

The highest academic
standards, the best facilities, the
strongest accountability
measures, and the latest
technology will do little good if
we do not have a teaching force
of the highest quality.

For this reason, one of the
Department’s priorities is
ensuring that there is a talented,
dedicated, and well-prepared

teacher every classroom in the
nation.

The Challenge

Statistics from the National
Center for Education Statistics
and a recent report by the
National Commission on
Teaching and America’s Future
shows that we have a long way
to go to ensure that this priority
IS met.

. American schools will
need to hire two million
teachers in the next
decade because of
increased student
enrollment and the need
to replace teachers who
retire or otherwise leave
the profession.

| The Seven National Priorities

 The first three riorities focus on specific results all
: students should achieve at critical points in their
. schooling:

Read independently and well by the end of the third
grade;

. master challenging mathematics, including the
: foundations of algebra and geometry, by the end of the
. eighth grade; ;

% eighteen-years-old, be prepared for and be able to

ord college;

 Priorities four through seven are key strategies to
i enable students to achieve these results:

. all states and their schools will have challenging and

: clear standards of achievement and accountability for
: al children and effective strategies for reaching these
i standards;

 there will be atal ented, dedicated, and well-prepared
teacher in every classroom,

 every classroom will be connected to the Internet b
It_he year 2000, and all students will be technologically
 literate;

every school will be strong, safe, drug-free, and
: disciplined




Rea«]ling Independently and Well by the End of the Third Grade

i Reading is the foundation for all other learning. Our schools emphasize reading during the first three

i grades. By the fourth grade, we expect children to be good readers so that they can learn the rest of the

i core curriculum. For several years, Secretary Riley and the Department of Education have been stressing
i theimportance of reading and improved literacy — through the Partnership for Family Involvement in

: Education and the Read*Write*Now! initiative, which connects children with reading partners during the
i summer.

The strategy for priority one involves three critical steps.
The America Reads Challenge

i In August 1996, President Clinton responded to our early childhood literacy problem by announcing the

i America Reads Challenge. The America Reads Challenge calls on al Americansto pitch in and help

i ensurethat all children are reading independently by the end of the third grade. To achieve this, the

i initiative strives to provide al children with the reading supports that are currently available to only some
i children. Theseinclude: (1) actively involved parents, grandparents or mentors who read with their
children from infancy onward; (2) quality preschool opportunities; and (3) high-quality in-school

i instruction.

i Research Development and Dissemination of Information

i The success of the America Reads Challenge will depend on raising expectations nationwide, giving

i better information to educators about what works, and mobilizing people to help children become

i successful young readers. By finding examples of student work that meet challenging standards and

i disseminating those to the public, the Department can advance the public’s understanding about the level
i of performance each child must attain. Through its research and devel opment capacity, the Department of
: Education can promote the use of best practicesin all programs supported by its funds. '

New Voluntary National Test of Fourth Grade Reading in English

i President Clinton has proposed a new, challenging, voluntary, national test in fourth grade reading to show
i parents and teachers where individual students stand in relation to rigorous national standards. Thetest
i will be first administered in the Spring of 1999. This voluntary test will be developed based on the ;
i frameworks used to create the widely accepted National Assessment of Education Progress (NAEP) fourth
i gradereading test. The Department will make information available to help teachers, parents and students
i preparefor thetest. The president believes that a challenging reading test based on high standards that i
i producesindividual scores for parents and teachers will raise expectations system wide, promote greater

i equity and help teachers and principalsimprove their education programs and help them rally parents and
the broader community to pitch in and help students who need extra assistance.
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. Only 13 percent of our nation’s teachers are people of color, while only 30
percent of their students are. Over 40 percent of schools in the U.S. do not have
a person of color on their faculty.

. Teacher turnover is a national problem. Twenty percent of new teachers leave
the profession in the first three years because of inadequate preparation and a
“sink or swim” approach to induction. New teachers are not receiving the
support they deserve.

. Although no state will permit a person to write wills, practice medicine, fix
plumbing, or style hair without completing training and passing an examination,
more than 40 states allow districts to hire teachers who have not met these basic
requirements.

. Roughly one-fourth of newly hired teachers lack the qualifications for their jobs.

. 25 percent of all teachers whose main assignments are in English, mathematics,
science, social studies, and foreign language do not have even a minor in their
field. This is true of 39 percent of the teachers in schools with high percentages
of low-income students.

The magnitude of these problems and the need to hire unprecedented numbers of
teachers provide an enormous impetus to dramatically change the ways in which we
recruit, prepare, induct, and support the ongoing learning of teachers. We must insist
on the highest standards for our teachers and ensure that they get the best training and
support they need to teach to world-class standards.

Meeting the Challenge
Recruiting Quality Teachers

Within the next decade, over two million teachers must be hired to teach our children,
and half of these will be newly-prepared teachers. Urban and rural schools will
experience the greatest difficulties attracting and retaining qualified teachers,
especially in subjects such as math and science. In addition, there is a growing gap
between the diversity of our nation’s students and that of their teachers.

The federal government cannot solve these recruitment challenges alone, but it can be
a catalyst that stimulates the recruitment of teachers, especially minority teachers,
where they are most needed. In its reauthorization proposal for Title V of the Higher
Education Act, the U.S. Department of Education has proposed a targeted program
supporting partnerships between institutions of higher education and school districts in
underserved areas. Together the partners would determine the teaching needs of the
districts, such as the need for a more diverse teaching force, for bilingual teachers, or
for teachers in targeted subjects. The partnerships would then identify a pool of
potential teachers fitting those needs, recruit individuals fro this pool, and design high-
guality preparation and induction programs tailored to those individuals.




M&stering Challenging Mathematics, Including the Foundations of
Algebra and Even Some Geometry, by the End of Eighth Grade

i If reading well by fourth gradeis the first crucial academic checkpoint, doing well in math by the eighth

i gradeisthe second. The vast majority of experts view mastery of basic math by the eighth grade,

i including the foundation of algebra and some geometry, as a core foundation for preparing to take :
i rigorous college-prep courses in high school or succeed in high skill jobs. Expanding the opportunities for
i dl children to master challenging math is at the heart of priority two. :

i Asinreading, President Clinton plans to engage the country in an outreach effort to boost the math ability :
i of American students. The strategy for supporting priority two involves taking two critical steps. The :
i first step isproviding all children with the opportunity to master the basics of mathematics and more

© rigorous math by the end of the eighth grade. This step has five key components:

. Build public understanding of and support for challenging mathematics.

. Support the efforts of parents, educators, business groups, and mathematics groups to help

i students achieve in mathematics.

. Support teachers efforts to improve instruction.

. Work with the Nationa Science Foundation and other agenciesin an interagency task force to

galvanize federal resources to support this effort.
. Provide support to upgrade curriculum in schools.
Support New Voluntary National Test of Eighth Grade Mathematics

i Aspart of ensuring that all students are competent in challenging mathematics by the end of the eighth i
i grade, President Clinton has proposed a new voluntary national test in eighth grade math. The purpose of
i thetest will be to raise awareness of thiscritical point in a student’s academic career and motivate :
i nationwide changes to enable students to achieve to more challenging standardsin mathematics by theend :
i of the eighth grade. Thetest will be based on the National Assessment of Educational Progress (NAEP)
i eighth grade content framework and its scores will be equated to the NAEP and to the Third International

i Math and Science Study (TIMSS). Like the fourth grade reading test, the eighth grade math test will be

i funded by the U.S. Department of Education to be first administered in the Spring of 1999 in interested

i school districts and states.
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Strengthening Teacher Education

Our nation faces three critical needs in teacher preparation. First, as a nation, we must
identify best practices in teacher education. While there is little debate about what
effective teachers need to know and be able to do in the classroom, our nation has not
done the research and evaluation of teacher education programs that would tell us how
best to prepare effective teachers. As a result, teacher preparation programs vary
widely in approach and quality. Second, when exemplary teacher education practices
are identified, they should be disseminated and spread to other institutions; otherwise,
good programs will remain islands of excellence with little impact on the great majority
of prospective teachers. Third, because quality teacher preparation demands strong
collaboration with elementary and secondary schools, school districts and teacher
preparation institutions must work together in real partnerships to prepare teachers.

The Lighthouse Partnership program proposed by the U.S. Department of Education for
Title V of the Higher Education Act would authorize grants to partnerships between
exemplary teacher preparation institutions, school districts, and other higher education
institutions. The program would seek to identify and spread best practices in teacher
education and would promote the vital role of K-12 educators in designing and
implementing effective teacher preparation programs. The program would focus on
preparing teachers for the most challenging settings—our schools in high-poverty
areas. If the most effective methods of preparing teachers for those settings are
identified and evaluated, they will be adaptable for all classrooms and should be
disseminated nationwide.

Improving Professional Development

Research Indicates that teachers’ knowledge and skills make a crucial difference in
what students learn. Research also demonstrates the value of intensive and sustained
high-quality professional development that is based on new models of teaching and
learning. The current teaching force needs high-quality professional development of all
teachers are to be able to teach a diverse student population to challenging standards.

The department examined the best available research and exemplary practices and
worked with hundreds of educators around the country to develop the following
principles of high-quality professional development:

The mission of professional development is to prepare and support educators to help all
students achieve to high standards of learning and development. Professional
development:




By 18=Y«e&rs=@]l«]l, Be prep&reﬂl Acadlemic&]l]ly and Finan«ci&ﬂy for Co”ege

i A college education has never been more important than it istoday. Increasingly, the world of work is

i becoming more and more complex. Only half the people entering the work force are even nominally ;
i prepared for thisworld. Our education system is still turning out millions of young people who simply are :
i not equipped for today’ s world of work or to meet the challenges of the 21st century. In addition, :
i athough higher education is more important than ever, it has become more difficult for American families
i to afford it. Priority three callsfor making two years of college -- the 13th and 14th years of education --
i asuniversally available for young Americans as the first 12 are today.

Preparation for Postsecondary Education

i Students must take the appropriate courses in middle and high school and master the required academic
i content necessary to be accepted to and then benefit from college. The U.S. Department of Education has
i some existing programs that help to fulfill thisinitiative. Titlel of the Elementary and Secondary ’
i Education Act alows secondary schoolsto invest in activities that support college and career awareness

i and preparation. The School-to-Work Opportunities Act is already expanding educational, career and

i economic opportunities for more than 500,000 young people in 1,800 high schools by providing school-

i to-work activities. The Department’s TRIO programs support postsecondary education outreach and

g sttllflent support services to encourage individuals from disadvantaged backgrounds to enter and complete

: college.

| Helping Students and Families Pay for College

i The Department of Education, primarily through the Office of Postsecondary Education, supplies 70

i percent of thefinancial aid given to college students through Pell Grants, work-study aid, and college

i loans. The 1997 tax agreement offers both tax incentives and an increase in Pell Grant funding to make
i college more affordable and accessible for al students. Under President Clinton’s new Hope Scholarship,
i students will receive atax credit of 100 percent on the first $1,000 of tuition and fees and 50 percenton
i the second $1,000. The president’ s plan aso gives a 20 percent tax credit for the first two years of ;
i college, up to $5,000 per tax year on education and training over the course of alifetime. Studentsinlow- :
i income families also will have an increase in Pell Grants to help with college costs. :

Changing Attitudes About Postsecondary Education: Think College Early

i As part of its higher education efforts, the Department will launch an initiative in the winter of 1998 that
¢ will inform parents of the sequence of coursestheir children need to take to enter college, encourage

i students to take those courses and provide parents with necessary financial planning information to take
i advantage of these new opportunitiesto go to college.

10
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.. .focuses on teachers as central to student learning, yet includes all other
members of the community;

... focuses on individual, collegial, and organizational improvement;

.. . respects and nurtures the intellectual and leadership capacity of teachers,
principals, and others in the school community;

... reflects best available research and practice in teaching, learning, and
leadership;

. . . enables teachers to develop further expertise in subject content, teaching
strategies, use of technologies, and other essential elements in teaching to high
standards;

. . . promotes continuous inquiry and improvement embedded in the daily life of
schools;

.. . is planned collaboratively by those who will participate in and facilitate that
development;

. . . requires substantial time and other resources;

.. . is driven by a coherent long-term plan;

. . . Is evaluated ultimately on the basis of its impact on teacher effectiveness
and student learning; and this assessment guides subsequent professional
development efforts.

These principles guide the Department’s professional development efforts. The
Department is committed to improving and increasing funding for its existing
professional development programs, the largest of which is the Dwight D. Eisenhower
Professional Development Program. This program provides grants to state and local
educational agencies, institutions of higher education, and other organizations to
support high-quality professional development activities aligned with challenging
teaching and student performance standards.

In addition, the National Awards Program for Model Professional Development
emphasizes the importance of coherent, long-term professional development linked to
student achievement. The awards program recognizes schools and districts that have
improved student achievement through exceptional professional development programs
for their teachers. Award winners are honored in Washington, DC and receive
privately-funded monetary awards to support professional development activities and
the dissemination of information about best practices to other schools. For more
information about the National Awards Program, please call Sharon Horn, U.S.
Department of Education at (202) 219-2203; or visit ED’s web site, at www.ed.gov.
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AM States and Their Schools Will Have Challenging and Clear

Standards of Achievement and Accountability for All Children and
Effective Strategies for Reaching These Standards

: Standards serve as a guide for and facilitate higher student achievement. With the help of

: federal resources, including the Goals 2000: Educate America Act, and the reauthorized g
: Elementary and Secondary Education Act, communitiesin all 50 states are improving teaching
i and learning based on their own high standards in core academic subjects. The Department

¢ will continue supporting states', districts' and schools' efforts to address these challenges and

i strengthen their reforms geared to challenging standards. Its activities will include:

o Promoting concrete standards of excellence in reading and math and offer voluntary
: national tests in 1999 for fourth grade reading and eighth grade math.

. Helping states meet Title I’s requirement for schools with high percentages of low-
’ income students that they have challenging content and performance standardsin at
least math and English/language arts by the Fall of 1997 and high-quality aligned

assessments by 2000-2001.
. Proposing funding increases for Department programs designed to assist local schools
: and states in implementing challenging standards.
o Emphasizing to the public and to educators the importance of fixing failing schools
= directly and quickly.
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Rewarding Master Teachers

The Department has made a commitment to supporting master teachers and the work
of the National Board for Professional Teaching Standards.

The National Board for Professional Teaching Standards was created in 1987 after the
Carnegie Forum on Education and the Economy's Task Force on Teaching as a
Profession released A Nation Prepared: Teachers for the 21st Century. The report
called for the creation of a National Board to "establish high standards for what
teachers need to know and be able to do, and to certify teachers who meet that
standard."

The National Board is an independent, nonprofit, nonpartisan and nongovernmental
organization governed by a 63-member board of directors, a majority of whom are
classroom teachers. The other directors include school administrators, school board
leaders, governors and state legislators, higher education officials, and business and
community leaders. The National Board's mission is to establish high and rigorous
standards for what accomplished teachers should know and be able to do, to develop
and operate a national voluntary system to assess and certify teachers who meet these
standards, and to advance related education reforms for the purpose of improving
student learning in American schools.

At the time of application, one must hold a baccaluareate degree, have taught a
minimum of three years and have held a valid state teaching license for those three
years or, where a license is not required, taught in schools recognized and approved to
operate by the state. As of Fall 1997, only six certificates are available, reaching about
half of the nation's elementary, middle, and high school teachers: Early Childhood/
Generalist; Middle Childhood/Generalist; Early Adolescence/Generalist; Early
Adolescence/English Language Arts; Early Adolescence through Young Adulthood/Art;
Adolescence and Young Adulthood/Mathematics.

Funding from the U.S. Department of Education will help to complete the development
of the assessments for the other certificates. The National Board also receives funds
from private foundations, corporations, and revenues from certification fees.

For more information about the National Board, please call 1-800-22-TEACH or write
to:

National Board for Professional Teaching Standards
26555 Evergreen, Suite 400
Southfield, MI 48076
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i -Lvery Classroom Will Be Connected to the Internet by the Year 2000
and All Students Will Be Technologically Literate

{ The Administration’s current effortsin technology are designed to give equal accessto all students,

i support the development of engaging and effective software and on-line resources as an integral part of

i the curriculum, and provide all teachers with the necessary training and support needed to use technology
i in the classroom.

The Department has focused its resources on two areas in which it believesit can leverage the greatest
i changes: infrastructure and equity. The Department has used four major strategiesin these efforts:

Last year more than 40 states held Net Days, bringing together Americans to connect local
schools to the Information Superhighway.

Under President Clinton, Vice President Gore and Secretary Riley’ s leadership, the Federa
Communications Commission agreed, under the “E-rate’ plan, to grant sharp discounts totaling
$2.25 hillion annually in telecommunications services to the nation’ s neediest schools and
libraries for discounts on technology installations, connection charges and monthly service costs.

The president has requested additional funding for the Technology Literacy Challenge Fund,
designed to advance state, local, and private sector partnershipsin each state to help achieve
technology literacy and spur additional investment in educational technology.

The Technology Innovation Challenge Grants are discretionary grants provided to partnerships of
school systems, colleges, universities, and private businesses to develop creative ways to use :
technology to improve teaching and learning.

Existing Department Programs

i Titlel of the Elementary and Secondary Education Act already provides $500 million each year for :
i educational technology. The Individuals with Disabilities Education Act emphasizes assistive technology.
i Funds from Goals 2000, Eisenhower Professional Development, Tech Prep and School-to-Work programs
i are also being used to integrate technology into the classroom. i
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Supporting Research, Development, and Dissemination

The Department’s Office of Educational Research and Improvement is supporting two
new programs to focus on teacher issues, in addition to its ongoing research
endeavors.

A new research center to study policy regarding teachers and teaching, headquartered
at the University of Washington in Seattle, was funded in August, 1997. The center, a
consortium of universities, will focus on ways educational policies can improve the
recruitment and retention of capable teachers, develop their knowledge and skills, and
support teachers' work and student learning simultaneously.

A new Partnership for Excellence and Accountability in Teaching, bringing together
State and local education agencies, postsecondary education institutions, national
professional organizations, and other stakeholders across the nation was funded in
September 1997. The Partnership will be a comprehensive national effort to promote,
support, and sustain effective and efficient strategies to prepare, induct, and provide
career-long professional development for K-12 teachers.

Measuring Our Progress

A Biennial National Report Card on Teacher Quality, to be issued by the Department
starting in 1998, will constantly refocus public attention on the teaching profession and
provide a way to assess the qualifications and efficacy of our nation’s teaching force.
The report card will measure a number of factors, including:

. the rate of teacher retention, especially retention of teachers in their first
three years of teaching;

. the percentage of new teachers who are fully-certified in the subjects
they teach;
. the percentage of new teachers who report that they feel well-prepared

for the realities of the classroom and the challenges of teaching to
rigorous standards;

. the diversity of the teaching force;

. the percentage of secondary teachers who have at least a minor in the
subject they teach;
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very SChOOﬂ W]i]”l Be Strong, S&{e, D]Pug=-Free, &]Ulfl]l Dﬁsci]p]line«]l

This priority aims to ensure strong and healthy school environments where children can learn best,
i incorporating three major areas -- school construction, safe and drug-free schools and charter schools.

School Construction

A new schools' facilities clearinghouse, awarded in August 1997, will compile information on best
: practices on school design and school facility finances, convene conferences on school construction, and
i providereferral services.

Safe and Drug-Free Schools

i The president has emphasized that programs should reflect effective practices and be regularly evaluated

i and improved if they are not working. Thiswill require expanding the research base on the most effective
i strategies to reduce drug use and violence among school-age children and the best ways to implement :
i those strategies. To provide students additional safe havens after school where learning can continueto
i occur, the president also has requested funds to help communities keep their schools open longer as After-
i School Learning Centers. :

Public School Choice and Charter Schools

i Charter schools are a promising vehicle for raising academic standards, empowering educators, involving

i parents and communities, and expanding public school choice and accountability in public education.

i President Clinton, Vice President Gore, and Secretary of Education Richard Riley have expressed their

i support for public charter schools--done right--as one of the dynamic elementsin an overall education :
i reform package to improve public schools. While charter school laws differ in some respects from stateto
i state, they generally authorize charter schools that: ;

. are created and managed by groups of parents, teachers, and/or others

e are public schools

P are free from most education laws and regulations, but are accountable for results :
P continue to operate only if they meet performance standards and other conditions of their charters

. tend to be smaller schools or have smaller classes, where students can have sustained
: relationships with caring adults

Schools receiving federal Charter School aid are public, non-sectarian, open to all students, non-selective,
i and in compliance with civil rightslaws. The Administration is seeking to expand the number of states

i with laws supporting the formation of charter schools and is supporting conferences, guidebooks, aweb

i site, and other resources to support quality Charter Schools.
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. the percentage of teachers who report being engaged in intensive,
sustained professional development that enables them to teach to
challenging standards; and

. the percentage of nationally board certified teachers.

The Priorities and Their Programs

The following is a list of the seven priorities and some of the programs that address
their goals. Information about each of the programs can be found via the Department
of Education web page at http://www.ed.gov or by calling 1-800-USA-LEARN.

Priority 1: To read independently by the end of the third grade.

America Reads Challenge; America Goes Back to School; Voluntary National Tests;
Read*Write*Now!; Title I; Goals 2000: Educate America Act

Priority 2: To master challenging mathematics, including the foundations of
algebra and geometry by the end of the eighth grade.

Third International Math and Science Study (TIMSS); Eisenhower National
Clearinghouse for Mathematics and Science Education (ENC); Voluntary National
Tests; Goals 2000

Priority 3: By age 18, to be prepared for and able to afford at least two years of
college, and to pursue lifelong learning.

America’s HOPE Scholarship Proposal; Direct Loan Program; Project EASI (Easy
Access for Students and Institutions); Early College Awareness for Middle School
Students: The Message Starts Early

Priority 4. To have their classroom connected to the Internet by the year 2000
and to be technologically literate.

State Technology Literacy Challenge Fund grants; Technology Innovation Challenge
Grants; Regional Technology and Education Consortia; Star Schools; Distance
Learning Program
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Priority 5: To learn in strong, safe, and drug-free schools.

Safe and Drug Free Schools Program; Charter Schools; Improving America’s Schools
Act of 1994 -- Elementary and Secondary Education Act

Priority 6: All states and their schools will have challenging and clear standards
of achievement and accountability.

Voluntary National Tests; Goals 2000; School-to-Work Opportunities Act; Improving
America’s Schools Act of 1994 -- Elementary and Secondary Education Act; Individuals
with Disabilities Education Act

Priority 7: To have a talented, dedicated, and well-prepared teacher in their
classroom.

Title V Proposal; Eisenhower Professional Development Program; National Awards
Program for Professional Development; National Board for Professional Teaching
Standards; Teacher Policy Center; Partnership for Excellence and Accountability in
Teaching; Goals 2000
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Voluntary National Tests in Reading and Math
A Strategy to Master the Basics and Reach High Standards

In his State of the Union Address, President Clinton challenged each state to test every
fourth grader in reading and eighth grader in math to ensure that high academic
standards are met nationwide. The voluntary national tests are a tool that teachers and
parents can use to raise awareness of these critical points in a student’s academic
career and to motivate nationwide changes to enable students to achieve more
challenging standards.

The U.S. Department of Education is offering every state and school district the
opportunity to use voluntary national tests of fourth grade reading and eighth grade
mathematics beginning in 1999. These rigorous tests will provide teachers and
parents, for the first time, scores for individual students, measured against widely
accepted national and international standards of excellence. They will give states,
local communities, teachers and parents the kind of accurate information they need to
help students master basic and advanced skills and strengthen academic performance.
Individual test scores will not be collected by the federal government; states and local
school districts will decide how to report and use the individual data.

The tests will be modeled on the National Assessment of Educational Progress
(NAEP), which is used in over 40 states. The NAEP tests are based on widely
accepted standards developed by teachers, reading and mathematics specialists,
curriculum specialists, researchers and parents. The NAEP standards reflect a
national consensus of what students should know and be able to do when they reach
these crucial stages of learning. Students’ scores from the voluntary national tests will
be linked to NAEP as well as the Third International Math and Science Study (TIMSS)
which will allow students to know how they compare to their peers in 40 other countries.

To assist teachers, principals, parents and communities in using the tests effectively,
the U.S. Department of Education, the National Science Foundation and others are
developing a tool kit that includes information on how to prepare to meet these high
standards, how to use test results to improve education and instruction, and a sample
of possible components of high standards in reading and mathematics. As part of this
effort, every year after the tests are given, the entire tests (along with answers, scoring
guides, and other materials) will be released to the public and be available on the
Internet. Educators may use this information to upgrade the curriculum, strengthen
teacher preparation and professional development, and promote parental and
community involvement in learning.

For more information, visit the tests web site at http://www.ed.gov/nationaltests or
contact Missy Kincaid at the Department of Education at (202) 219-2042.
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Raising Academic Standards

In order to raise academic standards for American students, voluntary standards have
been developed in various subject areas. Encouraged by the success of the National
Council of Teachers of Mathematics' (NCTM) Curriculum and Evaluation Standards for
School Mathematics in 1989, other discipline-based organizations have developed
standards. Thousands of teachers, scholars, administrators, parents, and other
members of the public have participated in shaping academic standards of what
students should know and be able to do.

While states establish their own standards voluntarily and without direction from
outside agencies, they often check their standards against those developed, or being
developed, by national discipline-based organizations. As of March 1997, the
voluntary standards listed below have been completed and might be useful as a
resource to communities seeking to establish their own standards for students. In
addition, communities might want to check with state departments of education and
discipline-based organizations to find out the status of other standards not yet
released.

Arts, released March 1994 Economics, available in April 1998
Music Educators National Conference EconomicsAmerica
1806 Robert Fulton Drive National Council on Economic
Reston, VA 22091 Education
(800) 828-0229 1140 Avenue of the Americas

New York, NY 10036
National Standards for Arts Education; (212) 730-7007

Item #1605; cost $15.00

English Language Arts, released
Civics and Government, released March 1996
November 1994

National Council of Teachers of English

Center for Civic Education Book Order Department

5146 Douglas Fir Road 1111 West Kenyon Road
Calabasas, CA 91302-1467 Urbana, IL 61801

(800) 350-4223 (800) 369-6283

National Standards for Civics and Standards for the English Language
Government; ISBN 0-89818-155-0; cost Arts;

$12.00 plus s/h, discount for bulk orders cost $18.00 plus $1.50 s/h

(sales tax charged in CA)
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International Reading Association
Order Department

800 Barksdale Road

P.O. Box 8139

Newark, DE 19714-8139

(800) 336-7323, ext. 266

Standards for English Language Arts;
cost $18.00 plus $3.00 s/h.

Foreign Languages, released
December 1995

American Council on the Teaching of
Foreign Languages

6 Executive Plaza

Yonkers, NY 10701-6801

(914) 963-8830

1-9 copies $20.00 each plus s/h
10 or more $15.00 plus s/h

Geography, released October 1994

National Council of Geographic
Education

1145 17th Street, N W
Washington, DC 20036-4688
(202) 775-7832

Geography for Life: National Geography

Standards, 1994: item # 01775; ISBN

0-7922-2775-1; cost $9.00, discount for

bulk orders (sales tax charged in CA,
DC, MD, MI, Canada)

History, released April 1996

University of California, Los Angeles
Associated Student

General Book Division

308 Westwood Plaza

Los Angeles, CA 90024-4108

(310) 206-0788

National Standards for History, Basic
Edition; cost $15.95 plus $5.00 s/h.

Mathematics, released in 1989

The National Council of Teachers of
Mathematics

1906 Association Drive

Reston, VA 22091

(703) 620-9840

Curriculum and Evaluation Standards
for School Mathematics; Item #98E1;
ISBN

0-87353-273-2; cost $25.00, discount
for bulk orders

Physical Education, released 1995

National Association for Sport and
Physical Education

1900 Association Drive

Reston, VA 22091

(703) 476-3410

Moving Into the Future—National
Standards for Physical Education;
$22.00 plus s/h
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Science

National Science Education Standards,
released January 1996

2101 Constitution Avenue, NW

HA 486

Washington, DC 20418

(202) 334-1368

and

Benchmarks for Science Literacy,
released 1989

American Association for the
Advancement of Science

1333 H Street, NW

Washington, DC 20005

(202) 326-6660

Skill Standards—22 pilot projects

U.S. Department of Education
Office of Vocational and Adult
Education

330 C Street, SW
Washington, DC 20202

(202) 260-9576

and

U.S. Department of Labor
Office of Policy and Research
200 Constitution Avenue, NW
Washington, DC 20210

(202) 208-7018

Social Studies

National Council for the
Social Studies

3501 Newark Street, NW
Washington, DC 20016-3167
(202) 966-7840, x116

For general information about content
standards development, contact:

Office of Educational Research and
Improvement

National Institute on Student
Achievement, Curriculum and
Assessment

U.S. Department of Education

555 New Jersey Avenue NW
Washington, DC 20208

(202) 219-2079
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Grant and Other Programs

The U.S. Department of Education funds and administers education programs for a variety of
purposes and populations. It also recognizes and rewards excellence and improvement by
students, schools, and communities. This guide briefly describes those programs that are
relevant to teachers and the offices that manage them. (It is by no means a comprehensive
listing of all the services the Department provides.) It also lists telephone numbers (and in some
cases hames) you can call with specific questions in these areas. Before describing the
programs themselves, it is important to provide a definition of the types of grant programs that
exist in the federal government.

Federal legislation that establishes programs of assistance provides varying degrees of
discretion to the federal agency in the administration of the programs. One of the basic variables
is the degree to which the federal agency is allowed to determine to whom and how much
assistance will be provided. When Congress wishes to make that decision itself, it normally
provides a formula.

Formula Grants. Money provided under a formula grant program is allotted according to a pre-
set formula, based on population, per capita income, specialized clientele, or some other
measure of need or a combination of measures specified in the authorizing legislation. Such
grants are usually made to state governments but may be made to local governments and can
be passed through state governments to institutions within the state. There may be provisions
for reallocation of unused funds or restrictions on the rate of program growth or decline. Also
specified is the percentage of program cost that the federal government will share with the
recipient population to be served. Whatever the formula, the discretion of the federal agency is
limited to applying the formula and to setting rules for operation of the program within the limits of
the formula.

Discretionary Grants. When Congress does not provide a formula for the distribution of available
funds, the Department is able to exercise a certain amount of discretion consistent with the
authorizing legislation (hence the term discretionary grants) concerning who may participate in
the program, the extent of participation, or both. When this occurs, it is necessary to establish
criteria for selection and for program size and growth. It is also necessary to establish some
mechanism for competition among applicants.

General requirements and selection criteria for discretionary grant programs without specific
regulations are spelled out in the Education Department General Administrative Regulations. For
most discretionary grant programs, the Department issues specific program regulations that are
published in the Federal Register and codified annually in the Code of Federal Regulations. In
addition, for each program, the Department publishes a notice in the Federal Register each time
it invites applications for a new grant award competition. The Department also publishes in the
Federal Register other notices related to a discretionary grant competition (e.g., notices of
proposed and final annual priorities applicable to a grant competition in a particular program).
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Office of Elementary and Secondary Education

Title —Improving Basic Programs Operated by Local Education
Agencies

Support for At-Risk Children

The new Title | has one overriding goal: to improve the teaching and learning of children in high-
poverty schools to enable them to meet challenging academic content and performance
standards. To accomplish this goal, Title | supports new roles for schools, districts, states and
the federal government. Schools will decide how to spend their Title | resources and have more
leeway in combining their resources to support comprehensive reform through schoolwide
programs; local education agencies will play a new, critical role through providing consultation,
coordination, and high-quality professional development; states will anchor the program by
developing challenging academic standards and linking Title | with their overall school reform
efforts; and the federal government will work to support states, districts, and schools as they
strive to make these changes work.

Parental and Community Involvement

The new Title | emphasizes three components of parental involvement: (1) policy involvement at
the school and district level, including parental involvement in developing school-level programs;
(2) building capacity for involvement through such means as increased training and enhanced
involvement of community-based organizations; and, for the first time, (3) shared parent and
school responsibility for improved student achievement, embodied in school-parent compacts.

Title 1 school-community connections are improved in the new law by fostering integration of Title
| with other education, health and social service programs. The new provisions (1) ask school
districts to coordinate and integrate Title | services with other educational services, including
Even Start, Head Start, and School-to-Work services, and, to the extent feasible and where
necessary, with other agencies providing health and social services to children; (2) allow Title |
schools to work with the community to provide health, nutrition, and other social services that are
not otherwise available to the children being served; and (3) require districts and schools to
address the transition needs of children, particularly as they move from pre-school to school.

Mary Jean Letendre, (202) 260-0826
e-mail: Mary_Jean_Letendre@ed.gov
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GOALS 2000 Programs

The GOALS 2000: Educate America Act is based on the premise that higher expectations
produce better performance, that academic standards should be raised, and that schools and
teachers should be specific about what they expect children to learn. Goals 2000 challenges
states and communities to develop and implement challenging academic content standards,
student performance standards and assessments, and plans for improving teacher training.
The purpose of Goals 2000 is to improve teaching and learning through long-term and broad-
based efforts so that all students in a state will reach to challenging academic standards. The
program includes a peer review process for the evaluation of state plans, thus affording the
opportunity for participating states to learn from the experience of other states and
communities and to request technical assistance.

o] Thomas Fagan, (202) 205-0303 or Goals 2000 program office, 401-0039
e-mail: Thomas_Fagan@ed.gov

Parental Assistance

GOALS 2000 provides grants to establish parental information and resource centers to
provide training, information, and support to parents of children from birth through
secondary school. Nonprofit organizations and nonprofit organizations working in
consortia with local education agencies can apply for funds through this program.

0 Goals 2000 program office, 401-0039.

School Improvement Programs

School improvement programs provide financial assistance to state and local education
agencies, institutions of higher education, and other public and private nonprofit organizations
for a wide variety of programs designed to improve elementary and secondary education
throughout the country.

Dwight D. Eisenhower Professional Development State Grants

The Eisenhower Program (also known as Title I) supports high-quality, sustained, and
intensive professional development activities in the core academic subjects aligned to
challenging state content and student performance standards to improve teaching and
learning. Title Il funds primarily support teacher improvement efforts at the district and
school levels based on those districts’ and schools’ comprehensive review of their
professional development needs. This program encourages the integration of professional
development into the daily life of the school, moving beyond traditional one-day, “one-shot”
workshops.

0 Audrey Smith, (202) 260-2465
e-mail: Audrey_Smith@ed.gov
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Safe and Drug-Free Schools and Communities Programs

The Safe and Drug-Free Schools and Communities Program provides funds to assist
states, schools, and communities in the design, implementation, and evaluation of alcohol
and drug education and prevention programs. Teachers can receive training and
materials. These services are available to teachers through the following grant programs:

State Grants

This formula grant program provides support to state education agencies (SEAS)
and governors for a variety of drug and violence prevention activities focused
primarily on school-age youth. SEAs are required to distribute 91 percent of funds
to local education agencies fo drug and violence prevention. Activities authorized
under the statute include developing instructional materials; counseling services;
professional development programs for school personnel, students, law
enforcement officials, judicial officials, or community leaders; implementing conflict
resolution, peer mediation, and mentoring programs; implementing character
education programs and community service projects; establishing safe zones of
passage for students to and from school; and acquiring and installing metal
detectors and hiring security personnel. 30 percent of the funds distributed to
LEAs must be awarded to LEAs with the greatest need for additional funds for drug
and violence prevention; the remaining 70 percent of funds must be awarded to
LEAs based on enrollment. Governors use thier program funds to provide support
to parent groups, community-based organizations, and other public and private
nonprofit entities for drug and violence prevention activities that complement the
SEAJ/LEA portion of the program. Governors give priority to programs that serve
youth not normally served by LEAs or students in need of additional services.

Teachers should contact their principal or superintendent to find out more about
the services that their school district provides under this program. Each SEA and
governor's office also has a contact person who oversees the state's program.
Information on state contacts is available through the national office.

0 Deborah Rudy, (202) 260-3954
e-mail: Deborah_Rudy@ed.gov

National Programs
These programs are intended to prevent violence and the illegal use of drugs and

promote safety and discipline at all educational levels, from preschool through
postsecondary, and require coordination with other appropriate
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federal activities designed to prevent drug use and violence among students at all
educational levels. National programs provide direct support for classroom
teaching through initiatives such as development and dissemination of drug and
violence prevention materials including model programs, best practice teacher
training, and supplementary materials for use by students and parent education.

o] Charlotte Gillespie, (202) 260-3954
e-mail: Charlotte_Gillespie@ed.gov

Innovative Education Program Strategies

Innovative Education Program Strategies (Title IV) are designd to: (1) support local
education reform efforts which are consistent with and support statewide reform efforts
under the GOALS 2000: Educate America Act; (2) support state and local efforts to
accomplish the National Education Goals; (3) provide funding to enable state and local
educational agencies to implement promising educational reform programs; (4) provide a
continuing source of innovation, and educational improvement, including support for library
services and instructional and media materials; and (5) meet the special educational
needs of at-risk and high-cost students. Training opportunities for teachers and other
education staff may be incorporated into many of the eight innovative assistance areas.

0 Zulla Toney, (202) 260-2551
e-mail: Zulla_Toney@ed.gov

Ellender Fellowships

The Ellender Fellowship Program provides funds to the Close Up Foundation, a
nonpartisan, nonprofit foundation that promotes knowledge and under-standing of the
Federal government. Close Up allocates fellowships to low-income students and their
teachers, students of migrant parents, economically disadvantaged older Americans, and
recent immigrants, to enable them to participate in Close Up's program and increase their
understanding of the federal government.

0 Barbara Krebs, (703) 706-3300
e-mail: outreach@closeup

Christa McAuliffe Fellowships

The Christa McAuliffe Fellowship program provides grants to states to reward excellence
in teaching. Outstanding teachers receive fellowships to continue their education, to
develop innovative programs, to consult with or assist local education agencies, private
schools, or private school systems, and to engage in other education activities that will
improve their knowledge and skills as well as the
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education of students. Information about the program is available through the state
administrator.

o] Steve O'Brien, (202) 260-2141
e-mail: Steve_OBrien@ed.gov

Women's Educational Equity

The Women's Educational Equity program promotes educational equity for women and
girls at all levels of education and provides financial assistance to enable educational
institutions to meet the requirements of Title IX of the Education Amendments of 1972. It
is also intended to provide educational equity for women and girls who suffer multiple
discrimination, bias, or stereotyping based on sex and/or race, ethnic origin, disability, or
age. The program provides financial assistance to public agencies, private nonprofit
organizations and institutions, and individuals to develop and implement model equity
programs in schools throughout the nation. Awards are made in two categories--
Implementation grants and research and development grants.

o] Carrolyn Andrews, (202) 260-2670
e-mail: Carrolyn_Andrews@ed.gov

Magnet Schools Assistance in Desegregating School Districts

The Magnet Schools Assistance Program assists in the desegregation of public schools by
supporting the elimination, reduction, and prevention of minority group isolation in
elementary and secondary schools with substantial numbers of minority group students.
They also permit the development and implementation of magnet schools that assist in the
achievement of systemic reforms and provide all students with the opportunity to meet
challenging content and student performance standards; the development and design of
innovative education methods and practices; and courses of instruction in magnet schools
that strengthen students’ knowledge of academic subjects and their grasp of tangible and
marketable vocational skills. Only local education agencies that are part of a court-
ordered or federally approved desegregation program are eligible to apply.

0 Sylvia Wright, (202) 260-3778
e-mail: Sylvia_Wright@ed.gov
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Desegregation Assistance, Civil Rights Training, and Advisory Services

The Desegregation Assistance, Civil Rights Training and Advisory Services program is
authorized by Title IV of the Civil Rights Act. Under this program, state educational
agencies (SEAs) and Desegregation Assistance Centers (DACs) help public schools
address problems resulting from race, sex, and national origin, desegregation, and

equity issues. Upon request, technical assistance, training, and advisory services are
provided by 10 regional DACs and SEAs. Typical activities include: technical assistance in
the identification and selection of appropriate education programs to meet the needs of
limited-English proficient students, training designed to develop educators’ skills in specific
areas such as the identification of race and sex bias in instructional materials; and the
dissemination of information on successful education practices and legal requirements
related to nondiscrimination on the basis of race, sex, and national origin in education
programs.

o] Sylvia Wright, (202) 260-3778
e-mail: Sylvia_Wright@ed.gov

Education for Homeless Children and Youth

The Education for Homeless Children and Youth Program makes formula grants to state
educational agencies (which in turn make subgrants to local educational agencies) to
ensure that each child of a homeless individual and all homeless youth have access to a
free, appropriate public education and social services.

0 Tanesha Hembrey, (202) 260-1719
e-mail: Tenesha_Hembrey@ed.gov

Even Start Family Literacy

The Even Start Family Literacy Program makes formula grants to state educational
agencies (which in turn make subgrants to local education agencies and other entities),
and discretionary grants to Indian tribes and tribal organizations, and to states for the
children of migratory workers, to provide family-centered education projects. The goals
are: to help parents become full partners in the education of their children, to assist
children in reaching their full potential as learners, and to provide literacy training for their
parents.

o] Patricia McKee, (202) 260-0991
e-mail: Patricia_McKee@ed.gov

Public Charter Schools

The Public Charter Schools Program provides financial assistance for the design and
initial implementation of charter schools created by teachers, parents, and other members
of local communities. Grants are available, on a competitive basis, to state education
agencies (SEASs) in states that have charter school laws; the SEAs in turn make subgrants
to authorized public chartering agencies in partnership with developers of charter schools.
If an eligible SEA elects not to participate or if its application for funding is not approved,
the Department can make grants directly to eligible local partnerships.
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0 John Feigel, (202) 260-2671
John_Fiegel@ed.gov

Prevention and Intervention Programs for Children and Youth Who Are Neglected
and Delinquent or At Risk of Dropping Out

This program, also known as the Neglected and Delinquent Children Program, provides
formula grants to state education agencies (SEASs) for supplement-ary education services
to help provide education continuity for children and youth in state-run institutions for
juveniles and in adult correctional institutions, so that these youth can make successful
transitions to school or employment once they are released from state institutions. Funds
are allocated by formula to SEAs, which make subgrants to the state agencies responsible
for educating neglected or delinquent children and youth.

o] Paul Brown, (202) 260-0976
e-mail: Paul_Brown@ed.gov

Technology Literacy Challenge Fund

Technology Literacy Challenge Fund grants support the development and implementation
of systemic technology plans at the state, local, and school levels to improve the teaching
and learning of all children. The four major goals of the program are: (1) all teachers will
have the training and support they need to help all students learn through computers and
through the information superhighway; (2) all teachers and students will have modern
computers in th